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Social communication skills are important for all children. However, there are young
children with developmental disabilities or delays who need individualized
interventions to improve their social communication skills. In general, these
interventions are delivered by researchers or educators. Parents also can facilitate this
learning and improvement. The interventions delivered by parents must be socially
valid, in other words, relevant and meaningful. An intervention package, “internet-
based Parent-implemented Communication Strategies-Storybook (i-PiCSS)” was
designed to coach parents on shared storybook reading and naturalistic teaching
strategies. In this program, the participating parents implemented the communication
teaching strategies with fidelity (quality), and their children showed improvement in
their communication skills. Semi-structured interviews were conducted to assess the
social validity of i-PiCSS. In total, 6 parents were interviewed. Qualitative analyses
revealed that the program had high levels of social validity (e.g., goals, outcomes, and
procedures).
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Sosyal iletisim becerileri tiim ¢ocuklar i¢in énemlidir. Bununla birlikte, engelli ¢ocuklarin
sosyal iletisim becerilerini gelistirmek icin kisisellestirilmis miidahalelere ihtiyac¢ vardir.
Genel olarak, bu miidahaleler arastirmacilar veya egitimciler tarafindan yapilir. Ebeveynler
de bu 6grenmeyi ve gelismeyi kolaylastirabilir. Ebeveynler tarafindan yapilan miidahaleler
sosyal agidan gecerli, baska bir deyisle ilgili ve anlamli olmalidir. Bir miidahale paketi,
internet tabanli Ebeveyn aracili iletisim Stratejileri-Hikaye Kitab1 (i-PiCSS), ortak hikaye
kitab1 okuma ve dogal Ogretim stratejileri konusunda ebeveynlere kogluk yapmak icin
tasarlanmistir. Bu programda, katilimci ebeveynler iletisim 6gretme stratejilerini dogru bir
sekilde uyguladilar ve ¢ocuklari iletisim becerilerinde gelisme gosterdiler. Bu calismanin
amact i-PiCSS'nin sosyal gecerliligini degerlendirmektir. Calismada nitel arastirma
kullanilmus ve yar1 yapilandirilmis ebeveyn goriismeleri yapimistir. Toplamda 6 veli ile
goriisiilmiistiir. Nitel gorlisme verileri tematik analiz yontemi kullanilarak yapilmustir.
Nitel analizler, programin sosyal gegerlilige sahip oldugunu ortaya koymustur.
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Giris

Nitel aragtirma tarihsel olarak 6zel egitim calismalarinda bireysel vaka gozlemi bigimleri
olarak ve engelli bireylerin, ailelerinin ve egitim veren uzman ve 6gretmenlerin sesine kulak vermek
amaciyla kullanilmistir. Bununla birlikte, neyin kanit olusturduguna dair siirl goriisler ve fon (proje
Odenekleri) verenlerin tercihleri, 6zel egitim niteliksel ¢alismalarinin durumunu siiphesiz etkilemistir.
Buna binaen, Joshee (2008) soyle demistir, “Kanita dayali arastirmada degerli oldugu diistiniilen tek
kanit, pozitivistten esinlenen nicel arastirmalardan elde edilen kanittir; baska bir deyisle, dnemli olan
kanit, sayilabilecek kanittir” (s. 7). Nitel sorgulama, neyin ne oldugu veya neden veya nasil oldugu
hakkinda sorular1 yanitlayarak kalin agiklamalar (thick description) veya prosediirel bilgi gelistirmek
icin kullanilir (Carter ve Wheeler, 2019). Buna gore, Schwandt (2006) sunlar1 belirtmistir:

Kendini ve toplumu anlama hedefi i¢in nitel arastirma yontemlerinin degerini garanti eden

kapsamli kanitlara ve deneysel niteliksel yontemlerin basarili bir sekilde olusturulmasina

ragmen, [nitel arastirmanin] degeri, kanut hiyerarsisinin ¢alisma desenlerinin gegerliliklerine

gore siralanmasi gerektigini savunan elestirmenler tarafindan hatir1 sayilir bir siipheyle
karsilanmaya devam ediyor (s. 806).

Ozel egitimde nitel sorgulama, arastirmacilarin engelli bireylerin ve ailelerinin amaglarini,
degerlerini ve onceliklerini anlamalarini saglar (Carter ve Wheeler, 2019). Ayrica, engellilere yonelik
tutum ve inanclar gibi belirli konular1 arastirabilir ve engelli bireyleri ve yasamlarini betimler.
Ornegin, sinifta neler oldugunu agiklamak icin kullamlabilir. Ayni sekilde nicel veriler iginde temsil
edilmesi zor veya yetersiz olabilecek Ogrenci veya Ogretmen tutumlarimi aciklamak igin de
kullarulabilir (Brantlinger ve digerleri., 2005). Nitel sorgulamada amag, giinliik hayatimizdaki belirli
fenomenleri anlamlandirmaktir (Patton, 2002). Ornegin, ozel egitimde bir aragtirmaci, engelli
¢ocuklarin hikayelerini ve miicadelelerini, ebeveynlerinin ve/veya &gretmenlerinin zorluklarin
anlamlandirmak igin nitel sorgulamayi kullanabilir (Carter ve Wheeler, 2019). Ozel egitim
arastirmacilar1 bilgi iiretebilir, glinliik paradigmalar1 anlamlandirabilir ve ¢ocuklar, ebeveynleri ve
toplum igin neyin anlamli oldugunu anlayabilir. Bu, cesitli titiz niteliksel metodolojiler yoluyla

basarilabilir (Trainor ve Leko, 2014).
Sosyal Gegerlilik Nedir?

Genel olarak sosyal gegerlilik, bir miidahalenin ¢ocuk, ailesi ve toplum i¢in ne kadar kabul
edilebilir, uygulanabilir, anlamli ve ilgili oldugunu ifade eder (Akemoglu ve digerleri., 2019; Chung
ve digerleri.,, 2020; Kazdin, 2011). “Sosyal gegerlilik” terimi, uygulamali davranis analizine dayali
arastirmalarda miidahalenin sosyal anlamliligi hakkindaki endiselerin anekdot raporlarindan
gelistirilmistir (Wolf, 1978). Bu nedenle, miidahalelerin uygunlugu ve anlamliligi, sosyal gegerliligin
Oziinii olusturur. Wolf (1978) ve Kazdin (2011) makalelerinde sosyal gegerliligi tanimlamis ve
Ol¢menin yollarini sunmustur. Her iki arastirmact da bir miidahalenin amaglarini, prosediirlerini ve
sonuglarini 6lgmeyi Onermistir. Sosyal gecerliligi incelemek, ebeveynlere ve ¢ocuklarina daha iyi

miidahale sistemleri baglami saglamada faydali olabilir (Carter ve Wheeler, 2019). Aragtirmacilar,
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sosyal gegerlik verilerini toplayarak, belirli bir stratejinin yararli, uygulanabilir ve etkili olup
olmadigini belirlemek iizere bilgi toplayip bu bilgileri anlamlandirabilirler (Trainor ve Leko, 2014).
Ayrica sosyal gecerlik verileri, bir miidahalenin 6ntindeki engelleri ve zorluklar1 anlamaya yardimci

olabilir (Turan ve Meadan, 2011).
Sosyal Gegerlik Olgiimiinde Nitel Sorgulama

Nitel arastirma, bir fenomeni anlamay1 amaglar ve bdylece nitel tasarimlar, arastirmacilara,
dogal ortamlarda, ¢alismanin katilimcilarinin sesiyle fenomenin sistematik, derinlemesine, biitiinsel
incelemelerini yapma firsat1 verir (Brantlinger ve digerleri.,, 2005; Denzin, 2009). Sosyal gecerlik,
katilimcilarin algilarini anlamay: amaglar (McDuffie ve Scruggs, 2008) ve bu nedenle sosyal gecerliligi
incelemek igin nitel arastirma uygun yontem olabilir. Ornegin, bir aragtirmaci, bir konuyu
derinlemesine arastirmak yapmak ve farkli bulgular ortaya koymak i¢in nitel arastirma yontemlerini
kullanabilir. Patton'a (2002) gore, nitel yontemler “sayilarin arkasindaki hikayeleri anlatabilir, hedef
dahilinde olmayan anlamlar1 yakalayabilir ve nicel olarak ifade edilmesi zor olan sonuglarin

boyutlarini aydinlatabilir” (s. 152).

Nitel arastirma metodolojileri birgok arastirmaci tarafindan sosyal gegerlik degerlendirmesi
yapmak igin kullanilmistir. Ornegin, bir grup arastirmaci yardimc profesyonellerden
(paraprofessional) destek alma konusundaki deneyimlerini anlamak ve bu destegin sosyal olarak
gecerli olup olmadigini belirlemek icin zihinsel engeline sahip 16 0grenciyle goriismiis ve nitel veri
toplamustir (Broer ve digerleri., 2005). Arastirma ekibi, nitel verileri analiz etmek ve 6grenci algilarim
belirlemek i¢in tematik analiz kullanmistir. Nitel veriler, baz1 6grencilerin kendilerini damgalanmas,
yalniz ve utanmis hissettiklerini ortaya koymustur. Lyst ve digerleri (2005) nitel calismalarinda,
ogretmenlerin ve velilerin algilar1 hakkinda veri toplayarak erken okuma programlarinin sosyal
gecerliligini incelemistir. Arastirma ekibi, verilerini analiz etmek i¢in tiimdengelimli bir kodlama
yaklagimi kullandi. Arastirmacilar, yiiksek sosyal gecerliligin makulliik ve etkililikle iligkili oldugunu
oldugunu belirtmislerdir. Nitel veriler, nicel verileri (6rnegin, ortalama puan, oran veya Likert 6lgegi)
tamamlayabilir ve nitel sorgulama, sonuglarin anlamlandirilmasma ve yargilanmasma yardimeci
olabilir (Trainor ve Leko, 2014). Bu baglamda, Flyvbjerg (2001) belirli bir kategorinin yiiksek frekans
aldig1 ve boylece sonucun pozitif veya tam tersi oldugu sonucuna varmanin yetersiz oldugunu
tartismustir. Sosyal bilim arastirmacilarinin gesitli degiskenler ile nicel veriler (6r. siklik, oran veya
ortalama puan) arasinda daha derin bir iliski arastirmasi gerektigini vurgulamistir. Arastirmacilar
sosyal gecerlik Ol¢limii icin bir anket ve O6znel degerlendirme segseler bile, yargilarinin makul
niteliksel verilerle de destekleneceginin farkinda olmali ve anketlerdeki “sayilar”in Otesinde

degiskenleri ve anlamlarini agikliga kavusturmalidir (Akemoglu ve digerleri., 2019).
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Ozel Egitimde Sosyal Gegerlilik

Ozel egitim alanindaki aragtirmacilar uzun yillar boyunca cesitli miidahalelerin sosyal
gecerliligini incelemis ve sosyal gecerlilige yonelik sistematik incelemeler yapmistir (Kazdin, 2011;
Snodgrass ve digerleri.,, 2018). Ayrica sosyal gecerlilik, tek denekli arastirma (single-case research
methodology) metodolojisinde kalite gostergelerinden biri haline gelmistir (Horner ve digerleri.,
2005). Bazi arastirmacilar, kullanilan metodolojiler agisindan sosyal gecerlik degerlendirme
yontemlerini gelistirmek icin ¢aba sarf etmislerdir. Yine de daha siki yiiriitiilen sosyal gegerlilik
degerlendirmelerime ve kaliteli yontemlere ihtiya¢ vardir (Ledford ve digerleri.,, 2016; Trainor ve
Leko, 2014). Ornegin, sistematik bir alanyazin tarama calismasinda, Ledford ve digerleri (2016)
tarafindan 109 tek denekli deneysel arastirma calismasi incelenmistir. Ledford ve digerleri (2016) 109
¢alismanin yarisindan azimin sosyal gecerlik verileri bildirdigini bildirmistir. Baska bir ¢alismada,
Snodgrass ve digerleri (2018), 2005 ve 2016 yillar1 arasinda alti biiyiik 6zel egitim dergisindeki
miidahale calismalarini gozden gecirmistir. Yazarlar, ¢alismalarin sosyal gegerlilik ii¢ boyutunu
(hedefler, prosediirler ve sonuglar) rapor edip etmediklerini incelemeyi amaglamis ve incelenen

¢alismalarin sadece %6,5'inin ii¢ boyutu da bildirdigini bildirmistir.

Sosyal gegerlilik degerlendirmeleri hangi miidahale yontem ve/veya programlarinin engele
sahip bireyler ve aileleri i¢in uygun ve anlamli oldugunu belirlemeye yardimci olabilmektedir (Carter
ve Wheeler, 2019). Bu nedenle, arastirmacilar, sosyal gecerlilik degerlendirmesinin daha kaliteli ve
0zgiin olmasi igin yontem kilavuzlarina ihtiya¢ oldugunu belirtmislerdir (Ledford ve digerleri., 2016).
Bu nedenle, baz1 arastirmacilar, ii¢ boyutun (hedefler, prosediirler ve sonuglar) ii¢linii de 6l¢gmek igin
oznel degerlendirme, nesnel degerlendirme ve sosyal veya normatif karsilastirma kullanmay:
Onermistir. Ayrica arastirmacilar, bu ii¢ boyutun miidahale Oncesinde, esnasinda ve sonrasinda
Olclilmesi gerektigini savunmustur. Bununla birlikte, ¢ogu arastirmaci, miidahale uygulamas1 6ncesi
veya sirasinda oldugu gibi, ebeveynler olmadan hedeflerin ve prosediirlerin sosyal gegerliligini dlger.
Fakat ¢cogu arastirmaci, hedeflerin ve prosediirlerin sosyal gegerliligini ebeveynler olmadan ve onlara
danismadan belirlemektedir. Ebeveynler, gelisimsel engeli olan veya gelisimsel gecikmeleri olan
kiiciik ¢ocuklara yonelik bir¢ok miidahalede onemli bir rol oynamaktadir. Hatta ebeveynler bazi
miidahaleleri bizzat kendileri uygulamay1 6grenmektedir. Bu tiir miidahalelere genellikle “ebeveyn

tarafindan uygulanan miidahaleler” veya ebeveyn-aracili miidahaleler” denir.
Ebeveyn-Aracili iletisim Miidahalelerinin Sosyal Gegerliligi

Ebeveynler, giinlitk etkilesimleri kullanarak c¢ocuklarinda Ogrenmeyi ve gelismeyi
kolaylastirabilirler. Ayn1 zamanda, ebeveynler, ¢ocuklarinin 6grenmesini desteklemek igin cesitli
karita dayali stratejiler (evidence-based strategies) Ogrenebilirler (Akamoglu ve Meadan, 2019).
Ornegin, cocuklarinin iletisim partneri olmak igin belirli dogal dil ve iletisim &gretimi (DDI)

stratejilerini uygulamay1 Ogrenebilirler ve bu da engelli kiigiik ¢ocuklari i¢in olumlu sonuglar
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dogurabilir (Akamoglu ve digerleri., 2019; Kaiser ve Roberts, 2013). DDI stratejilerinin basarili bir
sekilde uygulanabilmesi icin aileler profesyonellerin destegine ihtiyact duyar. Ebeveynlerin
miidahalenin gelistirilmesine dahil olmalar1 ve DDI stratejilerinin bireysellestirilmesi ve uyarlanmasi

calismalarina katilmalar1 6nerilir.

Arastirmacilar, ebeveyn tarafindan uygulanan miidahalelerin etkinliini incelerken, nitel
yontemler kullanarak sosyal gegerlilik degerlendirmesi de yapabilirler. Bir ebeveynin uyguladig:
miidahalenin sosyal gecerliligini degerlendirmek, miidahalenin uygulanabilirligini, kabul
edilebilirligini ve uygunlugunu anlamay1 kolaylastirabilir (Akemoglu ve digerleri., 2019; Trainor ve
Leko, 2014). Bir aile, bir miidahalenin uygulanabilir, kabul edilebilir ve ¢ocuklarmin gelisimi icin
uygun oldugunu algilarsa, miidahaleyi uygulama olasilig1 daha yiiksek olabilir (Wolf, 1978). Sosyal
gecerliligi incelemek igin gesitli yontemler vardir. Bu yontemlerden biri olan 6znel degerlendirme,
sosyal gecerlilik verilerinin toplanmasinda yaygin olarak kullanilmaktadir ve bir miidahalenin
uygulanabilirligi, kabul edilebilirligi ve uygunlugu ile ilgili insanlarin goriisleri hakkinda veri
toplamaya amagclar (Kazdin, 2011; Trainor ve Leko, 2014). Oznel degerlendirmedeki ana fikir,
insanlarin bir miidahalenin bazi prosediirlerini ve sonuglarini nasil algiladiklarini anlamaktir (Carter
ve Wheeler, 2014). Bunun i¢in arastirmacilarin bir hedef kitleye sahip olmasi ve su soruyu yarnitlamasi
gerekir: Kimden bilgi toplamak istiyoruz? Ornegin, arastirmacilar ebeveynlerle goriiserek sosyal
gecerlik verileri toplayabilirler. Bu goriismeler yapilandirilmis ve yar1 yapilandirilmis olmak tizere iki
bi¢cimde gerceklestirilebilir. Genel olarak, bu goriismeler acik uglu sorular igerir ve ebeveynlerden bir

calismanin etkinligini, prosediirlerini ve sonuglarini tartismalarini ister (Akemoglu ve digerleri., 2019).

Ebeveyn tarafindan uygulanan bir miidahale, Ebeveyn aracili Iletisim Stratejileri-Hikaye
Kitab1'dir (Parent implemented Communication Strategies-Storybook; PiCSS). PiCSS programi hem
yliz yiize (Akamoglu ve Meadan, 2019; Akemoglu ve Tomeny, 2021) hem de uzaktan yani internet
araciigiyla uygulanmis ve olumlu bulgular elde edilmistir. Uzaktan uygulanan program internet-
tabanli Ebeveyn aracili Iletisim Stratejileri-Hikaye Kitab1 (internet-based Parent-Implemented
Communication Strategies; i-PiCSS) olarak isimlendirilmistir. I-PiCSS caligmalarinda ebeveynler DDI
stratejileri ve hikaye kitab1 okuma (HKOT) teknikleri tizerine egitim almistir. Egitim sonrasinda da
uygulama performanslarini artirmak {izere arastirmacilar tarafindan kogluk saglanmistir (Akemoglu
ve digerleri, 2021; Akemoglu ve digerleri., baskida). Akemoglu ve digerleri, ebeveynlerin DDI
stratejileri ve HKOT tekniklerini dogru bir sekilde uyguladiklarini ve bunun sonucunda da ¢ocuklarin

daha yanit verme ve iletisim baslatma sikliklarimin artigini bildirmislerdir.

Yiiz yiize uygulanan PiCSS programinin sosyal gegerliligi incelenmis ve sonuglar programin
sosyal gecerliginin oldugunu gostermistir (Bkz. Akemoglu ve digerleri., 2019). Fakat i-PiCSS internet

tabanli uzaktan egitim programiydi ve sosyal gegerliligi incelenmemisti. Bu nedenle bu ¢alismanin
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amaci i-PiCSS programinin sosyal gegerliligini ebeveyn goritismeleri araciligiyla lgmektir. Asagidaki

arastirma sorular1 ¢alismaya rehberlik etmistir:
1. Katilimc ebeveynler, i-PiCSS programini ne olgiide sosyal olarak gegerli gormektedir?
2. Katilimc ebeveynlerin miidahalenin sosyal gecerliligi hakkindaki algilar1 nelerdir?
Yontem

Bu nitel ¢alismada tematik analiz yaklasimi kullanilmistir (Braun ve Clarke, 2006). Braun ve
Clarke (2006), teorik temeli olmayan nitel kavramlar i¢in tiimevarimsal analiz yapilmasmi
Onermektedir. Ayrica tematik analizde arastirmacilar tarafindan kodlar olusturulur ve bu kodlar
arastirmacilarin kavramsal yapilar olusturmasina yardimci olabilir (Yildirim ve Simsek, 2011). Bu
baglamda arastirmaci, amaca hizmet eden nitel verileri analiz eder ve islevsiz diger verileri analiz
etmez. i-PiCSS programinin sosyal gecerliligini degerlendirmek icin 6nce arastirma sorularimizla
alakali alt sorular belirledik (Wolf, 1978). Daha sonra her bir arastirma sorusuna dayali olarak ilgili

veri kaynaklarini belirledik.
Arastirma Konumu ve Yeri

Bu calisma Amerika Birlesik Devletlerinin Alabama eyaletinde, i-PiCSS ¢alismalarinin bir
parcast olarak internet iizerinden (video konferans) tamamen ¢evrimici olarak yapilmistir (Akemoglu
ve digerleri.,, 2021; Akemoglu ve digerleri., baskida). Video konferans oturumlar igin arastirmaci
kendi bilgisayarini, ebeveynler ise bilgisayar veya akilli telefonlarim kullanmistir. Video konferanslar

Zoom araciligiyla yapilmistir.
Katilimcilar

Calismaya alt1 anne katilmistir ve bu annelerin ¢ocuklar1 OSB veya Down sendromu gibi
gelisimsel engele sahiptir. Katilimcilar, bu ¢alismaya i-PiCSS ¢alismalarinin katilimcilar: olarak dahil
edilmislerdir (Dahil edilme kriterleri i¢in bkz. Akemoglu ve digerleri., 2021; Akemoglu ve digerleri.,
baskida). Bu ¢alismada sadece anneler ile goriisme yapilmis olup, diger aile iiyeleri ile goriisme
yapilmamistir. Calismaya katilan iki ebeveyn Asyali-Amerikali (Kei ve Andrea) ve diger dort ebeveyn
de Beyaz Amerikal1 idi. Ebeveyn-cocuk demografik bilgileri igin Tablo 1'e bakiniz. Tiim katilimcilar

icin takma adlar kullanilmistir.
Veri Toplama

Arastirmaci (yazar) calisma Oncesi goriismeleri gergeklestirmis ve on ve son anketleri
sunmustur. Calisma sonrast goriismeler 0zel egitim alaninda lisansiistii egitim alan bir aragtirma
asistani tarafindan gergeklestirilmistir. Goriismeler yaklasik 30 dk. siirmiis, ailenin belirledigi bir

zamanda, video kayd1 alinarak Zoom iizerinden yapilmustir.
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iki ebeveyn olgegi kullanilmistir. Tlk 6lgek, i-PiCSS'in sosyal gegerliligini degerlendirmek igin
calismadan ©nce ve sonra gergeklestirilen 6n ve yari yapilandirilmis ebeveyn goriismeleriydi.
Goriisme sorulart Akamoglu ve Meadan'da (2019) kullanilan goriisme sorularindan uyarlanmis ve (a)
¢ocugun sosyal iletisim becerileri, (b) stratejilerin uygulanabilirligi ve (c) miidahale hedefleri ile ilgili
bes acik uglu soru icermektedir. Gorlisme sorulari icin Tablo 2'ye bakiiz. Ikinci 6lcek, katilimer
ebeveynlere calismadan Once ve sonra tamamlamalar: igin verilen bir ebeveyn anketidir. Ebeveyn

anketi, katilimci ebeveynlerin HKOT ve DDI stratejilerine iligkin algilarini incelemistir.
Veri Analizi

Veri analizi siireci, verilerin desifre (transcription) edilmesi, kodlanmas: ve kategorilere
ayrilmasimi igermektedir. flk olarak, goriisme verilerini manuel olarak (el ile) desifre ettik. Tkinci
olarak, kodlar gelistirdik ve kodlar1 temalar halinde gruplandirdik. Daha sonra, kodlar olusturmak
i¢in Stauss ve Corbin'in (1990) {i¢ asamali prosediiriinii izledik. Ik asamada kategorileri se¢mek igin
verileri satir satir inceledik ve analiz ettik. Ikinci asamada kategoriler arasi baglantiyr kurmak igin alt
temalar olusturduk. Daha sonra kategorileri belirledik. Son olarak, ana kategorileri tanimlamak icin
secici kodlama yaptik. Bu sekilde alt temalar1 ebeveynlerin sagladig: nitel verileri gruplandirmamizi
saglayan bir sistem gelistirdik. Katilimcilarin anonimligi takma isimler kullanilarak korunmustur.
Siirecin giivenilirligini ve giivenilirligini test etmek icin veri iicgenlemesi (data triangulation)
kullanilmistir. Bu nedenle, her bir ebeveyne kendi goriisme Ozetlerinin bir kopyasini gonderdik.
Ozetler hakkinda herhangi bir geri bildirimleri olup olmadigm ve dogrulugunu teyit edip
etmediklerini sorduk. Alt1 ebeveyn bize geri doniis yapti ve bizden bazi kiiglik yazim hatalarimi

diizeltmemizi istedi.
Tablolar:

Tablo 1. Katilimc: Demografik Bilgileri

Ebeveyn-Cocuk Yas Cocuk Engel Tiirii Ebeveyn Egitim Diizeyi
Kei & Andrew 32 yasinda—- 38 aylik ~ Otizm spektrum bozuklugu Yiiksek lisans
Mara & Cooper 33 yasinda — 34 aylik  Gelisimsel gerilik Lisans

Alesha & Derek 28 yasinda — 32 aylik  Gelisimsel gerilik Lisans

Andrea & Alia 37 yaginda -39 aylik  Down sendromu Lisans
Hannah & Isabelle 36 yasinda — 36 aylik  Gelisimsel gerilik Yiiksek lisans

Maria & Henry 38 yaginda - 37 ayllk  Down sendromu Lise
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Tablo 2. Gériisme Sorulart

Sorular

i-PiCSS miidahalesinin ¢ocugunuz i¢in ne yapacagini umuyorsunuz?
Tletisim stratejileri ne kadar uygulanabilirdi?

Liitfen i-PiCSS miidahalesi hakkinda neyin etkili oldugunu agiklayin (0r. egitim, geri bildirim,
internet).
i-PiCSS miidahalesi cocugunuzun genel iletisim hedeflerini destekledi mi? Nasil?

Hem siz hem de ¢ocugunuz icin i-PiCSS miidahalesinin dogurdugu sonuglara iligkin goriisleriniz
nelerdir?

Arastirmanin Etik izinleri

Bu calismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmas: gereken tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Aragtirma ve Yaymn Etigine Aykiri Eylemler” basligi altinda belirtilen eylemlerin higbiri

gerceklestirilmemistir.
Etik kurul onay bilgileri (Kurumsal inceleme Kurulu onay1):
Etik onay komitesi ad1 = The University of Alabama
Etik onay kararinin tarihi= 19 Aralik, 2019
Etik onay belge numarasi=18-011-R1 ve 20-03-3411
Bulgular

Ebeveynlerin miidahale programinin sosyal gecerliligine iliskin bakis agisini belirtmek igin
miidahale baglamadan dnce ve miidahale siirecinden sonra ebeveyn goriismeleri yapilmistir. Ayrica,
katilimallar, i-PiCSS  miidahalesinden = memnuniyetlerini  derecelendirdikleri  bir  anketi
tamamlamislardir. Alti katilma i-PiCSS c¢alismasindan memnun veya ¢ok memnun olarak
derecelendirmis ve katilimcilar stratejileri 6grenmenin ve uygulamanin ¢ocuklar igin eglenceli ve
faydali oldugunu da ifade etmislerdir. Nitel verilerin analizleri yapildiktan sonra, iki arastirma
sorusunun her birine iliskin verilerden {i¢ ana tema ortaya ¢ikmistir. Bu temalar sunlardir: (a)
¢ocuklarinin sosyal iletisim becerilerine yonelik hedefler, (b) prosediirlerin énemi ve faydalar1 ve (c)

¢ocuklarinin hedefleriyle ilgili olumlu sonuglar. Tablo 3, temalar1 ve alt temalar1 gostermektedir.

Tablo 3. Temalar ve Alt temalar

Temalar

Hedefler

o  Cocuk iletisim hedefleri

e Aileileilgili hedefler.
Prosediirler

¢ Kolaylik ve uygulanabilirlik

¢  Kogluk uygulamalar1
Sonuglar
o  Cocuk sonuglar

e Aile sonuglar1
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Hedefler

Calisma oncesi yapilan goriismeler analiz edildiginde, “hedefler” ana tema olarak belirmistir.
Hedef temasinin altinda iki alt tema ortaya g¢ikmistir: (a) ¢ocuk iletisim hedefleri, (b) aile ile ilgili
hedefler. Calisma Oncesi goriismelerin analiz sonuglarinda, dort ebeveynin “cocuk iletisim hedefleri”
ve iki ebeveyn hem iletisim hem de “aile ile ilgili hedefler” igin umutlarin1 paylastig1 belirlenmistir.
Ebeveynlerin sahip oldugu umut, ¢ocuklarina yonelik hedeflerini ve arastirmaya katilma isteklerini
sekillendirmistir. Hedefleri tartisirken Kei, ¢ocugunun iletisimine yonelik hedeflerini su sekilde ifade
etmistir:

Yakalayabilecegini umuyordum. Tam normal aralikta olmak zorunda degil, ama keske ayni

seviyedeki cocuklara yetisebilse ve daha fazla konusmay: Ogrenebilse ve yonergeleri ve
konusmalar1 anlayabilse.

Mara, oglu Cooper'in iletisim hedeflerini, onun yas: i¢in dil gelisimi acisindan kritik déniim
noktalarina ulasmasina olarak belirtti. “Onun igin hedefim, oniimiizdeki yil dil agisindan olmas:

gereken yerde olmas1” dedi. Bir diger anne olan Andrea, kiz1 Alia'min iletisimi i¢in kurdugu hayalleri
sOyle paylast:

Onun [Alia] kelime dagarcigini artirmak istiyoruz. Iki kelimeyi bir araya getirmesini ve kiigiik
ciimleleri olusturmasini istiyoruz, hepsi su anda konusma. Onun dil kismini o kadar ¢ok
anladigimi bildigimiz bir noktadayiz ki, sadece bu seyleri anlamli bir sekilde seslendirebilmesi
i¢in ona ihtiyacimiz var.

Benzer sekilde bir baska anne Hannah, "[Isabelle'in] ne yapmak istedigini sdylemesini istiyorum.
Mesela, 'Anne, disar1 ¢ikmak istiyorum' diyebilseydi, bu, sanki tiim hayatim orada kurulmus olurdu.
Yani, sadece kelimeler. Bir ciimle. Ciimleler harika olurdu.” Ozetle, veriler ebeveynlerin ¢ocuklarinin
ihtiyaglarinin farkinda olduklarini ve onlar igin belirli 6ncelikleri ve hedefleri oldugunu gosteriyor.
Cocuklar1 ve aileleri icin koyduklar1 hedefler gergekciydi. Arastirmacilardan veya egitimcilerden
destek alarak ¢ocuklari igin hedefledikleri kazanimlara ulasabilirler. Iletisim ve "aile ile ilgili hedefler"
ile ilgili olarak, Alesha kendisi ve ¢ocugunun iletisimi icin hedeflerini su sekilde paylasmuistir,
"Umarim onun hakkinda bu kadar sinirlenmeyi birakabilirim. Ailemin diger aileler gibi islemesini
istiyorum. Endiselenmeden bir alisveris merkezine, parka, restorana gitmemizi istiyorum. Umarim
onunla daha iyi iletisim kurabiliriz." Maria da ailesinin ve ¢ocugunun iletisimine yonelik hedeflerini
su sekilde not etti:

Onun i¢in en biiyiik hedefim arkadas edinmek. Mesela, gelecekte arkadas edinmesini, bir kiz

arkadasi, isi ve ¢ocuklar1 olmasini istiyorum. Diger ¢ocuklarimin onunla oynamasini, onunla

bir yerlere gitmesini isterim. Aksam yemegini yerken, onun bizimle yemek, okul ve diger
seyler hakkinda konusabilmesini istiyorum.

Prosediirler

Ebeveynler DDI stratejilerinin hikaye kitab1 etkinliginde uygulanabilirligini degerlendirdiler.
Algilarini ¢alismada gordiikleri prosediirlere dayandirdilar. “Prosediirler” temasi iginde iki alt tema

ortaya ¢ikmustir: (a) kolaylik/uygulanabilirlik, (b) egitim/kogluk prosediirleri.
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“Kolaylik/uygulanabilirlik” alt temasmna baglaminda, alt1 ebeveyn de i-PiCSS strateji ve
tekniklerinin uygulanmasinin kolay oldugunu belirtmistir. C)rnegin Andrea, "Bunlarin [iletigim
stratejilerinin] uygulanmas1 oldukca basitti. Bazilari, bana kullanmam gereken teknikleri hatirlatict
nitelikteydi ve bu igimi kolaylastirdi." Kei, DDI stratejilerinin “...oldukca kolay ve anlasilmasi kolay”
oldugunu belirtti. Ayrica okuma tekniklerinin “...net ve kullanimi oldukca kolay” oldugunu kaydetti.
Bir diger anne Mara goriislerini su sekilde ifade etti:

Bunlan [iletisim stratejileri] kullanmak ¢ok kolaydi. Bunlar1 diisiinmeden uygulamam biraz

zaman ald1 ama kontrol listesine sahip olmak buna alismama yardima oldu. Bir kez alisinca,
bakmama bile gerek kalmadi ¢iinkii hatirladim ve kullanmam kolay oldu.

Alesha, hedeflenen iletisim stratejilerine daha 6nce maruz kalmasini ancak sinurli kullanimimi su
sekilde agikladi, “Bunlarin [iletisim stratejilerinin] kolay oldugunu diistindiim. Bazi teknikleri
konusma terapilerinde duymustum ama bu ¢alismadan sonra daha sik uygulamaya basladim. Okuma
sirasinda kullanimlarmin oldukca kolay ve dogal olduklarini hissettim.” Hannah ise, okuma

teknikleri kontrol listesi ilgili olarak sunlar1 soyledi:

Manuel planlamaya ihtiyact olan insanlardan biriyim. Mesela, telefon planlayicisiyla
ugrasamam clinkii gercek bir takvime ihtiyacim vardir. [Arastirmaci] bana bir kitap ayraci
[kontrol listesi] alacagimi soylediginde, “Tanriya siikiir!” dedim. Ciinkii bilirsiniz, genellikle
ogretirken, tiim adimlarimi veya tahtadaki bir giindemi hatirlamam icin kopya c¢ekmeye
yardimcr olabilecek cizelgeler olur. Bu hatirlaticiya [kontrol listesi] sahip olmak kesinlikle
isimi kolaylagtirdi.

Iki ebeveyn de egitim ve kogluk sirasinda aldiklari destek diizeyinin stratejileri basarili bir
sekilde uygulamalarina yardimc: oldugunu bildirdi. Maria, teknikleri uygulamak icin bilgi ve

becerilerini gelistirme konusundaki deneyimlerine iliskin sunlar1 paylasti:

Evet, her bir gercek teknigin ne oldugunu ve hatta onlart ne zaman kullanacagimi, ne zaman
entegre edecegimi, ne zaman digerine gececegimi, nasil yapacagimi iyi bir sekilde
anlamadiysam, 6nce o egitimi almam gerektigini hissediyorum. Bir adimdan digerine atlamak
i¢in ne kadar beklemem gerektigi. Ve sonra akis semasini da takip etmem gerektigi. Olay
sadece teknikleri kullanmak degildi — teknikleri belirli bir sekilde kullanmakti. Egitim
olmasaydi bagarabilecegimi sanmiyorum. Once o temele ihtiyacim vardi. Hannah da kogluk
seanslarinin etkinligini su sekilde agikladu:
Bence onlar [kogluk seanslar1] ¢ok etkiliydi, ¢linkii daha once de sOyledigim gibi,
seanslarin disinda bir¢cok 6grenme oluyor ve bazen yeniden planlamaniz gerekiyor,
ozel ihtiyaglar1 olan bir ¢ocugunuz oldugunda ¢ok sey oluyor. Ve kontrol listesine
ihtiyacom varmis gibi hissediyorum. ilk once, ne yaptigimi bilmek icin o temel
seanslarina ihtiyacim vardi. Aradaki zamanlar i¢in ve hatta hikaye kitabi okuma
alistirmast yapip yapmaya devam ederken bile kendimi yenilemek igin kontrol
listesine ihtiyacim vardi. Ve o [kog] ve ben birlikte calisip oglum igin bunu
bulabilecegimizi hissediyorum. Bunu tek bagima yapabilecegimi sanmiyorum.

Genel olarak, veriler, ebeveynlerin miidahale stratejilerini, 6grenmeyi ve uygulamay: kolay bulduklar:
icin uygulanabilir olarak algiladiklarini gostermektedir. Ayrica hem egitim hem de kogluk
prosediirleri Ogrenmelerini destekledigi icin prosediirleri uygulanabilir bulduklarmi rapor

etmislerdir.
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Sonuglar

Ugiincii tema olan “sonuglar”in iki alt temasi olarak: (a) ¢ocukla ilgili sonuglar ve (b) aile ile
ilgili sonuglar belirmistir. Her iki alt tema da sonuglar parametresi kapsamindadir. Calisma sonrasi
yapilan goriismeler analize edildiginde, {i¢ ebeveynin, “¢ocuklarla ilgili sonuglar” hakkinda goriis
bildirdigi gortlmiistiir. Ornegin Mara, Cooper'mn iletisim stratejilerini okuma etkinliginden diger
etkinliklere nasil tasidig ile ilgili yorum yapti. “Bence bir¢ok yeni kelime &grenmis. Ornegin,
balkabag tarlasina gittik ve 'Anne bu bir...' dedi ve 'bu bir balkabag1' demem igin balkabagin isaret

etti.” Bir diger anne, Maria ¢ocuk sonuglarindan ¢ok memnun kaldigini asagidaki ciimlelerle ifade etti:

Evet, koydugum hedefleri asti ve Henry'nin heniiz hazir olmadigini diisiinmedigim igin
hentiz koymadigim hedeflere ulastigini hissediyorum. Ve simdi siirin gokytiizii oldugunu
hissediyorum ve onu geride tutuyorum [giiliiyor]. Diiriist olmak gerekirse, hayat varolunu
ortaya koyuyor. O [Henry] bir seyler yapmaya calistyor. Sadece, bu [i-PiCSS programi] onu
uyum becerilerinde, sosyallesmede bu olgunluk diizeyine getirdi, su anda {istesinden
gelebilecegi duyusal sorunlar bile var. Bu ¢alisma igin gergekten faydali olanin tutarlilik ve
siklik oldugunu distinliyorum. Her seyin olmasi gerektigi gibi yerine oturdugunu
hissediyorum.

Hannah, ¢alismanin ¢ocugunun iletisimi i¢in faydalarini soyle aciklamistir:

fletisim kurmasina yardimai olan her seyin genel hedefleri destekleyecegini diisiiniiyorum,
¢iinkii bu bir seylerin yapi tasidir. Ve kesinlikle, bu ¢alismanin bir pargasi olarak yaptigimiz
her sey ailem icin faydali oldu. Artan bir kelime dagarcig1 gordiik, clinkii kitaplarda daha
once maruz kalmadig: seyler var. Kitaplarla iliski kurma bi¢imi nedeniyle, bu [yeni] kelimeleri
kapti. Daha 6nce maruz kalmis olabilecegi, ancak giinliik kelime dagarciginda gergekten
kullanmadigi, simdi dikkatimizi ¢ekebilecegi seyler olabilir.

"Aile sonuglar1” ile ilgili olarak Kei, i-PiCSS'nin etkisini su sekilde agiklamistir:

Etkili ve verimliydi. Bu ¢alisma i¢in ¢ok minnettarim ¢iinkii ¢cocuguma eskisinden farklh bir
sekilde nasil okumam gerektigi konusunda bana ¢ok yardimci oluyor. Bir aile olarak,
okumaktan simdi daha fazla zevk aliyoruz ve ben ve kocam ¢ocugumuzun nasil bityiidiigi
konusunda daha mutluyuz gibi hissediyorum.

Ailesinin okumaktan keyif aldigini belirten Alesha su ifadelere yer vermistir:

Tim tekniklerin ve stratejilerin bizim igin gercekten etkili oldugunu sdylemek istiyorum.
Okumak ailemiz igin eglenceli bir aktivitedir. [Derek] hepsinden keyif aldi ve son
goriismemizde ona [koga], [Derek]'in artik kocamin ona kitap okumasina izin vermeyecegini
sOyledim. Kitab1 bana getirecek ve 'Hayir. Anne sen oku' diyecek ve bu da bir sey. Ailemiz
daha iyi hissediyor ve bu programa katildigimizdan beri daha iyi ¢alistigimizi hissediyoruz.

Son olarak da Andrea sunlar1 not etmistir:
Elbette, evet. Bir aile olarak ilerleme kaydettik. Demek istedigim, [Alia] sesli yanit vermeye
baslad1 ve kelimelerimiz artt1 ve hatta ciimleler ve ifadeler kullanmaya basladi, bu daha 6nce
sahip olmadigimiz bir seydi, bu ylizden muazzam bir ilerleme oldu. Ama daha da onemlisi,

biz bir aile olarak ¢ok fazla endise duymadan gezilere ¢ikabiliyoruz ¢iinkii biliyorum, onunla
iletisim kurabiliyorum. Onu anlayabiliyorum ve ona her seyi aciklayabilirim.

Gorligmelere ek olarak, ebeveynler i-PiCSS calismasi, dogal Ogretim stratejileri ve kitap

okuma teknikleri ile ilgili memnuniyetlerini soran bir memnuniyet 6lgegi (1 = diisiik; 5 = yiiksek)
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doldurdu. Tiim katilimci ebeveynler, calisma sonrasi anketteki tiim maddeleri 4 veya 5 ile
derecelendirmistir. Sonug¢ olarak, ebeveynler c¢alismadan yiiksek memnuniyet bildirmis ve
miidahalenin sosyal olarak gegerli oldugunu belirtmislerdir. Ayrica, ¢ocuklarmin sosyal iletigim

becerilerini gelistirmek i¢in kullanabilecekleri pratik beceriler kazandiklarin bildirmislerdir.
Tartigma

Bu calismanin birincil amaci, yar1 yapilandirilmis goriismeler yoluyla i-PiCSS programinin
sosyal gecerliligini degerlendirmektir. Alt1 ebeveyn de i-PiCSS programimin amagclarimin,
prosediirlerinin ve sonuglarinin sosyal olarak gegerli ve énemli oldugunu bildirmistir. Bu bulgu, iki
ayri1 calismada (Akemoglu ve digerleri, 2021; Akemoglu ve digerleri., baskida) bildirilen,
ebeveynlerin uygulamasinda ve hedeflenen stratejilerde bir artis oldugunu gosteren gozlemsel ve
deneysel verilerle desteklenmistir. Goriisme verileri, ebeveynlerin yeni stratejileri basarili bir sekilde
ogrendigini ve ¢ocuklari ile yiiksek dogrulukla uyguladiklarini gostermektedir. Bu sonuglar, ebeveyn
aracili miidahaleler hakkinda olumlu sonuglar bildiren diger arastirmacilarin bulgulariyla benzerlikler
gostermektedir (6rn.,, McDuffie ve digerleri., 2013; Meadan ve digerleri., 2016). Bu calisma, engele
sahip kii¢lik ¢ocuklarin ebeveynleri ile uzaktan uygulanan bir miidahalenin sosyal gegerliligini
anlamak icin nitel bir yaklasim kullanarak mevcut literatiirii genisletmektedir. Sosyal olarak gecerli
miidahaleler 6nemlidir ¢ilinkii ebeveynlerin calismaya katilimini artirabilirler (Wolf, 1978). Bu
nedenle, mevcut calisma, bireysellestirilmis ebeveyn egitim ve koglugunun, ebeveynleri iletisim
miidahalelerini kullanmak i¢in desteklemede etkili oldugunu ortaya koymaktadir. Mevcut ¢alismanin
bulgulari, miidahale ¢alismalariin sosyal gegerliligini de degerlendiren ve olumlu sonuglar bildiren
diger arastirmacilarin bulgulariyla uyumludur (Akemoglu ve digerleri., 2019; Chung ve digerleri.,

2020).

Sosyal gecerlilik degerlendirmesinin temel amaglarindan biri, miidahalenin alicilar tarafindan
kabul edilip edilmedigini ve uygulanip uygulanmadigini anlamaktir (Wolf, 1978). Katilimc
ebeveynler, miidahale programimi c¢ocuklar1 icin kolay, uygulanabilir ve faydali olarak
algiladiklarinda, bunu giinliik rutinlerine entegre etme olasiliklari daha yiiksek olacaktir. Ote yandan,
tam tersi olabilir ve katilimc1 ebeveynler programi ¢ok uygulanabilir, gegerli ve 6nemli bulmayabilir.
Bu durumda, ¢ocuklar ile uygulama olasiliklar1 daha diisiik olacaktir. Ancak bu, arastirmacilara
miidahalelerini gozden gecirme, degistirme ve iyilestirme sans1 verir (Akemoglu ve digerleri., 2019).
Aragtirmacilar, miidahalelerinin farkli yonlerini gelistirerek, ¢alismalarini biiyiitme ve daha fazla

katilimcrya ulasma secenegini kesfedebilirler.

Genel olarak, mevcut ¢alismada, ebeveynler ve algilar1 hakkindaki bulgular umut vericidir.
Bulgular, i-PiCSS programinin gelistirilmesine yardimci olacak olmasmin yamu sira, diger
arastirmacilarin sosyal gegerliligin onemini dikkate almalar: igin de faydali olabilir. Bugiine kadar,

ebeveynlerin uyguladig1 miidahalelere iliskin ebeveynlerin bakis agilarini incelemek igin ¢ok az

654



KEFAD Cilt 23, Say1 1, Nisan, 2022

arastirma yapilmistir. Sosyal gegerliligi 6l¢gmek, ebeveynlerin bir miidahalenin uygulanabilirligi ve
etkinligi hakkindaki algilarim1 anlamaya yardimci olabilir. Ebeveynler prosediirleri uygulanabilir,
kabul edilebilir ve etkili bulduklarinda, miidahaleyi kullanma olasiliklar1 daha yiiksek olacaktir
(Horner ve digerleri.,, 2005). Bu nedenle, arastirmacilarin aileler yonelik anlamli miidahaleler
tasarlayabilmeleri i¢in ebeveynlerin algi ve goriislerini incelemek 6nemlidir. Son olarak, arastirma
katilimcilarinin engelli ¢ocuklara yonelik bir miidahaleye iliskin bakis acilar1 hakkinda daha fazla
bilgiye ihtiyactmiz vardir (Akemoglu ve digerleri, 2019). Arastirmacilar, katiimcimin da bir
miidahaleye iliskin algilarini anlamak i¢in sosyal gecerliligi 6lcebilir ve 6l¢gmelidir. Bu, katilimcilarin
miidahaleyi uygulanabilirligi, uygunlugu ve kabul edilebilirligi acisindan anlamli bulup

bulmadiklarini anlamaya yardimei olur (Horner ve digerleri., 2005).
Calismanin Alana Etkileri

Bulgularin 6nerdigi iki 6zel sonug vardir. ilk olarak, sosyal gecerlik verilerinin bulgulari, daha
sonra ailelerin bir miidahalenin 6nemini anlamalarina yardimci olmak igin kullanilabilecek gézlemsel
verileri dogrular. Aileler etkili ve ¢ocuklarina fayda saglayacak uygulamalar ararlar. Bu nedenle
egitimcilerin uygulanabilir ve etkili uygulamalar aramas1 onemlidir (Ledford ve digerleri., 2016).
Ikincisi, egitimciler bir ailenin sahip oldugu degerleri, hedefleri ve ncelikleri dikkate almalidir giinkii
bunlar uygun miidahale amaclarini ve prosediirlerini belirlemede ©nemlidir. Sosyal gegerliligin
degerlendirilmesi, egitimcilere ebeveynlerin ve ¢ocuklarinin seslerini dinleme ve ¢ocuklar1 ve aileleri
icin onceliklerini, endiselerini ve hedeflerini anlama firsat1 verir. Genel olarak hem egitimciler hem de

arastirmacilar sosyal olarak gecerli ve dnemli uygulamalar ve miidahaleler aramaya devam etmelidir.
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Introduction

Qualitative research is frequently used in disability studies for observation and to provide a
voice to individuals with disabilities, their families, service providers and communities (Trainor and
Leko, 2014). However, influence from research financiers and even what constitutes as evidence are
having an effect on special education qualitative studies. Joshee (2008) stated, “the only evidence that
is considered worthy in evidence-based research, therefore, is that which is gathered through
positivist-inspired quantitative studies; in other words, the evidence that counts is evidence that can
be counted” (p. 7). A Qualitative Inquiry (QI) should be used to develop detailed descriptions and
procedural knowledge, to answer questions about what is happening, or why, or how it is happening
(Carter and Wheeler, 2019). Additionally, Schwandt (2006) stated the following;:

Despite extensive evidence warranting the value of qualitative ways of knowing for the goal

of understanding self and society and despite the successful establishment of a body of

empirical qualitative methods, the value of QI continues to be met with considerable

skepticism by critics committed to the notion that there is a hierarchy of evidence in terms of
which one can rank study designs according to their decreasing internal validity. (p. 806)

A qualitative inquiry in special education allows researchers to understand the goals, values,
and priorities of individuals with disabilities and their families (Carter and Wheeler, 2019). Moreover,
it can be used to investigate certain issues such as societal attitudes and beliefs toward people with
disabilities, and also describe individuals with disabilities and their lives. For instance, QI may be
used to describe what is happening in the classroom, or to explain student or teacher attitudes, which
may be difficult or even insufficient for representation with quantitative data (Brantlinger et al., 2005).
In QI, the goal is to find meaning in specific phenomena from our daily lives (Patton, 2002). For
example, in special education, a researcher can use QI to make sense of the stories and struggles of
children who have disabilities and the challenges of their parents or teachers (Carter and Wheeler,
2019). This is worth understanding more and is something that can be achieved through QI. Special
education researchers can facilitate knowledge, make sense of day-to-day paradigms, and understand
what is meaningful for children, their parents and society. All this can be achieved through a variety

of rigorous qualitative methodologies (Trainor and Leko, 2014).
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What is Social Validity?

In general, social validity refers to how acceptable, feasible, meaningful, and relevant an
intervention is for a child, his/her family, and society (Akemoglu et al., 2019; Chung et al., 2020;
Kazdin, 2011). The term “social validity” was developed after anecdotal reports of concerns about the
social meaningfulness of interventions in applied behavior analysis-based research (Wolf, 1978). Thus,
relevance and meaningfulness of these interventions constitute the core of social validity. In published
articles, Wolf (1978) and Kazdin (2011) defined social validity further and offered ways to measure it.
Both researchers suggested quantifying the goals, procedures, and outcomes of an intervention. In
addition, they proposed measuring participant satisfaction with the outcomes. Examining social
validity can be beneficial in providing parents and their children with a better context for intervention
systems (Carter and Wheeler, 2019). By collecting social validity data, researchers can make sense of
useful information to determine if a specific strategy is useful, feasible and effective (Trainor and
Leko, 2014). Moreover, social validity data can help us understand the barriers and challenges of an

intervention (Turan and Meadan, 2011).
Qualitative Inquiry in the Measurement of Social Validity

Qualitative inquiries aim to understand a phenomenon better, and so qualitative designs give
researchers an opportunity to conduct systematic, in-depth, holistic examinations of phenomenon in
natural settings with participants’ voices in the study (Brantlinger et al., 2005; Denzin, 2009). Social
validity aims to understand participant perceptions (McDuffie and Scruggs, 2008) and therefore
qualitative research can be appropriate form of examination. For example, a researcher can use
qualitative methods to conduct an in-depth investigation to further explore a topic and uncover
different findings. According to Patton (2002), qualitative methods “can tell the stories behind the
numbers, capture unintended impacts and ripple effects and illuminate dimensions of desired

outcomes that are difficult to quantify” (p. 152).

Qualitative research methodologies have been used to conduct social validity assessments by
many researchers worldwide. For example, 16 students with intellectual disabilities were interviewed
in order to understand their experiences in receiving support from paraprofessionals and determine if
it was socially valid (Broer et al., 2005). The research team used a thematic analysis to analyze
qualitative data and identify student perceptions. Results showed that some students reported feeling

stigmatized, lonely and embarrassed.

In their qualitative study, Lyst and colleagues (2005) examined the social validity of their early
reading program by collecting data on teacher and parent perceptions. The research team used a
deductive coding approach to analyze their data. The authors noted that high social validity was
related to reasonableness and effectiveness and aligned with low levels of disruption in the classroom.

Qualitative data can then supplement quantitative data (e.g., mean score, rate, or Likert scale) and QI
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can help to determine meaning and make judgements from the results (Trainor and Leko, 2014). In
this regard, Flyvbjerg (2001) stated that it is insufficient to simply conclude that a certain category
receives a high frequency, so the result is positive, or vice versa. He emphasized that social science
researchers need to investigate deeper relationships between various variables and the quantitative
data (e.g., frequency, rate, or mean score). Even if researchers utilize a questionnaire and subjective
evaluation to measure social validity, they should be aware that their judgment will also be supported
by reasonable qualitative data and need to clarify variables and their meanings beyond the “numbers”

from the questionnaires (Akemoglu et al., 2019).
Social Validity in Special Education

For many years, researchers in the field of special education have examined social validity of
different interventions and systematic reviews have been conducted on social validity (Kazdin, 2011;
Snodgrass et al., 2018). Moreover, social validity has become one of the quality indicators in single-
case research methodology (Horner et al., 2005). Some researchers have made efforts to advance social
validity assessment designs in terms of methodologies used. Though, there is still a need for more
rigorous social validity assessments (Ledford et al., 2016; Trainor and Leko, 2014). For example, in a
systematic review study, 109 single case experimental design (SCED) studies were reviewed by
Ledford and colleagues (2016). Ledford et al. (2016) reported that in 109 studies, less than half
reported social validity data. In another study, Snodgrass et al. (2018) reviewed intervention studies in
six major special education journals between 2005 and 2016. The authors sought to determine if the
studies reported the dimensions of social validity: goals, procedures, and outcomes Snodgrass and

colleagues found that only 6.5% of the reviewed studies reported all three dimensions.

Social validity assessments are needed as they help researchers identify what is feasible and
meaningful for certain disability groups and their families (Carter and Wheeler, 2019). Thus,
researchers have discussed the fact that there is a need for clear guidelines to improve the
thoroughness and quantity of social validity assessments (Ledford et al., 2016). Some researchers have
suggested using subjective assessments, objective assessments and social or normative comparisons to
measure all three dimensions (i.e., goals, procedures, and outcomes). Moreover, researchers suggest
measuring natural change agents’ (e.g., parents) perceived acceptability of the determined
intervention goals and procedures prior to implementing an intervention or during the intervention
phase to ensure that the intervention procedures are seen as feasible and easy to implement. However,
most researchers measure the social validity of goals and procedures without parents. Parents do play
an important role in many interventions for young children with developmental disabilities and
delays, though, and even learn to implement some types of interventions themselves. This is often

referred to as a “parent-implemented intervention.”
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Social Validity of Parent-Implemented Communication Interventions

Parents can facilitate learning and development in their children by using everyday
interactions. A variety of evidence-based strategies can be used to promote adolescent learning
(Akamoglu and Meadan, 2019). For example, parents can learn to implement specific naturalistic
communication teaching (NCT) strategies to become their children’s communication partners, which
in turn can result in positive outcomes for kids with disabilities (Akamoglu et al., 2019; Kaiser and
Roberts, 2013). For NCT strategies to be implemented successfully, families need support from
professionals. It is recommended that parents be involved in the development of the intervention and

participate in individualizing and tailoring NCT strategies based on the child’s language needs.

While examining the effectiveness of the parent-implemented interventions, researchers can
also conduct social validity assessments using qualitative methods. Assessing the social validity of a
parent implemented intervention can facilitate understanding the feasibility, acceptability, and
relevance of the research (Akemoglu et al., 2019; Trainor and Leko, 2014). If a family perceives an
intervention to be feasible, acceptable, and relevant for their child’s development, they may be more

likely to implement the intervention themselves (Wolf, 1978).

A variety of methods are available to examine social validity. One of these, subjective
evaluation, is widely used to collect social validity data. It focuses on collecting information about
people’s perceptions related to an intervention’s feasibility, acceptability, and relevance (Kazdin, 2011;
Trainor and Leko, 2014). The main idea of subjective evaluation is to understand how people perceive
certain procedures and outcomes of interventions (Carter and Wheeler, 2014). To do so, researchers
must have a target population answer the following question: Who do we want to collect information
from? A group of teachers or parents can be choses, since both can observe an intervention’s effect on
a child. For example, researchers can collect social validity data by interviewing parents, which can be
conducted in one of two formats: structured and semi-structured. In general, these interviews contain
open-ended questions and ask parents to discuss a study’s effectiveness, procedures, and outcomes

(Akemoglu et al., 2019).

One parent-implemented intervention is Parent implemented Communication Strategies-
Storybook (PiCSS). The PiCSS program was found to be promising when it was implemented in
person (Akamoglu and Meadan, 2019; Akemoglu and Tomeny, 2021) and via telepractice (internet-
based Parent-Implemented Communication Strategies; i-PiCSS; Akemoglu et al., 2021; Akemoglu et al., in
press). In these studies, parents were trained and coached on reading techniques (RTs) separated into
“before” (e.g., offering book choices), “during” (e.g., using attention-getters), and “after” (e.g., saying
“all done”) and three naturalistic communication teaching (NCT) strategies: modeling, mand-model
and time delay. Akemoglu and his colleagues reported that the parents implemented the RTs and

NCTs with fidelity, and children responded and initiated action more frequently. Individualized and
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systematic parent coaching and targeted naturalistic communication teaching during shared reading
make this program applicable during shared reading. These results are especially important because
socially valid interventions increase the likelihood of parents continued use of the strategies they learn

during interventions.

The PiCSS program was conducted in person and found to be socially valid (see Akemoglu et.
al.,, 2019). However, the i-PiCSS program was conducted online and as such, the purpose of this study
is to explore whether the i-PiCSS program was socially valid when implemented by parents. The
social validity (acceptability and importance) of the i-PiCSS program was examined using interview
data from two different studies (Akemoglu et al., 2021; Akemoglu et al., in press). The following

research questions guided this study:
1. To what extent do parents perceive the i-PiCSS program as socially valid?
2. What are the perceptions of the parents about the social validity of the intervention?
Method
Study Design

A thematic analysis approach was employed in this qualitative study (Braun and Clarke,
2006). Braun and Clarke (2006) suggest conducting an inductive analysis for qualitative concepts that
have no theoretical basis. Moreover, in a thematic analysis, codes are created by researchers which
could assist researchers to generate conceptual structures (Yildirim and Simsek, 2011). In this regard, a
researcher analyzes and includes relevant qualitative data analyzed, while excluding irrelevant data.
To assess the social validity, we first identified detailed sub-questions for research related to the i-
PiCSS program (Wolf, 1978). We then identified relevant data sources based on each research

question.
Research Location and Setting

This study took place in Alabama, in the United States, and was conducted completely online
via the internet using videoconferencing as part of the i-PiCSS studies (Akemoglu et al., 2021;
Akemoglu et al., in press). Computers or smartphones with Zoom were used for all videoconference

sessions.
Participants

Participants of the study were six parents (mothers) of young children with developmental
disabilities (e.g., ASD, Down syndrome, and developmental delay). They were recruited as part of the
i-PiCSS studies (See Akemoglu et al., 2021; Akemoglu et al., in press for recruitment criteria). Only the
participating mothers were interviewed; children or other family members were not interviewed. Two

parents were Asian-American (Kei and Andrea), and all other four families where Caucasian-
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American. See Table 1 for parent-child dyad demographic information. Pseudonyms were used for all

participants.
Data Collection

A researcher conducted pre-study interviews and delivered pre-and-post surveys. A graduate
research assistant in special education conducted post-study interviews to minimize parent response
bias. All interviews were conducted via Zoom. The interviews were held at a time convenient to the

family, recorded and lasted about 30 min.

Two parent measures were used. The first was pre- and post-semi-structured parent
interviews conducted before and after the study to assess the social validity of i-PiCSS. Interview
questions were adapted from ones used in Akamoglu and Meadan (2019) and included five open-
ended questions related to (a) the child’s social communication skills, (b) feasibility of the strategies
and (c) interventions goals. See Table 2 for interview questions. The second measure was a parent
survey that was given to the participants to complete before and after the study. The parent survey

examined the participating parents’ perceptions regarding shared reading and NCT strategies.
Data Analysis

The Data analysis process included transcribing, coding, and categorizing all data. First,
interview data was transcribed manually (by hand). Second, codes were developed and grouped into
themes, following Stauss and Corbin’s (1990) three-stage procedure to generate codes. In the first
stage, the data was reviewed and analyzed line by line to select categories. Next, sub-themes were
created to establish a connection between categories. Categories were then identified and finally,
selective codifying was conducted to define main categories. In this way, a system was developed that
allowed the sub-themes to be grouped according to parents’ qualitative data. Participant anonymity

was ensured by using pseudonyms.

Data triangulation was employed to test the credibility and trustworthiness of the entire
process and a copy of each individual analysis summary was sent to each parent. They were asked if
they have any feedback about the summaries and whether they confirm their accuracy. All six parents

responded to member checks and asked us to correct some minor spelling errors.
Tables:

Table 1. Participant Demographic Information

Parent-Child Age Child Disability Parent Education
Kei & Andrew 32 years — 38 months Autism spectrum disorder =~ Master’s degree
Mara & Cooper 33 years — 34 months Developmental delay Bachelor’s degree
Alesha & Derek 28 years — 32 months Developmental delay Bachelor’s degree
Andrea & Alia 37 years — 39 months Down syndrome Bachelor’s degree
Hannah & Isabelle 36 years — 36 months Developmental delay Master’s degree

Maria & Henry

38 years — 37 months

Down syndrome

High school diploma
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Table 2. Interview Questions

Questions
What do you hope the i-PiCSS intervention will do for your child?
How feasible were the communication strategies to incorporate into storybook reading?

Please describe what was effective about the i-PiCSS intervention (i.e., training, feedback, internet).
Did i-PiCSS intervention support your child’s overall communication goals? How?

What is your perspective on the outcomes of the i-PiCSS intervention, for both you and your child?

Ethical Approval of Research

All rules are stated to comply within the scope of the “Higher Education Institutions Scientific
Research and Publication Ethics Directive”. None of the actions mentioned fall under the heading of

“Actions Against Scientific Research and Publication Ethics”, which is the second part of the directive.
Ethics committee approval information (Institutional Review Board approval):
Ethical approval committee name= The University of Alabama
Date of ethical approval decision= December 19, 2019
Ethical approval document number= 18-011-R1 and 20-03-3411
Results

Interviews were conducted with parents before interventions began and again after to provide
qualitative data indicative of parental perspective on the social validity of this approach to
intervention. Participants completed a survey rating their satisfaction with the i-PiCSS intervention.
All six participants marked “satisfied” or “very satisfied” with the i-PiCSS study. During interviews,
participants also expressed that learning and applying the strategies was enjoyable and beneficial for
their children. Following an analysis, three main themes emerged from the data with respect to each
of the two research questions. These are: (a) goals for children’s social communication skills, (b) the
importance and benefits of the procedures, and (c) positive outcomes related to their children’s goals.

Table 3 highlights the themes and sub-themes.

Table 3. Themes and subthemes

Themes
Goals
¢  Child communication goals

e Family related goals
Procedures

o Ease/Feasibility

e Coaching practices
Outcomes

e  Child related outcomes
e Family related outcomes
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Goals

During pre-study interviews, “goals” emerged as the main theme. When families elaborated
on their specific goals, two sub-themes emerged: (a) child communication and (b) family related goals.
During pre-study interviews, four parents shared hopes for “child communication goals” and two
parents for both “communication” and “family related goals.” These expectations shaped personal
goals for their children and the eagerness to participate in the study. When discussing goals, Kei
expressed her intentions for her child’s communication as follows:

I was hoping that he could catch up. He doesn’t have to be at the complete normal range, but I

wish he could catch up with the kids at his same level and learn to talk more and understand

following directions and conversations.
Mara described communication goals for Cooper as wanting him to reach developmental language
milestones for his age. She said, “My goal for him is to be where he needs to be in the next year as far
as the language.” Andrea shared her hopes for Alia’s communication as follows:

So, we want to increase her vocabulary, her spoken vocabulary, we want her to build and

begin forming those, you know. Pairing two words together and forming the small sentences,

it’s all speech right now because we’re at a point where we know that she understands the

language part of it so much we just need her to be able to expressively vocalize those things.
Similarly, Hannah noted, “I want her [Isabelle] to say what she wants to do. Like, if she could say,
‘Mom, I want to go outside’ that would be just, like, my whole life is made, right there. So, just, words.
A sentence. Sentences would be great.”

In summary, the data suggest that parents were aware of their children’s needs had specific
priorities and goals for them. The milestones they set for their children and their family were realistic.
With support from researchers or educators, they can achieve these goals together.

Regarding communication and “family related goals,” Alesha shared her expectations for
herself and her child’s communication, “I hope that I can stop being so frustrated about him. I want
my family to function as other families. I want us to go to a mall, park, restaurant without any
worries. And I hope that we’ll be able to communicate with him better.” Maria also noted her
objectives for her child’s communication in relation to her family’s goals:

My biggest goal for him is to have friends. Like, I want him to be able to make friends, have a
girlfriend, job, and children in the future. I would like my other children to be able to play
with him, go to places with him. When we have dinner, I want him to be able to talk to us
about food and school and all that.

Procedures

Parents described how easy and feasible the communication strategies were to incorporate
into storybook reading. They based these perceptions on the steps followed during the study. Two
sub-themes within the “procedures” theme emerged: (a) ease/feasibility and (b) training/coaching

procedures.



Akemoglu, Y.

As far as the “ease/feasibility” sub-theme, all six parents noted that the i-PiCSS strategies and
techniques were easy to implement. Andrea said, “They [communication strategies] were pretty
simple to implement. Some of them, I mean, it was good the steps that were in place to remind me
beforehand like the reading prompts, but I mean it was pretty easy.” Kei noted that the NCT strategies
were, “...pretty easy and easy to understand.” She also noted that the reading techniques were,

“...clear and pretty easy to use.” Mara expressed:

They [communication strategies] were very easy to incorporate. It took me a while to do them
without thinking, but having the checklist helped to get used to it. Once I got used to it, I
didn’t even have to look down because I remembered, and they were easy to incorporate.

Alesha discussed her previous exposure to targeted communication strategies but limited usage by
explaining, “I thought they were easy. We've gone through a lot of speech therapy where I've heard
some of the techniques, but I began applying them more after this. I felt like they were pretty easy and
natural during the reading.” Regarding the reading techniques bookmark, Hannah said:

I'm one of these people that has to have like an actual manual planner. I can’t deal with the
phone planner, but I need an actual calendar. And so, when he [researcher] told me I was
going to get a bookmark, I said, “Thank God!” Because you know, usually when I'm teaching
there’s charts that I can use to help cheat so that I remember all my steps or an agenda on the
board. It’s just easier to have that reminder for sure.

Two parents also reported that the level of support they received during training and
coaching was helpful for successful implementation of the strategies. Maria shared the following

regarding her experiences in improving her knowledge and skills to implement the techniques:

Yes, I feel like I had to have that training first or else if I didn’t have like a good understanding
of what each actual technique was, and even when to use them, when to integrate it, when to
move onto another, how to jump between them, how long to wait for responses. And then
following the flow chart too. It was not just using the techniques; it was using the techniques
in a specific way. I don’t think I would’ve been able to do it without that training. I needed
that foundation first.

Hannah explained the effectiveness of the coaching sessions as follows:

I think they [coaching sessions] were very effective, because like I said earlier, there’s a lot of
life happening outside the sessions and sometimes you must reschedule; a child is sick, and
there’s a lot happens when you have a child with special needs. And I feel like I needed the
bookmark. Well first, I needed those foundation sessions to know what in the heck I was
doing. I needed the bookmark to refresh myself for the times in between, and even when
practicing and continuing to do the storybook reading. And I feel like he [coach] and I were
able to work together and find that for my son. I don’t think I would’ve been able to do that
alone.

Overall, the data show that the parents perceived the intervention strategies as feasible
because they found them to be easy to learn and implement. They also found the procedures to be

practical as both the training and coaching procedures supplemented their learning.
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Outcomes

The third theme was “outcomes”, with two sub-themes: (a) child related outcomes and (b)
family related outcomes. Both sub-themes were within the context of the outcomes parameter. During
post-study interviews, three parents described what was effective about the i-PiCSS intervention in
relation to “children related outcomes.” For example, Mara discussed how Cooper -carried
communication strategies from a shared book reading into real world interactions. She said, “I think

he learned a lot of new vocabulary words. For example, we just went to the pumpkin patch, and he

122

said, “‘Ma this is a...,” and pointed to the pumpkin for me to say, ‘It's a pumpkin.”” Maria was very

pleased with the child outcomes stating:

Yes, it exceeded goals and I feel like Henry is now meeting goals that I had not even put in
place yet or set up for him because I didn’t think he was ready yet. And now I feel like the
sky’s the limit and I'm holding him back [laughs]. Honestly, when I say that it’s just, it’s
lending itself into all areas of his life. He is doing things. It’s just, it's brought him to this level
of maturity in adaptive skills, socialization, there are even sensory issues that he’s able to
work through now. You know, for this study, I do think what was really beneficial was the
consistency, the frequency. I feel like everything fell into place exactly as it should have.

Hannah explained the benefits of the study for her child’s communication:

I think anything that helps him communicate is going to support the overall goals in general,
because it’s a building block of things. And so, most definitely, anything that we’ve done as
part of this study has been helpful for my family. I think that we’ve seen an increased
vocabulary, because in the books there are things that he wasn’t previously exposed to.
Because of the way he was engaging with the books, those words stuck with him. There may
be things that he previously might have been exposed to but not really utilized that in his day-
to-day vocabulary that now he may call to our attention. Whereas he didn’t volunteer that
information before.

Regarding “family outcomes,” Kei explained the impact of i-PiCSS as:

It was effective and efficient. I am very grateful for this study because it helped me a lot with
how I to read to my kid in a different way than I used to. As a family, we now enjoy reading
more and I feel like me and my husband are happier in how our kid is growing.

Alesha noted that her family enjoys reading, saying:

I want to say that all the techniques and strategies were really effective for us. Reading is a fun
activity for our family. [Derek] enjoyed them all, and I told him [coach] during our last
meeting that [Derek] won’t let my husband read to him anymore. He’ll hand me books and
say, ‘No Mama read,” and that’s something. Our family feels better, and we feel like we're
functioning better ever since we have been in this program.

Andrea added:

Sure, yes and we have made progress as a family. I mean she [Alia] responded more vocally
and we had words and she even started using sentences and phrases so that was something
we didn’t have earlier on, so there was tremendous progress. But more importantly, we, as a
family, can go on outings without a lot of worries because I know, I can communicate with
her. I can understand her, and I can explain things to her.



Akemoglu, Y.

In addition to interviews, the parents completed a satisfaction scale (1 = low; 5 = high), that
inquired about their satisfaction with the i-PiCSS study, natural teaching strategies and reading
techniques. All six parents rated all items a 4 or 5. In conclusion, parents reported general, high
satisfaction with the study and indicated that the intervention was socially valid. Moreover, they
reported that they gained practical skills they can now use to enhance the social communication skills

of their children.
Discussion

The primary aim of this study was to assess the social validity of the i-PiCSS program via
semi-structured interviews. All six parents in the study reported that the i-PiCSS program’s goals,
procedures and outcomes were socially valid and important. This finding is backed by observational
data that demonstrates an increase in the parents’ implementation of the targeted strategies, which is
reported in two separate articles (Akemoglu et al., 2021; Akemoglu et al., in press). Interview data
confirms that parents successfully learned new strategies and implemented them with a high
reliability with their children. These results share similarities with the findings of other researchers
that have reported positive results on parent-implemented interventions (e.g., McDuffie et. al. 2013;
Meadan et. al. 2016). This study builds upon current literature by using a qualitative approach to
understand the social validity of an intervention that was implemented from a distance with parents
of children with disabilities. Socially valid interventions are important because they can increase
parent buy-in into studies (Wolf, 1978). The current study shows that individualized training and
coaching was effective in supporting parents to facilitate communication interventions for their
children. The findings here align with those of other researchers who also assessed the social validity
of their interventions and reported positive results (Akemoglu et al., 2019; Chung et al., 2020).

One of the main goals of a social validity assessment is to understand if the intervention is
accepted and applied by the recipients (Wolf, 1978). When participating parents see the intervention
program as easy, feasible and beneficial for their children, they are more likely to integrate it into their
daily routine. On the other hand, the opposite could occur and participating parents might perceive
the program as not very feasible, valid or important. In this case, they will be less likely to implement
it with their children. However, this does provide researchers a chance to revise, modify and improve
their processes (Akemoglu et al., 2019). By improving different aspects of their intervention,
researchers can explore the option of scaling up their study and reaching out to more participants.

Overall, in the current study, the findings on parents and their perceptions are promising.
These results will help improve the i-PiCSS program but also, may also be beneficial for other
researchers to consider the importance of social validity. To date, little research has been conducted to
examine parent perspectives on parent-implemented interventions. Measuring social validity can help
to understand the perceptions of parents about the feasibility and effectiveness of an intervention.

When parents find the procedures feasible, acceptable and effective, they are more likely employ the
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techniques (Horner et al., 2005). As such, it is important to examine parent perceptions so researchers
can design interventions that are meaningful for families.

Lastly, more information is needed regarding research participants’ perspectives about
interventions for children with disabilities (Akemoglu et al., 2019). Researchers can and should
measure social validity to understand perceptions of such interventions. This helps to understand
whether participants find the processes meaningful in terms of its feasibility, relevant and

acceptability (Horner et al., 2005).
Implications

There are two specific implications that the results here suggest. First, findings of social
validity data confirm observational data, which can then be used to help families understand the
importance of an intervention. Families search for practices that are effective and that will benefit their
children. It is important for educators to seek practices that are feasible and effective (Ledford et al.,
2016). Second, educators must consider the values, goals and priorities of a family because they are
important in identifying appropriate intervention goals and procedures. The evaluation of social
validity gives educators an opportunity to listen to parents and children, and understand their
priorities, concerns and goals for their children and families. Overall, both educators and researchers

should continue to seek socially valid and important practices and interventions.
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