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EXPECTATIONS AND VIEWS OF INTERNATIONAL AND NATIVE MASTER’S
STUDENTS REGARDING ENGLISH LANGUAGE TEACHING MASTER’S PROGRAM

ABSTRACT:

It is an undeniable fact that education does not take a backseat; to the cont-
rary, it goes beyond the borders and makes educational needs no longer limited
to undergraduate programs. The number of students leaving their own countries
to access master’s degree opportunities is increasing day by day. This is regarded
as an indication of internationalization in education. In order to facilitate interna-
tionalization in graduate education, analyzing students’ educational expectations
and views is necessary. Therefore, the aim of this study is to find out the views and
expectations of these international and native master’s students about the master
program of the English Language Teaching Department in Ondokuz Mayis Uni-
versity. It is because of their significant place in the continuity of higher education,
improving the quality of the program is important to this end. Due to this fact, the-
re should be continuous improvements in all fields of the program itself according
to program’s objectives designed by considering students' expectations. With this
overall aim in mind, we conducted this research to analyze the views and expecta-
tions of international and native master’s students. Certain major suggestions were
presented to improve the master's programs of ELT in Turkey.

Keywords: international students, native students, master’s degree, graduate stu-
dies, ELT.

e 2k

ULUSLARARASI VE YERLI YUKSEK LiSANS OGRENCILERiNiN iNGILiZCE DiLi
EGITIMI YUKSEK LISANS PROGRAMINA iLISKIN BEKLENTI VE GORUSLERI

Oz:

Egitimin geri planda kalmadigi, tam tersine sinirlar1 asarak egitim ihtiyaglari-
n1 lisans programlariyla sinirli olmaktan ¢iktigr yadsinamaz bir gergektir. Yiiksek
lisans firsatlarina erismek i¢in kendi tlkelerinden ayrilan 6grencilerin sayist her
gecen giin artmaktadir. Bu durum egitimde uluslararasilasmanin bir gostergesi
olarak kabul edilmektedir. Lisansiistii egitimde uluslararasilagmay1 kolaylastirmak
i¢in 6grencilerin egitimle ilgili beklenti ve gortislerinin analiz edilmesi gerekmek-
tedir. Bu nedenle bu ¢aligmanin amaci, bu uluslararasi ve yerli yiiksek lisans 6gren-
cilerinin Ondokuz Mayis Universitesi Ingiliz Dili Egitimi yiiksek lisans programina
iliskin gorts ve beklentilerini ortaya ¢ikarmaktir. Yitksekogretimin devamhiliginda
onemli bir yeri oldugundan dolayi, programin kalitesinin artirilmasi bu amagla
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onemlidir. Dolayisiyla, 6grencilerin beklentileri goz 6ntinde bulundurularak ta-
sarlanan programin hedeflerine gére programin tiim alanlarinda stirekli iyilestir-
meler yapilmalidir. Bu genel amaci g6z 6ntinde bulundurarak, uluslararas: ve yerli
yiksek lisans 6grencilerinin goriis ve beklentilerini analiz etmek i¢in bu arastirma
gerceklestirildi. Tiirkiye'de Ingiliz Dili Egitimi yiiksek lisans programlarini gelistir-
mek i¢cin baz1 6nemli 6neriler sunuldu.

Anahtar Kelimeler: uluslararasi: 6grenciler, ulusal 6grenciler, yiiksek lisans, li-
sansiistii calismalar.

e 2k
INTRODUCTION

In today’s world, it can be clearly seen that education does not take a backseat;
on the contrary, it goes beyond borders and makes educational needs no longer
limited to the undergraduate program. Therefore, there is a Master of Arts (MA)
program just after the undergraduate program. MA program is the basic gradu-
ate-level degree granted to graduate students in fields in the humanities, social
sciences, or fine arts and offers opportunities for students to further explore the
fields they are interested in. This post-graduate education enables one to obtain
master's and doctorate degrees and specialize in specific disciplines after four-year
undergraduate programs. While some obtain an MA degree in education to achie-
ve social status or specialize in any subject they prefer in today’s ever-increasing
competitive teaching conditions, others obtain an MA degree to get highly-paid
positions. According to Unal and Ilter (2010), the first aim of graduate education is
to educate academics and researchers on the futurity of higher education institutes
and establish academic infrastructure; the second objective is to solve the problems
related to the technological, economic, and cultural developments of countries.

Meng, Zhu and Cao (2017) emphasized the fact that master's programs have
been giving great opportunities to students recently and also suggested that gradu-
ate education provides the individual with the knowledge, skills, and attitudes in
relation to the research and development process in accordance with the academic
criteria as well as economic, cultural and psychosocial benefits. In this way, the so-
cial environment and cultural structure in the specific values, attitudes, behaviors,
and learning and social control are provided. By spreading these opportunities as
much as possible, growing international student recruitment has become the ob-
jective of large percentages of universities in recent years. As Cevher (2016) stated
that higher education is not limited to only countries; quite the opposite, it has
been an intercontinental movement through which higher education systems of
various countries around the world have become consistent.
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Along with some developments in graduate programs, the internationalization
process in higher education is anticipated to continue swiftly around the world.
Thus, internationalization is a necessary step for today and the future of higher
education in Turkey (Cetinsaya, 2014; Kirecci, 2016). Turpin (2002) also stated
that together with the internationalization of their students in the institutes, cur-
riculum and courses should be internationalized by the higher education instituti-
ons; however, the effects of this process are obscure. It can be understood that there
should be continuous improvements in all fields of the program itself according
to the objectives of the program. The objectives of internationalization in higher
education for all intents and purposes contain the following: to globalize the stu-
dents' experience; to increase job offers for students by means of intercontinental
experience; to facilitate the international extent of the curriculum and enhance
internationally competitive alliances, networks, and cooperations.

As the position requires an international source of education as a university,
the demands of international students should not be ignored (Sheppard & Bellis,
2008). Having an international student in a class can be really demanding for not
only instructors but also students themselves. The differences between the acade-
mic conventions of the students’ origin country and those of Turkey also cause
stress on international students at the beginning of their sojourns. Stimer, Poyrazli
and Grahame (2008) pointed out that a host university and social environment is
a significant factor in the mental state of international students. Universities who-
se mere objectives are about the academic needs of international students neglect
significant components of their potential achievement or failure in the current pe-
dagogical setting. There is no question that other than students' academic needs,
their expectations and suggestions should also be taken into consideration to this
end. Along with international students, native students’ demands also should be
regarded as one of the primary sources to improve graduate programs in Turkey
because they are contributing to MA programs in a good part. Therefore, both
international and native students are required to be consulted in order to make
necessary changes to meet the demands. According to Rowley (2003), the basic
aims of interviewing with the students are: providing a venue that students could
express their opinions and their level of satisfaction with learning experience; en-
couraging students to reflect on their learning, and generating indicators of quality
that universities can use for attracting potential students. Consulting the students
who are continuing their own MA classes at the university in question can be a
light for walking through the paths of improving the current system in the MA
program.

If we scrutinize MA programs in ELT context, considering the professional
development facet of master’s programs, pedagogical education for teachers is re-
garded as one of the most crucial achievements by the EFL (English as a Foreign
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Language) community, who are prone to improve professionally and reflect on the-
ir teaching practices. Holding an MA degree in ELT has been recognized as one
of the major professional development resources (Stapleton & Shao, 2018; Hasrati
& Tavakoli, 2014). Furthermore, Ur (2002) states that graduate education has be-
come a component of the EFL culture for the reason that nowadays, teachers are
more knowledgeable about the significance of being planned to the unplanned to
respond well to the requirements of their professional life. Research by Truscott
de Mejia (2016), who examined and discussed teacher education for EFL teachers,
also supported the benefits of MA programs for teachers’ professional lives by sta-
ting that graduate programs develop empowering attitudes such as “commitment,
enthusiasm, reflection and respect for students and colleagues” (p. 27) among te-
achers. Although this issue is of great importance for professional development
and as a source of improvement for students, there still exists limited research for
enlightening the dimly lit side of English Language Teaching MA programs for
which students are eager to attend.

It is a fact that there are plenty of students leaving their country to access all
of these opportunities (educational, economic, cultural, etc.), which the program
provided, with some question marks in their mind: What kind of education do
they want to receive in their master's degree? Is it worth leaving their hometowns
to take MA classes in another country or city? Are the given MA classes enough
to meet their educational and social needs and make them specialized in the field?
In this study, it was primarily aimed to find out the views and expectations of the
international and native (Turkish) master's students about the MA program of the
English Language Teaching department in Ondokuz Mayis University. With this
aim in mind, the second aim was to improve the quality of the program conside-
ring the results of the study because the quality of graduate education is affecting
the quality of the university, and the quality of the university is increasingly affec-
ting the quality of society (Karaman & Bakirc12010). It is evident that international
applications for post-graduate education in Turkey are increasing, and this made it
clear that to meet these students’ demands, universities should do their full share
of work. Consequently, this drove us as a researcher to conduct research to analyze
the views and expectations of MA students and to present certain major suggesti-
ons to improve the master’s programs of ELT in Turkey regarding this study.

LITERATURE REVIEW
International students
Researchers rarely turn their faces to international students' expectations, but

there is still a wide choice of studies including international students, available in
the literature because expectations and views of students have a great role in pro-
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moting programs in universities. It is required to consider not only native but also
international students to enhance the internalization of the university. There are
plenty of factors that emphasize the importance of eliciting student's views about
the programs that students attend. Related literature mostly focuses on internatio-
nal students' expectations in the general context rather than especially in the MA
context; however, they give some hints about the expectations of the international
students.

Each international student has a different intention to go on their graduate edu-
cation. Some of these students leave their countries just for the sake of finding a
better job while improving themselves in MA classrooms, whereas others do the
same thing just to get a better education. The former group has some problems
while working at workplaces as an employee. It is because they are not familiar
with the working and salary systems in the host country, they are seen as cheap
workforce, especially when they are in need, by the employers, and that should not
be ignored through the process of the MA program because ignoring this situation
also puts a lot of stress on those students who come to Turkey for MA degree (Giin-
diiz & Alakbarov, 2019). To this end, everybody around them, instructors, class-
mates, are expected to take this burden to help them feel relieved to some extent.
The classroom is the best place to handle this situation. It is to be somewhere to
turn everyone into a single body which yearns to learn something new, but Arma-
gan (2015) states in his report on the international student's problems that foreign
students are not seen as a ‘person’ but seen as a 'guest' in the programs they attend
in Turkey. On the contrary, Kiroglu, Kesten and Elma (2010) conducted a study to
determine the problems of undergraduate international students in an education
faculty of a state university in Turkey and revealed that international students do
not face any prejudice or exclusion during the process of their education. However,
Ozoglu (2012) provided a detailed document on international students' problems
and stated that the reason behind their failures in the courses is stemming from the
lack of having a good command of the language of the given courses; this language
problem also causes ineffective communication between students and academic
staff, classmates, along with all these, it also causes lack of self-confidence to ask
questions and to attend in the classroom rather than external factors.

It is a well-known fact that language is one of the fundamental factors in the
teaching and learning process. Lack of a good knowledge of the language used in
the classroom, along with difficulty in being familiar with the curriculum, also
makes the learning process double-difficult. Kogyigit and Erdem (2015) examine
the problems, expectations, and solutions of international students and find out
the language and the curriculum are the two of the main factors that international
students are having a problem with during their education and suggest adapting
the curriculum regarding the expectations of students. Language factor is also affe-
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cted by some other factors. Brown (2008) examine post-graduate students' anxiety
and language relationship and suggests that a considerable degree of anxiety is seen
among a large number of international students in the early stage of the academic
sojourn in language ability respect, with difficulties caused by not being able to
communicate in daily situations, to follow lectures and to participate in class. In
this sense, academics are expected to build bridges for these students to access all
the facilities of the MA program.

Academics also have a significant effect on the program itself (Borg, 2006; Pa-
jares, 1992; Pettit, 2012; Ryan, 2011; Villegas & Lucas, 2007). Singh (2018), who
emphasizes the relationship between the attitudes of academics and the experien-
ces of international students, suggests referring to the interviews he conducted
with post-graduate international students in Malaysia. Two post-graduate students
indicated that the problems stem from lecturers’ severe attitudes towards the stu-
dents by stressing upon their frustrations about their success in a course. However,
Harman and Hayden (2013) found out that, considering teaching and learning
setting challenges, the less qualified academic staff and the poor academic prepa-
ration of academics for their teaching was one of the notable struggles encountered
in higher education in Vietnam. To this end, it can be understood that academic
staffs’ effect on international students is quite visible, as Guilfoyle and Halse (2004)
stated by attracting attention to the support expected from academics.

Native students

Limited studies exist especially concerning the native MA students in Turkey
because it seems that MA programs are still tried to be put on the right track to be
successful in the way of building a bridge between studentship to scholarship in the
field; however, native students' interests in doing MA are significantly increasing
day by day in Turkey. With this increase, universities, which offer an MA prog-
ram, started to seek all the possible ways to provide the most beneficial program
content to succeed in the field for their students. Students still have some different
expectations other than the MA programs offered for them. Ottekin-Demirbolat
(2005) conducted a study in which semi-structured interview forms were used to
get students' suggestions for the curriculum and to what extent the level of their
expectations was met by the lecturers conducted on native masters students. In
the results section of the study, it was revealed that students' first three expectati-
ons from the program are about the number of elective courses which should be
increased; courses which should include application and practice, and lastly, about
the students who should be informed about the content of the courses before they
are enrolled. As for their expectations from their lecturers about the process of
instruction, the findings were that lecturers should guide, direct students for rese-
arch, abandon the classical methods of instruction, consider student involvement
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first when assignments are given, and create a democratic class atmosphere based
on respect. Especially the last expectation shows that native students are fond of
creating an embracing atmosphere for everyone, including international students
as well. Comek, Ar1 and Pehlivanlar (2005) also conducted a study on master's
students to investigate the students’ expectations and ideas of the graduate stu-
dents before the master's programs. It is revealed that there are three main reasons
for attending the master's program; the first one is to improve themselves in their
fields of study; the second one is to make money, and career planning is following
them. Most of the participants emphasize that they are not sure whether the given
courses are useful for them or not. However, most of the students (73%) found
academics' teaching methodology appropriate and useful. As it can be clearly un-
derstood that there is no primary expectation about the language used, probably
because the native language is the medium of instruction in the classroom and the
privileged attitudes of the academics towards students compared to the internati-
onal students.

Although there are some studies about national and international students' ex-
pectations and views, depending on the researchers’ review on the related litera-
ture, there could not be found any on comparing and contrasting the expectations
and views of these students in any MA context, including the English Language
Teaching Master's Program, so there is a need for a study dealing with this, for the
purpose of contributing to fill this literature gap in the field, this study is really
essential. To this end, this qualitative study aims to find out what are the expecta-
tions of national and international MA students of the English Language Teaching
Department of Ondokuz Mayis University for the current education programs,
course processing regarding gender, age, and nationality factors.

Research Questions

1.  What are the similarities/differences between international and native stu-
dents’ reasons to attend the master's program?

2. What are the similarities/differences between international and native stu-
dents” expectations from the academics, syllabus, teaching methods, and
materials?

3.  What are the similarities/differences between international and native stu-
dents’ reasons behind being an MA student satisfaction considering stu-
dentship and courses?

4. What are the similarities/differences between international and native stu-
dents’ suggestions for the MA program they (have) attended?

OMU EFD, 2021, Cilt 40, Sayi 2, Sayfa 629-656
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METHODOLOGY
Research design

This research involved a qualitative study based on a semi-structured interview
which intended to elicit views and opinions from the participants (Creswell, 2014).
The semi-structured interview forms were preferred rather than face-to-face inter-
views as a data-gathering tool for its face-saving feature. In the data collection pro-
cess, sensitive issues were taken into consideration according to Hughes’s (2004)
statements which indicate that researchers should be aware of the intercultural
and communicational variations while carrying out research with an international
community. He also highlights ways of conducting research with the international
community instead of in-person interviews due to the fact that in-person inter-
views with international students may disturb students. Respondents may not be
familiar with the style of interaction, and this situation may affect the reliability
of the research, as cited in Sherry, Thomas, and Chui (2009). Therefore, in the
process of the study, participants’ willingness wasn't ignored, and suitable places
(cubicles-little offices) where they could feel more comfortable were provided for
each participant while gathering the data.

This study is a case study that aims to figure out social phenomena within a
small number of unaffectedly occurring environments (Atar, Erdem & Kogyigit,
2017). Direct quotations are often included in this analysis. The aim is to present
and interpret the obtained data to the reader in an understandable way. In this
study, the data will be presented by considering the questions and variables.

Setting and Participants
Profile of the ELT MA Program of Ondokuz Mayis University (OMU)

The aim of the English language Teaching (ELT) graduate program of the Fo-
reign Languages Education Department is to train qualified science persons who
are creative and can conduct research on the grounds of human rights and ethical
values; have internalized the principles of the modern information society; can
produce and implement knowledge related to the field of ELT; develop themselves
continuously and follow scientific innovations of their day and age; can conduct
basic and applied authentic scientific research in the fields of linguistics, literature,
and methodology; possess analytical and critical thinking skills; and have deve-
loped interactional skills at the international level. To receive a master’s degree
in English Language Education, students are supposed to take at least 24 credits
(ECTS equivalent) from the courses available in the master's programs of the Mas-
ter's Department or other related departments and are expected to complete their
seminar and specialization course and thesis work successfully.
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Participants

The research was conducted on 2020-2021 spring term MA students of ELT
program in Ondokuz May1s University. The participants of the study were included
through the convenience sampling method, which involves choosing the partici-
pant samples from the available ones, those who are easy to access. The participants
of the study consist of 8 international and 8 native, 16 students in total are doing
their MA at Ondokuz Mayis University in the academic year 2020-2021. Four of
the participants were male (one native and three international), and 14 were fe-
male. The participants’ ages were between 22 and 39. The participants consisted
of three Azerbaijani, two Kazakh, one Syrian, one Moroccan, one Iraqi, and eight
Turkish students studying for a master's degree.

Data collection and analysis

The data were obtained through semi-structured interview forms, which are
used for collecting data in an interview or focus group setting in qualitative re-
search. The questions were framed according to the related literature and expert
opinions about the MA students. Before preparing the questionnaire, the clarity
of the questions’ language, scope of the research, and ethical codes was examined
and approved after making some appropriate changes by the field experts. While
applying the questionnaire, international students did not feel safe answering the
question about the academic staff, and as a researcher, I guaranteed that the data
collected would not be shared without participants’ permission.

The participants were asked the following questions:

1. What are your three reasons to attend the master's program?

2. What are your three expectations from academics?

3.  What are your expectations from the syllabus, teaching methods, and ma-
terials?

4. Do you find the given courses useful for your career? Why or why not?

5. Do you feel satisfied being an MA student at this department? Why or
why not?

6. What are your suggestions for the MA program you (have) attended?

Descriptive content analysis, which examines the qualitative data collected th-
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rough a questionnaire with the aim of summarising the informational contents of
these data with respect to the research question, was used in the study. The infor-
mational content is presented in a descriptive summary structured according to
the needs of the study (Yildirrm& Simgek, 2008). To conduct the content analysis,
first responses were selected according to the contents decided, considering the
research questions, then a set of rules were determined for coding the text. Lastly,
results were analyzed according to the codes, and the drawn data were presented
in the study in accordance with the research questions.

Ethics Committee Permission Information

All the instructions stated by the “Higher Education Institutions Scientific Re-
search and Publication Ethics Directive” were followed. Ondokuz May1s University
Social and Human Sciences Ethics Committee, as a board performing the ethical
review, assessed the research application and found no ethical issues presented in
the ethical assessment document (Serial Number: 2020/897).

FINDINGS

Findings of the study were presented with regard to survey questions, respecti-
vely. First, the aims of questions; frequent items were presented on tables.

1. What are the three reasons for you to attend the master's program?
The first interview question aims to find out whether there is a difference
between the reasons for attending the program of international and national stu-

dents or not and to reveal the first three ranked reasons of the students’ why they
attended the MA program (see Table 1).

Table 1. Reasons to attend the master’s program

National International
Reason f Reason f
1 | Professional development 5 | Self-development 7
2 | Professional development 5 | Professional development 5
3 | To be an academic 4 | Intercultural development | 4

Of the 8 international students, 7 of them emphasized ‘self-development as the-
ir first reason.

As a second reason, 6 of the 8 international students ranked "professional deve-
lopment as a second reason for attending the MA program. As a third reason, 4 of
the 8 international students ranked ‘intercultural development’
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Of the 8 national students, 5 of them ranked ' professional development' as the
first reason behind their attending the MA program. As a second reason, 5 of the
8 national students also ranked second reason as ‘professional development’ and
as the third reason, 4 of the 8 national students ranked 'to be an academic' as seen
on Table 1.

2. What are your three expectations from the academics?
By this second interview question, the researcher aims to figure out if there is

a considerable difference between the expectations of international and national
students or not and to reveal the first three ranked expectations of the students.

Table 2. The expectations of international and national students

from the academics

National International
Expectation f Expectation f
To be a facilitator or a guide | 4 | To be a master in the field 6
2 | To be a facilitator or a guide | 8 | To be kind and fair 5
3 | To be more open-minded 4 | Tobea facilitator or a guide | 3

Six of the international students expect the academics first ‘to be a mas-
ter in the field’, five of the eight students expect from the academics secondly
‘to be kind and fair’ in terms of the attitude towards the students and as to the
third-ranked expectations, three of the students expect the academics ‘to be
facilitator and guide while four of the eight native students firstly and all of the
students secondly expect the academics ‘to be facilitator and guide’ and half of the
native students expect their instructors to be more open-minded.

3. What are your expectations from the syllabus, teaching methods, and
materials?

In this interview question, it is aimed to determine the similarities and diffe-
rences between the expectations of international and national students' regarding
syllabus, teaching methods, and materials implemented in the MA classes.

Table 3. Expectations from the syllabus, teaching methods, and materials

National International
Syllabus Syllabus
Expectation f Expectation f
To be modular 4 To be modular 4
2 To be student-centered 4 To be student-centered 4
3 To be topic-based 4 To be more intense 4
Teaching methods Teaching methods

Expectation ‘ f Expectation ‘ f
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1 | To implement eclectic approach 4 Tobe more dlscus.smn'based and 6
interactional
Materials Materials
1 To be authentic, interactive, and 4 To be more technological and in- 4
easily accesible teractive

According to international students' responses to the questionnaires, half of
the international students expect the syllabus to be modular and more stu-
dent-centered, moreover, to be intense. The other half stated that they were
satisfied with the already followed syllabus.

As to teaching methods, six of the international students expect teaching
methods to be more discussion-based and interactional. Two other students
stated that they were already pleased with the teaching methods used in the
classroom.

To evaluate the expectations for materials used in the classroom, half of the
international students expect the materials used in the classroom to be more
technological and interactive. The other half pointed out that they are already
satisfied with the materials used in the classroom.

According to national students’ questionnaires, half of the native students ex-
pect the syllabus to be modular and more student-centered by indicating to have
a word in syllabus design and expect syllabus to be designed according to their
needs to touch the untouched fields of the ELT by implementing topic-based syl-
labus and the other half stated that they like the way their syllabus designed.

To continue with the teaching methods, half of the native students expect
instructors to implement an eclectic approach in the classroom.

Materials used in the classroom are expected by half of the national students
to be authentic; to be interactive; to be easily accessible. (as seen in Table 3)

4. Do you find the given courses useful for your career? Why yes? Why
no?

The aim of the question is to compare the usefulness between students’ views
about the given courses.

Table 4. Course satisfaction of native students and international students

Course Satisfaction f Course Satisfaction f

Native students 6 International Students 8
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Eight of the eight international students found the given courses totally useful
for their career, while six of the eight native students found the given courses to-
tally useful while two of them found courses to some extent useful for their career
without making any comment.

5. Do you feel satisfied being an MA student at this department? Why yes?
Why no?

This question is included in the questionnaire to reveal the students' level of
satisfaction about being an MA student at the ELT department.

Table 5. MA satisfaction of native students and international students in ELT

National International
Expectation f Expectation f
1 Satisfied 4 Satisfied 5
2 Not sure 3 Not sure 2
3 Not satisfied 1 Not satisfied 1

Five of the international students feel satisfied, while two of them are not sure
about their satisfaction, and one of them does not feel satisfied being an MA stu-
dent in the English Language Teaching department because the medium of inst-
ruction is not a hundred percent English, workload and lack of out-of-classroom
activities.

Half of the native students feel satisfied, while three of them are not sure about
their satisfaction, and one of them does not feel satisfied being an MA student in
the English Language Teaching department. This dissatisfaction mainly takes its
source from the workload assigned to students.

6.What are your suggestions for the MA program you attended?

The question aims to find out the similarities and differences between the
suggestions of international and native students and to make some improvements
in the department regarding the points made by each student.

Half of the international students did not make any suggestions, while the
other half made the following suggestions for the MA program they attended, and
all of the native students except one made suggestions for the MA program they
attended. Suggestions were synthesized and presented accordingly.

6.1. Courses

National Students’ suggestions in course contexts, workload, contemporari-
ness, attendance, etc., were presented along these lines:
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Student 9 "Instructors should give the students less homework."

Student 13 "The courses could be updated. When I look at the course lists of
other universities’ programs, I see some different courses such as “Teaching in Bi-
lingual Classrooms’. This kind of contemporary courses can be added to the alter-
natives."

Student 16 "Sometimes it feels like I am in a BA class. Our instructors force us a
lot. They forget we don’t only have a life here. This balance must be arranged approp-
riately.”

Student 10 "I suggest having more unity between the courses.”

Student 14 "I think we wouldn't be have to attend classes every week; instead,
we would read related articles, write a paper every week and attend classes when we

need to.”

International Students’ suggestions about courses are consisted of the medium
of instruction and the program itself which are presented as follows

Student 1 "All the courses should be given in English, and the number of students
should be decreased. "

Student 4 "The program should increase the competitiveness.”
6.2. Extra-curricular Activity

Considering extracurricular activity suggestions, only international students
made some suggestions about extracurricular activities.

Student 3 "I suggest making visits to cinemas as well as a theatre which are pre-
sented in English.”

Student 6 "I am quite happy with it, yet there should be conferences held in Eng-
lish and about ELT related topics.”

6.3. Regulations

Two native students presented their suggestions about acceptance and supervi-
sor selection in this way:

Student 12 "Selection for this program should be made in a more detailed way to
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select more knowledgeable people. "
Student 15 "Students should be given a ‘real’ chance to choose their supervisors.”
DISCUSSION AND CONCLUSION

This study was conducted to figure out the views and expectations of native and
international MA students at a state university in Turkey. In the previous section,
the reasons why students have attended to master’s program, the students” expecta-
tions from course instructors, syllabus, teaching methods, and materials, however,
the study was set out to discover whether students find the given courses useful
for their career or not and whether students are satisfied for being an MA student
at this department or not, along with these, suggestions of the students have been
presented. The results will be discussed and synthesized in accordance with the
research questions. Finally, the limitations and suggestions for future studies will
be presented.

The first interview question focused on figuring out the reasons why students
have attended a master's program. It is a well-known fact that a master's degree
can open many employment doors opportunities, including some business fields
and highly-paid positions. Findings revealed that students have attended master's
programs in the ELT department for self-development, professional development,
having a prestigious profession, intercultural development, following current tren-
ds in the ELT world, just for the sake of having an MA degree. In the same vein, the
results of the study show a similarity to the previous study on native MA students
(Comek, Ar1 & Pehlivanlar, 2005). To this end, it can be understood that interna-
tional students have given more importance to their self-development rather than
their professional development in the MA program according to their rankings of
the expectations; however, international students are seemed to be more into the
program’s efficacy rather than other matters such as highly-paid professions, and
they included intercultural development in the list due to the fact they are more
into self-development compared to the native students. Native students implied
that they mainly aimed to attend an MA program for professional development
and to have a prestigious job; these results indicate that native students are literal-
ly aware of the current employment problems in Turkey. Likewise, Aydemir and
Sefika (2015) found out that most of the students prefer graduate education for
an academic career in Turkey. Their expectations have been identified as being
competent and effective in their areas and gaining respect in the community. In
other words, regarding the naive students' and international students' reasons for
attending MA shows differences to some extent in accordance with their point of
view, it may be suggested that international students’ worldviews might be broader
than native students.
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The second interview question of this research aimed to see the student’s expe-
ctations from course instructors. This question is posed because the clarity of ex-
pectations of students from instructors facilitates learning (Fredericksen, Shea, &
Pickett, 2000). Students have attended MA programs with some expectations from
instructors. These expectations change according to their attitudes towards acade-
mics, the program, and the place of students regarded themselves in the program.
An academic should know the field well enough to help the student determine the
relative importance of various aspects and also guide students in understanding
more than one side of critical issues within a discipline. The investigation of the
issue showed that students commonly expected their instructors to be a master in
the field, to be professional, to be kind and fair towards them, to be a facilitator and
guide, to be easily accessible, and to give timely feedback but in different ranks.
Reviewing the relevant literature, Otttekin-Demirbolat (2005) performed a study
on post-graduate students and reached relevant results. It can be drawn that having
a full field knowledge of instructors has greater importance than being a facilitator
or kind and fair according to international students' views. Compared to interna-
tional students, instructors, having a good grasp of field knowledge do not mean
so much unless they are not facilitators and guides in the classroom according to
the views of national students. To say that native students feel themselves in need
of being guided to some extent, this may result from Turkey’s education system’s
lack of implementations about raising autonomous learners in accordance with the
study which was conducted by Cakici (2017) also supported this by stating that in
EFL context native students are regarded to be open to shoulder more responsibi-
lity and monitor their learning in some points of learner autonomy, while in other
certain fields learners continues to call for teacher’s assistance and guidance.

It has been intended to find out the students' in-class expectations in the third
interview question. These in-class expectations mainly consist of three compo-
nents, which are about the syllabus, implemented teaching methods, and materials
used during the class. Half of both national and international students stated that
they are already satisfied with the current syllabus of the program. According to
the other participants of the study, the syllabus is expected to be designed as modu-
lar and more student-centered, to be more intense regarding the current one. The-
re can be seen as nearly no difference between native and international students'
expectations considering the current syllabus. Taking expectations of the students
into consideration is really important to facilitate the MA program in question
because a study conducted by Steele (1992) revealed that the prudent handling of
the expectations of students from different groups could certainly influence main-
tenance and success.

As to teaching methods, students expect instructors’ teaching methods to be
discussion-based and interactional, to involve an eclectic approach, which is a met-
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hod of language education that unites several approaches and methodologies to
teach language rather than employing only one style of teaching in the classroom
and to be purely informational. A significant number of international students ask
teaching methods to be discussion-based and interactional, while native students
commonly prefer their instructors to implement an eclectic approach during the
courses. Demir and S6nmez (2021) also indicated in their study that students need
more interaction, exposure, and speaking time in the classroom as English instru-
ction expectations of Generation Z, which also constitutes most of the participants
in the current study, in addition, quite relevant results were matched with the cur-
rent study in teaching methods’ expectations sense. Only one native student has a
single word about the discussion-based teaching method; however, some of them
implied that the teaching method should purely intend to inform students. This
is a sad fact that this may result from the stereotype of the roles of students and
teachers in the classroom in Turkey. Conventionally, the stereotype indicates that a
teacher is the only source of reliable information, and students are supposed to just
learn what has been taught to them in the classroom. Therefore, it can be conclu-
ded that the effect of this stereotype could be clearly read from the native students'
responses in the interview questionnaires.

It is an undeniable fact that the materials used in the classroom have a signi-
ficant impact on supporting student learning and increasing student success. The
vast array of possible information available on a subject is narrowed to the rea-
ding material selected for the class and the information provided by the professor,
however; MA Students also have some expectations from the materials to facilitate
their learnings, according to students, materials used in the classroom to be more
technological and interactive, authentic, easily accessible, more informational and
article-based. Regarding the difference between native and international students'
expectations, it cannot be seen as a significant difference due to the fact that both
native and international students are the learners of this new educational era. The-
refore, they both are aware of the need for the above-mentioned quality of mate-
rials.

As for the views of students about the usefulness of courses for their careers,
the fourth interview question was posed because courses provide guidance into a
subject or into deeper levels of a subject; they should meet the expectations of the
students. Porter and Umbach (2001) stated that the satisfaction of students from
lessons changes according to students' needs and expectations. All of the internati-
onal students stated that they found the given courses quite useful for their career;
furthermore, a significant number of native students also implied their satisfacti-
on with the given courses, comparing this study and Comek, Ar1 and Pehlivanlar
(2005)’s study suggests no similarity. This main reason may be the courses them-
selves, which are discourse analysis and language teaching, syntax and language
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teaching, scientific research methods and ethics, contrastive analysis of teaching
Turkish and English as a foreign language, or the instructors’ teaching methods
may facilitate the courses efficacy in this regard; another remote possibility can be
student’s holding same expectations from the courses.

The fifth interview question was included in the study to reveal whether nati-
ve and international students feel satisfied with being an MA student in the ELT
department or not. There exist lots of factors affecting the satisfaction of students,
most importantly personal factors related to the student and institutional factors
related to the educational experience: gender, personality, favorite learning met-
hod (Brokaw, Kennedy, & Merz, 2004; Stokes, 2003), maturity, career goals (Frede-
ricksen, Shea, & Pickett, 2000b). Almost half of the both native and international
students commonly mentioned that they feel satisfied by indicating that they are
taking advantage of the courses, while nearly the other half, mostly suffering from
adaptation to the program, are not sure about their satisfaction. The level of sa-
tisfaction is determined by the personal expectations of the people in question;
therefore, this frequency may result from the personal expectations of the students
from this MA program.

The final interview question aimed to reveal if the students have any suggesti-
ons or further points to make some improvements in the department regarding the
points made by each student. This question has great importance due to the fact
that it permitted the students to feel free to point out whatever they want to express
without limiting themselves to the interview questions, and also taking suggestions
of the students into account is a universally endorsed tool for facilitating teaching
(Katz 1988; Weimer 1990; Dianda 1992; McKeachie 1994). To start with internati-
onal students' suggestions, their reccommendations for the program are commonly
about facilitating teaching and promoting a friendly atmosphere in the classroom
environment. As to native students, half of their suggestions are in accordance with
international students', while nearly the other half of native students recommend
instructors to give fewer assignments and suggest that there should not be compul-
sory attendance conditions to pass the courses.

Last but not least, the study has shown that there are some differences between
native and international students' views of and expectations from the ELT master’s
program, although the outcomes sometimes overlap each other. However, there
can be no difference in international students' views and behaviors depending on
their ages, nationalities, or where they came from; still mostly female international
students mentioned their adaptation problem to the program. This may result from
gender differences depending on the fact that there are significant differences by
gender regarding graduate study (Brooks & Perot, 1991; Ethington & Pisani, 1994;
Mallinckrodt and Leong, 1992; Turner & Thompson, 1993). Accordingly, this may
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be a conclusion of the level of stress felt by females; according to a study conducted
by Mallinckrodt, Leong and Karaij (1989), it has been found that, compared to
men, women reported significantly more negative life changes and significantly
more psychological symptoms of stress. In consequence, it is evident that expecta-
tions and views show us a lot about the lack and sufficiencies of the MA program
and the importance of all the factors in question contributing to the program.

Suggestions for Future Studies

The sample of this study is limited only to the MA students of the ELT Prog-
ram in Ondokuz Mayis University in Turkey due to feasibility and focus reasons.
It is suggested to extend this study to more than one university context. Moreover,
researchers should include not only the students, who are still in the course stage,
views and expectations but also those in the thesis stage of their MA to reach more
sound and reliable conclusions in future studies. Regarding these viewpoints, ex-
pectations, and suggestions, authorities of MA programs should not ignore these
results, and there should be made some regulations in the current MA program
considering this study's outcomes. To keep pace with internationalized higher edu-
cation systems, it is a necessity to take into consideration not only native students
but also international students to enhance the internalization of the university and
to promote an inviting atmosphere not only for native students but also for inter-
national students.
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Appendix A

International Students’ Questionnaire

Gender: Male:( ) Female:( )

Age:

Nationality:

University :

1)

3)
als ?

4)

5)

What are the three reasons for you to attend the master's program?

What are the three expectations of you from the academics?

What are your expectations from syllabus, teaching methods, and materi-

Syllabus :
Teaching Methods :
Materials :

Do you find the given courses useful for your career? Why yes? Why no?

Do you feel satisfied being a MA student at this department? Why yes?
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Why no?

6)  What are your suggestions for the MA program you attended?

Appendix B

Native Students’ Questionnaire
Gender: Male:( ) Female:( )
Age:

University :

1)  What are the three reasons for you to attend the master's program?

2)  What are the three expectations of you from the instructors?

3)  Whatare your expectations from the syllabus, teaching methods, and ma-
terials?

- Syllabus:

- Teaching Methods :
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- Materials :

4) Do you find the given courses useful for your career? Why yes? Why no?

5) Do you feel satistied being a MA student at this department? Why yes?
Why no?

6)  What are your suggestions for the MA program you attended?
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ULUSLARARASI VE YERLI YUKSEK LiSANS OGRENCILERiNiN iNGILiZCE DiLi
EGITIMI YUKSEK LISANS PROGRAMINA iLISKIN BEKLENTI VE GORUSLERI

GENISLETILMIS OZET:

Yiiksek Lisans programi, beseri bilimler, sosyal bilimler veya giizel sanatlar
alanlarinda lisansiistii 6grencilere verilen temel bir lisanstistii derecedir ve 6gren-
cilerin ilgilendikleri alanlarda daha ileri gitmenin bir yolunu bulmalarini saglar.
Bu lisanstistii egitim, dort yillik lisans programlarindan sonra kisinin yiiksek lisans
derecelesi almasini ve belirli disiplinlerde uzmanlagmasini saglayan bir egitimdir.
Bazilar1 sosyal statii kazanmak veya ¢agimizin giderek artan rekabetci 6gretim ko-
sullarinda tercih ettikleri herhangi bir konuda uzmanlasmak i¢in egitimde yiiksek
lisans yapmay secerken, bazilar1 da yiiksek ticretli pozisyonlar elde etmek ama-
cyla yiiksek lisans yapiyor. Unal ve Ilter'e (2010) gére, lisansiistii egitimin birinci
amaci, yitksek 6gretim kurumlarinin gelecegi konusunda akademisyen ve arastir-
maci yetistirmek ve akademik altyap: olusturmak; ikinci amag, tilkelerin tekno-
lojik, ekonomik ve kiiltiirel gelismeler ile ilgili sorunlarin ¢oziilmesidir. Bu gelis-
melerle birlikte, yiiksek 6gretimde uluslararasilagsma siirecinin tim diinyada hizla
devam etmesi beklenmektedir. Dolayisiyla uluslararasilagsma, Tiirkiye'de de ytikse-
kogretimin bugiinii ve gelecegi icin gerekli bir adimdir (Cetinsaya, 2014; Kiregci,
2016). Turpin (2002), 6grencilerinin enstitiilerdeki uluslararasilasmasiyla birlikte
miifredat ve derslerin yiiksek 6gretim kurumlari tarafindan uluslararasilagtirilma
gereklidir ancak bu siirecin etkileri belirsizdir. Programin hedeflerine gore prog-
ramin tim alanlarinda siirekli iyilestirmeler olmasi gerektigi anlasilabilir. Yitksek
ogretimde uluslararasilasmanin hedefleri su sekilde siralanabilir: 6grencilerin de-
neyimini kiiresellestirmek; kitalararas: deneyim yoluyla 6grenciler igin is teklif-
lerini artirmak; miifredatin uluslararasi kapsamini kolaylastirmak ve uluslararasi
rekabete dayali ittifaklari, aglar1 ve isbirlikleri gelistirmek.

Universitelerin uluslararasi bir egitim kaynagi olma pozisyonlarinin geregi ola-
rak, uluslararas1 6grencilerin talepleri goz ard1 edilmemelidir (Sheppard ve Bellis,
2008). Bir sinifta uluslararasi bir 6grenciye sahip olmak sadece egitmenler i¢in de-
gil, ayn1 zamanda bir 6grencinin kendisi i¢in de gercekten zor olabilir. Ogrencile-
rin geldikleri iilkenin akademik gelenekleri ile Tiirkiye'nin akademik gelenekleri
arasindaki farkliliklar, ayni zamanda yurtdisindaki 6grencilerde farkli bir tilkeye
yerlesmek de stres yaratmaktadir. Siimer, Poyrazli ve Grahame (2008) davetkar
bir tiniversite olarak kabul gorebilmek i¢in sosyal ¢evrenin uluslararasi 6grenci-
lerin ruhsal durumlarinda 6nemli bir faktor olduguna isaret etmektedir. Sadece
hedefleri uluslararasi 6grencilerin akademik ihtiyaglari ile ilgili olan tiniversiteler,
mevcut pedagojik ortamda potansiyel bagarilarinin veya basarisizliklarinin 6nemli
bilesenlerini ihmal etmektedir. Ogrencilerin akademik ihtiyaglar1 diginda beklenti
ve Onerilerinin de bu amagla dikkate alinmasi gerektigi konusunda higbir siiphe
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yoktur. Gerekli degisikliklerin yapilabilmesi i¢in 6grencilere danigilmasi gerek-
mektedir. Rowley'e (2003) gore 6grencilerle gorismenin temel amaglar: sunlardir:
Ogrencilerin fikirlerini ve 6grenme deneyiminden memnuniyet diizeylerini ifade
edebileceklerine dair kanit saglamak; 6grencileri 6grenimleri tizerinde diigiinmeye
tegvik etmek ve tiniversitelerin potansiyel 6grencileri cekmek i¢in kullanabilecek-
leri kalite gostergeleri olusturmak. S6z konusu iiniversitede kendi yiiksek lisans
derslerine devam eden 6grencilere danigmak, yiiksek lisans programindaki mev-
cut sistemi doga¢lama yollarinda yiiriimeye 151k olabilir.

Bu arastirma, katilimcilarin goriis ve fikirlerini ortaya ¢ikarmayi amaglayan
yar1 yapilandirilmis gortismeye dayali nitel bir ¢alismayi icermektedir (Creswell,
2014). Alt1 sorudan olugan yar1 yapilandirilmis goriisme formu arastirmaci tara-
findan hazirlanmakta ve itibar koruyuculugu 6zelligi agisindan veri toplama araci
olarak kullanilmaktadir.

Calismanin katilimcilari, ulagilmasi kolay olan mevcut 6rneklerden katilimci
orneklemlerinin secilmesini iceren uygun 6rnekleme yontemi ile dahil edilmis-
tir. Arastirmanin katilimeilary, 2020-2021 Egitim Ogretim yilinda Ondokuz Mayzs
Universitesi'nde yiiksek lisans yapmakta olan toplam 8 uluslararasi ve 8 ulusal ol-
mak {izere toplam 16 6grenciden olusmaktadir.

Bulgular, 6grencilerin yiiksek lisans programina katilma nedenleri, 6grenci-
lerin ders hocalarindan beklentileri, miifredat, 6gretim yontemleri ve materyal-
lerden beklentileri dikkate alinarak, 6grencilerin verilen dersleri kariyerleri igin
yararli bulup bulmadiklarini ortaya ¢ikarmak amacryla ¢alisma yapilmigtir. Ogren-
cilerin bu boliimde yiiksek lisans 6grencisi olmaktan memnun olup olmadiklar: ve
memnuniyet adina onerileri agiklanmustir.

Uluslararas: 6grencilerin onerileriyle baglamak gerekirse, programa yonelik
oOnerileri genellikle 6gretimi kolaylastirmak ve sinif ortaminda dostane bir atmos-
fer saglamakla ilgilidir. Yerli 6grencilere gelince, Onerilerinin yarisi uluslararasi
ogrencilerin yarisi ile uyumluyken, yerli 6grencilerin yaklagik diger yarisi 6gretim
iyelerine daha az 6dev vermelerini ve dersleri ge¢mek i¢in zorunlu devam kosulu
olmamasi gerektigini 6nermektedir. Calismada sonuglarin bazen birbiriyle ortiis-
mesine ragmen, Ingilizce 6gretimi yiiksek lisans programina iligkin yerli ve ya-
banci 6grencilerin gorisleri ve beklentileri arasinda bazi farkliliklar oldugunu da
gostermigstir. Ancak, uluslararas1 6grencilerin goriis ve beklentilerinde yaglarina,
milliyetlerine veya nereden geldiklerine bagli olarak bir farklilik s6z konusu ola-
mamakla birlikte, yine de ¢cogunlukla uluslararas: kiz 6grenciler programa uyum
sorunlarindan bahsetmislerdir. Bu amagla, beklentilerin ve goriislerin bize yiik-
sek lisans programinin eksiklikleri ve yeterlilikleri hakkinda ¢ok sey gosterdigi ve
ogrencilerin yanitlar1 dogrultusunda gerekli degisiklikleri 6nermemize yol a¢tig1
aciktir.
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Anahtar Kelimeler: uluslararasi 6grenciler, ulusal 6grenciler, yiiksek lisans, li-
sansiistii calismalar.
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