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Abstract

The aim of this study is to examine the relationship between secondary school students'
perceptions of school and their perceptions of school quality of life. Relational survey
model was used in the study. The population of the study consists of 46,566 secondary
Received: 06.05.2022 education students studying in public schools in Sakarya province in the 2021-2022
Accepted: 21.07.2023 academic year, and the sample of the study consists of 207 students studying in 21
Published: 01.11.2023 schools selected from the population through purposeful sampling method. In the data
collection process, two scales were used to determine the relationship between students'
perceptions of school and their perceptions of school quality of life. The first of these
scales is the School Perception scale developed by Ozdemir and Kalayci (2013) and the
second data collection tool is the School Quality of Life scale developed by Sari (2006),
which consists 36 (thirty-six) items and three dimensions. According to the findings, it
was seen that high school students who participated in the research perceived school as
a "Place of Protection and Development". In addition, it was found that they perceived
it as "Home" and "Place of Pressure" respectively; high school students' satisfaction
with school quality was at a medium level and students perceived school experiences
related to teacher- student communication and social activities at a higher level.
According to the findings of the study, the article concludes with recommendations for
students' perceptions of school and school life quality.
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One of the first emotions that children recognize is happiness. Considering that school is the place where
school-age children spend most of their time, the importance of school happiness increases even more.
School children's happiness is the balance of expectations, environmental factors and meeting
psychological needs (Engels, et al., 2004). In the literature, the main factors related to school children's
subjective well-being are conditions such as school climate, peer relationship, teacher-student
relationship, decision-making, reward, punishment, self-esteem, ability to use creativity, applied
curriculum, school environment, health status and safety (Huebner & Gilman, 2006; Konu, et al., 2002;
Tian, 2008; Yucel & Vogt-Yuan, 2016). Students' feeling good during the time they spend at school is
expressed as a positive emotion at school, while experiencing anxiety, sadness and boredom at school
is expressed as a negative emotion at school (Huebner & Gilman, 2006). In this respect, students'
perceptions of their schools are also important. School operates as an important social environment
where children share their beliefs, norms, values and fears for a significant period of their lives; going
to school is a powerful experience and a considerable amount of time is spent at school (Demir, 2007).
However, the school has been so removed from life that it has become a place where experience can
hardly be found in the world when it should be the opposite (Dewey, 2008). Despite all this, schools are
places where not only the cognitive achievements of students but also their affective, social and
psychological development are important. In this context, phenomena such as school culture, school
climate, social relations and school quality of life are important concepts for school happiness, and
school quality of life has attracted the attention of researchers in the literature (Donmez, 2008; Linakyla
& Brunell, 1986; Sari, et al., 2007; Sinclair & Fraser, 2002; Toker Gokce & Bulbul, 2014; Tunc &
Besalti, 2014).
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School quality of life can be taken as children's involvement in school life, their integration into school
life and their general well-being, which is rooted in the more general concept of quality of life. School
satisfaction or dissatisfaction is a cognitive appraisal of the quality of school life, which emphasizes the
importance of students' perspectives in determining the strengths and weaknesses of an educational
system or school (Karatzias, et al., 2001; Mok & Flynn, 2002). School quality of life is considered
important in terms of students' active participation in educational activities, realizing their individual
talents, and revealing and developing their special talents (Boehm & Lyubomirsky, 2008). Based on this
importance, there are studies conducted with students to answer the question of how the school should
be in the literature (Ates, 2016; Aslan & Dogan, 2015; Demirela & Afatb, 2018; Epcacan, et al., 2020;
Kaya, et al., 2014; Ogurlu, et al., 2015), and in this sense, it is important to reveal how students feel
about school together with their perceptions of school quality of life. In this context, answers to the
following questions were sought:

1. What is the level of school perceptions of students studying in secondary education
institutions?

2. Do the school perceptions of secondary school students differ according to their gender, grade
level and school type?

3. Atwhat level are the perceptions of the quality of school life of students studying in secondary
education institutions?

4. Do the perceptions of secondary school students about the quality of school life differ according
to their gender, grade level and school type?

5. What is the relationship between secondary school students' perceptions of school and their
perceptions of school quality of life?

Method
Research Model

The aim of this study is to examine the relationship between students' perceptions of school and their
perceptions of school quality of life. The research is a relational research and relational research is a
research model in which two or more than two variables change together and/or the degree of change is
tried to be determined (Karasar, 2010). Ethics committee approval was obtained for the study, with the
permission of the Sakarya Provincial Directorate of National Education, with the decision of Inonu
University Educational Research Ethics Committee dated 24/02/2022 and numbered 2022/14.

Population and Sample

The population of the study consists of 46,566 secondary school students studying in public schools in
Sakarya province in the 2021-2022 academic year (MoNE, 2022). The sample of the study consists of
207 students studying in 21 schools selected from the population by purposive sampling method. Of the
students in the study group, 119 (57.3%) were female and 88 (43.6%) were male. According to the grade
levels, 51 (25.2%) of the students were 9" grade, 45 (22.3%) were 10" grade, 60 (24.7%) were 11"
grade and 51 (27.6%) were 12" grade. According to the type of school attended by the students, 73
(37.1%) were Anatolian High School students, 60 (27.2%) were Imam Hatip High School students, and
74 (37.6%) were Science High School students.

Data Collection Tools

In the data collection process, two scales were used to determine the relationship between students'
perceptions of school and their perceptions of school quality of life. The first of these scales is the School
Perception scale developed by Ozdemir (2012). The scale consists of 27 (twenty-seven) items and three
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dimensions. The sub-dimensions of the scale are; a place of pressure, a place of protection and
development, and a home. The scale is a 5-point Likert-type scale and the highest score that can be
obtained from the scale is 135, while the lowest score is 27. In Ozdemir's (2012) study, Cronbach's alpha
values were reported as .88 for the dimension of place of protection and development, .85 for the
dimension of place of pressure and .72 for the dimension of nest. As a result of the reliability analysis
conducted by the researcher, Cronbach's Alpha coefficient for the entire scale was found to be .35. The
second data collection tool used in the study was the School Quality of Life scale developed by Sari
(2006), which consists of 36 (thirty-six) items and three dimensions. The six-dimensional scale is a five-
point Likert-type scale and the highest score that can be obtained from the scale is 180, while the lowest
score is 36. As a result of the analyses, it was reported that the scale explained 51.67% of the total
variance and the Cronbach's Alpha coefficient was .85 for feelings towards school, .78 for school
management, .76 for teachers, .65 for students, .53 for social activities and .61 for status. As a result of
the reliability analysis conducted by the researchers, Cronbach's Alpha coefficient for the whole scale
was found to be .92.

Data Analysis

Since 10 of the 217 data collection tools collected from the research sample were considered to be
incomplete and/or inaccurate, 207 data were included in the evaluation. After this stage, the kurtosis and
skewness values of the expressions of the scales for the normality condition were examined and it was
seen that these values were within the limits and it was decided that the normal distribution condition
was met (Tabachnick & Fidel, 2003). In the study, t-test and one-way analysis of variance were
conducted according to the number of groups of demographic characteristics of students' perceptions of
school and perceptions of school quality of life. Pearson correlation analysis was used to determine the
relationship between the variables.

Findings
Mean and Standard Deviation Scores of Students' Perceptions of School

The results of the question "What is the level of school perceptions of students studying in secondary
education institutions?" are shown in Table 1.

Table 1.

Mean and Standard Deviation Scores of Students' Perceptions of School

X Sd
Place of Pressurre 3.51 673
Conservation Development Location 3.74 .954
Home 3.60 .692

When Table 1 is analyzed, it is seen that the high school students who participated in the study mostly
saw the school as a "Protection and Development Place". In addition, it is understoodfrom the research
findings that they perceive it as "Home™ and "Place of Pressure” respectively.

Analysis of Students’ Perceptions of School According to Gender Variable

The results of the independent sample t-test conducted to answer the question "Do students'
perceptionsof school differ according to gender variable?" are presented in Table 2.
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Table 2.
Comparison of Students' Perceptions of School in Terms of Gender Variables

Gender N X Ss t p

Girl 119 3.55 .673

Pl fP 1.36 .143
ace of Pressurre Boy 83 362 626
i irl 11 .62 .954

Conservation Development Gir 9 3.6 95 042 967
Location Boy 88 3.64 .689
Girl 119 3.71 .692

Home 294 .669
Boy 88 3.58 .683

In order to determine whether the students' perceptions of school differed according to gender, it was
first tested whether the variances were homogeneous and the variances were found to be homogeneous
(Levene, Dimension =.015, p=.922; Levene,, Dimension =.183, p=.655; Levene;;, Dimension =.290,
p=.628; Levene Total = .022, p=.952). According to the findings in Table 2 as a result of the t-test, it is
understood that students' perceptions of school do not show a statistically significant difference in terms
of gender variable in all sub-dimensions (p> .05).

Analysis of Students’ Perceptions of School According to Grade Level

One-Way Analysis of Variance (ANOVA) was performed on the data collected to answer the question
"Do students' perceptions of school differ according to grade level?" and the results are shown in Table
3.

Table 3.
Comparison of Students' Perceptions of School in Terms of Class Level Variable

Grade N X SoV SoS sd MS F p Dif.
(1) Grade 9 51 371 Inside G. 4.65 3 1.584
(2) Grade 10 45 3.52 Between G.  224.34 203 .561
Place of (3) Grade 11 60 3.67 Total 229.19 206 2.724 .039* 1-2
Pressurre 4 Grade12 51 3.67
Total 207 3.60
(1) Grade 9 51 3.65 Inside G. 9.70 3 2.935
Conservation (2) Gradel10 45 352  BetweenG. 30791 203 .667
Deve|opment (3) Grade 11 60 3.69 Total 315.61 206 3.726 .010* 2-4
Location (4) Grade 12 51 3.93
Total 207 3.66
(1) Grade 9 51 3.75 Inside G. 7.64 3 2.581
(2) Grade 10 45  3.55 Between G.  217.67 203 542
Home (3)Grade1l 60 369  Total 22451 206 4662 .003* %fl
(4)Grade12 51  3.93
Total 207 3.69
*p< .05

When the findings in Table 3 are analyzed, it is seen that students' perceptions of school differed
statistically significantly in all sub-dimensions according to their grade levels. In order to determine
between which groups this difference was between, it was tested whether the variances were
homogeneous and the variances were found to be homogeneous (Levenel . Dimension =.031, p=.900;
Levenell . Dimension =.255, p=.601; Levenelll . Dimension =.298, p=.602; Levene Total = .041,
p=.771). Tukey HSD test was conducted to find the source of the difference between the groups.
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Accordingly, the difference in the sub-dimension of place of pressure was found to be between 9" grade
students and 10" grade students in favor of 9" grade students; the difference in the sub-dimension of
place of protection and development was found to be between 12" grade students and 10th grade students
in favor of 12" grade students; and the difference in the sub-dimension of place of protection and
development was found to be between 12 grade students and 10th grade students in favor of 12" grade
students. grade in favor of 12th grade students; the difference in the nest dimension was found to be
significant between 9™ grade students and 10th grade students in favor of 9" grade students and between
12" grade students and 10™ grade students in favor of 12" grade students (p< .05).

Analysis of Students' Perceptions of School According to The Type of School They Attend

In order to find an answer to the sub-problem stated as "Do students' perceptions of school differ
according to the type of school they attend?", One-Way Analysis of Variance (ANOVA) was performed
on the data obtained and the results are shown in Table 4.

Table 4.

Comparison of Students' Perceptions of School in Terms of the Type of School They Attend

School Type N X SoV SoS sd MS F p Dif.
(1) Anatolian 73 3.73 Inside G. 10.362 2 5.231
High School
(2) Imam Hatip 60 3.70 Between 219.632 204 .545
Place of High School G. 9.545 000* 13
Pressurre (3y'science 74 339  Total 229.194 206 23
High School
Total 207  3.60
(1) Anatolian 73 3.73 Inside G. 41.736 2 20.918
High School
Conservation (2) Imam Hatip 60 3.95 Between 273.781 204 .682
Development  High School G. 30.627 .000* ;g
Location (3) Science 74 4.04 Total 315.617 206
High School
Total 207  3.66
(1) Anatolian 73 341 Inside G. 29.677 2 14.788
High School
(2) Imam Hatip 60 4.05 Between 194.636 204 .385
Home High School G. 30.658 .000* ;g
() Science 74 3.34 Total 224513 206
High School
Total 207  3.69

*p<.05

When the findings in Table 4 are examined, it is understood that students' perceptions of school show a
statistically significant difference in all sub-dimensions according to the type of school they attend. In
order to determine between which groups this difference was between, it was tested whether the
variances were homogeneous and the variances were homogeneous (Levene, Dimension =.021, p=.635;
Levene,, Dimension =.345, p=.619; Levene;;, Dimension =.252, p=.754; Levener,, = .050, p=.663).
Tukey HSD test was conducted to find the source of the difference between the groups. As a result of the
TukeyHSD test, it was seen that there was a statistically significant difference between Anatolian High
Schoolstudents and Science High School students in favor of Anatolian High School students and
between Imam Hatip High School students and Science High School students in favor of Imam Hatip
High School students in all sub-dimensions (p< .05).

Mean and Standard Deviation Scores of Students’ Quality of Life Perceptions

The results of the question "At what level are the perceptions of students studying in secondary education
institutions on school quality of life?" are shown in Table 5.
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Table 5.

Mean and Standard Deviation Scores of Students’ Quality of Life Perceptions

X Sd
Quality of Life 2.89 573
Student-Student Communication 2.60 .692
Teacher-Student Communication 2.81 .583
School Management 2.60 486
Status 2.43 528
Social Activities 2.77 573
Emotions Towards School 2.41 445

When Table 5 is analyzed, it is seen that the high school students participating in the study have a
medium level of satisfaction with school quality. In addition, it was observed that students perceived
school experiences related to teacher-student communication and social activities at a higher level.

Analysis of Students' Perceptions of Quality of Life According to Gender Variable

The results of the t-test conducted to find an answer to the question Do students' perception of quality
of life differ according to gender variables?" are given in Table 6.

Table 6.

Comparison of Students' Perceptions of Quality of Life in Terms of Gender Variables

Gender N X Ss t p
Girl
Quality of Life 119 2.98 115 1.327 154
Boy 88 2.76 .678
Girl
Student-Student Communication 119 3.00 1.013 1.321 .156
Boy 88 2.76 .955
Girl
Teacher-Student Communication 119 2.98 963 1.347 149
Boy 88 2.76 736
Girl
School Management 119 3.15 985 1.601 134
Boy 88 3.00 791
Girl 119 3.14 .354 *
Status Boy 88 593 666 2.532 .012
. . Girl 119 2.74 976
Social Activities Boy 88 5 62 758 1.200 231
. Girl 119 2.39 .936
Emotions Towards School Boy 88 5 65 944 1.658 .098

*p< .05

In order to determine whether the perception levels of the students regarding the quality of school life
differ according to the gender variable, it was first tested whether the variances were homogeneous and
the variances were found to be homogeneous (Levene, Dimension =.041, p=.700; Levene, Dimension
=.239, p=.681; Levene,, Dimension =.249, p=.678; Levene,, Dimension =.269, p=.581; Levene,
Dimension =.189, p=.678; Levene,, Dimension =.249, p=.669; Levene yy = .032, p=.791). When the
findings in Table 6 areexamined as a result of the t-test, it is seen that the perceptions of the students about
the quality of schoollife do not show a statistically significant difference according to their gender in
general (p> .05), but there is a significant difference in favor of female students in the status sub-
dimension (p< .05).
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Analysis of Students' Perceptions of Quality of Life According to Grade Level

The results of the One-Way Analysis of Variance (ANOVA) conducted to find an answer to the question
expressed as "Does the students' perception of quality of life differ according to the grade level
variables?" are shown in Table 7.

Table 7.

Comparison of Students' Quality of Life Perceptions in Terms of Occupational Class Level Variable

Grade N X SoV SoS sd MS F p Dif.
(1) Grade 9 51 278 Inside G.  9.63 3 2615
(2) Grade 10 45 2.61 Between 273.219 203 .683
Quality of G. - )
Life (3) Grade 11 60 297 Total 281.365 206 3975 .008 24
(4) Grade 12 51 3.11
Total 207 2.3
(1) Grade 9 51 2.73 Inside G. 11.045 3 3.682
Student- (2) Grade 10 45 2.63 Between 383.960 203 .960
Student G. "
Communicati  (3) Grade 11 60 2.98 Total 395.005 206 3.735 010 -4
on (4) Grade 12 51 3.17
Total 207 2.94
(1) Grade 9 51 291 Inside G. 7.266 3 2.322
Teacher-  (2) Grade 10 45 261  Between 327534 203 719
Student G. 2958 .032* 2-4
Communicati  (3) Grade 11 60 298  Total 334700 206
on (4) Grade 12 51 3.08
Total 207 2.3
(1) Grade 9 51 300 InsideG.  17.630 3 5543
(2) Grade 10 45 271 Between  344.977 203 762
School G. - 1-4
Management  (3) Grade 11 60 308 Total 361.608 206 7.328 000 2.4
(4) Grade 12 51 3.37
Total 207 3.08
(1) Grade 9 51 302 Inside G.  9.354 3 2.685
(2) Grade 10 45 275  Between 284748 203 612
G' *
Status (3) Grade 11 60 303 Total 203202 206 3911 .009 -4
(4) Grade 12 51 3.25
Total 207 3.05
(1) Grade 9 51 2.65 Inside G. 4.645 3 1.582
_ (2) Grade 10 45 262  Between 342153 203 755
Social G. 1.749 138 -
Activities  (3) Grade 11 60 291 Total 347.798 206
(4) Grade 12 51 2.75
Total 207 2.69
(1) Grade 9 51 261  Inside G.  3.266 3 1.089
. (2) Grade 10 45 230  Between 354240 203 786
Emotions G.
ngzgrodls (3) Grade 11 60 263 Total 357.606 206 1.229 298 -
(4) Grade 12 51 2.58
Total 207 2.56
*p< .05

When the findings in Table 7 are examined, it is understood that the quality of life perceptions of the
students according to the grade levels show a statistically significant difference in the overall scale and
in the student-student communication, teacher-student communication, school management and status
sub-dimensions [F.503); 3.975; p<.05]. In order to determine between which groups this difference was
between, it was tested whether the variances were homogeneous or not and it was found to be
homogeneous (Levene, Dimension =.060, p=.651; Levene, Dimension =.361, p=.680; Leveney,
Dimension =.359,p=.789; Levene,, Dimension =591, p=.762; Levene, Dimension =.260, p=.765;
Leveney, Dimension =.349, p=.659; Levenery, = .344, p=.785). Tukey HSD test was performed to find
the source of the differencebetween the groups. According to the results, there is a significant difference
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between 10" grade students and 12" grade students in the whole scale, student-student communication,
teacher-student communication and status sub-dimension in favor of 12" grade students (p< .05). In the
school management sub-dimension, there is a statistically significant difference (p< .05) between the
students attending the 12" grade and the students attending the 9" grade and the students attending the
10" grade in favor of the students attending the 12" grade.

Analysis of Students’ Perceptions of Quality of Life According to The Type of School They
Attend

The results of the One-Way Analysis of Variance (ANOVA) conducted to find an answer to the question
"Do students' perception of Quality of Life differ according to the type of school they attend?" are shown
in Table 8.

Table 8.
Comparison of Students' Perceptions of Quality of Life in Terms of the Type of School They Attend

School Type N X  Sov SoS sd MS F p Dif.
(1) Anatolian  High 73 3.17  Inside G. 20.668 2 10.334
School
Quality of (2) Imam Hatip High 60 2.98  Between 260.697 204 .660 15.796 03 i
Life School G. : :
(3) Science High School 74 2.65 Total 281.365 206
Total 207 2.93
(1) Anatolian  High 73 3.23  Inside G. 29.798 2 14.949
Student- School
Student (2) Imam Hatip High 60 3.01 Between 365.107 204 910 . 1-3
Communic  School G. 17.319 .00 2-3
ation (3) Science High School 74 2.60 Total 395.005 206
Total 207 2.94
(1) Anatolian  High 73 3.16  Inside G. 20.597 2 10.298
Teacher- School
Student (2) Imam Hatip High 60 3.03 Between 314.203 204 .684 13.144 000* 1-3
Communic  School G. . . 23
ation (3) Science High School 74 2.65 Total 334.700 206
Total 207 2.94
(1) Anatolian  High 73 3.38  Inside G. 31.610 2 15.755
School School
(2) Imam Hatip High 60 3.15 Between 329.798 204 723 . 1-3
E/tlanageme Schoo_l - G. 19.272 .000 2.3
(3) Science High School 74 2.63  Total 361.608 206
Total 207 3.08
(1) Anatolian  High 73 329 Inside G. 17.083 2 9.542
School
Status (Szgholc)rram Hatip High 60 3.08 (Ba.etween 277.119 204 .689 12,305 000* ;g
(3) Science High School 74 271  Total 293.202 206
Total 207 3.05
(1) Anatolian  High 73 3.00 Inside G. 14.347 2 7.224
School
Social (2) Imam Hatip High 60 2.73  Between 332.351 204 729 9.613 000* 1-3
Activities School G. : : 2-3
(3) Science High School 74 256  Total 347.798 206
Total 207 2.69
(1) Anatolian  High 73 2.63  Inside G. 4.296 2 2.64
. School
E?ﬁ;‘%@s (Sz)h Imam Hatip High 60  2.66 Between 353209 204 781 » 339 29 ]
School C oo_I _ G.
(3) Science High School 74 233  Total 357.606 206
Total 207 2.57
*p< .05
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When Table 8 is examined, it is seen that there is a significant difference between the school type
variable and students' perceptions of quality of life in the overall scale and in the other sub-dimensions
except for the feelings towards school sub-dimension [F. 54 ; 15.796; p< .05]. In order to determine
between which groups this difference was between, it was tested whether the variances were
homogeneous or not and it was found to be homogeneous (Levene, Dimension =.131, p=.771; Leveng,,
Dimension =.362, p=.770; Levene,; Dimension =.262, p=.669; Levene,, Dimension =.362, p=.688;
Leveney Dimension =.385, p=.678; Levene,, Dimension =.193, p=.631; Levene qy, = .232, p=.688).
Tukey HSD test was conducted to find the source of the difference between the groups. Accordingly,
there is a statistically significant difference between the students studying at Science High School and the
studentsstudying at Anatolian High School and Imam Hatip High School in the whole scale and in the
other dimensions except the sub-dimension of feelings towards school (p< .05).

The Relationship Between Students' Perceptions of School and Their Perceptions of
Quality of Life

The results of the correlation analysis conducted to answer the question "Is there a relationship between
students' perceptions of school and their perceptions of quality of life?" are shown in Table 9.

Table 9.

Relationship Between Students' Perceptions of School and the Sub-Dimensions of Quality of Life Scales

1 2 3 4 5 6 7 8 9
1. Place of Pressurre 1 .62* .53* .62* .66* .56* .60* .55* .64*
2.Conservation Development Location 1 .60* .58* .56* .60* .63* .38* .52*
3. Home 1 .65* .66* .62* .68* .65* .64*
4.Student-Student Communication 1 .56* .60* .65* .68* .59*
5.Teacher-Student Communication 1 .61* .55% .58* .69*
7. School Management 1 .65* .39* .62*
7. Status 1 .60* .58*
9. Social Activities 1 .61*
9. Emotions Towards School 1

*p< .05

When Table 9 is examined, significant positive relationships were found at different levels in all sub-
dimensions. In this context, it can be said that there are significant positive relationships at high level
between the sub-dimensions of school perceptions such as place of pressure, place of protection, place
of development and home; there is a significant positive relationship between the home sub-dimension
and all sub-dimensions of the quality of life scale; and there are significant positive relationships at
medium level between the other dimensions of the school perception scale and the other dimensions of
the quality of life scale.

Discussion, Conclusion, and Recommendations

In this study, the relationship between metaphorical perceptions of school and perceptions of school
quality of life of students studying in secondary education institutions was examined. For this purpose,
firstly, the level of students' metaphorical perceptions of school and their perceptions of school quality
of life were determined. It was examined whether their perceptions of school and school quality of life
differed in terms of gender, grade level and school type. In this section, the findings of the research are
discussed and some suggestions are presented. According to the first result of the study, it was observed
that high school students perceived school as a "Place of Protection and Development"”. In addition to
this, it is understood from the research findingsthat they perceive school as "Home" and "Place of
Pressure™ respectively. It can be said that students perceive school as a place of protection and
development and a home for themselves. The findings showthat high school students perceive school as
a more positive place such as a protective, developing and home. In the literature, school is defined as a
reassuring and informative place like home and tree (Gencer, 2021). On the contrary, it is known that
some studies in the literature associate school with negative concepts such as authoritarian and a place
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of pressure (Mahlios & Maxson, 1998; Ozdemir, 2012; Ozdemir & Akkaya, 2013; Yuner & Ozdemir,
2017). In this study, it is seen that high school students perceive school as a place that protects the
individual and supports his/her development. It canbe said that these differences stem from the
participants in the study.

The second result of the study is related to whether high school students' metaphorical school
perceptions differ according to some demographic characteristics. When the results related to students'
perception of school were analyzed, it was seen that students' metaphorical school perceptions did not
show statistically significant differences in all sub-dimensions in terms of gender variable. These results
show that the metaphorical school perceptions of male and female students are similar. This result is
consistent with some studies in the literature (Shah & Shah, 2018). In some similar studies, it is seen
that there are different results. For example, Ozdemir (2012) states that female students perceive school
as a place/space that develops and protects them more than male students, while males perceive school
as a place that puts pressure on them. Similarly, Zierman and Benson (1981) found that female students
perceived school as a less negative place than male students, while Kus and Karatekin (2009) and Manta
et al. (2017) stated that female students violated the rules less than male students. These results show
that female students perceive school as a more positive place and are more compliant as a result. As a
result of the research, it was observed that students’ metaphorical perceptions of school differed
statistically significantly in all sub-dimensions according to the grade levels of the students, and that
students attending the 9th grade perceived school as a place of pressure, while students attending the
12th grade perceived school as a place of protection, development and home. According to these results,
it can be said that students who have just started high school perceive school more negatively as a place
of pressure, whereas students approaching graduation perceive it more positively as a place of
protection, development and home. Similarly, Ozdemir (2012) states that positive views of school
change with the transition from lower to upper grades. These results coincide with the results of the
study. In addition, Berndt (1986) emphasized that as students' grade levels increase, indifference towards
school and disengagement from school occur more. According to the results of the research, it is
understood that students' metaphorical school perceptions show statistically significant differences in
all sub-dimensions according to the type of school they attend. Anatolian High School students
perceived school as a place of pressure, Science High School students as a place of protection and
development, and Imam Hatip High School students as a home. According to these results, it can be said
that Anatolian High School students perceive school more negatively than students in the other two high
school types. Similarly, Ozdemir (2012) states that general high school students perceive school as a
more positive place than Anatolian High School students. It may be recommended to further investigate
the perceptions of Anatolian High School students about school. Because more research is needed to
confirm these results. It is also recommended that qualitative studies be conducted to better understand
the underlying reasons for the negative perceptions of students studying in these high schools.

The third result of the study is related to the level of perception of students in secondary education
institutions about the quality of school life. In the findings of a study examining the general satisfaction
level of students towards school, it is stated that students' views on school satisfaction are divided into
three groups as very low, medium and very high level (Huebner & Gilman, 2006). Similarly, in this
study, it was observed that high school students perceived the quality of school life at a medium level.
According to these results, it can be said that high school students who participated in the study generally
have a positive level of school satisfaction. It can be stated that the results of this research are in line
with the findings of the studies in the literature where students' satisfaction with school life is generally
seen at positive/high level (Argon & Ismetoglu, 2016; Argon & Kosterelioglu, 2009; Elitok Kesici &
Turkoglu, 2012; Linnakyld & Brunell, 1996) and at medium level (Aykit & Baba Ozturk, 2017; Gedik
& Comert, 2018; Sar1, Otunc, & Erceylan, 2007; Selvitopu, 2018). In some studies, it was found that
the general satisfaction level was low (Erden & Erdem, 2013). Linnakyld and Brunell (1996) found that
students' general school satisfaction was stronger than their negative attitudes towards school. The
researchers stated that overall well-being is higher than overall dissatisfaction in Finnish schools and
that most Finnish students experience school as a place that offers many opportunities for learning and
achievement as well as for social development. In particular, they stated that students know the
importance of school for the development of their social identity and that they learn to socialize in these
spaces. Similarly, in this study, it was observed that the students in the sample saw school more as a
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place for developing protection and that their satisfaction with school was generally positive. At the
same time, it can be said that students consider teacher-student communication and social activities at
school more important. In this context, it can be stated that high school students are generally satisfied
with communication with teachers and social activities. In the literature, it is emphasized that teacher-
student interaction is one of the important variables in the quality of school life (Mok & Flynn, 1997),
in addition, classroom atmosphere makes the greatest contribution to students' quality of school life and
students' classroom experience is the most important factor explaining their quality of school life (Mok
& Flynn, 2002). In addition, Doganay and Sar1 (2006) found that students were more satisfied with
identity and social opportunities than classroom environment and opportunities to participate in
decisions. Durmaz (2008) stated that the highest perceived dimension of students' quality of school life
was their feelings towards the school, while the lowest perceived dimension was student-student
communication. Karatzias-Papadioti-Athanasiou, Power, and Swanson (2001b) found that Scottish
students had a higher average school satisfaction than Greek students. The researchers found that Greek
students had the highest school satisfaction in the areas of relationships (relationships with teachers,
other students and friends at school), learning (motivation, progress in learning, critical thinking,
interaction with others) and support (from teachers, friends, other students at school), the lowest in
subjective environmental factors (decoration, technical equipment, distance from home, safety),
teaching style (continuity, depth, integration, timing) personal needs (activities, interests, learning
needs) and curriculum (structure, number of lessons, timetable, class activities); For Scottish students,
higher satisfaction in career (job readiness, new skills, self-awareness), relationships, support and
learning, and lower satisfaction in objective and subjective environment. Similar to these similar
findings in the literature, in this study, it is seen that student-teacher communication and social activities
in the school environment are the most important determinants of high school students' school life
satisfaction.

The fourth result of the study is related to whether high school students' perceptions of school life differ
according to some demographic characteristics. Accordingly, it was seen that the perceptions of male
and female students studying in secondary education institutions regarding school life were generally
similar, and only in the status sub-dimension, female students were more positive than male students. It
can be said that status at school is an important factor determining the quality of school life for female
students. At the same time, Marks (1998) emphasized that female students are generally more satisfied
with their school and their achievements in school, they think more positively about teachers, and those
whose parents are more educated are more satisfied than male students. Mok and Flynn (2002) stated
that female students have a better quality of school life, higher developmental expectations from their
schools and more positive attitudes towards the classroom environment. These results suggest that girls,
on average, have positive experiences with all aspects of school life. But why do girls perceive status as
an important determinant of quality of school life? Further research is recommended to answer this
question. Some similar studies in the literature show that there is no difference in terms of gender (Daly
& Defty, 2001; Donmez, 2018; Gedik & Comert, 2018; Sari, et al., 2007; Selvitopu, 2018). In this
respect, the results are consistent with the literature. Apart from these, there are studies in the literature
in which girls' and boys' perceptions of school quality of life are different and girls' school satisfaction
is found to be higher than boys (Bourke & Smith, 1989; Doganay & Sar1, 2006; Durmaz, 2008; Erden
& Erdem, 2013; Eris & Anil, 2012; Hunt-Sartori, 2007; Inal, 2009; Karatzias, et al., 2002; Kong, 2008;
Malin & Linnakyld, 2001; Marks, 1998; Mok & Flynn, 2002; Selvitopu, 2018). It can be said that the
differences between these results are due to the research samples.

In the study, it was examined whether students' perceptions of school life differed according to the grade
level they attended. In the findings, it was seen that the satisfaction perceptions of students studying in
secondary education institutions differed with the grade level they attended. It can be said that 12th
grade students' perceptions of the quality of school life are more positive. This is because the higher the
grade level of the students in secondary education, the higher their perceptions of satisfaction with
school; peer communication, teacher relations, status and relations with school administration are
important components of school life. It can be said that the fact that senior high school students have
more school experiences is determinative in the prominence of these factors that determine their
perceptions of school life quality. This finding coincides with the findings of the study conducted by
Sari et al. (20007) in the literature. In addition, in some studies in the literature, it was found that students
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studying in lower grades were more satisfied with their schools (Bilgic & Sari, 2010; Bourke &
Frampton, 1992; Durmaz, 2008; Elitok Kesici, 2010; Erden & Erdem, 2013; Gedik & Comert, 2018;
Selvitopu, 2018) or there was no difference (Donmez, 2018; Karalar, Oksuz, & Baba Ozturk, 2017).

In the study, it was examined whether students' perceptions of school life differed according to school
type. In the findings, it was seen that there was a significant difference between the type of school
attended by students studying in secondary education institutions and their perceptions of school life
quality in peer communication, teacher communication, relations with school administration, status and
social activities. It is understood that the important determinants of Anatolian and Imam Hatip High
School students' perceptions of school quality of life are peer communication, teacher communication,
relations with school administration, status and social activities. It can be said that these factors are more
determinant in their school life than Science High School students. As a result, it can be said that students
studying at Anatolian High School and Imam Hatip High School perceive the quality of school life more
positively than students studying at Science High School. The results of the research are similar to the
literature. Because similarly, Gedik and Comert (2018) stated that the perceptions of General High
School students regarding the level of school quality of life differ significantly in the dimensions of
feelings towards school, school management and student-student communication according to school
type, and Durmaz (2008) stated that there is a difference in favor of Anatolian High School students in
the dimensions of student-student communication and feelings towards school according to school type.
Marks (1998) stated that only a small part of the differences in students' attitudes towards school life is
due to school differences.

Finally, the relationship between secondary school students' metaphorical perceptions of school and
their perceptions of school quality of life was examined. As a result, it was observed that there was a
significant positive relationship between students' perception of school as a home and peer
communication, teacher communication, school management, status, social activities and positive
feelings towards school. In addition, it was determined that there were moderate and positively
significant relationships between students' metaphorical perception of school as a place of pressure and
protection development sub-dimensions and their perceptions of student-student communication,
teacher-student communication, school management, status, social activities and their feelings towards
school. In this study, it was seen that the school was perceived as a place for developing protection. In
addition, a high level positive relationship was found between the home sub-dimension of school and
all sub-dimensions of school life quality. According to these results, it can be said that students'
communication with peers and teachers, school administration's approach to students, the presence of
social activities at school, status perceptions and positive feelings towards school are important
determinants of students' perception of school as a "home". Mok and Flynn (2002) stated that students
with higher expectations from their schools in terms of academic, professional and personal
development have more positive attitudes towards the classroom environment than students with lower
development expectations. Thus, they emphasized that students with more positive attitudes towards the
classroom environment have a higher quality of school life than students with less positive attitudes
towards the classroom environment. In this study, it can be stated that students who perceive school as
a home environment are generally satisfied with the processes in the school environment and perceive
their school experiences as higher quality. As a result, it can be suggested that peer communication at
school should be supported, teachers' and school administration's communication with students should
be constructive, duties and responsibilities should be determined to increase the status of students within
the school, and more social activities should be included in and outside the school to increase students'
commitment to school. At the same time, it is understood in the research that students are satisfied with
peer communication at a low level. For this reason, it may be recommended to conduct more research
on students' communication experiences with their peers, school management practices and improving
their status within the school. In addition, which school experiences are students more satisfied with or
for which reasons are they dissatisfied with their school experiences? Again, how can students' quality
of school life be improved? These are some of the questions that require further research and analysis.
In this respect, more research is needed to find answers to these questions. In particular, qualitative
research is recommended to reveal the reasons for these experiences. Qualitative research can be
designed in the context of these questions. Further research can be conducted with different samples to
confirm the findings of this study.
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Arastirma Makalesi
Ortaogretim Kurumlarindaki Ogrencilerin Okul

Algilari ile Okul Yasam Kalitesi Algilarimin Incelenmesi

Umit Dogan®, Seyfettin Abdurrezzak?

Ozet

Bu arastirmanin amact ortadgretim kurumlarindaki égrencilerin okul

algilart ile okul yasam kalitesi algilar: arasindaki iliskiyi incelemektedir.

Arastirmada iliskisel tarama modeli kullanilmistir. Arastirmanin evreni

2021-2022 egitim ogretim yilinda Sakarya ili kamu okullarinda egitim
Makale Hakkinda goren 46.566 ortacgretim ogrencisinden olusmakta olup arastirmanin

orneklemi ise evrenden amacgl drneklem yontemi ile se¢ilmis 21 okulda
Gond. Tarihi: 06.05.2022 egitim goren 207 oOgrenciden olusturmaktadir. Verilerin toplanma
Kabiil Tarihi: 21.07.2023  girecinde ogrencilerin okul algilar ile okul yasam kalitesi algilar
Yaymn Tarihi: 01.11.2023  arasindaki iliskiyi belirlemek igin iki tane olgek kullamimistir. Bu

olceklerden birincisi Ozdemir ve Kalayct (2013) tarafindan gelistirilen

Okul Algis1 6l¢egidir ikinci veri toplama aract ise Sart (2006) tarafindan

gelistirilmis olan gelistirmis oldugu 36 (otuz alti) maddeden ve ii¢

Anahtar Kelimeler boyuttan olusan Okul Yasam Kalitesi olcegidir. Arastirma bulgularina
Okul algist gore arastirmaya katilan lise 6grencilerinin okulu daha ¢ok “Koruma
Okul yasam kalitesi Gelistirme Yeri” olarak algiladiklar: goriilmiistiir. Bunun yaninda

E3)

Ogrenci algist swraswyla “Yuva” ve “Baski Yeri” olarak algiladiklar:, arastirmaya
katilan lise 6grencilerinin okul kalitesi memnuniyetlerinin orta diizey
oldugu ve dgrencilerin 6gretmen-ogrenci iletisimi ve sosyal etkinliklere
iliskin ~ okul  yasantilarim  daha  yiiksek  diizeyde  algiladiklar
bulgulanmistir. Arastirma bulgularina gore makale sonunda égrencilerin
okul algilari ve okul yasam kalitelerine yonelik éneriler sunulmustur.
Dogan, U. & Abdurrezzak, S. (2023). Examining secondary school
students’ perceptions on school and school quality of life. MSKU Journal
Education, 10(2), 179-193. DOI: 10.21666/muefd.1113409

Atif icin:

Cocuklarin tanidig1 ilk duygulardan birisi mutluluktur. Okul ¢agindaki ¢ocuklarm en fazla zaman
gecirdikleri mekanin okul oldugu géz 6niinde bulunduruldugunda okul mutlulugunun 6nemi bir kat daha
artmaktadir. Okul cocuklarinin mutlulugu; beklentiler, ¢evresel faktorler ve psikolojik ihtiya¢larin
karsilanmasinin dengesidir (Engels, vd., 2004). Alanyazinda okul cocuklariin 6znel iyi oluslar1 ile ilgili
temel faktorlerin; okul iklimi, akran iliskisi, 6gretmen-6grenci iliskisi, karar verme, 6diil, ceza, benlik
saygis, yaraticilig1 kullanabilme, uygulanan 6gretim programi, okul ¢evresi, saglik durumu ve giivenlik
gibi kosullar oldugu seklindedir (Huebner ve Gilman, 2006; Konu, vd., 2002; Tian, 2008; Yucel ve
Vogt-Yuan, 2016). Ogrencilerin okulda gecirdikleri zaman diliminde kendilerini iyi hissetmeleri, okulda
olumlu duygu olarak ifade edilmekte iken okulda kaygi, iiziintii yagamalar1 ve okulda sikilmalar1 okulda
olumsuz duygu olarak ifade edilmektedir (Huebner ve Gilman, 2006). Bu bakimdan 6grencilerin
okullarina iligkin algilart da 6nem arz etmektedir. Okul, ¢ocuklarin yasamlarinin 6nemli bir zaman
diliminde inan¢larini, normlarini, degerlerini ve korkularini paylastiklar: 6nemli bir sosyal ¢evre olarak
faaliyet gostermektedir; okula gitmek giiclii bir deneyimdir ve dikkate deger bir zaman biitiinii okulda
harcanir (Demir, 2007). Ancak okul hayattan o kadar uzak tutulmustur ki, tam tersi olmas1 gerekirken
diinyada deneyimin giigliikle bulunabildigi bir yer haline gelmistir (Dewey, 2008). Tiim bunlara ragmen
okullar; 6grencilerin sadece biligsel basarilarinin degil ayn1 zamanda duyussal, sosyal ve psikolojik
gelisimlerinin de dnemsendigi yerlerdir. Bu kapsamda okul kiiltiirii, okul iklimi, sosyal iligkiler ve okul
yasam kalitesi gibi olgular okul mutlulugu i¢in 6nemli kavramlardir ki alanyazinda okul yasam kalitesi
arastirmacilar tarafindan da ilgi gérmistiir (D6nmez, 2008; Linakyla ve Brunell, 1986; Sar1, vd., 2007;
Sinclair ve Fraser, 2002; Toker Gokce ve Biilbiil, 2014; Tung ve Besalti, 2014).

1 Sakarya Provincial Directorate of National Education — doganumit18@hotmail.com- ORCID No:0000-0002-8144-9744
2 Edirne Provincial Directorate of National Education — srezzak@hotmail.com- ORCiD No:0000-0001-9892-7506

179



-‘3’ MSKU Journal of Education
¥ ISSN 2148-6999 Volume 10, Issue 2, (2023) November

Okul yasam kalitesi; ¢ocuklarin okul yasamina karismalari, okul yasamu ile biitiinlesmeleri ve genel iyi
olma hali olarak aliabilir ki okul yasam kalitesinin kokeni daha genel bir anlam tasiyan yagsam kalitesi
kavramia dayanmaktadir. Okul tatmini veya tatminsizligi bilissel manada okul yasam kalitesine bir
takdir bicme durumudur ve bu durum bir egitim sisteminin veya okulun gii¢lii/zayif yonlerini
belirlemede 6grencilerin bakig agilarinin énemine vurgu yapmaktadir (Karatzias, vd., 2001; Mok ve
Flynn, 2002). Okul yasam kalitesi &grencilerin, etkin olarak egitim dgretim faaliyetlerine katilmasi,
bireysel yeteneklerinin farkina varmasi ve 6zel yeteneklerinin ortaya ¢ikarilarak gelistirilmesi agisindan
onemli goriilmektedir (Boehm ve Lyubomirsky, 2008). Bu 6neme istinaden alanyazinda okul nasil
olmalidir sorusuna cevap bulmaya yonelik 6grencilerle yapilmis arastirmalar mevcut olup (Ates, 2016;
Aslan ve Dogan, 2015; Demirela ve Afatb, 2018; Epcacan, vd., 2020; Kaya, vd., 2014; Ogurlu, vd.,
2015) bu anlamda 6grencilerin okul hakkinda ne hissettiklerini okul yasam kalitesi algilariyla birlikte
ortaya koymak dnemlidir. Bu kapsamda asagidaki sorulara yanit aranmistir:

1) Ortadgretim kurumlarinda 6grenim goren dgrencilerin okul algilart ne diizeydedir?

2) Ortadgretim kurumlarinda 6grenim goren 6grencilerin okul algilar1 onlarin cinsiyet, devam
ettikleri sinif diizeyi ve okul tiiriine goére farklilik gdstermekte midir?

3) Ortadgretim kurumlarinda 6grenim goren Ogrencilerin okul yasam kalitesi algilart ne
diizeydedir?

4) Ortadgretim kurumlarinda 6grenim goren dgrencilerin okul yasam kalitesine iliskin algilar
onlarin cinsiyet, devam ettikleri sinif diizeyi ve okul tiirline gore farklilik gostermekte midir?

5) Ortadgretim kurumlarinda 6grenim goéren Ogrencilerin okul algilart ve okul yasam kalitesi
algilar1 arasinda nasil bir iligki vardir?

Yontem
Arastirmanin Modeli

Bu aragtirmanin amaci 6grencilerin okul algilart ile okul yasam kalitesi algilar1 arasindaki iligkiyi
incelemektedir. Arastirma iligkisel bir arastirma olup iligkisel aragtirma iki veya ikiden fazla degiskenin
birlikte degisimi ve/veya degisimin derecesinin belirlenmeye ¢alisildig arastirma modelidir (Karasar,
2010). Arastirmaya igin Sakarya Il Milli Egitim Miidiirliigii’nden arastirma izni ile Indnii Universitesi
Egitim Arastirmalar1 Etik Kurulu’nun 24/02/2022 tarih ve 2022/14 sayili karan ile etik kurul onay1
almmustir.

Evren ve Orneklem

Arastirmanin evreni 2021-2022 egitim 6gretim yilinda Sakarya ili kamu okullarinda egitim goren 46.566
ortaggretim 6grencisinden olugmaktadir (MEB, 2022). Arastirmanin 6rneklemi ise evrenden amagh
orneklem yontemi ile se¢ilmis 21 okulda egitim goéren 207 6grenciden olusturmaktadir. Caligma
grubunu olusturan &grencilerin 119’u (% 57.3) kiz, 88’si (% 43.6) erkektir. Simif diizeylerine gore
ogrencilerin, 51’1 (% 25.2) 9. siif, 45’1 (% 22.3) 10. sinif, 60’1 (% 24.7) 11. siif ve 51’inin (% 27.6)
12. Smif oldugu goriilmektedir. Ogrencilerin devam ettikleri okul tiiriine gére dgrencilerin 73’1 (% 37.1)
Anadolu Lisesi, 60’1 (% 27.2) Imam Hatip Lisesi, 74’ii (% 37.6) ise Fen Lisesi 6grencisidir.

Veri Toplama Araclarn

Verilerin toplanma stirecinde 6grencilerin okul algilari ile okul yasam kalitesi algilar1 arasindaki iligkiyi
belirlemek icin iki tane dlgek kullanilmistir. Bu dlgeklerden birincisi Ozdemir (2012) tarafindan
gelistirilen Okul Algisi dlgegidir. Olgek 27 (yirmi yedi) madde ve ii¢ boyuttan olusmaktadir. Olcegin alt
boyutlari; baski kurma yeri, koruma gelistirme yeri ve yuva seklindedir. Olgek 5°li likert tipi gelistirilmis
olup olgekten alinabilecek en yiiksek puan 135 iken, en diisiik puan ise 27’dir. Ozdemir’in (2012)
gergeklestirdigi caligmasinda Cronbach alfa degerleri koruma gelistirme yeri boyutu igin .88, baski yeri
boyutu i¢in .85 ve yuva boyutu i¢in .72 olarak rapor edilmistir. Arastirmaci tarafindan gergeklestirilen
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giivenirlik analizi neticesinde dlgegin tamami i¢in Cronbach’s Alfa katsayisi .35 olarak bulunmustur.
Caligmada kullanilan ikinci veri toplama araci ise Sar1 (2006) tarafindan gelistirilmis olan gelistirmig
oldugu 36 (otuz alt1) maddeden ve ii¢ boyuttan olusan Okul Yasam Kalitesi 6lgegidir. Alt1 boyutlu 6lgek
besli likert tipi gelistirilmis ve dlgekten alinabilecek en yiiksek puan 180 iken, en diisiik puan ise 36’dir.
Analizler sonucunda Slgegin toplam varyansin %51.67’sini agikladigi, Cronbach’s Alfa katsayisinin
okula yonelik duygular i¢in .85, okul yonetimi boyutu i¢in .78, 6gretmenler boyutu i¢in .76, 6grenciler
boyutu i¢in .65, sosyal etkinlikler boyutu i¢in .53, statii alt boyutu i¢in ise .61 olarak bulgulandig1
raporlanmistir. Arastirmacilar tarafindan gerceklestirilen giivenirlik analizi neticesinde dl¢egin tamami
icin Cronbach’s Alfa katsayis1 .92 olarak bulunmustur.

Verilerin Analizi

Arastirmanin 6rnekleminden toplanan 217 veri toplama aracinin 10’unun eksik ve/veya hatali oldugu
degerlendirildiginden 207 veri degerlendirmeye alinmistir. Bu asamadan sonra normallik kosulu igin
6lceklere ait ifadelerin basiklik ve carpiklik degerleri incelenip ve bu degerlerin sinirlar i¢inde oldugu
goriilerek normal dagilim kosulunun saglandigina karar verilmistir (Tabachnick ve Fidel, 2003).
Arastirmada 6grencilerin okul algilar ile okul yasam kalitesi algilarinin demografik 6zelliklerinin grup
sayilarina gére uygun olan t-testi ve tek yonlii varyans analizi yapilmistir. Degiskenler arasindaki iliskiyi
belirlemek amaciyla ise Pearson korelasyon analizi kullanilmistir.

Bulgular

Ogrencilerin Okul Algilarina iligkin Ortalama ve Standart Sapma Puanlari

“’Ortadgretim kurumlarinda 6grenim goren Ogrencilerin okul algilari ne diizeydedir?’’ sorusunun
sonuglar1 Tablo 1’de goriilmektedir.

Tablo 1.

Osrencilerin Okul Algilarina Iliskin Ortalama ve Standart Sapma Puanlar

Boyutlar X Ss

Baski1 Yeri 3.51 .673
Koruma Gelistirme Yeri 3.74 .954
Yuva 3.60 .692

Tablo 1 incelendiginde aragtirmaya katilan lise 6grencilerinin okulu daha ¢ok “Koruma Gelistirme Yeri”

olarak (X = 3.74) algiladiklar1 gériilmiistiir. Bunun yaminda sirasiyla “Yuva” ve “Baski Yeri” olarak
algiladiklar aragtirma bulgularindan anlasilmaktadir.

Ogrencilerin Okul Algilarimin Cinsiyet Degiskenine Gére Analizi

“Qgrencilerin okul algilari, cinsiyet degiskenine gore farklilik gostermekte midir?”’ sorusuna yanit
bulmak amaciyla yapilan bagimsiz drneklem t-testi sonuglar1 Tablo 2’te goriilmektedir.
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Tablo 2.
Osrencilerin Okul Algilarinin Cinsiyet Degiskeni A¢isindan Karsilagtirilmast
Boyutlar Cinsiyet N X Ss t p
Kiz 119 3.55 .673
Baski Yeri 1. A4
e e Erkek 88 3.62 626 30 3
Kiz 119 3.62 .954
K Gelisti Yeri .042 967
oruma befistme T Erkek 88 3.64 689
Kiz 119 3.71 .692
Yuva 294 .669
Erkek 88 3.58 .683

Ogrencilerin okul algilarinin, cinsiyet degiskenine gore farklilik gosterip gdstermedigini belirlemek igin
once varyanslarin homojen olup olmadigi test edilmis ve varyanslarin homojen oldugu (Levene). poyut
=.015, p=.922; Leveney;. goyut =.183, p=.655; Leveney. goyut =.290, p=.628; Leveneropiam = .022, p=.952)
belirlenmistir. Gergeklestirilen t-testi sonucunda Tablo 2’te yer alan bulgulara gore, dgrencilerin okul
algilar1 tiim alt boyutlarda cinsiyet degiskeni agisindan istatistiksel olarak anlamli farklilik gostermedigi
anlasiimaktadir (p> .05).

Ogrencilerin Okul Algilarinin Simf Diizeyine Gore Analizi

“Qgrencilerin okul algilari, siif diizeyine gore farklilik gdstermekte midir?>’ sorusuna yanit bulmak
amaciyla toplanan veriler lizerinden Tek Yonlii Varyans Analizi (ANOVA) yapilmis ve sonuglar Tablo
3’de gosterilmistir.

Tablo 3.
Osrencilerin Okul Algilar: Sinif Diizeyi Degiskeni A¢isindan Karsilastirilmast

Boyutlar Smf Diizeyi N X V. K. K.T. sd KO F p Fark
(D) 9. simf 51 371  Glgi 4.65 3 1.584
(2) 10. simif 45 3.52  G.arast 22434 203 .561
Baski Yeri  (3) 11. simf 60 3.67 Toplam 229.19 206 2724 .039* 1-2
(4) 12. simf 51 3.67
Toplam 207  3.60
(1) 9. simf 51 365  G.gi 9.70 3 2.935
Koruma (2) 10. simif 45 352  G.arasi 307.91 203 .667
Geligtirme ~ (3) 11. smuf 60 3.69  Toplam 315.61 206 3.726  .010* 2-4
Yeri (4) 12. simif 51 3.93
Toplam 207  3.66
(D) 9. simf 51 375  Glgi 7.64 3 2.581
(2) 10. simif 45 3.55 G.arast 217.67 203 .542
Yuva (3) 11. simif 60 3.69  Toplam 22451 206 4662  .003* ;:‘21
(4) 12. simf 51 3.93
Toplam 207  3.69
*p< .05

Tablo 3°de yer alan bulgular incelendiginde; 6grencilerin sinif diizeylerine gore, d6grencilerin okul
algilarmin tiim alt boyutlarda istatistiksel olarak anlamli bigimde farklilik gosterdigi goriillmektedir. Bu
farkin hangi gruplar arasinda oldugunu belirlemek i¢in varyanslarin homojen olup olmadigi test edilmis
ve varyanslarin homojen oldugu (Levene. goyut =.031, p=.900; Leveney. goyut =.255, p=.601; Leveney,.
Boyut =298, p=.602; Levenetopiam = .041, p=.771) belirlenmistir. Gruplar aras1 farkin kaynagini bulmak
icin Tukey HSD testi yapilmistir. Buna gore; baski yeri alt boyutundaki farkin, 9. Sinifa devam eden
ogrencilerle 10. sinifa devam edendgrenciler arasinda 9. siifa devam eden 6grenciler lehine; koruma
gelistirme yeri alt boyutundaki farkin, 12. smifa devam eden &grencilerle 10. sinifa devam eden
ogrenciler arasinda 12. siifa devam eden dgrenciler lehine; yuva boyutundaki farkin ise 9. sinifa devam
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eden 6grencilerle 10. sinifa devam eden 6grenciler arasinda 9. siifa devam eden 6grenciler lehine ve
12. smifa devam eden Ggrenciler ile 10. sinifa devam eden &grencilerle arasinda 12. sinifa devam
edenodgrenciler lehine anlamli oldugu belirlenmistir (p< .05).

Ogrencilerin Okul Algilarinin Devam Ettikleri Okul Tiirii Degiskenine Gore Analizi

“Ogrencilerin okul algilari, devam ettikleri okul tiirii degiskenine gore farklilik gdstermekte midir?”’
seklinde ifade edilen alt probleme yanit bulmak amaciyla, elde edilen veriler lizerinden Tek Y onlii
Varyans Analizi (ANOVA) yapilmis ve sonuglar Tablo 4’te gosterilmistir.

Tablo 4.

Ogsrencilerin Okul Algilart Devam Ettikleri Okul Tiirii Degiskeni Acisindan Karsilastirilmast

Boyutlar  Okul N X V.K K.T. sd KO F p Fark
Tiirii

1) 73 3.73 G.ci 10.362 2 5.231

Anadolu

Lisesi

(2) imam 60 3.70 G.arast 219.632 204 545

Hatip 9.545 .000*
Lisesi

(3) Fen 74 3.39 Toplam 229.194 206

Lisesi

Toplam 207  3.60

Baski
Yeri

1-3
2-3

1) 73 3.73 G.gi 41.736 2 20.918

Anadolu

Lisesi
Koruma (2)imam 60 395 G.aras1 273.781 204 .682
Gelistirme Hatip 30.627  .000*
Yeri Lisesi

(3) Fen 74 4.04 Toplam 315.617 206

Lisesi

Toplam 207 3.66

2-3

(1) 73 341 Gugi 29.677 2 14.788
Anadolu
Lisesi
(2)Imam 60  4.05 G.arast 194.636 204 .385
Yuva Hatip 30.658  .000*
Lisesi
(3) Fen 74 3.34 Toplam 224513 206
Lisesi
Toplam 207  3.69

1-3
2-3

*p<.05

Tablo 4’te yer alan bulgular incelendiginde; 6grencilerin okul algilari tiim alt boyutlarda devam ettikleri
okul tiiriine gore istatistiksel olarak anlamli farklilik gosterdigi anlasilmaktadir. Bu farkin hangi gruplar
arasinda oldugunun tespiti i¢in varyanslarin homojen olup olmadig: test edilmis ve varyanslarin
homojen oldugu (Levene. goyut =.021, p=.635; Leveney. soyut =.345, p=.619; Levene. goyut =.252, p=.754;
Leveneropiam = .050, p=.663) belirlenmistir. Gruplar aras1 farkin kaynagini bulmak amaciyla Tukey HSD
testi yapilmistir. Tukey HSD testi sonucunda; tiim alt boyutlarda Anadolu Lisesi 0grencileri ile Fen
lisesi 6grencileri arasinda Anadolu Lisesi dgrencileri lehine ve Imam Hatip Lisesi dgrencileri ile Fen
lisesi 6grencileri arasinda Imam Hatip Lisesi 6grencileri lehine istatistiksel olarak anlamli bir fark
oldugu goriilmiistiir (p< .05).
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Ogrencilerin Yasam Kalitesi Algilarina iliskin Ortalama ve Standart Sapma Puanlar1

“’Ortadgretim kurumlarinda 6grenim goren 6grencilerin okul yasam kalitesi algilar1 ne diizeydedir?”’

sorusunun sonuglari Tablo 5’te goriilmektedir.

Tablo 5.

Osrencilerin Yasam Kalitesi Algilarina Iliskin Ortalama ve Standart Sapma Puanlar

Boyutlar X Ss

Yasam Kalitesi 2.89 573
Ogrenci-Ogrenci Iletisimi 2.60 .692
Ogretmen-Ogrenci Iletigimi 2.81 .583
Okul Yonetimi 2.60 .486
Statii 243 528
Sosyal Etkinlikler 2.77 573
Okula Yo6nelik Duygular 241 445

Tablo 5 incelendiginde arastirmaya katilan lise 6grencilerinin okul kalitesi memnuniyetlerinin orta
diizey oldugu goriilmektedir. Ayrica 6grencilerin 6gretmen-6grenci iletisimi ve sosyal etkinliklere
iliskin okul yasantilarin1 daha ytiksek diizeyde algiladiklar goriilmiistiir.

Ogrencilerin Yasam Kalitesi Algilarinin Cinsiyet Degiskenine Gore Analizi

“QOgrencilerin, yasam kalitesi algis1 cinsiyet degiskenlerine gore farklilk gostermekte midir?”’

seklindeki soruya yanit bulmak amaciyla yapilan t-testi sonuglar1 Tablo 6’de yer almaktadir.

Tablo 6.

Ogrencilerin Yasam Kalitesi Algilarinin Cinsiyet Degiskeni A¢isindan Karsilastirilmast

Boyutlar Cinsiyet N X Ss t p
Kiz
Yasam Kalitesi 119 2.98 775 1.327 154
Erkek 88 2.76 .678
.. . . Kiz
Ogrenci-Ogrenci lletisimi 119 3001013 1.321 156
Erkek 88 2.76 955
.. . . Kiz
Ogretmen-Ogrenci Iletigimi 119 2.98 963 1.347 149
Erkek 88 2.76 736
Kiz
Okul Y6netimi 119 3.15 985 1.601 134
Erkek 88 3.00 791
" Kiz 119 3.14 354 «
Statd Erkek 88 2093 .66 o2 012
- Kiz 119 2.74 976
Sosyal Etkinlikler Erkek 38 5 62 758 1.200 231
o 1 Kiz 119 2.39 .936
Okula Yonelik Duygular Erkek 88 2 65 944 1.658 .098
*p< .05

Ogrencilerin okul yasam kalitesine iliskin alg1 diizeylerinin cinsiyet degiskenine gore farklilik gdsterip
gostermedigini belirlemek i¢in dnce varyanslarin homojen olup olmadig test edilmis ve varyanslarim
homojen oldugu (Levene) goyut =.041, p=.700; Leveney goyut =.239, p=.681; Levene . goyut =.249, p=.678;
Leveney. soyut =.269, p=.581; Leveney. soyut =.189, p=.678; Levenev:. soyut =.249, p=.669; Leveneropiam =
032, p=.791) belirlenmistir. Gergeklestirilen t-testi sonucunda Tablo 6’de yer alan bulgular
incelendiginde; 6grencilerin okul yasam kalitesine iligkin algilarinin, genel olarak cinsiyetlerine gore
istatistiksel olarak anlamli farklilik gostermedigi (p> .05) yalnizca statii alt boyutunda kiz 6grenciler

lehine anlamli bir farklilik oldugu (p< .05) goriilmektedir.
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Ogrencilerin Yasam Kalitesi Algilarinin Simif Diizeyine Gore Analizi

“Qgrencilerin, yasam kalitesi algis1 simf diizeyi degiskenlerine gore farklilik gdstermekte midir?”’
seklinde ifade edilen soruya yanit bulmak amaciyla yapilan Tek Yonlii Varyans Analizi (ANOVA)
sonuglar1 Tablo 7’de gosterilmistir.

Tablo 7.

Osrencilerin Yasam Kalitesi Algilarinin Mesleki Sumif Diizeyi Degiskeni Acisindan Karsilastirilmasi

Boyutlar Sinif Diizeyi N X V. K. K.T. sd KO F p Fark
(1) 9. simif 51 2.78 G.lci 9.63 3 2.615
Yasam (2) 10. simf 45 2.61 G. arasi 273.219 203 .683
Kalitesi (3) 11. simf 60 2.97 Toplam 281.365 206 3.975 .008* 2-4
(4) 12. siif 51 3.11
Toplam 207 2.93
(1) 9. smif 51 2.73 G.lgi 11.045 3 3.682
Ogrenci- (2) 10. sif 45 2.63 G. arast 383.960 203 .960
Ogrenci (3) 11. simf 60 2.98 Toplam 395.005 206 3.735 .010* 2-4
Tletisimi (4) 12. simf 51 3.17
Toplam 207 2.94
(1) 9. simif 51 291 G.lgi 7.266 3 2.322
Ogretmen- (2) 10. simf 45 2.61 G. arasi 327.534 203 719
Ogrenci (3) 11. smuf 60 2.98  Toplam 334.700 206 2.958 .032* 2-4
lletisimi (4) 12. simf 51 3.08
Toplam 207 2.93
(1) 9. siuf 51 3.00 G.igi 17.630 3 5.543
(2) 10. simf 45 2.71 G. arasi 344.977 203 762 14
Okul Yonetimi ~ (3) 11. simf 60 3.08 Toplam 361.608 206 7.328 .000* 24
(4) 12. simf 51 3.37
Toplam 207 3.08
(1) 9. siuf 51 3.02 G.igi 9.354 3 2.685
(2) 10. simf 45 2.75 G. arasi 284.748 203 .612
Statii (3) 1. simf 60 3.03 Toplam 293.202 206 3.911 .009* 2-4
(4) 12. simf 51 3.25
Toplam 207 3.05
(1) 9. simif 51 2.65 G.lci 4.645 3 1.582
Sosyal (2) 10. simf 45 2.62 G. arasi 342.153 203 .755
Etkinlikler (3) I1. simf 60 291 Toplam 347.798 206 1.749 .138 -
(4) 12. simf 51 2.75
Toplam 207 2.69
(1) 9. smuf 51 2.61 G.lci 3.266 3 1.089
Okula Yénelik (2) 10. simf 45 2.30 G. arasi 354.240 203 .786
Duygular (3) 1. simf 60 2.63 Toplam 357.606 206 1.229 .298 -
(4) 12. simf 51 2.58
Toplam 207 2.56
*p< .05

Tablo 7’de yer alan bulgular incelendiginde; simif diizeylerine gore Ogrencilerin yasam kalitesi
algilarmin, 6l¢egin genelinde ve 6grenci-0grenci iletisimi, 0gretmen-6grenci iletisimi, okul yonetimi ve
statii alt boyutlarinda istatistiksel olarak anlamli farklilik gosterdigi anlasilmaktadir [F(3;203); 3.975; p<
.05]. Bu farkin hangi gruplar arasinda oldugunun tespiti adina varyanslarin homojen olup olmadig1 test
edilmis ve homojen oldugu (Levene. goyut =.060, p=.651; Levene. goyut =361, p=.680; Levene. poyut
=.359, p=.789; Leveney. oyut=-591, p=.762; Leveney. goyut =.260, p=.765; Leveney. goyut =-349, p=.659;
Leveneropiam = .344, p=.785) belirlenmistir. Gruplar aras1 farkin kaynagini bulmak i¢in Tukey HSD testi
gergeklestirilmistir. Buna gore; tiim olgekte, 6grenci-6grenci iletisimi, 6gretmen-6grenci iletisimi ve
statii alt boyutunda 10. sinifa devam eden 6grenciler ile 12. Sinifa devam eden 6grenciler arasinda 12.
Sinifa devam eden 6grenciler lehine anlamli bir fark vardir (p< .05). Okul yonetimi alt boyutunda ise
12. Sinifa devam eden 6grenciler ile 9. sinifa devam eden 6grenciler ve 10. siifa devam eden 6grenciler
arasinda 12. sinifa devam eden 6grenciler lehine istatistiksel olarak anlamli bir fark oldugu (p< .05)
gorilmistiir.
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Ogrencilerin Yasam Kalitesi Algilarinin Devam Ettikleri Okul Tiirii Degiskenine Gore
Analizi

“Qgrencilerin, Yasam Kalitesi algis1 devam ettikleri okul tiirii degiskenlerine gore farklilik gdstermekte
midir?”’ seklinde ifade edilen soruya yamit bulmak amaciyla yapilan Tek Yonlii Varyans Analizi
(ANOVA) sonuglar1 Tablo 8’da gosterilmistir.

Tablo 8.

Osrencilerin  Yasam Kalitesi Algilarimn  Devam  Ettikleri Okul Tiirii Degiskeni Ag¢isindan
Karsilastirilmasi

Boyutlar Okul Tiirii N X V. K. K.T. sd KO F p Fark

(1) Anadolu Lisesi 73 3.17  Glgi 20.668 2 10.334

Yasfim_ (2)imam Hatip Lisesi 60 298 G.arasi 260.697 204 .660 15.796 93 R

Kalitesi (3) Fen Lisesi 74 2.65  Toplam 281.365 206 ' '
Toplam 207 2.93

. (1) Anadolu Lisesi 73 323  Glei 29.798 2 14.949

Ogrenci- : L

Ogrenci 2) Imam.Hatnlp Lisesi 60 3.01 G.arasi 365.107 204 910 17.319 000* 1-3

Tletisimi (3) Fen Lisesi 74 2.60 Toplam 395.005 206 2-3
Toplam 207 2.94

] (1)Anadolu Lisesi 73 316 G.gi 20.597 2 10.298

Qretmen- o\ om Hatip Lisesi 60 303 G 314203 204 684 13

Ogrenci mam Hatip : - arast : : 13.144  .000* P

iletisimi (3) Fen Lisesi 74 2.65 Toplam 334.700 206 -
Toplam 207 2.94
(1)Anadolu Lisesi 73 338 G.ci 31.610 2 15.755

Okul (2)imam Hatip Lisesi 60 3.15 G.arast 329.798 204 723 . 1-3

PO L. 19.272 .000

Yonetimi (3) Fen Lisesi 74 263 Toplam 361.608 206 23
Toplam 207 3.08
(1)Anadolu Lisesi 73 329 G.gi 17.083 2 9.542

Statii (2)Imam Hati.p Lisesi 60 3.08 G.arasi 277.119 204 .689 12.305 000* 1-3
(3) Fen Lisesi 74 271  Toplam 293.202 206 23
Toplam 207 3.05
(1)Anadolu Lisesi 73 300 Glgi 14.347 2 7.224

Sosyal (2)imam Hatip Lisesi 60 273  G.aras1 332.351 204 729 9.613 000* 1-3

Etkinlikler (3) Fen Lisesi 74 256 Toplam  347.798 206 ' ' 2-3
Toplam 207 2.69
(1)Anadolu Lisesi 73 263 G.lei 4.296 2 2.64

Okula : e

Yénelik (2)Imam Hat{p Lisesi 60 2.66  G.arasi 353.209 204 781 2339 79 B

Duygular (3) Fen Lisesi 74 2.33  Toplam 357.606 206
Toplam 207 2.57

*p<.05

Tablo 8 incelendiginde, okul tiirii degiskeni ile dgrencilerin yasam kalitesi algilar1 arasinda Slgegin
genelinde ve okula yonelik duygular alt boyutu hari¢ diger alt boyutlarda anlamli bir farklilik gosterdigi
goriilmektedir [F2; 204); 15.796; p<.05]. Bu farkin hangi gruplar arasinda oldugunu belirlemek amaciyla
varyanslarin homojen olup olmadig: test edilmis ve homojen oldugu (Levenei. goyut =.131, p=.771,
Leveney. goyut =-362, p=.770; Levene. goyut =.262, p=.669; Leveney. goyut =362, p=.688; Leveney. goyut
=.385, p=.678; Levenevi. goyut =.193, p=.631; Levenetopiam = .232, p=.688) belirlenmistir. Gruplar arasi
farkin kaynagini bulmak i¢in Tukey HSD testi yapilmistir. Buna gore, tiim dlgekte ve okula yonelik
duygular alt boyutu disindaki diger boyutlarda Fen Lisesinde 6grenim goren 6grencilerle Anadolu Lisesi
ve Imam Hatip Lisesinde 6grenim goren 6grenciler arasinda, Fen Lisesinde 6grenim géren dgrenciler
aleyhine istatistiksel olarak anlamli bir fark vardir (p<.05).
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Ogrencilerin Okul Algilari ile Yasam Kalitesi Algilar1 Arasindaki Tliski

“Qgrencilerin okul algilari ile yasam kalitesi algilar1 arasinda iliski var nudir?”’ seklinde ifade edilen
soruya yanit bulmak amaciyla yapilan korelasyon analizi sonuglar1 Tablo 9’da gdsterilmistir.

Tablo 9.

Osrencilerin Okul Algilari ile Yasam Kalitesi Algilar Olgeklerinin Alt Boyutlar: Arasindaki Iliskiler

Olcek Boyutlar 1 2 3 4 5 6 7 8 9

1. Baski Yeri 1 .62* 53* .62* .66* .56* .60* .55* 64*
2. Koruma Gelistirme Yeri 1 .60* .58* .56* .60* .63* .38* 52*
3. Yuva 1 .65* .66* .62* .68* .65* 64*
4.Ogrenci-Ogrenci Iletisimi 1 .56* .60* .65* .68* 59*
5.0gretmen-Ogrenci Iletisimi 1 61* 55* 58*  .69*
7. Okul Yonetimi 1 .65* .39* .62*
7. Statii 1 .60* .58*
9. Sosyal Etkinlikler 1 .61*
9.0kula Yonelik Duygular 1

*p<.05

Tablo 9 incelendiginde tiim alt boyutlarda farkl: diizeylerde pozitif yonde anlamli iligkiler belirlenmistir.
Bu baglamda okul algilarinin alt boyutlar1 olan baski yeri, koruma gelistirme yeri ve yuva alt boyutlar
arasinda yiiksek diizeyde pozitif yonde anlamli iliskilerin oldugu, yuva alt boyutu ile yasam kalitesi
Olceginin tiim alt boyutlar1 arasinda yiiksek diizeyde pozitif yonde anlamli iligki oldugu, okul algisi
6lgeginin diger boyutlar ile yagsam kalitesi 6l¢eginin diger boyutlar1 arasinda orta diizeyde pozitif yonde
anlamli iligkilerin oldugu sdylenebilir.

Tartisma, Sonuc ve Oneriler

Bu aragtirmada ortaggretim kurumlarinda 6grenim goren &grencilerin metaforik okul algilar1 ve okul
yasam kalitesi algilar arasindaki iliski incelenmistir. Bu amag¢ dogrultusunda oncelikle 6grencilerin
okula iliskin metaforik algilar1 ve okul yasam kalitesi algilarinin diizeyi belirlenmistir. Okul algilarinin
ve okul yasam kalitesi algilarinin cinsiyetleri, sinif diizeyi ve okul tiirii agisindan farklilik gosterip
gostermesigine bakilmigtir. Bu boliimde arastirma sonucunda ortaya ¢ikan bulgular tartisilmis ve bazi
Oneriler sunulmustur.

Aragtirmanin birinci sonucuna gore, lise 6grencilerinin okulu daha ¢ok “Koruma Gelistirme Yeri” olarak
algiladiklar1 goriilmiistiir. Bunun yaninda sirasiyla “Yuva” ve “Bask1 Yeri” olarak algiladiklar1 arastirma
bulgularindan anlagilmaktadir. Ogrencilerin okulu daha ¢ok kendileri i¢in bir koruma ve gelistirme yeri
ve yuva olarak algiladiklar1 sdylenebilir. Bulgular lise 6grencilerinin okul algilarinin koruyucu,
gelistirici ve yuva gibi daha ¢ok olumlu bir yer olarak algiladiklarin1 gostermektedir. Alanyazinda okul
ev ve agac¢ gibi giiven verici ve bilgi aktaran bir yer olarak tanimlanmistir (Gencer, 2021). Bunlarin
aksine alanyazindaki bazi arastirmalarda okulun otoriter ve bir baski yeri (Mahlios ve Maxson, 1998;
Ozdemir, 2012; Ozdemir ve Akkaya, 2013; Yiiner ve Ozdemir, 2017) gibi olumsuz kavramlarla
iligskilendirildigi bilinmektedir. Bu arastirmada da lise 6grencilerinin okulun kisiyi koruyan ve gelisimini
destekleyen bir mekan olarak algilandigi goriilmektedir. Bu farkliliklarin arasgtirmadaki katilimcilardan
kaynaklandigi sdylenebilir.

Aragtirmanin ikinci sonucu lise 6grencilerinin metaforik okul algilarinin bazi demografik 6zelliklerine
gore farklihk gosterip gostermedigine iliskindir. Ogrencilerin okul algis1 ile ilgili sonuglar
incelendiginde 6grencilerin metaforik okul algilarinin tiim alt boyutlarda cinsiyet degiskeni acisindan
istatistiksel olarak anlamli farklilik gostermedigi goriilmiistiir. Bu sonuglar, kiz ve erkek 6grencilerin
metaforik okul algilarinin benzer oldugunu gostermektedir. Bu sonug alanyazindaki bazi aragtirmalarla
uyumludur (Shah ve Shah, 2018). Benzer bazi arastirmalarda ise farkli sonuglarin oldugu goriilmektedir.
Ormegin, Ozdemir (2012) kiz dgrencilerin erkek dgrencilere gore okulu daha fazla kendilerini gelistiren
ve koruyan bir yer/mekan olarak algiladiklarini, erkeklerin ise okulu kendilerine baski uygulayan bir yer

187



-‘3’ MSKU Journal of Education
¥ ISSN 2148-6999 Volume 10, Issue 2, (2023) November

olarak algiladiklarini ifade etmektedir. Benzer sekilde Zierman ve Benson (1981), erkek 6grencilere
gore kiz 6grencilerin okulu daha az olumsuz bir yer olarak algiladiklarin1 bulgulamislarken, Kus ve
Karatekin (2009) ve Manta ve digerleri (2017), kiz 6grencilerin erkek 6grencilere gore kurallar1 daha az
ihlal ettiklerini ifade etmislerdir. Bu sonuglar kiz 6grencilerin okulu daha olumlu bir yer olarak
algiladiklarimi ve sonucunda daha uyumlu olduklarini géstermektedir. Arastirma sonucunda 6grencilerin
smif diizeylerine gore 6grencilerin metaforik okul algilarmin tiim alt boyutlarda istatistiksel olarak
anlamli bigimde farklilik gosterdigi, 9. smifa devam eden Ogrencilerin okulu bir baski yeri olarak
algiladiklari, 12. sinifa devam eden &grencilerin ise koruma, gelistirme yeri ve yuva olarak algilar
goriilmiistiir. Bu sonuglara gore liseye yeni baglayan 6grencilerin okul daha ¢ok bir baski yeri olarak
olumsuz algiladiklari, mezuniyeti yaklasan 6grencilerin ise koruyucu, gelistirici ve yuva gibi daha
olumlu algiladiklar1 sdylenebilir. Benzer olarak Ozdemir (2012) alt siniflardan iist siiflara gegislerle
okula dair olumlu goriiglerin degistigini ifade etmektedir. Bu sonuglar aragtirma sonuglariyla
ortiismektedir. Bunun yanisira Berndt (1986) ise, O0grencilerin simif diizeyleri arttikga okula karst
ilgisizlik, okuldan kopma davranislarinin daha fazla gergeklestigini vurgulamistir. Arastirma
sonuclarina gore, 6grencilerin metaforik okul algilar1 tiim alt boyutlarda devam ettikleri okul tiiriine gore
istatistiksel olarak anlamli farklilik gdsterdigi anlagilmaktadir. Anadolu Lisesi 6grencilerinin okulu daha
¢ok baski yeri, Fen Lisesi 6grencilerinin koruyucu ve gelistirme yeri ve Imam Hatip lisesi grencinin
ise bir yuva olarak algiladiklar1 goriilmiistiir. Bu sonuglara gére Anadolu Lisesi dgrencilerinin okulu
diger iki lise tiiriindeki 6grencilere gore daha olumsuz algiladiklar1 sdylenebilir. Benzer olarak Ozdemir
(2012) genel lise 6grencilerinin Anadolu Lisesi dgrencilerine gére okulu daha olumlu bir yer olarak
gordiikleri ifade etmektedir. Anadolu Lisesinde okuyan &grencilerin okula iliskin algilarinin daha fazla
arastirilmasi 6nerilebilir. Cilinkii bu sonuglarin dogrulanmasi i¢in daha fazla arastirmaya ihtiya¢ vardir.
Ayrica bu liselerde okuyan 6grencilerin olumsuz algilarinin altinda yatan temel nedenlerinin daha iyi
anlagilmasi i¢in nitel ¢aligmalarin yapilmasi dnerilmektedir.

Aragtirmanin ii¢lincii sonucu ortadgretim kurumlarindaki 6grencilerin okul yagsam kalitesini ne diizeyde
algiladiklarina iliskindir. Ogrencilerin okula yonelik genel memnuniyet diizeyini inceleyen bir arastirma
bulgularinda 6grencilerin okul memnuniyetine iliskin goriislerinin ¢ok disiik, orta diizey ve ¢ok yliksek
diizey olmak iizere li¢ gruba ayrildig1 (Huebner ve Gilman, 2006) ifade edilmektedir. Bu arastirmada
buna benzer olarak lise 6grencilerinin okul yasam kalitesinin orta diizeyde algilandig1 goriilmiistiir. Bu
sonuclara gore, aragtirmaya katilan lise 6grencilerinin genel olarak okul memnuniyet diizeyinin olumlu
oldugu sdylenebilir. Bu arastirma sonuglarinin 6grencilerin okul yasgam memnuniyetinin genel olarak
olumlu/yiiksek diizeyde (Argon ve Ismetoglu, 2016; Argon ve Kosterelioglu, 2009; Elitok Kesici ve
Tiirkoglu, 2012; Linnakyli ve Brunell, 1996) ve orta diizeyde (Aykit ve Baba Oztiirk, 2017; Gedik ve
Coémert, 2018; Sar1, Otiing ve Erceylan, 2007; Selvitopu, 2018) goriildiigii alanyazindaki arastirma
bulgulariyla uyumlu oldugu ifade edilebilir. Bazi arastirmalarda ise genel memnuniyet diizeyinin diigiik
diizeyde oldugu tespit edilmistir (Erden ve Erdem, 2013). Linnakyld ve Brunell (1996), 6grencilerin
genel okul memnuniyetinin okula karsi olumsuz tutumlarindan daha gii¢lii oldugunu tespit etmislerdir.
Aragtirmacilar Fin okullarinda genel refahin genel memnuniyetsizlikten daha yiiksek oldugunu, Finli
Ogrencilerin cogunun okulu, sosyal gelisim i¢in oldugu kadar bir¢ok 6grenme ve basar firsati sunan bir
yer olarak deneyimlediklerini belirtmislerdir. Ozellikle dgrencilerin sosyal kimliklerinin gelisimi igin
okulun 6nemini bildiklerini ve bu mekanlarda sosyallesmeyi Ogrendiklerini ifade etmigslerdir. Bu
arastirmada benzer olarak orneklemdeki 6grencilerin okulu daha ¢ok koruma gelistirme yeri olarak
gordiikleri ve okul memnuniyetlerinin genel olarak olumlu oldugu goriilmiistiir. Ayn1 zamanda
Ogrencilerin 6gretmen-dgrenci iletisimini ve okuldaki sosyal etkinlikleri daha onemli gordiikleri
sOylenebilir. Bu baglamda lise 6grencilerinin &gretmenlerle iletisim ve sosyal etkinliklerden genel
olarak memnun olduklari ifade edilebilir. Alanyazinda 6gretmen 6grenci etkilesiminin okul yasami
kalitesinde 6nemli degiskenlerden biri oldugu (Mok ve Flynn, 1997), bunun yaninda siif atmosferinin
ogrencilerin okul yasam kalitesine en biiyiik katkiy1 sagladigi ve dgrencilerin sinif ortami deneyiminin
okul yasam kalitelerini agiklayan en 6nemli faktdr oldugu (Mok ve Flynn, 2002) vurgulanmaktadir.
Bunun yani1 sira Doganay ve Sar1 (2006) 6grencilerin kimlik ve sosyal olanaklarindan sinif ortami ve
kararlara katilim olanaklarina gére daha memnun olduklarimi tespit etmislerdir. Durmaz (2008) ise
ogrencilerin okul yasam kalitesinde en yiiksekokula yonelik duygular algilanirken, en diisiik algilanan
boyutun ise §grenci-6grenci iletisim oldugunu ifade etmistir. KaratziasPapadioti-Athanasiou, Power ve
Swanson (2001b), iskog dgrencilerin Yunan égrencilere gore daha yiiksek bir okul doyum ortalamasina
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sahip olduklarmi tespit etmislerdir. Aragtirmacilar Yunan 6grencilerin en yiiksek okul memnuniyetinin
iligkiler (okuldaki 6gretmenler, diger Ggrenciler ve arkadaslarla iligkiler), 6grenme (motivasyon,
o0grenmede ilerleme, elestirel diislinme, bagkalariyla etkilesim) ve destek (&gretmenlerden,
arkadaglardan, okuldaki diger 6grencilerden) alanlarinda, en diisiik ise 6znel g¢evresel faktorler
(dekorasyon, teknik donanim, evden uzaklik, giivenlik), 6gretim stili (siireklilik, derinlik, entegrasyon,
zamanlama) kisisel ihtiyaclar (aktiviteler, ilgi alanlari, 6grenme ihtiyaglar1) ve miifredat (yapi, ders
say1s1, zaman cizelgesi, sinif etkinlikleri) alanlarinda; Iskog 6grenciler icin ise kariyer (ise hazirlik, yeni
beceriler, 6z farkindalik), iligkiler, destek ve 6grenmede daha yiiksek, objektif ve 6znel ¢cevre alanlarinda
ise daha diigiik memnuniyet oldugunu vurgulanmistir. Alan yazinda ortaya ¢ikan bu benzer bulgulara
benzer olarak bu arastirmada da 6grenci 6gretmen iletisimi ve okul ortamindaki sosyal etkinliklerin lise
ogrencilerinin okul yasam memnuniyetinin en 6énemli belirleyicileri oldugu goriilmektedir.

Arastirmanin dordiincii sonucu lise 6grencilerinin okul yasam algilarinin bazi1 demografik 6zelliklerine
gore farklilik gosterip gostermedigine iligkindir. Buna goére ortadgretim kurumlarinda 6grenim goren
kiz ve erkek 6grencilerin okul yasantisina iliskin algilarinin genel olarak benzer oldugu sadece statii alt
boyutunda kiz 6grencilerin erkek 6grencilere gore daha olumlu oldugu goriilmistiir. Kiz 6grenciler i¢in
okuldaki statiiniin okul yasam kalitesini belirleyen 6nemli bir etken oldugu sdylenebilir. Ayn1 zamanda
Marks (1998), kiz 6grencilerinin erkek 6grencilere gore okullarindan ve okuldaki basarilarindan genel
olarak daha memnun, 6gretmenler hakkinda daha olumlu diisiindiiklerini, ebeveynleri daha egitimli
olanlar daha memnun olduklarini vurgulamistir. Mok ve Flynn (2002) ise, kiz 6grencilerin daha iyi bir
okul yasam kalitesine sahip olduklarini, okullarindan daha yiiksek gelisim beklentilerinin ve smif
ortamina karsi daha olumlu tutumlarinin oldugunu belirtmislerdir. Bu sonucglar kiz &grencilerinin
ortalama olarak okul yasaminin tiim yonleriyle ilgili olumlu deneyimler yasadiklarini gostermektedir.
Peki kizlar nigin statiiyii okul yasam kalitesini belirleyen 6nemli bir unsur olarak gérmektedirler? Bu
sorunun cevaplanmasi i¢in daha fazla arastirma yapilmasi onerilmektedir. Alanyazindaki bazi benzer
arastirmalarda cinsiyet acisindan bir fark olmadig1 goriilmektedir (Daly ve Defty, 2001; Dénmez, 2018;
Gedik ve Comert, 2018; Sari, vd., 2007; Selvitopu, 2018). Bu bakimdan sonuglar literatiir ile uyumludur.
Bunlarin disinda alanyazinda kiz ve erkek 6grencilerin okul yasam kalitesi algilarmin farkli oldugu,
kizlarin erkeklere gére okul memnuniyetlerinin daha yiiksek tespit edildigi aragtirmalar yer almaktadir
(Bourke ve Smith, 1989; Doganay ve Sar1, 2006; Durmaz, 2008; Erden ve Erdem,2013; Eris ve Anil,
2012; Hunt-Sartori, 2007; Inal, 2009; Karatzias, vd., 2002; Kong, 2008; Malin ve Linnakyld, 2001;
Marks, 1998; Mok ve Flynn, 2002; Selvitopu, 2018). Bu sonuglar arasindaki farkliliklarin arastirma
orneklemlerinden kaynaklandigi sdylenebilir.

Aragtirmada 6grencilerin okul yasamima yonelik algilarinin onlarm devam ettigi simif diizeyine gore
farklilik gosterip gostermedigi incelenmistir. Bulgularda ortadgretim kurumlarinda 6grenim goren
ogrencilerin devam ettikleri smif diizeyi ile okula iliskin memnuniyet algilarinin farklilastig:
goriilmiistiir. 12. sinifa devam eden 6grencilerin okul yasam kalitesine iligkin algilarmin daha olumlu
oldugu sdylenebilir. Ciinkii ortadgretimdeki Ogrencilerin siif diizeyi yiikseldik¢ce okula iliskin
memnuniyet algilarinin da artigi; akran iletisimi, 6gretmen iliskileri, statii ve okul yonetimiyle
iligkilerinin okul yagaminin 6nemli bilesenleri oldugu goriilmektedir. Lise son siif 6grencilerinin okul
yasam kalitesi algilarini belirleyen bu etkenlerin 6ne ¢ikmasinda daha fazla okul yasantilarina sahip
olmalarinin belirleyici oldugu sdylenebilir. Bu bulgu alanyazinda Sar1 ve digerleri (20007) tarafindan
yapilan aragtirma bulgulariyla ortiismektedir. Bunun yaninda alanyazinda yer alan bazi aragtirmalarda
ise daha alt diizey smiflarda 6grenim goren dgrencilerin okullarindan daha memnun olduklart tespit
edilmistir (Bilgi¢ ve Sar1, 2010; Bourke ve Frampton, 1992; Durmaz, 2008; Elitok Kesici, 2010; Erden
ve Erdem, 2013; Gedik ve Comert, 2018; Selvitopu, 2018) ya da bir fark olmadig1 (Dénmez, 2018;
Karalar, Oksiiz ve Baba Oztiirk, 2017).

Aragtirmada Ogrencilerin okul yasamina yonelik algilarmin okul tiiriine gore farklilik gdsterip
gostermedigi incelenmistir. Bulgularda ortadgretim kurumlarinda 6grenim goéren 6grencilerin devam
ettikleri okul tiirii ile okula iligkin yasam kalitesi algilarinin akran iletisimi, 6gretmen iletisimi, okul
yonetimiyle iliskiler, statli ve sosyal etkinliklerde anlamli bir farklilik gosterdigi goriilmiistiir. Anadolu
ve Imam Hatip Lisesi dgrencilerinin okul yasam kalitesi algilarindaki énemli belirleyicilerin daha gok
akran iletisimi, Ogretmen iletisimi, okul yoOnetimiyle iliskiler, statii ve sosyal etkinlikler oldugu
anlagilmaktadir. Bu etkenlerin Fen Lisesi 6grencilerine gore okul yasamlarinda daha belirleyici oldugu
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soylenebilir. Sonug olarak Anadolu Lisesi ve Imam Hatip Lisesinde dgrenim géren dgrencilerin Fen
Lisesinde 6grenim goren dgrencilere gore okul yasam kalitesini daha olumlu algiladiklart sdylenebilir.
Arastirma sonuglari literatiir ile benzerlik gostermektedir. Clinkii benzer olarak Gedik ve Comert (2018),
Genel Lise 6grencilerinin okul yagam kalitesi diizeyine iliskin algilarinin okul tiiriine gore okula yonelik
duygular, okul yonetimi ve 6grenci-6grenci iletisimi boyutlarinda anlamli farklilik gésterdigini, Durmaz
(2008) ogrenci-6grenci iletisimi ve okula yonelik duygular boyutlarinda Anadolu Lisesi 6grencileri
lehine okul tiirtine gore fark oldugunu ifade etmektedirler. Marks (1998) ise, 6grencilerin okul yagamina
yonelik tutum farklarinin yalnizcea kiigiik bir kismu okul farkliliklarmdan kaynaklandigini belirtmistir.

Arastirmada son olarak ortadgretime devam eden 6grencilerin metaforik okul algilari ile okul yagsam
kalitesi algilar1 arasinda nasil bir iligski oldugu incelenmistir. Sonug olarak d6grencilerin okulu bir yuva
olarak algilamalariyla akran iletisimi, 6gretmen iletisimi, okul yonetimi, statii, sosyal etkinlikler ve
okula yonelik olumlu duygular1 arasinda yiliksek diizeyde pozitif yonde anlamli iligki oldugu
gorilmiistiir. Ayrica 6grencilerin metaforik okul algisinin baski yeri ve koruma gelistirme alt boyutlari
ile 6grenci-6grenci iletisimi, 6gretmen-6grenci iletisimi, okul yonetimi, statii, sosyal etkinlikler ve okula
yonelik duygularina iliskin algilar1 arasinda orta diizeyde ve pozitif yonde anlamh iligkilerin oldugu
tespit edilmistir. Bu arastirmada okulun bir koruma gelistirme yeri olarak algilandigi goriilmiistiir.
Ayrica bulgularda okulun yuva alt boyutu ile okul yasam kalitesine iligkin tiim alt boyutlar1 arasinda
yiiksek diizeyde pozitif bir iligki tespit edilmistir. Bu sonuglara gore, 6grencilerin okulu bir “yuva”
olarak algilamalarinda &grencilerin akran ve &gretmenleriyle iletisimi, okul yOnetiminin 6grencilere
yaklasimi, okuldaki sosyal etkinliklerin varligy, statii algilar1 ve okula kars1 duyulan olumlu duygularin
onemli belirleyiciler oldugu sdylenebilir. Mok ve Flynn (2002), akademik, mesleki ve kisisel gelisim
acisindan okullarindan daha yiiksek beklentileri olan 6grencilerin, gelisim beklentileri diisiik olan
Ogrencilere gore sinif ortamina karsi da daha olumlu tutumlara sahip olduklarini belirtmiglerdir. Bunun
sayesinde sinif ortamina karsi daha olumlu tutuma sahip 6grencilerin, sinif ortamina karsi daha az
olumlu tutuma sahip olanlara gore daha yiiksek okul yasam kalitesine sahip olduklarim
vurgulamiglardir. Bu aragtirmada da okulu bir yuva ortami olarak algilayan 6grencilerin okul
ortamindaki siireclerden genel olarak memnun olduklar1 ve okul yasantilarim1 daha kaliteli algiladiklar
ifade edilebilir. Sonug olarak 6grencilerin okul ortamina iligkin algilarinin olumlu olmasina ydnelik
okuldaki akran iletisiminin desteklenmesi, Ogretmenlerin ve okul yonetiminin O6grencilerle
iletigsimlerinin yapici olmasi, dgrencilerin okul igindeki statiilerinin artirilmasina yonelik gorev ve
sorumluluklarin belirlenmesi ve 6grencilerin okula bagliligini artiracak okul iginde ve diginda daha fazla
sosyal etkinlere yer verilmesi onerilebilir. Ayn1 zamanda aragtirmada 6grencilerin akran iletisimlerinden
diisilk diizeyde memnun olduklar1 anlagilmaktadir. Bu nedenle okullarda 6grenci- 6grencilerin
akranlartyla iletisim yasantilarina, okul yoOnetim uygulamalarinin ve okul igindeki statiilerinin
iyilestirilmesine yonelik daha fazla arastirma yapilmasi onerilebilir. Bunun yaninda 6grenciler okula
iligkin hangi yasantilarindan daha ¢ok memnundurlar? ya da hangi nedenlerden dolayr okul
yasantilarinda hosnutsuzluk duymaktadirlar? Yine O&grencilerin okul yasam kaliteleri nasil
yiikseltilebilir? Bunlar daha fazla aragtirma ve analiz gerektiren sorulardan bazilaridir. Bu bakimdan bu
sorularin cevap bulmas i¢in daha fazla arastirma yapilmas: gerekmektedir. Ozellikle bu yasantilarin
nedenlerinin ortaya ¢ikarilmasi i¢in nitel aragtirmalarin yapilmasi onerilmektedir. Bu sorular
baglaminda nitel arastirmalar tasarlanabilir. Bu c¢aligmanin bulgularint dogrulamak igin farkli
orneklemde daha fazla aragtirmalar yapilabilir.
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