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In this study, the experiences of visual arts preservice teachers regarding the art atelier
lessons conducted through distance education due to the oronavirus epidemic were
evaluated. In this regard, the advantages and disadvantages of the process, the guidance
services, the education model preferences, the factors affecting these preferences and the
needs and expectations were examined. The current study was designed in line with the
case study design, one of the qualitative research models. The participants of the study
are 85 visual arts preservice teachers attending in a state university in Turkey. The data
were collected through the interview form and analyzed with content analysis. At the
end of the study, it was understood thatface-to-face education was preferred in atelier
lessons due to reasons such as the lack of social interaction and interpersonal
communication, which are among the disadvantages of distance education, the inability
to get instant feedback about the studies and the inadequacy of the working
environment. In addition, it was observed that distance education is advantageous in
terms of its comfortable working environment, flexibility of time and space, the
opportunity to watchit again and again and ensuring the sustainability of the lessons.
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Bu arastirmada, gorsel sanatlar 6gretmeni adaylarmin koronaviriis salgim nedeniyle uzaktan
egitimle yiiriitiilen sanat atdlye derslerine iliskin deneyimleri degerlendirilmistir. Bu
kapsamda stirecin avantajlari, dezavantajlari, siirecteki rehberlik hizmetleri, egitim modeli
tercihleri, bu tercihleri etkileyen unsurlar, ihtiyag ve beklentiler incelenmistir. Arastimma,
nitel arastirma modellerinden durum arastirmasi deseniyle tasarlanmistir. Araghirmann
katilmailarm, Tiirkiye’'deki bir devlet {iniversitesinde 6grenim goren 85 gorsel sanatlar
Ogretmeni aday1 olusturmustur. Veriler, arastirmaci tarafindan gelistirilen goriisme formu
aracihigiyla toplanmig ve igerik analiziyle ¢6ziimlenmistir. Arastirma sonunda uzaktan
egitimin dezavantajlari arasinda gosterilen sosyal etkilesim ve kisiler arasi iletisim eksikligj,
¢alismalar hakkinda anlik geri bildirim alinamamasi ve calisma ortaminin yetersizligi gibi
gerekgelere bagh olarak atdlye derslerinde yiiz yiize egitimin tercih edildigi anlasilmist.
Bununla beraber rahat ¢alisma ortami, zaman ve mekan esnekligi, tekrar izleme imkamn
sunmasi ve derslerin siirdiiriilebilirligini saglamas1 gibi yonleriyle uzaktan egitimin de
avantajlibulundugu gortilmiistiir.
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Uzaktan egitim, diinyanin her yerinde smif i¢i 6gretime katilamayan ya da katilmak
istemeyenlere 6grenme firsati sunmak i¢in uygulanmaktadir. Bu egitim seklinde 6grenciler, tamamen
bireysel olarak ve kendi hizlarina gore 6grenmektedir. Dolayisiyla bireysel ¢alisma, bu yontemin temel
Ozelligi olarak goriilmektedir (Holmberg, 1995, s.6). Sauvé (1993) tarafindan uzaktan egitim yazisma
kurslari, televizyonda Ogretim, radyo yaymni ogretimi, acik dgrenme, bilgisayar destekli Ogretim,
telematik, bireysellestirilmis 6grenme ve kendi kendine 6grenmeyi kapsayan bir semsiye kavram olarak
tanimlanmistir (Sauvé, 1993, s.91). Ge¢misi endiistriyel devrime kadar uzanan ve yeni bir kavram
olmayan bu model, sanayilesmeyle ortaya ¢ikmis; elektronik ve mobil devrimlerle giiclenmistir.
Onceleri posta iletisimiyle baslayan uzaktan egitim modelinde, ozellikle 1970’lerden sonra agik
tniversitelerin kurulmasiyla nitelik ve nicelik agisindan dnemli gelismeler saglanmistir. Uzaktan
egitim, Ogreticinin Ogrenenden; 6grenenin de 6grenme grubundan zaman ve mekan agisindan ayri
olmasiyla karakterizedir (Keegan, 2000; Moran ve Rumble, 2004, s.9). Uzaktan egitimin degismeyen
nitelikleri zaman ve/veya mekan ayriliginin yani sira iletisim, medya ve teknolojilerinin kullanimi,
planlama ve organizasyondur (Sauvé, 1993, s.91). Bu modelde, 6grenme grubunda bulunan kisiler
arasindaki yiiz yiize etkilesimin yerini, teknolojinin aracilik ettigi kisisel olmayan bir iletisim bicimi
almistir (Keegan, 2000). Bununla beraber bilisim teknolojileri ve dijital teknolojilerdeki hizli degisim,
modelin kapsamini da genisletmistir. Yani onceleri 6greten ile 6grenen arasinda yiiz yiize etkilesim s6z
konusu olmadig icin iletisimin yonii ogreticiden 6grenene dogru, tek yonlii olarak gergeklesirken;

ilerleyen zamanlarda, ¢ift yonlii etkilesimin 6nii agilmigtir.

Uzaktan egitimde ilk uygulamalar teskil eden mektupla dagitim; tek yonlii radyo, televizyon,
etkilesimli bilgisayarlarla dagitim ve tek yonlii karma teknoloji modeli dgretmenden 6grenci yoniine
dogru gerceklesen tek yonlii iletisim modellerindendir (Isman, 2008, s.23-65). Bu modellerin, yiiz yiize
etkilesimden uzak ve es zamanli olmayan bir uygulama formuna sahip oldugunu soylemek
miimkiindiir. Bununla beraber 1980’lerden sonra egitim ve 0gretimde Ogrenciler ve ogretmenler es
zamanli ses, video veya uydu baglantilartyla uzak siniflardan birbirine baglanabilmis ve farkl
cografyalarda olsalar da birbiriyle bulusabilmislerdir. Boylece daha dnce de deginilen, bireysel tabanli
uzaktan egitimin yani sira grup tabanl uzaktan egitim de faydalariyla giindeme gelmistir. Ozellikle
video konferans olarak adlandirilan sanal siniflarda, iki yonlii sesli ve goriintiilii video ya da iki yonli
sesli tek yonlii goriintiilii video kullanilmaya baslanmistir (Keegan, 1998). Giinlimiizde bilim ve
teknolojideki hizli degisim ve gelisimlere paralel olarak web tabanli uzaktan 6gretim sayesinde, farkli
mekanlardaki bireylerin ayni anda ve hem sesli hem de goriintiilii olarak etkilesimi kolaylasmis ve
yayginlasmistir. Ayrica bu yontem dogal afet, savas, terdr olaylari, ekonomik bunalim, tehlikeli salgm
hastaliklar gibi olaganiistii hal ilanini gerektiren durumlarda da egitim ve Ogretim faaliyetlerinin
aksamadan siirdiiriilebilmesi icin alternatif bir metot olmustur. Oyle ki uzaktan egitim ve dgretim
uygulamalarinin 6nemi, tiim diinyay: etkisi altina alan Koronaviriis salginiyla birlikte ¢ok daha iyi

anlagilmistir.
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Cin’in Hubei eyaletinin Wuhan kentinde 2019 yilinin Aralik ayinda ortaya ¢iktig1 iddia edilen
ve kisa bir siire i¢inde tiim diinyay: etkisi altina alan yeni tip (SARS-CoV-2) Koronaviriis (Covid-19)
salgini, kiiresel Olgekte binlerce insanin hayatini kaybetmesine neden olmustur. Diinya Saglik
Orgiitii’niin raporuna gore 3 Aralik 2020 itibariyle 1,488,120 kisi bu viriisten dolay1 yasamin1 yitirmistir.
Amerika, Avrupa ve Glineydogu Asya viriisten etkilenen ilk {i¢ bolge olmustur (World Health
Organization [WHO)], 2020). Salginin goriildiigii tilkelerde yayilim hizinin yavaslatilmasiamaciyla tilke
yonetimleri tarafindan bireysel ve toplumsal dlgekte 6nlemler alinmistir. Bu siiregte fiziksel ve sosyal
etkilesimin en yogun oldugu ortamlardan birinin de egitim kurumlar1 olmasi nedeniyle bir¢ok {ilke
tarafindan, egitim kurumlarinin bir siireligine kapatilmasina karar verilmistir. Dolayisiyla okullarin

kapanmasi, kiiresel bir olgu olarak karsimiza ¢ikmistir.

Tiirkiye’de 11 Mart 2020’deilk vakanin goriilmesinin hemen ardindan salginin yayilim hizinm
kontrol altinda tutulmasi igin Tiirkiye Cumhuriyeti Hiiktimeti tarafindan alinan ilk 6nlemlerden biri,
egitim kurumlarina yonelik olmustur. Bu hususta egitime ilkokul, ortaokul ve ortadgretim diizeyinde
16 Mart 2020’den itibaren bir hafta; yiiksekogretim kurumlarinda ise ii¢ hafta ara verilmistir. Ayrica
derslerin bundan sonraki siiregte, uzaktan egitim metoduyla islenecegi bildirilmistir (Kalin, 2020).
Bununla beraber birka¢ giin sonra Yiiksekdgretim Kurulu (YOK) bagkani Yekta Sarag tarafindan,
konuya iliskin giincelleme yapilmis ve kamuoyuyla yeni bir yol haritasi paylasilmistir. Basm
aciklamasinda, uzaktan egitim alt yapisina sahip olan {iniversitelerin dgretim faaliyetlerine dijital
platformlardan uzaktan egitim yontemi ile devam edecekleri; bu kapasiteye sahip olmayanlarin ise
derslerini YOK tarafindan olusturulan agik ders havuzundan faydalanarak denetlenebilir ve
kaydedilebilir olmak kaydiyla dijital platformlardan siirdiirmeleri gerektigi bildirilmistir. Universiteler,
derslerin es zamanli (senkron/gevrimici) ya da es zamansiz (asenkron/gevrimdisi) islenmesi noktasinda
ise serbest birakilmistir (Sarag, 2020). Burada en 6nemli noktalardan biri, uygulamal derslere yonelik
olarak alinan karar olmustur. Zira 13 Mart'ta kamuoyu ile paylasilan bilgilendirme metninde “saglik,
ogretmenlik, fen ve miithendislik programlarindan staj, intérnliik ve uygulama egitimleri olan 6n lisans
ve lisans dgrencilerinin egitimlerine ara verilmesi” kararlastirlmistir (YOK, 2020). Birkag giin sonra
yapilan agiklamadaise derslerin uygulama kisimlarinin, iiniversiteler tarafindan belirlenen bir takvim
dogrultusunda ileri bir tarihe ertelenmesi Onerilmistir (Sarag, 2020). Bununla beraber nihai kararlar
noktasinda, iiniversitelere yetki devri yapilmistir. Yetki devrine istinaden bazi {iniversiteler tarafindan,
2019-2020 egitim ve dgretim yili bahar déneminde alt yap1 olanaklarina bagli olarak fakiilte ve boliim
bazinda alinan kararlarla uygulamali ¢alismalarin da uzaktan yiiriitiilmesi yolu tercih edilmistir. Tip,
veterinerlik, hemsirelik gibi saglik bilimleri ve miihendislik, mimarlik ve tasarim fakiilteleri pratige
dayal1 ve uygulamali egitimin yapildig1 alanlardan bazilaridir. Gorsel sanatlarin sinirlariiginde yer alan
resim, heykel, seramik, grafik, tekstil, desen ve baski sanatlari uygulamali veya uygulama agirlikli

alanlarin basinda gelmektedir.

Koronaviriis salginindan dolay1 uzaktan egitim uygulamalarina yonelik talebin artmasiyla

dijital/web/internet tabanli 6grenme, bilgisayar destekli 6grenme ve uzaktan 6grenme gibi kavramlar
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yeniden giindeme gelmis; bu uygulamalarla ilgili arastirmalar da yiikselise gecmistir. Salgina bagh
olarak tim diinyada, 6zelde de Tiirkiye'de, uzaktan egitim uygulamalar1 ¢ok boyutlu olarak
incelenmistir ve incelenmeye de devam edilmektedir. Salgin 6ncesinde uzaktan egitimin, cesitli
boliimlerde 6grenim goren lisans diizeyindeki 6grencilerin bakis agilariyla degerlendirildigi veya bu
modele iligkin algilarin, tutumlarin ve memnuniyet diizeylerinin incelendigi birtakim arastirmalar
yapilmistir (Baris, 2015; Basar, Arslan, Giinsel ve Akpinar, 2019; Erfidan, 2019; Hamutoglu, Giiltekin ve
Savasci, 2019; Kirmaci ve Acar, 2018; Sirin ve Tekdal, 2015). Bununla beraber Covid-19 salgininedeniyle
yliksekogretimde zorunlu hale gelen uzaktan egitim uygulamalarinin betimlendigi, siirecin gliglii ve
eksik yonlerinin ortaya konuldugu, uygulamalarin pedagojik yansimalarinin 6gretmen adaylarinmn
bakis agilarindan irdelendigi ¢alismalarin sayis1 da giderek artmaktadir. Oyle ki bir¢ok calismada,
egitim fakiiltelerinde ogrenim goren Ogretmen adaylarnin salgin donemindeki uzaktan egitim
deneyimlerinin farkli agilardan degerlendirildigi goriilmektedir (Ar1 ve Kanat, 2020; Atasoy, Ozden ve
Kara, 2020; Can, 2020; Ding, 2021; Diizgiin ve Sulak, 2020; Karahan, Bozan ve Akgay, 2020; Sakarya ve

Zahal, 2020; Tiirkiiresin, 2020; Yolcu, 2020).

flgili alan yazin tarandiginda salgin siirecinde, uygulamali atdlye derslerinin incelendigi
yalnizca iki galismaya rastlanmigtir. Aragtirmalardan birinde Gorsel Sanatlar/Resim-Is Ogretmenligi
alaninda lisans birinci smnifta okutulan uygulamali atdlye derslerinden “Temel Tasarim 2” kapsaminda
ele alinan ii¢ boyutlu c¢alismalarin, uzaktan ogretim modeliyle yiriitiiliip yiiriitiillemeyecegi
incelenmistir (Kahraman, 2020). Bu ¢alisma, tek bir ders ve etkinlikle sinirlanmistir. Diger arastirmada
ise egitim fakiiltelerinin resim boliimlerinde &grenim goren 6gretmen adaylarinin, uzaktan egitimde
sanat atolye derslerine iliskin goriis ve deneyimlerine basvurulmustur (Ding, 2021). Bu arastirmada da
Resim-Is egitimi anabilim dalinda &grenim goren gorsel sanatlar ogretmeni adaylarmin salgm
stirecinde uzaktan egitim yontemiyle isledikleri uygulamali sanat atolye derslerine yonelik
degerlendirmeleri, farkli boyutlar agisindan incelenmistir. Yapilan ve yapilacak olan arastirmalar,
salgin sona erse de atolye derslerinin uzaktan egitimle yirttiiliip ytriitiilmeyeceginin anlasilmasi ve
gerekli oOnlemlerin alinmasi noktasinda deger tasimaktadir. Bu nedenle mevcut arastirmayla
uygulamali atdlye derslerinde uzaktan egitim siirecine iligkin genel bir kanaat olusturularak siirece

katki saglanmasi1 hedeflenmektedir.

Uzaktan egitimin uygulamali dersler i¢in uygun olup olmadigina iliskin gesitli goriisler
mevcuttur. Sozel derslerin uzaktan egitime daha uygun oldugu, buna karsilik uzaktan egitimin
uygulama gerektiren teknik agirlikli dersler icin saglikli bir secim olmadig1 (Alakog, 2002); uzaktan
egitimin mesleki ve uygulamali dersler disindaki tiim dersler i¢in uygun oldugu; sosyal agirlikhi
derslerin, fen agirlikli derslere gore uzaktan egitimle daha etkin yiiriitiilebilecegi (Horzum, 2003) tespit
edilmistir. Buna karsilik uzaktan egitimin, basili ¢alisma materyallerine dayali bilissel 6grenmelerin
gerceklestirildigi konular i¢in daha uygun oldugu da varsayilmaktadir. Ancak zamanla bu yontemin,
laboratuvar ortami1 gerektiren ve dil 6grenimi gibi fonetigin 6nemli oldugu alanlarda bile etkili oldugu

kanitlanmistir. Hatta Iskogya'daki Dundee Universitesi Tip Egitimi Merkezi tarafindan yapilan uzaktan
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egitim ¢alismasinda, tip ve cerrahi gibi alanlarda bazi yontem ve konularin uzaktan egitim bicimine
uygun oldugu anlasilmistir. Bu deneyimler, belirli konularin uzaktan egitimin smirlar1 disinda
birakilmamasi gerektigini gostermektedir (Holmberg, 1995). Mevcut perspektiften bakildiginda egitim
fakiiltelerinin gorsel sanatlar/resim-is 6gretmenligi boliimlerinde birinci siniftan dérdiincii sinifa kadar
aktif olarak okutulan uygulamali atdlye derslerinin, psikomotor 6égrenmelerin yogun oldugu alanlarnn
basinda geldigini sdylemek miimkiindiir. Temel Tasarim, Desen, Resim, Heykel, Seramik ve Baski
Resim atOlyeleri gibi pratige dayali derslerde siklikla gosterim veya gosterip yaptirma yontemi
uygulanmakta; stire¢ iginde Ogreticinin rehberligi 6nem kazanmaktadir. Bununla beraber atdlye

dersleri, koronaviriis salginina kadar daima ytiiz ytiize egitimle yiiriitiilen dersler arasinda olmustur.

S6z konusu gerceklikten hareketle bu arastirmanin amaci, gorsel sanatlar Ogretmeni
adaylarinin uzaktan egitim siirecinde uygulama agirlikli atdlye derslerine dair deneyimlerinin ortaya
konularak siirecin degerlendirilmesidir. Ayni zamanda atdlye derslerinin uzaktan egitim yontemiyle
yuriitiiliip yiriitiilemeyecegi hususunda fikir sahibi olunmasi da bu arastirmanin temel bakis

acilarindan birini olusturmaktadir. Genel amacin arastirilmasiigin asagidaki sorulara yanit aranmaistir.

1) Atolye derslerinin uzaktan egitimle yiiriitiilmesinin {istiin/giiclii yonleri nelerdir?

2) Atdlye derslerinin uzaktan egitimle yiiriitiilmesinin sinirlhiliklari/eksik yonleri nelerdir?
3) Uzaktan egitim siirecindeki rehberlik hizmetleri nasildir?

4) Atolye dersleri igin egitim modeli tercihleri ve bu tercihleri etkileyen unsurlar nelerdir?

5) Uzaktan egitimde atdlye derslerine yonelik ihtiyag ve beklentiler nelerdir?
Yontem
Arastirmanin Modeli

Nitel yaklasima sahip olan bu ¢alismanin deseni, nitel arastirma modellerinden durum
arastirmasidir. Durum arastirmalari, sinirlanmis durumlarin kesfedilmesinde kullanilan bir yontemdir
(Creswell, 2007). Bu yontemde ilgilenilen her bir konu hakkinda kapsamli, sistematik ve derinlemesine
bilgi toplanmaktadir (Patton, 2002, 5.447). Bu arastirmada durum ¢alismas1 yonteminin esas alinmasmmn
nedeni, sanat atdlye derslerinin ilk kez uzaktan egitimle yiiriitiilmesine bagli olarak bu durumla ilgili

detayh bilgi sahibi olunmak istenmesidir.

Katilimcilar

Arastirmanin katilimcilarini 2019-2020 Egitim ve Ogretim Yili Bahar Dénemi’'nde Aksaray
Universitesi, Giizel Sanatlar Egitimi Béliimii, Resim-Is Egitimi Anabilim Dali'nda 6grenim goren gorsel
sanatlar 6gretmeni adaylari olusturmustur. Arastirmanin yliriitiilecegi kurumun belirlenmesinde,

kolay ulasilabilir durum Orneklemesi esas alinmistir. Bu 6rnekleme yontemi, arastirmaya hiz ve



Kayalioglu, S.

pratiklik kazandirmak igin kullanilmaktadir (Yildirim ve $imsek, 2008). Kiiresel salginin yarattig kriz

durumuna bagli olarak 6rneklemin s6z konusu giiglii yonleri, bu arastirma i¢in referans olusturmustur.

Arastirmanin  yiiriitildiigii  kurumdan segilecek katilimcilar ise amacgh Ornekleme
yontemlerinden, dlgiit 6rneklemeyle secilmistir. Olciit orneklemede 6nceden belirlenen niteliklere sahip
kisi, olay, nesne veya durumlar arastirmadaki gézlem birimlerini olusturmaktadir (Biiyiikoztirk ve
digerleri.,, 2010, s.91). C)lgiitler, arastirmaci tarafindan hazirlanabilmekte veya 6nceden hazirlanan bir
liste cercevesinde olusturulabilmektedir (Yildirim ve Simsek, 2008, s.112). Bu dogrultuda katilimcilarm
belirlenmesinde, iki temel 6l¢iit esas alinmistir. Bunlardan ilki 23 Mart 2020 itibariyle baslayan ve dokuz
hafta devam eden uzaktan egitim siirecinde, atdlye derslerinden en az birinin es zamanli ya da es
zamansiz olarak takip edilmesi; ikincisi ise ara sinavlara ve donem sonu sinavlarna katilmig
olunmasidir. Programa kayitli toplam 119 6grenciden 102’si, bu kosullar1 saglamistir. Kosullar

saglayan 6gretmen adaylarindan 85’i, formu kendi iradesiyle yanitlamay1 kabul etmistir.

Demografik bilgiler agisindan katilimci 6gretmen adaylarindan 59’u (%69,4) kadin, 26’s1(%30,6)
erkektir. Sinif diizeyine gore birinci sinifta 30 (%35,2), ikinci sinifta 8 (%9,4), tiglincii smifta 27 (%31,8)
ve dordiincii sinifta 20 (%23,6) 6gretmen adayr ¢alismaya katihim saglamistir. Katilimailarin aldig:
atolye dersleri sinif diizeylerine gore soyledir: Lisans birinci sinif diizeyinde “Temel Tasarim 2” ve
“Desen 2”; ikinci smif diizeyinde “Anasanat Atdlye 2 (Grafik 2)”, “Se¢meli Sanat Atolye (Tekstil)”;
t¢lincil sinif diizeyinde “Anasanat Atolye 4 (Resim 4; Grafik 4)”, “Se¢meli Sanat Atolye (Heykel)”,
“Se¢meli Sanat Atolye (Seramik)”; dordiincii sinif diizeyinde ise “Anasanat Atolye 6 (Resim 6; Grafik

6)”, “Se¢meli Sanat Atolye (Resim)” ve “Se¢meli Sanat Atolye (Video Sanati)”.

Katilimailarin aldig derslerden bir kismi eski, bir kism1 ise yeni miifredata tabidir. Daha agik
bir ifadeyle 2018 yi1linda 6gretmen yetistirme lisans programlarinda yapilan diizenleme ve degisiklikler,
2018-2019 egitim ve 6gretim yil1 giiz donemi itibariyle uygulanmaya baslandigiicin bazi derslerin teorik
ve uygulama boyutlarindaki siirelerinde eski ve yeni miifredata gore farklilik olusmustur. Yeni
miifredatin uygulandig1 birinci ve ikinci siniflarda, derslerin teorik ve uygulamal: siireleri soyledir:
Desen 2, teorik [T]1+ uygulama [U]2; Temel Tasarim 2, T2+U4; Anasanat Atolye 2, T1+U4; Se¢meli Sanat
Atdlye 2, T1+U2 (YOK, 2018). Eski miifredatin uygulandig: iigiincii ve dérdiincii siniftaki dersler ve
siireleri isesu sekildedir: Anasanat Atolye 4, T2+U4; Anasanat Atolye 6, T4+U4;Se¢meli Sanat Atolyeler
T2+U2. Ders siireleri incelendiginde atolye derslerinin “uygulama agirlikli” dersler oldugu

anlasilmaktadir.
Veri Toplama Araglar1

Arastirmanin verileri, aragtirmaci tarafindan gelistirilen goriisme formu araciligiyla
toplanmistir. Formun olusturulmasinda bes boyut belirlenmis ve hazirlanan sorularin gegerliligine
iliskin, oncelikle iki uzman goriisiine basvurulmustur. Uzmanlara, sorulari degerlendirmeleri icin
goriisme formuyla birlikte “Uzman Degerlendirme Formu” gonderilmistir. Formda her soru igin

“Uygun (2)”, “Diizeltilip kullanilabilir (1)” ve “Uygun degil (0)” seklinde {ii¢ secenek sunulmus ve
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uzmanlarin degerlendirmeleri kendi iginde karsilastirilmistir. Uzmanlarin 0,70’ten daha az uyusum
gosterdigi maddeler baglama uymadigl gerekgesiyle formdan g¢ikarilmistir. Geri bildirimler
dogrultusunda, maddeler iizerinde igerik ve bi¢im agisindan gerekli diizenlemeler yapildiktan sonra
yeniden uzman goriisiine bagvurulmustur. Hazirlanan bu form, son olarak 3’ii kadin 1’i erkek olmak
tizere katilim kosullarini saglayan 4 6gretmen adayina uygulanmistir. Alinan yanitlar ekseninde,
sorular iizerinde uzmanlarla birlikte gerekli diizeltmeler yapilarak veri toplama aracina son hali

verilmistir.

Hazirlanan veri toplama araci, nihai olarak 4 boliimden ve 10 sorudan olusmustur. Ik boliimde
katilimcilarin demografik bilgilerinin (cinsiyet ve sinif) 5grenilmesine yonelik 2 soru yer almistir. Ikinci
boliimde uzaktan egitim siirecindeki rehberlik hizmetlerinin tespit edilmesine yonelik 1’iacik uglu, 2’si
kapali uglu toplam 3 soruya; tigiincii bdliimde, atdlye derslerinde uzaktan egitimin niteliginin
belirlenmesine yonelik agik uglu 2 soruya; dordiincii boliimde ise uzaktan egitim ve yliz yiize egitim
modellerinin karsilagtirilmasina yonelik 1’iacik 1’i kapali uglu olmak iizere 2 soruya, uzaktan egitimde

atolye derslerine yonelik ihtiyag ve beklentilerin belirlenmesi i¢in ag¢ik uglu 1 soruya yer verilmistir.
Verilerin Toplanmasi

Veri toplama araci, ders doéneminin sona ermesinin ardindan 6gretmen adaylarinin e-posta
adreslerine “Google Formlar” araciligiyla bireysel olarak gonderilmistir. Ankete, ilk hafta igindeki
doniis orani %71,56 olmustur. Katilimcilara e-posta veya telefon yoluyla yapilan ilk hatirlatmada bu
oranda %4,91°lik, ikinci hatirlatmada ise %11,76'lik bir artis gozlenmis; iki hatirlatma sonrasinda geri

doniis oran1 %16,67 artmistir. Nihai olarak anketlere, %88,23 oraninda bir doniis saglanmistir.
Verilerin Analizi

Verilerin analizi, arastirmanin genel amaci ve alt problem ciimleleri dogrultusunda “igerik
analizi” ile yapilmistir. Analizlerde, MAXQDA 20.4.0 paket programi kullanilmistir. Bu kapsamda
arastirmada agik uglu sorulara verilen yanitlar, bagimsiz iki uzman tarafindan incelenerek kategori ve
kodlar olusturulmustur. Kategorilerin giivenirligi, Miles ve Huberman’in (1994) giivenirlik formiiliine
gore hesaplanmistir. Yapilan hesaplamada, her soru igin kategorilerin giivenirlik katsayisi Tablo 1’de

gosterilmistir.

Tablo 1. Kategorilerin giivenirlik katsayilarina iligkin bilgiler

Kategori Sayilar

Sorular Kodlayict 1 Kodlayict 2 Giivenirlik Katsayisi
Soru 1 12 11 0,92
Soru 2 10 10 1,00
Soru 3 6 6 1,00
Soru 4 9 8 0,89
Soru 5 12 11 0,92

Tablo 1’de goriildiigii gibi kodlayicilar arasindaki giivenirlik katsayisi, tiim sorular i¢in 0,80"in
tizerinde bulunmustur. Bu da kategorilerin giivenilir oldugu anlamina gelmektedir. Verilerin

sunulmasinda, tablolardan yararlanilmis ve kodlarin frekans degerlerine yer verilmistir. Toplanan
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verilerin herhangi bir yorum olmaksizin okuyucuya sunulmasi, arastirmanin i¢ giivenirligini
artirmaktadir (LeCompte ve Goetz, 1982, aktaran, Yildirim ve Simsek, 2008, 5.262). Bu maksatla temel
olgularin agiklanmasi ve kanitlanmasiigin katilimcr goriislerinden dogrudan alintilamalar yapilmistir.

Katilimcilara ait sOylemler, kimliklerin gizli tutulmas1 amaciyla K-1, K-2, ... K-85 seklinde sunulmustur.
Arastirmanin Etik izinleri

Yapilanbu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Arastirma ve Yaym Etigine Aykir1 Eylemler” baslhigi altinda belirtilen eylemlerden higbiri

gerceklestirilmemistir.
Etik kurul izin bilgileri:
Etik degerlendirmeyi yapan kurul adi = Aksaray Universitesi
Etik degerlendirme kararimin tarihi=18/12/2020
Etik degerlendirme belgesi say1 numarasi=2020/13-39
Bulgular
Aragtirmanin Birinci Sorusuna iliskin Bulgular

Arastirmanin “Atélye derslerinin uzaktan egitimle yiiriitiillmesinin iistiin/giiclii yonleri nelerdir?”
sorusu ¢er¢evesinde, katilimcilarin verdigi yanitlardan hareketle 12 koda ulasilmistir. Kodlar ve frekans

dagilimlari, Tablo 2’de gosterilmistir.

Tablo 2. Atdlye derslerinin uzaktan eitimle yiiriitiilmesinin avantajlarina iligkin goriisler

Kategori Kodlar f
Ev Ortaminin Rahatlig 26
Ders Saati Esnekligi 18
Giicli Yonlerinin Olmamasi 18
Derslerin Siirdiiriilebilirligi 12
Tekrar Izleme Imkani 10

e . Uzaktan Egitimin Tercih Edilmemesi 6
Uzaktan Egitimin Avantajlar e
Calisma Ortaminin Esnekligi 5

Verimli Olmas1 4
Ekonomik Olmasi 2
Bireysel Calismalari Desteklemesi 2
Stres Diizeyinin Azalmasi 2
1

Icerik Zenginligi

Tablo 2 incelendiginde gorsel sanatlar 6gretmeni adaylarinin atdlye derslerinin uzaktan
egitimle yiiriitiilmesinde en ¢ok ev ortaminin rahatlig: (£:26), ders saati esnekligi (£:18), derslerin
aksamadan siirdiiriilebiliyor olmas1 (f:12) ve dersleri tekrar izleme imkaninin olmas: (f:10) gibi
durumlardan memnun oldugu anlasilmaktadir. Ayn1 zamanda ¢alisma ortaminin esnekligi (£:5),
verimlilik (f:4), ekonomiklik (f:2), bireysel galismalarin desteklemesi (f:2), stres diizeyinin azalmasi (f:2)
ve icerik zenginligi (f:1) de siirecin avantajlar1 arasinda sayilmistir. Buna karsilik katilimecilarin énemli

bir béliimii tarafindan, uzaktan egitimin giiclii yonlerinin olmadig: (f:18) ve atolye derslerinde uzaktan
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egitimin tercih edilmeyecegi (f:6) ifade edilmistir. “Uzaktan egitimin avantajlar1” kategorisi

kapsaminda degerlendirilen goriislerden bazilar: séyledir:
“... evde ve tek bagina ¢calismak beni daha ok gelistirdi.” K-4

“Biraz daha 06zgiir davranmamz olumlu yonii olabilir. Bir program ya da belli bir alan ile

simirlandirilmadik.” K-7
“..yani derslerden uzak kalmadik en azindan.” K-8

“Daha esnek, daha rahat ¢calisma ortami olusturmustur. Okula gitme durumu olusmadigiicin herhangi
bir zaman kaybi olusmamustir. Ev ortamuindan katildigumiz icin sabit bir alanda caligarak kendi ¢calisma
alamimizi yaratmamiza ve her istegimizde ara verip tekrar devam etmemize imkan saglanigtir. Giiriiltii

ve olumsuz ortamlarin olusmamasina olanak saglamistir.” K-23
“Olumlu yonii bence anlamadigimiz konular: arsivlenmis derslerden tekrar tekrar izleyebilmek.” K-35
“Ilk olarak yol, yurt ve diger giderlerden kurtulmus olduk...” K-43

“...Istedigim zaman dersin basina gecme litksiine sahip olmam ve evde atdlye ortamim oldugu icin atolye

derslerimde sikinti yasamadim.” K-80
Aragtirmanin ikinci Sorusuna iliskin Bulgular

Arastirmanin “Atélye derslerinin uzaktan eitimle vyiiriitiilmesinin  sumrliliklari/eksik yonleri
nelerdir?” seklindeki sorusu gergevesinde, katilimcilarin goriislerinden hareketle 10 koda ulasilmistir.

Olusturulan kodlar ve frekans dagilimlari Tablo 3’te gdsterilmistir.

Tablo 3. Atdlye derslerinin uzaktan egitimle yiiriitilmesinin dezavantajlarina iliskin goriisler

Kategori Kodlar f
Yiiz Yiize Etkilesimin Yerini Alamamasi 32
Es Zamanli Geri Bildirim Alinamamasi 28
Calisma Ortaminin Yetersizligi 14
Teknolojik Yetersizlikler ve Baglanti Sorunu 14
Sinirliliklarin Olmamasi 12

Uzaktan Egitimin D tajl
zakian tettimin Lezavantayarl Malzeme Tedarigi Sorunu

8
Sosyal Etkilesim Eksikligi 7
Motivasyon Eksikligi 4
Stres Diizeyinin Artmas: 1
Uygulama Yerine Teorige Kayilmasi 1

Tablo 3’te goriildiigii gibi atolye derslerinin uzaktan egitimle islenmesinin olumsuz yonleri
uzaktan egitimin yiiz ytize etkilesimin yerini alamamasi (f:32), es zamanli geri bildirim alma olanaginm
bulunmamasi (£:28), calisma ortaminin yetersizligi (f:14), teknolojik yetersizlikler ve baglanti sorunudur
(f:14). Bu ifadelerin yani sira malzeme tedarigi sorunu (£:8), sosyal etkilesim eksikligi (f:7), motivasyon
eksikligi (f:4), stres diizeyinin artmasi (f:1) ve siirecte uygulama yerine teorige kayilmasi (f:1) da yasanan
sorunlar arasindadir. Buna karsilik bazi katilimcilara (f:12) gore uzaktan egitimin sinirliliklan

bulunmamaktadir. Uzaktan egitimin dezavantajlarina iliskin goriislerden bazilari séyledir:



Kayalioglu, S.

“Uygulamalr dersler, alan geregi teknolojik alet gerektiriyor. Bu yiizden temin kisminda sorunlar

yasadim.” K-5

“Ders dgretim elemaniyla birebir diyalog kurup ¢alisma hakkinda yorum alamadim...” K-7

“Ogretmen, arkadas ortami, simif ortamu, birbirimizin eserlerini bakip inceleme gibi imkanlarimz

olmuyor.” K-44

“Canl ¢izim yapacagimiz zaman zorlanabiliyoruz...” K-53

“Ogretim iiyelerimizle fazla etkilesimde bulunamadik, takildigimiz ufak noktalarda bile soru soramadik

ve ev ortam atolye derslerimiz icin uygun degildi.” K-55

“Derse odaklanamamak, ders takibini diizenli yapamamak... vb.” K-60

“Bence usta-girak iliskisinin kullamlmasi, atolye derslerinin oOgrenilmesi icin en Onemli etken.

Ogretmenin calismalarimizi fotograftan degil de gercekte gérmesi daha iyiolabilir...” K-78

Aragtirmanin Ugiincii Sorusuna iliskin Bulgular

Arastirmanin “Uzaktan egitim siirecindeki rehberlik hizmetleri nasildir?” seklindeki sorusu

kapsaminda, biri agik ikisi kapali uglu olmak iizere toplam {i¢ soru degerlendirmeye alinmistir. Atdlye

derslerinde duyulan rehberlik ihtiyaci ve yardim alma diizeyleri, Tablo 4’te gosterilmistir.

Tablo 4. Uzaktan egitim siirecinde atélye derslerinde rehberlik ihtiyaci ve yardim alma diizeylerine iligkin giriisler

Kategoriler Sorular Maddeler f %
Siklikla 9 106
. Atolye dersleriyle ilgili uygulamali ¢alismalar: Cf)gl.mlukla 23271
Rehberlik e e Kimi zaman 30 353
L yaparken ders 6gretim elemanlarinin rehberligine
Ihtiyaci e g Cok seyrek 16 18,8
hangi diizeyde ihtiya¢ duydunuz? .
Higcbir zaman 7 82
Siklikla 21 24,7
Bu siirecte uygulamali atdlye derslerini veren Cogunlukla 20 23,5
Yardim Alma ... . . Ny
Diizevi ogretim elemanlarindan hangi siklikta yardim Kimi zaman 30 353
Y alabildiniz? Cok seyrek 5 59
Hicbir zaman 9 10,6

Tablo 4 incelendiginde katilimcilarin biiyiik bir kisminin uzaktan egitim siirecinde atolye

derslerinde 6gretim elemanlarinin rehberligine ihtiyag duydugu; bununla beraber farkl diizeylerde de

olsa genelinin 6gretim elemanindan destek aldig1 anlagilmaktadir. Ogretim elemaniyla iletisim kurma

ihtiyaci hissedilen konular, 6 kod altinda degerlendirilmis ve bunlar Tablo 5'te gosterilmistir.

Tablo 5. Uygulamali atélye dersini veren 63retim elemaniyla iletisim kurulan konulara iliskin goriisler

Kategori Kodlar f
Calismalarin Siireciyle Tlgili Geri Bildirim Alma 33
Anlagilmayan Konularla Ilgili Bilgi Alma 20
L Ihtiyacin Olmamasi 19
lletisim Kurulan Konular Odevlerle flgili Bilgi Alma 13
Mazeretlerle Ilgili Beyanda Bulunma 7
Sinavlarla Ilgili Bilgi Alma 4
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Tablo 5'ten hareketle uzaktan egitim siirecinde en ¢ok uygulamali ¢alismalarin siireciyle ilgili
geri bildirim talebinde bulunuldugu (£:33) ve derste anlatilan konularda anlasilmayan noktalarla ilgili
bilgi alindig: (£:20) anlasilmaktadair. Odevler (£:13), mazeretler (f:7) ve smavlar (f:4) da iletisim kurmay1
gerektiren konular arasindadir. Buna karsilik katilimcilarin 6nemli bir kisminin (£:19), siire¢ i¢inde
ogretim elemanlarinin destegine hicbir sekilde ihtiyag duymadig tespit edilmistir. “Iletisim kurulan

konular” kategorisi altinda degerlendirilen sdylemlerden bazilar1 séyledir:
“... Resim igin tablolarin uygunlugu ile 1lgili goriisme yaptik.” K-13

“Grafik ana sanat atolye dersi icin 6§retim elemanina biiyiik ihtiyac duydum ama iletisim kurup siirekli
yardim almak gibi bir sansim yoktu. Secmeli sanat atolye dersi olan Tekstil Tasarim dersi icin iletisim
kurmak gibi bir ihtiyacim olmad: ciinkii uygulamanin yapilis seklini ve izleyecegimiz siireci, dgretim

iiyemiz gayet iyi bir sekilde aciklamist...” K-17

“Desen igin ¢ok olmasa da Temel Tasarim’da malzemeler ve teknikler hakkinda bilgi almak, teknikleri ile

ogrenmek igin iletisim kurma ihtiyact duydum.” K-22
“Bilgi almak ve anlamadi3im yerleri sormak icin.” K-43
Aragtirmanin Dérdiincii Sorusuna iliskin Bulgular

Arastirmanin “Atélye dersleri igin e§itim modeli tercihleri ve bu tercihleri etkileyen unsurlar nelerdir?”
seklindeki sorusu kapsaminda, katilimcilarin atdlye derslerinde tercih ettikleri 6gretim modeli ve bu
secimin gerekgelerini 6grenmeye yonelik biri agik biri kapaliuglu olmak iizere iki soru degerlendirmeye

almmistir. Ogretim modeline iligkin tercihler, Tablo 6’da gosterilmistir.

Tablo 6. Gorsel sanatlar 6gretmeni adaylariminatélye derslerinde 6gretim modeli tercihleri

Tercih Edilen Egitim Modeli f %
Yiiz Yiize 65 76,5
Uzaktan 20 23,5

Tablo 6’da, katilimcilardan 65’inin (%76,5) yiiz ylize egitimi; 20'sinin (23,5) ise uzaktan egitimi
tercih ettigi goriilmektedir. Yani atolye derslerinin iglenmesinde egitim modeli tercihi, yiiz yiize
egitimden yana olmustur. Tercihlerde belirleyici olan faktorler, iki kategori altinda degerlendirilmistir.
“Yiiz yiize egitimin segilme gerekgeleri” kategorisinde, 9 koda; “Uzaktan egitimin secilme gerekceleri”

kategorisinde de 3 koda ulasilmistir. Kodlar ve frekans dagilimlari, Tablo 7’ de gosterilmistir.
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Tablo 7. Atdlye derslerinde yiiz yiize ve uzaktan egitim tercihlerine iliskin goriisler

Kategoriler Kodlar f
Ogretmen-Ogrenci Etkilesiminin Kolaylig: 25
Ogrenme Ortaminin Uygunlugu 23
Yiiz Yiize Egitimin Etkililigi ve Verimliligi 18
Uygulamali Dersler Icin Daha Uygun Olmasi 14
Yiiz Yiize Egitimin Secilme Gerekgeleri lejeﬁc%_ogrefl?i. Ftkile§iminin Kolayhg: 10
Iletisimin Etkililigi 10
Es Zamanli Geri Bildirim Imkan1 9
Motivasyonun Artmasi 3
Eglenceli Olmasi 2
Ogrenme Ortaminin Uygunlugu 10
Uzaktan Egitimin Secilme Gerekgeleri Tekrar Izleme imkani 6
Uzaktan Egitimin Etkililigi ve Verimliligi 4

Tablo 7’de goriildiigli lizere atdlye derslerinde yiiz ylize egitimin secilmesinin en onemli
nedenleri 6gretmen-6grenci etkilesiminin kolayligt (£:25), 6grenme ortaminin uygunlugu (£:23), bu
modelin uzaktan egitime kiyasla daha etkili ve verimli oldugu diisiincesi (f:18) olmustur. Ayni zamanda
uygulamali dersler i¢in daha uygun oldugunun diisiiniilmesi (f:14), 6grenci-ogrenci etkilesiminin
kolayligr (£:10), iletisimin etkililigi (£:10), es zamanl geri bildirim alma imkaninin olmasi (£9),
motivasyon diizeyinin artmasi (f:3) ve eglenceli olmasi (f:2) da yiiz yiize egitimin tercih edilme
nedenleri arasindadir. “Yiiz yiize egitimin secilme gerekceleri” kategorisinde yer alan ifadelerden

bazilar asagidadir.

“Pandemi doneminde evde kaldigim bu siirecte, yiiz yiize egitimin degerini daha iyi anladim. Bir sey
sormak istedigimde 63retim elemamna ulasamamak kotii bir durumdu ve bu durum, kafamda bogluklar

olusmasina sebebiyet verdi. O yiizden yiiz yiize egitim her yonden verimliydi.” K-17

“Atolyede calismak daha avantajli ¢iinkii en basta orda ¢alisma imkani daha kapsamliydi. Bu imkan evde
daha kisitli oldu. Orda arkadaslarla ¢calismak daha motive ediciydi. Bir problemimiz oldugunda ya da
calisma ile ilgili bir sorunumuz oldugunda hocamizla yiiz yiize iletisim daha etkili oluyordu. Sikilinca
bahgeye inip hava almamn bile ayri bir tadr oluyordu. Tiim giinii atélyede gecirmek daha zevk veriyordu.

Simdi evde olunca bunlarin kiymeti daha ¢ok anlasildr.” K-42

“... Sanal ortam yerine yiiz yiize, iletisime daha acik ve daha kolay geri bildirim alinabilecegi, daha sosyal
daha aktif bir ¢alisma ortamimn olusma agisindan tercih ederim. (...) Ev ortamini atélyeye cevirmektense

gercek bir atolyede calismak daha kullansli ve ekonomik olabilir.” K-51

“Ilk olarak daha rahat caligma ortamim olurdu. Arkadaslarim ve hocalarimla dahakolay fikir alisverigleri

yapabilirdim.” K-63

“Uzaktan egitim icin internet ve bilgisayar bulabilme sartlarim olanakli olmadig icin yiiz yiize eitim

benim tercihim arasindadir.” K-71

Tablo 7’den hareketle uzaktan egitimin en 6nemli secilme gerekcesinin 0grenme ortaminin

uygunlugu (f:10) oldugu goriilmektedir. Derslerin tekrar izlenme imkaninin olmasi (f:6), etkililik ve
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verimlilik (f:4) de yine uzaktan egitim modeli tercihlerini etkileyen unsurlar arasindadir. Bu hususta

katilimci ifadelerinden bazilari sdyledir:

“..Yiiz yiize e§itimde baska sehirlerde oldu§umuz icin yurtta kaliyoruz. Orada hichir imkammiz

olmuyor.” K-21

“Atblye ortaminda, siniftaki arkadaslarin yaptigim calismalara ok fazla miidahil olmalart yaptigim

calismalart olumsuz etkiliyor...” K-33

“... uzeme yiiklenen videolar: daha sonra da izleyebiliyoruz. Yiiz yiize egitimden cok daha kaliteli.” K-43
“Kendime daha cok vakit ayirabilmem.” K-85

Aragtirmanin Besinci Sorusuna iliskin Bulgular

Arastimanin “Uzaktan egitimde atilye derslerine yonelik ihtiyag ve beklentiler nelerdir?” seklindeki
sorusu dogrultusunda yapilan degerlendirmede, 12 koda ulasilmistir. Kodlar ve frekans dagilimlan

Tablo 8’de yer almaktadir.

Tablo 8. Uzaktan egitimle yiiriitiilen atolye derslerine yonelik ihtiyac ve beklentilere iliskin goriisler

Kategori Kodlar f

Beklentilerin Karsilanmasi

NN
[e>lNe)

Beklentinin Olmamasi

Gereksiz Odev Verilmemesi

Yiiz Yiize Egitim Kadar Etkili Olmasi

kerigin Zenginlestirilmesi

ihtiyac ve Beklentiler Dersler?n Teorik ve Uygulamali Islenmesi
Derslerin Canli Yapilmasi

Derse Katilim Firsat1 Saglanmasi

Geri Bildirim Verilmesi

Derslerin Kisa ve Etkili Olmasi

Derslerin Gegilmesi

NN DNDNDDN RN VO

Gosterip Yaptirma Yonteminin Kullanilmasi

Tablo 8 incelendiginde uygulamal: atdlye derslerinin uzaktan egitimle yiiriitiilmesi siirecinde
gorsel sanatlar 6gretmen adaylarinin bir kisminin beklentilerinin karsilandig: (£:26), buna karsilik bir
kisminin da siiregten herhangi bir beklentisinin olmadig (f:20) anlasilmaktadir. Ogretmen adaylarinn
atolye derslerinin uzaktan egitimle yiiriitiilmesi siirecindeki beklentileri ise oncelikle gereksiz 6dev
verilmemesi (f:9); ardindan da yiiz yiize egitim kadar etkili olmasi (f7), icerigin zenginlestirilmesi (f:4),
derslerin teorik ve uygulamali olarak islenmesi (£:3) olarak siralanmistir. Ayrica derslerin canh
yapilmasi (f:2), derse katilim firsati saglanmasi (f:2), derslerin daha kisa ve etkili bicimde islenmesi (f:2),
calismalara iliskin geri bildirim verilmesi (f:2) ve gosterip yaptirma yonteminin kullanilmasi (f:1) da
katilimailarin ihtiyag ve beklentileri arasindadir. Buna karsilik 6gretmen adaylarindan dersleri gegmek
(f2) disinda herhangi bir beklentisi olmayanlar da soz konusudur. “Ihtiya¢ ve beklentiler”

kategorisinde degerlendirilen ifadelerden bazilarisoyledir:

“Aslinda gayet giizel bir ders gecirdik. Daha biiyiik bir beklentim yoktu.” K-6
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“Atolye derslerini aym sekilde zorlanmadan yapiyoruz ve daha da iyi bir sekilde yiiriitiilece§ini

diigiiniiyorum.” K-43

“Hem teorik hem de uygulalamali islenmesi daha etkili olabilir. Ogrenciler mutlaka derse katilim

saglayabilmeli, fikirlerini paylasabilmelidir...” K-51

“Anasanat atolye dersi olan grafik dersinden beklentim, konunun daha ok gisterip yaptirma yéntemi ile

islenmesi olabilir.” K-17
Sonug ve Tartisma

Gorsel sanatlar 6gretmeni adaylarinin uzaktan egitimle yiiriitiillen uygulama agirlikli atdlye
derslerine iliskin deneyimlerinin arastirildig1 bu arastirmanin sonuglari, arastirma sorularinin sirasma

gore soyledir:

1) Atdlye derslerinde uzaktan egitimin en ¢ok vurgulanan avantajli yonleri sirasiyla “ev
ortaminin rahatligl”, “ders saati esnekligi”, “derslerin siirdiiriilebilirligi” ve “tekrar izleme imkani1”

svou v

olmustur. “Calisma ortaminin esnekligi”, “verimli olmas1”, “ekonomik olmas1”, “bireysel ¢alismalan
desteklemesi”, “stres diizeyini azaltmas1” ve “igerik zenginligi” de uzaktan egitimin diger avantajlari
arasindadir. Tiim bunlara karsilik uzaktan egitimin, atolye dersleri i¢in giiglii yonlerinin olmadigina ve

uygulamali dersler igin tercih edilmeyecegine yonelik sonuglar da arastirmadaki diisiinceler

arasindadar.

Bu aragtirmanin bazi sonuglariyla alan yazindaki diger arastirmalarin sonuglar: drtiismektedir.
Ornegin “derslerin tekrar izlenebilmesi” ve “derslere katilimda zaman ve mekan esnekliginin olmas1”,
uzaktan egitimin olumlu yonleri arasindadir (Ekiz, 2020; Erfidan, 2019; Sakarya ve Zahal, 2020; Uzun,
2013; Yolcu, 2020). Benzer sekilde Hamutoglu ve digerlerinin (2019) arastirmasinda, uzaktan egitimin
en dnemli avantajinin “zaman ve mekandan bagimsizlik” oldugu; “igerik zenginligi”nin de diger
avantajlar arasinda bulundugu anlasilmistir. A1 ve Kanat'in (2020) aragtirmasinda “zamandan tasarruf
saglanmas1”, “tekrar imkaninin olmas1”, “bilgiye kolay ulasilabilmesi” ve “maliyetlerin azalmast”
stirecin olumlu yonleri olarak degerlendirilmistir. Zaman tasarrufunun, beraberinde bireysel
calismalara ayrilan zaman dilimini de artirdig1 s6ylenebilir. Bu hususta katiimcilardan birinin “...benim
icin olumlu olan, bu siirecte farkli kaynaklardan arastirma yapacak ve kendimi gelistirebilece§im vakte sahip
olabildim...(K-83)” seklindeki goriisii, bu diislinceyi desteklemektedir. Yine Tiirkiiresin’in (2020)
calismasinda uzaktan egitimin avantajlari, sirayla “zaman ve mekan esnekligi”, “tekrar” ve
“ekonomiklik” olmak tizere {i¢ kategoriye ayrilmistir. Yolcu’nun (2020) arastirmasinda “derslerin tekrar
izlenebilmesi”, “ortamin rahatli§1”, “zaman konusundaki esneklik”, “ulagim problemlerinin
olmamas1”, “bagimsiz calisma imkani olusmas1” uzaktan egitimin olumlu yonleri arasinda sayilmistir.
Karahan ve digerlerinin (2020) calismasinda ise salgin doneminde uzaktan egitimin, “zaman ve mekan

esnekligi” saglayarak asenkron derslerde avantaj yaratti$1 sonucuna ulagilmistir.

Bu arastirmada uzaktan egitimin en avantajli yonii olarak 6n plana ¢ikan “ev ortaminin

rahathigl” seklindeki egilim atolye ¢calismalarinda kilik kiyafet ozgiirliigiiniin saglanmasi, yurtta kalan
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bireylere olumlu galisma imkani olusturmasi, ev ortaminda daha esnek ¢alisma imkaninin bulunmasi
ve salgindan kaynakli olarak ev ortaminda giivende hissedilmesi gibi yonleriyle anilmaktadir. Bu

husustaki goriisler soyledir:

K-6: “...daha rahat kiyafetler ve ortam oldugu icin daha pratik oldu”, K-26: “Yurt ortaminda rahat
olamyordum. Calismalarimi yaparken evimde cok rahathm”, K-64: “Korona oldugu icin kendimi bu

siirecte evde rahat hissediyorum.”

Ayrica bu arastirmada, diger arastirmalardan farkli olarak “derslerin siirdiiriilebilirligi”
diisiincesinin de oldugu goriilmektedir. Bu sonug, 6zellikle salginin yayilim hizinin énlenmesi adina
alinan tedbirlere ragmen Ogretimin devam etmesine yonelik olumlu bakis agisini yansitmaktadir. Bu

dogrultuda, bazi katilimcilar sdyle demistir:

K-10: “...yani derslerden uzak kalmadik en azindan”, K-12: “Dersten geri kalmamak adina iyiydi...”,
K-46: “Yiiz yiize ders iglenmese bile yine de derslerin canli iglenmesi ... olumlu bir yondii”, K-48:

“Dersin isleyisinin sanki okul varmigs gibi devam edilmesi ... yonii giicliiydii.”

Atolye derslerinde uzaktan egitime yonelik olumlu bakis agilarinin yanindabu egitimin atolye
dersleri i¢in avantajli olmadig1 ve bu nedenle tercih edilmeyecegi de 6nemli 6lciide dile getirilmistir.
Goriiglerin biiytik kisminda herhangi bir gerekce sunulmazken bazilarinda, internetten veya
degerlendirme asamasinda inandiriciliktan kaynakli giicliiklerin yasandigr anlasilmistir. Bunlardan

bazilari agagidadir.

K-9: "Olumlu yoniinii gormedim”, K-31: “Birebir okula gitmeyi tercih ederim”, K-54: “Bana gore
olumlu yam yok. Atdlye derslerinin uygulamali sekilde atdlyede islenmesi taraftariyim”, K-62:
“Kesinlikle olumsuz oldu. Ciinkii kendi fikirlerimizi aktardigimiza yonelik kanitlar sunmak zorunda

kaldik”, K-68: “...internet sikintist cektigim icin pek de olumlu, giiclii diyemem.”

2) Atolye derslerinde uzaktan egitimin en ¢ok iizerinde durulan dezavantajli yonleri; “yiiz ylize
etkilesimin yerini alamamasi1”, “es zamanli geri bildirim alinamamasi1”, “calisma ortaminin
yetersizligi”, “teknolojik yetersizlikler ve baglanti sorunu”dur. “Malzeme tedarigi sorunu”, “sosyal
etkilesim eksikligi”, “motivasyon eksikligi”, “stres diizeyinin artmasi1” ve “uygulama yerine teorige

kayilmas1” uzaktan egitimin diger olumsuz yonlerindendir. Ayrica “sinirliliklarinin olmamasi1” da

uzaktan egitimle ilgili diisiinceler arasindadir.

Yapilan arastirmalarda uzaktan egitimin sorunlarindan birinin, “etkilesim eksikligi” oldugu
(Erfidan, 2019; Sakarya ve Zahal, 2020; Tiirkiiresin, 2020); dolayisiyla uzaktan egitimin, “yiiz yiize
etkilesimin yerini alamadigl” (Ar ve Kanat, 2020) tespit edilmistir. Siiregte, dgretim elemanlariyla
iletisim kurma konusunda biiyiik sorunlar yasandig: da yapilan calismalarda ortaya konulmustur
(Karadag ve Yiicel, 2020; Karahan ve digerleri, 2020). Bu arastirmada etkilesim konusunda katilimcilar
tarafindan en ¢ok vurgulanan nokta “sosyal etkilesim eksikligi” olarak nitelendirilen, etkilesimin kisiler
aras1 ve soOzlii iletisim yoniiyle yetersizligi olmustur. Bu, hem 6gretici hem de 6grenci etkilesimini

kapsamaktadir. Yine yapilan ¢alismalar da sosyallesme ve akran 6gretimi eksikliginin, uzaktan egitimin
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zaaflar arasinda oldugunu gostermektedir (Ar1 ve Kanat, 2020; Yolcu, 2020). Bunun nedeni derslerin eg
zamansiz yapilmasi, es zamanli olsa bile tek yonlii goriintii ve sesli iletisimin benimsenmesi olabilir.

Konuyla ilgili goriislerden bazilari soyledir:

K-53: “...birebir derslerimizde hoca ile daha kolay iletisime gecti§imiz i¢cin uzaktan egitim bu yonden kétii
diyebilirim”, K-11: “Atolye ortamunda saglanan iletisim kadar etkili degildi”, K-12: “Uygulama
arkadaslarimla bilgi alisverisi yaparak 63renmem daha kolay oluyordu”, K-16: “Birebir ders islenmedigi
icin pek etkili degil”, K-35: “... konulari canli bir sekilde yiiz yiize, yani temas halinde igleyememek”, K-

68: “...grup calismas: gerektiven durumlarda sosyallesmenin azalmasi.”

Atolye derslerinde, ¢alismalarin siirecine iliskin “anlik geri bildirim alinamamas1” da yasanan
onemli sorunlar arasindadir. Sakarya ve Zahal’in (2020) arastirmalarinda es zamanli olmayan calg:
derslerinde “aninda soru soramama” ve “geri bildirim alamama”, siirecin zorluklari arasinda
gosterilmistir. Hamutoglu ve digerlerinin (2019)arastimasinda da uzaktan egitimde en fazla dezavantaj
yaratan durumun, “doniit alinamamasi1” oldugu anlasilmistir. Derslerin canli yapilmamas: veya
teknolojik yetersizliklerden dolay1 derslere canli katilamama durumu, bu sonucun nedenleri arasinda

goriilebilir. Konu hakkinda katilimcilardan bazilarininifadelerine soyledir:

K-50: “Ders islenirken anlamadiimiz yerler oluyor ya da soru sormak istedigimiz yerler. Uzaktan egitim
siirecinde bu pek miimkiin degil”, K-79: “ Atélye dersinde yapti§imiz calismalari incelerken 63 retmenden
birebir doniit almig olsak daha giizel olurdu”, K-81: “Takildigim yerlerde dersin hocast olmadig: icin

yanlislarimi séyleyemiyor.”

Siirecte bir diger Onemli sorun, teknolojik yetersizlikler ve internet baglantisindaki
problemlerdir. Barig’in (2015) arastirmasinda, teknolojik imkani olanlarin uzaktan egitime karsi olumlu
tutum sergiledigi goriilmiistiir. Yapilan arastirmalarda, bu sorunlarin salgin siirecinde yogun bir
sekilde yasandigy; teknolojik imkani olmayanlarin derslere katilimda zorluk cektikleri ortaya
konulmustur (An ve Kanat, 2020; Sakarya ve Zahal, 2020; Yildiz, 2020). Es zamanli derslerde de aym1
sorunlarla karsilasilmistir (Karahan ve digerleri, 2020). Katilimcilarin su goriisleri, bu gergekligi

destekler niteliktedir.

K-9: “Bazen internet sorunlar: yasadik”, K-71: “Internet, bilgisayart cogu zaman bulamamam beni

olumsuz yonde etkiledi”, K-78: “Internet saglayicisindan kaynakli sorunlar.”

Arastirmada ¢alisma ortaminin yetersizliginin, teknolojik sorunlar kadar énemli bir problem
oldugu anlasilmistir. Bu sorunun uygulamali olmayan derslerde bile yasandig1, Karahan ve digerlerinin
(2020) calismasinda ortaya konulmustur. Atolye derslerinde sabit ve 6zel bir mekanda ¢alismanin

onemi, asagida yer alanifadelerde agik¢a ortaya konulmustur.

K-4: “Resim dersi i¢cin uygun bir odam yoktu. Siirekli yapip kaldirmak zorunda kalmam, ¢alismalarim
da etkiledi. Kendime ait oda olmadig icin ... simdilik salonda kalmak zorunda kaldim. Salonda da

calismalart vs. yapmam neredeyse imkansizdr”, K-63: “Mekan olarak zorlandim. Ciinkii ev ortaminda
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yeterince rahat olamadim. Annem astim hastasi. Yagli boya ve tiner kullanirken balkonda yapmak

zorunda kaldim.”

Motivasyon eksikligi, siiregteki bir diger sorundur. Sakarya ve Zuhal’in (2020) arastirmasinda,
es zamanli derslerde motivasyon diizeyinin arttig1 tespit edilmistir. Buna karsilik ayni faktor, bireylerin
kendilerini gergin ve tedirgin hissetmelerine; yani stres diizeylerinin artmasina neden olmustur.
Derslerin kaydedilmesi, yapilan yanlislarin tekrar izlenebilecek olmasibu durumun nedenleri arasinda
olabilir. Yapilan baz1 arastirmalar, motivasyonun eksikliginin nedenleri hakkinda fikir vermektedir.
Ornegin Atasoy ve digerlerinin (2020) arastirmasinda, e-derslerde diisiik gelir grubundaki bireylerin
motivasyonlarmin diisiik oldugu anlagilmig; bu durum, sistemin gerektirdigi elektronik cihaz ve
internet maliyetlerine ulasmadaki zorluga baglanmistir. Dikkat eksikligi ve dagimniklig: (Yolcu, 2020),
odaklanma problemleri (Arn ve Kanat, 2020) motivasyonu diisiiren diger faktorler arasinda
goriilmistiir. Uygun c¢alisma ortaminin olmamasi da odaklanmay1 olumsuz etkileyen durumlar
arasindadir (Karahan ve digerleri, 2020). Dolayisiyla bu arastirmalarin sonuglari, mevcut aragtirmanmn

sonuglarini agiklar niteliktedir.

Bu arastirmada farkli olarak alanin yapisi itibariyle uzaktan yiiriitiilen atolye derslerinde
uygulama yerine teorik anlatimlara agirlik verildigi ve malzeme temininde birtakim sorunlarla
karsilasildig1; malzeme eksikliginin, derse katilimda belirleyici oldugu tespit edilmistir. Bunlar, alana
ozgii sorunlar arasinda degerlendirilebilir. Siirecte online satislarin artmasinabagli olarak teslimatlarmn
gecikmesi ve ekonomik sikintilar yasanmasi, malzeme teminini olumsuz etkileyen faktorler arasinda
sayilabilir. Bunun yaninda teorik anlatimlarin agirlikli olmasi da Ogretim elemanlarinin siirece
adaptasyonlariyla ya da 6gretme ortamlarmin uygunluguyla ilgili olabilir. Bu hususta katilimcilar

tarafindan, sunlar ifade edilmistir:

K-13: “Yiiz yiize degildik hocamizla ve resim dersi de zaten uygulamali oldugu icin pek bir sey
6grenemedim. Teorik isledik daha cok”, K-8: "... Malzeme konusunda sikintt yasadik. Istemedigimiz
sekilde calismalar ortaya c¢iktr”, K-42: “Malzeme temin edemedigimden kaynakli derslere katilim

saglayamadim.”

Siirecte yasanan tiim sorunlarin yani sira atolye derslerinin uzaktan egitimle yiiriitiilmesinde

higbir zorlukla karsilasmayan 6gretmen adaylarinin oldugu da goriilm{istiir.

3) Ogretmen adaylarinin, biiyiik bir kisminin uzaktan egitim siirecinde atolye dersleri igin
ogretim elemanlarinin rehberligine ihtiya¢ duydugu; genelinin de 6gretim elemanlarindan destek aldig:
tespit edilmistir. Siireg i¢inde 6gretim elemanlariyla “calismalarin siireciyle ilgili geri bildirim alma” ve
“anlasilmayan konularla ilgili bilgi alma” amaciylailetisim kurulmustur. “Odevlerle ilgili bilgi alma”,
“mazeretlerle ilgili beyanda bulunma” ve “sinavlarla ilgili bilgi alma” da iletisime ge¢me ihtiyaci
hissedilen diger konulardandir. Buna karsilik katilimecilarin biiyiik kismi, herhangi bir destege ihtiyag
duymamistir. Katilimcilardan bazilarinin goriislerinde, destek alinan konulara iliskin ayrintilar yer

almaktadar.
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K-4: ” Atélye resim dersi icin portfolyo hazirlama konusunda, calismami yaparken renklerin uyumu ya
da kompozisyon konusunda yardima ihtiyacimoldu”, K-51: “ Siire¢ ve ders islenisi ileilgili bilgi edinmek.
Dersle ilgiliolarak yapms oldugumuz ¢alismalar dogrultusunda geri bildirim almak...”, K-55: “Atdlye
derslerimiz i¢in verilen, sinav yerine gecen ddevler hakkindaki sorularimz iletisim kurma ihtiyac

olusturdu”, K-27: “Mailleilgili sorun yasadi§imda iletisime gecmistim.”

4) Ogretmen adaylarinin uzaktan egitimle ilgili olumlu goriislerine karsin atdlye dersleri icin
egitim modeli tercihi siralamasinda, ilk siray1 yiiz yiize egitim almigtir. “Ogretmen-dgrenci
etkilesiminin kolaylig1”, “6grenme ortaminin uygunlugu”, “yiiz yiize egitimin etkililigi ve verimliligi”
ve “uygulamali dersler i¢in daha uygun olmas1” yiiz yiize egitimin en 6nemli tercih sebeplerindendir.
Diger etkenler ise “Ogrenci-ogrenci etkilesiminin kolaylig1”, “iletisimin etkililigi”, “es zamanl geri
bildirim imkan1”, “motivasyonun artmasi” ve “eglenceli olmasi1”dir. Uzaktan egitimin segilme
gerekcelerine gelindiginde bunlardan en o6nemlisi “6grenme ortaminin uygunlugu”dur. Uzaktan
egitimin tercih edilmesini saglayan diger faktorler ise “tekrar izleme imkani1” ve “uzaktan egitimin
etkililigi ve verimliligi”dir. Yani uygun c¢alisma kosullari, tercihleri etkilemekte; bu durum, uygun
Ogrenme ortam1 olustugunda uzaktan egitimin segilebilecegini gostermektedir. Yurtta kalma, ¢alisma
hayatinda olma, bireysel ¢calismaya yatkinlik ve ekonomik kaygilar da secimin nedenleri arasindadir.
Konu hakkindaki bazi1 diistinceler soyledir:

K-18: “Evde mesela her sey elimin altinda. (..) Kendime ait bir diizen kurarvak bir seylere

odaklanabiliyorum. Atélyede basarim cok arti yonde olmuyor”, K-33: “...Calistigim icin 6rgiin derslere

katilamama kaygis1 yastyorum bazen”, K-75: “Ev ortaminda daha rahat calisabildigim icin. Yurtta bu

imkam bulamiyorum.”

Tipki bu arastirmada oldugu gibi yapilan diger arastirmalarda da Ogretmen adaylarinm
salgindan sonra yiiz ylize egitimle devam etmek istedikleri belirlenmistir (Sakarya ve Zahal, 2020;
Saritas ve Barutgu, 2020; Yolcu, 2020). Atasoy ve digerlerinin (2020) arastirmasinda da yiiz yiize egitim
alma isteginin yiiksek oldugu; tercihlerin de boliim bazinda degisiklik gosterdigi goriilmiistiir.
Erfidan’in (2019) galismasinda, kriz donemi disinda lisans diizeyinde 6rgiin egitimin tercih edildigi;
egitim modeli tercihlerinin de derse gore degisiklik gosterebilecegi bulgulanmistir. Diizgiin ve Sulak’'m
(2020) ¢alismasinda, uzaktan egitim uygulamalarinin orta diizeyde yeterli bulundugu; Din¢’in (2021)
calismasinda, sanat atolye derslerinde uzaktan egitim siirecine yonelik tutumlarin genel itibariyle
olumsuz oldugu saptanmistir. Yine bazi aragtirmalarda, uzaktan egitimin uygulamali dersler igin
uygun olmadigi bulgulanmistir (Ar1 ve Kanat, 2020; Diizgiin ve Sulak, 2020; Yolcu, 2020). Katilimcilarm

goriisleri, buna iliskin genel kanaati desteklemektedir.

K57: “..uygulamali bir dersin atolye disinda islenemicegini diisiiniiyorum”, K-68: “Uygulama
derslerinde Ozellikle eitimin daha yakindan yapilmasi sarttir”, K-72: “Boliimiimiiz uygulamali oldugu

icin dahaverimisiz gecti siireg.”

Bunlarla beraber bir baska arastirmada ise Giizel Sanatlar, Tasarim ve Mimarlik Fakiiltesi

ogrencilerinin uzaktan egitime yonelik tutumlarinin yiiksek oldugu anlasilmistir (Barig, 2015).
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Sonuglardaki farkliliklar, tercihler iizerindeki degiskenlerin arastirilmasigerektigine isaret etmektedir.
Zira salgin siirecinde uzaktan egitimin acil bir eylem plani olarak devreye alinmasindan dolay:
deneyimsizlik ve hazirliksizligin meydana getirdigi birtakim aksakliklarin, katilimeilarin tercihleri
tizerinde belirleyici olmasi muhtemeldir. Oyle ki Zaharah ve Kirilova’nin (2020) arastirmasinda
Ogreticilerin e-ders hazirlama, konuya uygun igerik hazirlama ve g¢evrimici ortama uyum saglama
konusunda eksikliklerinin oldugu tespit edilmistir. Bu dogrultuda salgin siirecinde &gretim
elemanlarinin yeterliliklerinin olumlu ydnde farklilasma gosterdigi (Yildiz, 2020), &gretmen
yenilikciliginin e-6grenme memnuniyetini olumlu etkiledigi anlasilmistir (Atasoy ve digerleri, 2020).
Dolayisiyla 6gretim elemanlarinin teknolojik uyum becerilerinin de tercihleri etkileyen faktorlerden

oldugu soylenebilir.

5) Uzaktan egitim siirecindeki ihtiya¢ ve beklentiler incelendiginde &gretmen adaylarinin
siirece dair beklentilerinin karsilandigl, bir kisim ogretmen adaymin da siiregten herhangi bir
beklentisinin olmadig1 tespit edilmistir. Uzaktan egitimde 6ne ¢ikan somut beklenti ve ihtiyacglar
“gereksiz 0dev verilmemesi”, “yiiz yiize egitim kadar etkili olmas1”, “igerigin zenginlestirilmesi”,
“derslerin teorik ve uygulamali olarak islenmesi” olmustur. Bunlarin yani sira “derslerin canh
yapilmas1”, “derse katihm firsati saglanmasi”, “geri bildirim verilmesi”, “derslerin kisa ve etkili

olmas1”, “derslerin gecilmesi” ve “gosterip yaptirma yonteminin kullanilmasi1” da diger beklentiler

arasindadar.

Karahan ve digerlerinin (2020) arastirmasinda, salgin siirecinde verilen odevlerin yiiz yiize
egitime kiyasla ¢ok daha fazla oldugu; ddevlere ayrilan zamanin, 6grenmeye ayrilan zamani azalttig
anlagilmistir. Bu arastirmada da &devlerin fazla oldugu, siklikla dile getirilmistir. Odev verilirken ev
kosullarinin dikkate alinmadigr ve ddevlerin fazlaligindan sikayetci olundugu asagidaki yorumlara

bakilarak anlasilabilmektedir.

K-67: “Uygqulama derslerinde biraz daha anlayis gosterilebilir ve gereginden fazla 63renci sikilmamali
diyediisiiniiyorum”, K-40: “Biraz daha az ddevler vermeleri. Bulundugumuz kosula uygun olmas1”, K-

80: “Ogretmenler sirf yaptirmis olmak icin fazlastyla gereksiz ddevler verdiler.”

Derslerin canli yapilmasi yoniindeki beklenti, etkilesim eksikliginin giderilmesinin 6n kosulu
olarak Tiirkiiresin’in (2020) ¢calismasinda daifade edilmistir. Eldeki arastirmada, “Atélye derslerinin her
birinin canli yapilmas1” (K-48) seklindeki katilimci sOyleminden, bazi atdlye derslerinin es zamanh

islendigi; bu durumun da olumlu karsilandig1 anlasilmaktadir.

Derslerin teorik agirlikli degil; hem teorik hem de uygulamaliislenmesi diger beklentilerdendir.
Bu ihtiyag, “...grafik ve resim dersi gibi anasanat derslerinde, dersin yarisinda teorik olarak alanla ilgili teknik
bilgilerin verilmesini isterdim” (K-4) diyen katilimcinin goriisiiyle de agiklanmaktadir. Bu durum, 6gretim
elemanlarinin ders siiresini tamamlamak adina kendilerini konusmak zorunda hissettikleri seklinde
yorumlanabilir. Diger arastirmalardan farkli olarak igerigin zenginlestirilmesi, derse katilim firsati

saglanmasi, derslerin kisa ve etkili yapilmasi, gosterip yaptirma yonteminin kullanilmasi da ihtiyaglar



Kayalioglu, S.

arasindadir. Derslerin es zamansiz yapilmasi, derse katihm ve etkilesim imkanini olumsuz etkiledigi
icin dinleme siiresi ve odaklanma da olumsuz etkilemis olabilir. Ogretim elemanlarinin gabalan
dahilinde, gorsel ve isitsel materyallerle desteklenmis zengin bir igerik esliginde, dersler icin belirlenen
yasal stirelerin gorece kisaltilmasiyla gerceklestirilecek es zamanli/canli derslerle bu beklentiler

karsilanabilir.

Arastirmanin sonuglar1 genel olarak degerlendirildiginde yiiz ylize egitimin avantajlari, bu
modeli tercih edilebilir kilsa da uzaktan egitimin dezavantajlar1 arasinda sayilan teknolojik
yetersizlikler, baglanti sorunu ve malzeme eksikligi gibi nedenler yiiz yiize egitimin segilme gerekgeleri
arasinda yer almamistir. Buradan s6z konusu sorunlarin ¢oziilebilecek nitelikte goriildiigii, siireg icinde
¢oziimlendigi veya bunlarin uzaktan egitimin niteligini icerik acisindan etkilemeyecek durumlar
oldugu diistiniilebilir. Atdlye derslerinde yiiz yiize egitim daha ziyade etkilesim, iletisim, sosyallesme
eksikligi ve bunlara bagli olarak aninda geri bildirim alimanamamasi gibi nedenlerin yani sira galisma
ortaminin uygunlugu, etkili ve verimli oldugu gibi diisiincelerden hareketle tercih edilmistir. Bununla
beraber uzaktan egitim genellikle ev ortamindan uzakta olan, yurtta kalan, evinde ¢alisma ortami
olmayan, karakter 6zellikleri itibariyle bireysel ¢alismaya yatkin olan veya meslek sahibi 6gretmen
adaylar tarafindan tercih edilmektedir. Dolayisiyla her iki metodun giiclii yonleri birlestirildiginde
etkilesim ve iletisim sorunlarinin ortadan kalkabilecegi ve uygun kosullar saglandiginda tercihlerin

degisebilecegi sdylenebilir.

Alan yazin arastirmalarn 1s18inda ifade etmek gerekir ki gerek arastirma sonuglari gerekse
degerlendirme yapan katilimcilarin diisiinceleri halihazirda kullanilan dijital ve teknolojik yeterlilikler,
ekipmanlar ve imkanlar dahilinde diisiiniilerek ortaya konulmus fikirlerdir. Diinyada teknolojinin
gelisim hizi, imkan ve kabiliyetlerini artirmadaki yogun ¢abas1 goz 6niinde tutulursa ilerleyen siirecte
uzaktan egitimin belki daha dogru bir ifade bigimiyle “dijital etkilesimli uzaktan egitime” dontisecegi
ve evrilecegi ongoriilebilir bir olgudur. Teknolojik gelisimin ve kullanilan birtakim aparatlarin diinyada
yeterli diizeyde ortaya konulamamis olmasi1 ve toplumlarin bu tarzdan bir egitime psiko-sosyal olarak
hazir olmamasi, dijital etkilesimli uzaktan egitimin amaca hizmet edebilmesinin mevcut smirliligidir.
Oyle ki genel itibariyle atdlye derslerinin usta cirak iligkisi olarak da tanimlanabilecek olan gosterme ve
yaptirmaya dayali bir metotla yalnizca fiziksel ortamda &grenilmesi gerektigine dair bir kanaat s6z
konusudur. Bu durum, Alako¢ (2002) ve Horzum’un (2003) c¢alismalarini dogrulamaktadir. Buna
karsilik dijital doniisiimiin erkenden anlasilmasi, kavranmasi ve kendi dogamiza uygun bir sekilde
kavramsallastirilmasiyla siiregle ilgili algilarin ve diisiincelerin uzaktan egitimin lehine degisecegi

ongoriilmektedir.
Oneriler

1) Atolye dersleri ilk asamada, yiiz ylize egitimin ve uzaktan egitimin olumlu yonleri ve artilar
bir araya getirilerek birlikte yiiriitiilebilir. Bu hususta, &gretim elemanlarinin ve Ogrencilerin

goriislerine basvurularak karma egitim modeline iliskin beklenti ve ihtiyaclar tespit edilebilir.
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2) Atodlye derslerinin tiimiiniin igerigi dijital ogretimle uyumlu hale getirilebilir, derslerin
teorik ve uygulamali siirelerine riayet edilerek icerik zenginlestirilebilir. Boylece dijitallesme, atdlye
derslerinde egitimin bir parcasi haline doniistiiriilebilir.

3) Egitim modeline iliskin tercihlerin, sanat atolye derslerine gore degisiklik gosterip
gostermedigi arastirilabilir. Daha kolay uyarlanabilecek nitelikteki dersler igin dijital etkilesimli
uzaktan egitime etkin sekilde gecilebilir.

4) Uzaktan egitim modeline uygun olarak etkilesimli ortamlarda es zamanli olarak
gerceklestirilen pilot uygulamalar neticesinde, siiregle ilgili diisiinceler yeniden degerlendirilebilir.

5) Atolye derslerinde sanal, artirllmis veya karma gerceklik uygulamalarinin kullanilmasmna
yonelik girisimlerde bulunularak dijital etkilesimli uzaktan egitimde sosyal etkilesimin yakalanmasi
yolunda adim atilabilir.

6) Bu aragtirma, salginin basladigi doénemde yapilan dokuz haftalik uzaktan egitim
uygulamalarinin sonuglarini igerdigi i¢in daha genis bir orneklem iizerinde benzer arastirmalar

yapilarak konu farkli acilardan arastirilabilir.
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Introduction

Distance education is being carried out all over the world to provide learning opportunities for
those who cannot or do not want to take part in classroom teaching. In this form of education, students
learn completely individually and at their own pace. Therefore, individual study is seen as the main
feature of this method (Holmberg, 1995, p.6). Distance education is defined by Sauvé (1993) as an
umbrella term covering correspondence courses, teaching on television, teaching by radio, open
learning, computer-assisted teaching, telematics, individualized learning and self-learning (Sauvé, 1993,
p-91). This model, which dates back to the industrial revolution and is not a new concept, emerged with
industrialization and was strengthened by electronic and mobile revolutions. In the distance education
model, which started with postal communication at first, significant improvements were made in terms
of quality and quantity, especially with the establishment of open universities after the 1970s. Distance
education is characterized by the fact that the instructor is separate from the learner and the learner
from the learning group in terms of time and space (Keegan, 2000; Moran & Rumble, 2004, p.9). The
unchanging qualities of distance education are the use of communication, media and technologies,
planning and organization as well as being separate in time and / or space (Sauvé, 1993, p.91). In this
model, face-to-face interaction between people in the learning group has been replaced by an
impersonal form of communication mediated by technology (Keegan, 2000). In addition, the rapid
change in information technologies and digital technologies has also expanded the scope of the model.
In other words, since initially there was no face-to-face interaction between the teacher and the learner,
the direction of communication was one-way from the teacher to the learner, but later, two-way

interaction became possible.

Dissemination by letter, one-way radio, television, dissemination with interactive computers,
and one-way mixed technology model, which constitute the first applications in distance education, are
models of one-way communication from teacher to student (Isman, 2008, p.23-65). It is possible to say
that these models have an asynchronous application form that is far from face-to-face interaction.
However, after the 1980s, students and teachers could be connected to each other from distant

classrooms with simultaneous audio, video or satellite connections in educational settings and could
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meet each other even though they were in different geographies. Thus, in addition to the individual-
based distance education mentioned before, group-based distance education came to the fore with its
various advantages. Especially in virtual classrooms called video conferencing, two-way audio and
video or two-way audio one-way video was started to be used (Keegan, 1998). Today, parallel to the
rapid changes and developments in science and technology, the simultaneous interaction of individuals
in different places both via audio and video has become easier and widespread through the web-based
distance education. In addition, this method has become an alternative method for the continuation of
educational and instructional activities without interruption in situations that require the declaration of
a state of emergency such as natural disasters, wars, terrorist attack, economic depression and
dangerous pandemics. The importance of distance education and teaching practices has been

understood much better with the coronavirus pandemic that has affected the whole world.

The new type (SARS-CoV-2) Coronavirus (Covid-19) pandemic, which allegedly appeared in
Wuhan, China’s Hubei province in December 2019 and affected the whole world in a short time, has
caused thousands of people to die on a global scale. According to the report of the World Health
Organization, as of December 3,2020, 1,488,120 people died because of this virus. America, Europe and
Southeast Asia were the top three regions most affected by the virus (World Health Organization
[WHOJ], 2020). In order to slow down the rate of spread in the countries where the pandemic is seen,
measures have been taken on an individual and social scale by the country administrations. In this
process, since one of the environments where physical and social interaction is most intense is
educational institutions, many countries have decided to close educational institutions for a while.

Therefore, the closure of schools has become a global phenomenon.

Right after the first case was seen in Turkey on March 11, 2020, one of the first measures taken
by the Government of the Republic of Turkey to keep the spread of the pandemic under control was
directed to educational institutions. In this regard, education was suspended for one week at primary,
secondary and secondary education levels and for three weeks in higher education institutions as of
March 16, 2020. In addition, it was announced that the courses would be taught with the distance
education method in the following period (Kalin, 2020). In addition, a few days later, Yekta Sarag, the
head of the Turkish Council of Higher Education (TCEH), made a new explanation on the subject and
a new roadmap was shared with the public. In the press release, it was stated that universities with a
distance education infrastructure would continue their teaching activities with the distance education
method from digital platforms and that those which did not have this capacity should continue their
courses on digital platforms by making use of the open course pool created by TCEH, provided that
they could be audited and recorded. Universities were set free to run courses synchronously
(synchronously/online) or asynchronously (asynchronously/offline) (Sarag, 2020). One of the most
important points here was the decision taken for applied courses. Because, in the information text

shared with the public on March 13, it was decided to suspend the education of associate and
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undergraduate students who have apprenticeship, internship and practical training from health,
teaching, science and engineering programs (TCEH, 2020). In the statement made a few days later, it
was suggested that the applied parts of the courses be postponed to a later date in line with a calendar
determined by universities (Sarag, 2020). However, at the point of final decisions, authority was
transferred to universities. Based on the delegation of authority, in the spring term of the 2019-2020
academic year, it was preferred to conduct applied courses via the distance education method with the
decisions taken on faculty and department-basis, depending on the infrastructure opportunities. Health
sciences such as medicine, veterinary medicine, nursing and faculties of engineering, architecture and
design were some of the fields where practical and applied education is conducted. Painting, sculpture,
ceramics, graphics, textile, design and printing arts, which are within the boundaries of visual arts, are

among the applied or practice-oriented fields.

With the increase in demand for distance education applications due to the coronavirus
pandemic, concepts such as digital/web/internet-based learning, computer assisted learning and
distance learning have come to the fore again and research on these applications has also started to
increase. Due to the pandemic, distance education applications have been examined multi-
dimensionally in the whole world, especially in Turkey, and are still being studied. Before the
pandemic, some studies have been conducted to evaluate distance education from the perspectives of
undergraduate students studying in various departments or to evaluate the perceptions, attitudes and
satisfaction levels regarding this model (Baris, 2015; Basar, Arslan, Gilinsel and Akpinar, 2019; Erfidan,
2019; Hamutoglu, Giiltekin and Savas¢i, 2019; Kirmaci and Acar, 2018; Sirin and Tekdal, 2015). In
addition, the number of studies in which distance education applications which have become
compulsory in higher education due to the Covid-19 pandemic are described, the strengths and
weaknesses of the process are revealed and the pedagogical reflections of the applications are examined
from the perspectives of pre-service teachers is increasing. In many studies, it is seen that the distance
education experiences of pre-service teachers attending education faculties during the pandemia period
have been evaluated from different perspectives (Ar1 and Kanat, 2020; Atasoy, Ozden and Kara, 2020;
Can, 2020; Ding, 2021; Diizgiin and Sulak, 2020; Karahan, Bozan and Akgay, 2020; Sakarya and Zahal,

2020; Tirkiiresin, 2020; Yolcu, 2020).

When the relevant literature was reviewed, only two studies in which applied atelier courses
were investigated during the pandemic were found. In one of these studies, it was examined whether
the three-dimensional studies covered within the scope of the course “Basic Design 2”, which is one of
the applied atelier courses taught in the first year of undergraduate education in the field of Visual
Arts/Painting and Business Teaching, could be carried out through the distance education model
(Kahraman, 2020). This study was limited to a single course and activity. In the other study, views and
experiences of pre-service teachers attending the painting departments of education faculties regarding

art atelier courses in distanceeducation were investigated (Ding, 2021).In the current study, evaluations
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of the visual arts pre-service teachers attending the Department of Art Education about the applied art
atelier lessons they were taught through the distance education method during the pandemic were
examined in different dimensions. Studies that have been conducted and willbe conducted are valuable
in terms of understanding whether atelier lessons will be carried out with distance education even if
the pandemicis over and in terms of taking the necessary precautions. For this reason, it is aimed in the
current study to contribute to the process by forming a general opinion about the distance education

process in applied atelier lessons.

There are various opinions about whether distance education is suitable for applied courses or
not. It hasbeen determined that while verbal courses are more suitable for distance education, distance
education isnot a healthy choice for technical courses that require practice (Alakog, 2002), that distance
education is suitable for all courses except vocational and applied courses and that social courses can
be run more effectively via distance education than science courses (Horzum, 2003). On the other hand,
itis also assumed that distance education is more suitable for subjects in which cognitive learning based
on printed study materials is aimed to be achieved. However, over time, this method has proven to be
effective even in areas that require a laboratory environment and where phonetics is important, such as
language learning. In fact, in the distance education study conducted by Dundee University Medical
Education Centre in Scotland, it was understood that some methods and subjects in fields such as
medicine and surgery are suitable for distance education. These experiences show that certain subjects
should not be left outside the boundaries of distanceeducation (Holmberg, 1995).Seen from the current
perspective, it is possible to say that the applied atelier courses, which are actively taught from the first
to the fourth grade in the visual arts/art teaching departments of the education faculties, are at the
forefront of the areas where psychomotor learning is intense. In applied courses such as Basic Design,
Design, Painting, Sculpture, Ceramics and Printmaking, the demonstration method is frequently
applied and the guidance of the instructor gains importance in the process. Moreover, atelier lessons
have always been among the lessons conducted with face-to-face education until the coronavirus

pandemic.

In this regard, the purpose of the current study is to reveal the experiences of visual arts pre-
service teachers on practice-oriented atelier lessons in the distance education process and thus to
evaluate the process. At the same time, providing insights about whether the atelier lessons can be
carried out via the distance education method is also aimed in the current study. To this end, answers

to the following research questions were sought.

1) What are the advantages/strengths of running atelier lessons with distance education?
2) What are the limitations/weaknesses of running atelier lessons with distance education?

3) How are the guidance services in the distance education process?
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4) What are their educational model preferences for atelier lessons and what are the factors
affecting these preferences?

5) What are the needs and expectations regarding atelier lessons in distance education?
Method
Research Model

The current study employed the casestudy design, one of the qualitative research models. Case
studies are used to explore constrained cases (Creswell, 2007). In this method, the aim is to collect
comprehensive, systematic and in-depth information about each subject of interest (Patton, 2002, p.447).
The reason for taking the case study method as the basis in this study is that as atelier lessons have been
conducted through distance education for the first time, itis desired to have detailed information about

this case.
Participants

The participants of the current study were the visual arts pre-service teachers attending the
Program of Art Teaching in the Department of Fine Arts Education in Aksaray University in the spring
term of the 2019-2020 academicyear. In the determination of the institution where the study would be
conducted, the convenience sampling method was used. This sampling method is used to give speed
and practicality to the research (Yildirim and Simsek, 2008).In the crisis situation created by the global

pandemic, this sampling method was considered to be ideal for the current study.

Participants to be selected from the institution where the study would be conducted were
selected by using the criterion sampling method, one of the purposive sampling methods. In criterion
sampling, persons, events, objects or situations with predetermined qualifications constitute the
observation units in the research (Biiyiikoztiirk et. al.,, 2010, p.91). The criteria can be prepared by the
researcher or can be created within the framework of a pre-prepared list (Yildirirm and Simsek, 2008,
p-112). In this connection, two basic criteria were taken as the basis in the determination of the
participants. The first of these is to have followed at least one of the atelier courses synchronously or
asynchronously during the distance education process, which started as of March 23, 2020 and
continued for nine weeks and the second is to have attended the midterm and final exams. Out of a total
of 119 students enrolled in the program, 102 met these conditions and 85 of the pre-service teachers who

met the conditions agreed to answer the questionaire voluntarily.

Of the participating pre-service teachers, 59 (69,4%) are females and 26 (30,6%) are males; 30
(35,2%) are first-year students, 8 (9,4%) are second-year students, 27 (31,8%) third-year students and 20
(23,6%) are fourth-year students. The atelier courses taken by the participants across the grade levels
are as follows: In the first grade level, “Basic Design 2” and “Design 2”;in the second grade level, “Main

Art Atelier 2 (Graphics 2)”, “Elected Art Workshop (Textile)”; in the third grade level, “Main Art Atelier
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4 (Painting 4; Graphics 4)”, “Elected Art Atelier (Sculpture)”, “Elected Art Atelier (Ceramics)”; in the
fourth grade level, “Main Art Atelier 6 (Painting 6; Graphics 6)”, “Elected Art Atelier (Painting)” and

“Elected Art Atelier (Video Art)”.

Some of the courses taken by the participants were in the old curriculum and some of them are
in the new curriculum. To put it more clearly, since the regulations and changes made in the teacher
training undergraduate programs in 2018 started to be implemented as of the fall semester of the 201 8-
2019 academic year, there occurred differences in the theoretical and practical dimensions of some
courses in the old and new curriculum. The theoretical and practical durations of the courses in the first
and second grades where the new curriculum is implemented are as follows: Design 2, theoretical [T]1+
practical [P]2; Basic Design 2, T2+P4; Main Art Atelier 2, T1+P4; Elected Art Atelier 2, T1+P2 (TCEH,
2018). The courses and their durations in the third and fourth grades in which the old curriculum is
applied are as follows: Main Art Atelier 4, T2+P4; Main Art Atelier 6, T4+P4; Elected Art Atelier T2+P2.
When the course durations are examined, it is understood that the Atelier courses are “practice-

oriented” courses.
Data Collection Tools

The data of the study were collected with a questionnaire developed by the researcher. Five
dimensions were determined in the development of the questionnaire, and firstly, opinions of two
experts were sought regarding the validity of the prepared questions. An “Expert Evaluation Form”
was sent to the experts together with the questionnaire for them to evaluate the questions. In the
questionnaire, three options are presented “Suitable (2)”, “Can be corrected and used (1)” and “Not
suitable (0)” for each question and the evaluations of the experts were compared within themselves.
The items that experts agreed on with less than 0,70% agreement were removed from the questionnaire
on the grounds that they did not fit the context. In line with the feedbacks, after the necessary corrections
were made on the items in terms of content and form, they were subjected to expert review again. This
prepared questionnaire was administered to four pre-service teachers (3 females and 1 male) who met
the conditions of participation. Based on the answers received, necessary corrections were made on the

questions together with the experts, and the data collection tool was finalized.

The data collection tool that was prepared finally consisted of 4 parts and 10 questions. In the
first part, there are 2 questions to elicit the demographic information (gender and grade) of the
participants. In the second part, there 3 questions (1 open-ended and 2 closed-ended) to determine the
guidance services in the distance education process; in the third part, there are 2 open-ended questions
for the determination of the quality of distance education in the atelier courses and in the fourth part,
there are 2 questions (1 open-ended and 1 closed-ended) to compare distance education and face-to-face
education models and 1 open-ended question to determine the needs and expectations for atelier

courses in distance education.
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Data Collection

The data collection tool was sent to the pre-service teachers’ e-mail addresses individually via
“Google Forms” after the end of the course period. The rate of return of the questionnaires within the
first week was 71,56%. An increase of 4,91% was observed in the first reminder to the participants via
e-mail or telephone, and an increase of 11,76% in the second reminder, thus a total of 16,67% increase

was observed. Finally, the rate of return of the questionnaires reached 88,23%.
Data Analysis

The analysis of the data was carried out with content analysis in line with the general purpose
of the study and sub-problems. In the analyses, MAXQDA 20.4.0 software package was used. In this
context, the answers given to the open-ended questions in the study were examined by two independent
experts and categories and codes were created. The reliability of the categories was calculated according
to the reliability formula of Miles and Huberman (1994). The reliability coefficient of the categories for

each question is shown in Table 1.

Table 1. Information on the reliability coefficients of the categories

The Number of Categories

Questions Coder 1 Coder 1 Reliability
Question 1 12 11 0,92
Question 2 10 10 1,00
Question 3 6 6 1,00
Question 4 9 8 0,89
Question 5 12 11 0,92

As seen in Table 1, the reliability coefficient was found to be above 0,80 for all the questions.
This means that the categories are reliable. In the presentation of the data, tables are used and the
frequency values of the codes are included. According to LeCompte and Goetz (1982), presentation of
the collected data to the reader without any comments increases the internal reliability of the research
(LeCompte and Goetz, 1982, as cited in Yildirim and Simsek, 2008, p.262). As such, direct quotations
were made from the views of the participants in order to explain and prove the basic facts. The
quotations made from the participants are presented with codes suchasP-1, P-2, ... P-85 in order to keep

their identities confidential.
Ethics Approval of the Study

In the current study, all the rules specified to be followed within the scope of the “Higher
Education Institutions Scientific Research and Publication Ethics Directive” were complied with. None
of the actions specified under the heading “Actions Contrary to Scientific Research and Publication

Ethics”, which is the second part of the directive, was taken.
Ethics approval documents:

Name of the committee that made the ethical review - Aksaray University
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Findings
Findings related to the First Research Question

From the responses given to the question “What are the advantages/strengths of running atelier
courses with distance education?” by the participants, a total of 12 codes were reached. These codes and

their frequency distributions are given in Table 2.

Table 2. Opinions on the advantages of conducting atelier courses with distance education

Category Codes f
Comfort of Home Environment 26
Flexibility of Class Hours 18
Absence of Strong Sides 18
Sustainability of Lessons 12
Opportunity to Watch a Lesson Again and Again 10
) . Not Preferring Distance Education 6
Advantages of Distance Education Flexibility of the Study Environment 5
Being Efficient 4
Being Economical 2
Supporting Individual Study 2
Decreasing Stress Level 2
Richness of Content 1

When Table 2 is examined, it is seen that the aspects of distance education that the pre-service
teachers are most content with include the comfort of home environment (£:26), the flexibility of class
hours (f:18), the sustainability of lessons (f:12) and the opportunity to watch a lesson again and again
(f:10). At the same time, flexibility of the study environment (£:5), being efficient (f:4), being economical
(f:2), supporting individual study (f:2), decreasing stress level (f:2) and richness of content (f:1) are also
counted among the advantages of the process. On the other hand, it was stated by a significant part of
the participants that distance education does not have strong sides (f:18) and distance education is not
preferred in atelier courses (f:6). Some of the opinions expressed within the context of the advantages

of distance education are given below:
“...studying at home and alone has improved me more.” P-4
“It can be positive that we act a little more freely. We are not limited to a program or a specific area.” P-7
“... so at least we didn’t stay away from the lessons.” P-8

“It has created a more flexible and comfortable study environment. There was no loss of time as we did
not have to go to school. Since we participated in from the home environment, it allowed us to create our
own workspace by working in a fixed area and to take a break and continue again whenever we wanted.

It ensured the absence of noise and negative environments.” P-23
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“I think the positive aspect is to be able to watch the topics that we do not understand over and over again

from the archived lessons.” P-35
“First of all, we got rid of transportation, dormitory and other expenses ...” P-43

“...Since I had the luxury of being in charge of my own class whenever I wanted and I had an atelier

environment at home, I had no problems with my atelier lessons.” P-80
Findings related to the Second Research Question

From the responses given to the question “What are the limitations/weaknesses of running atelier
courses with distance education?” by the participants, a total of 10 codes were reached. These codes and

their frequency distributions are given in Table 3.

Table 3. Opinions on the disadvantages of conducting atelier courses with distance education

Category Codes f
Not Being Able to Replace Face-to-Face Interaction 32
Not Being Able to Receive Simultaneous Feedback 28
Inadequacy of the Study Environment 14
Technological Inadequacies and Connection Problem 14
Absence of Limitations 12

Disadvant f Dist. Educati
isadvantages of Listance BAUCAtOn  problem of Supplying Materials

8
Lack of Social Interaction 7
Lack of Motivation 4
Increasing Stress Level 1
Shifting towards More Theoretical Information 1

As canbe seen in Table 3, the negative aspects of teaching atelier lessons with distance education
are inability of distanceeducation to replace face-to-face interaction (f:32), lack of opportunity to receive
simultaneous feedback (f:28), insufficient study environment (f:14), technological inadequacies and
connection problem (f:14). In addition to these, the problem of supplying materials (£:8), lack of social
interaction (f7), lack of motivation (f:4), increasing stress level (f:1) and shifting towards more
theoretical information (f:1) are also among the problems encountered. On the other hand, according to
some participants (f:12) there are not any limitations to distance education. Some of the opinions

expressed within the context of the disadvantages of distance education are given below:
“Applied courses require technological tools. I had problems in the supply of such tools.” P-5

“I could not establish a one-to-one dialogue with the instructor and could not get any comments about

the work Idid ...” P-7

“We do not have the opportunity to look at and examine each other’s works and interact with a teacher,

a friend in a classroom environment.” P-44
“We can have difficulties when we are going to draw live...” P-53

“We couldn’t interact much with our instructors, we couldn’t even ask questions about small points

where we got stuck, and the home environment was not suitable for our atelier lessons.” P-55
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“Not being able to focus on the lesson, not being able to follow the lesson regularly... etc.” P-60

“I think the use of the master-apprentice relationship is the most important factor for learning the atelier

lessons. It may be better if the teacher sees our work in reality rather than in a photograph...” P-78
Findings related to the Third Research Question

Within the context of the research question “How are the guidance services in the distance education
process?”, the participants responses to a total of three questions (one open-ended and two closed-ended)
were evaluated. The guidance needed in the atelier courses and the level of receiving assistance are
shown in Table 4.

Table 4. Opinions about the guidance needed in the atelier courses and the level of receiving assistance in the
distance education process

Categories Questions Items f %
Frequently 9 106
To what extent did you need the guidance of the Often . 23 271
Need for . . . . o Sometimes 30 353
) course instructors while doing the applied activities
Guidance . . Rarely 16 18,8
in the atelier courses?
Never 7 8,2
Frequently 21 24,7
Level of How often were you able to get assistance from the Often 20 235
Assistance instructors who instructed the applied atelier lessons  Sometimes 30 353
Received in this process? Rarely 5 59
Never 9 10,6

When Table 4 is examined, it is understood that a large part of the participants needed the
guidance of the instructors in the atelier courses during the distance education process and they
generally received support from the instructors, albeit to varying extents. The subjects for which need
was felt to communicate with the instructor were evaluated under 6 codes and these are shown in Table

5.

Table 5. Opinions on the subjects communicated with the instructor teaching the applied atelier course

Category Codes f
Getting Feedback on the Process of the Works 33
Getting Information on the Subjects not Understood 20
Subjects Communicated with the No need 19
Instructor Getting Information about Assignments 13
Making Explanations about Excuses 7
Getting Information about Exams 4

As can be seen in Table 5, feedback about the process of applied works was requested the most
in the distance education process (£:33) and information was received about the points that were not
understood in the lessons (£:20). Assignments (f:13), excuses (f:7) and exams (f:4) are among the subjects
that required communication. On the other hand, it was determined that a significant part of the

participants (f:19) did not need the support of the instructors in any way during the process. Some of
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the opinions that can be considered within the category of the “subjects communicated with the

instructor” are as follows:
“...We had a dialogue about the suitability of the pictures for the painting.” P-13

“I needed the instructor for the graphics art atelier course, but I did not have a chance to communicate
and get constant assistance. I did not need to communicate for the Textile Design course, which is an
elective art atelier course because our instructor explained very well the way the application was made

and the process we would follow ...” P-17

“I felt the need to communicate in the Basic Design course to get information about materials and

techniques but not for the Design course.” P-22
“To get information and ask the points I don’t understand.” P-43
Findings related to the Fourth Research Question

Within the context of the research question “What are their educational model preferences for atelier
courses and what are the factors affecting these preferences?”, the participants” responses to a total of two
questions (one open-ended and one closed-ended) asked to learn their opinions about the educational
model they prefer in atelier courses and the reasons for their preferences were evaluated. The

preferences for the education model are shown in Table 6.

Table 6. Pre-service teachers’ preferences for educational model in atelier courses

Preferred Education Model f %
Face-to-Face 65 76,5
Distance 20 23,5

As can be seen in Table 6, face-to-face education is preferred by 65 (76,5%) participants while
distance education is preferred by 20 (23,5%) participants. In other words, the preferences for the
education model to be used in the teaching of atelier courses are in favour of face-to-face education. The
factors determining the preferences were evaluated under two categories. In the category of “Reasons
for preferring face-to-face education”, 9 codes were reached, and in the category of “Reasons for
preferring distance education”, 3 codes were reached. The codes and frequency distributions are shown

in Table 7.

As seen in Table 7, the most important reasons for preferring face-to-face education in atelier
courses are ease of teacher-student interaction (f:25), the suitability of the learning environment (f:23),
the conviction that this model is more effective and efficient than distance education (f:18). At the same
time, more suitable for applied courses (f:14), ease of student-student interaction (f:10), effectiveness of
communication (f:10), opportunity to receive simultaneous feedback (f:9), increasing motivation (f:3)

and fun (f:2) are among the reasons why face-to-face education is preferred.
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Table 7. Opinions on the preferences for face-to-face and distance education in atelier courses

Categories Codes f
Ease of Teacher-Student Interaction 25
Suitability of Learning Environment 23
Effectiveness and Efficiency of Face-to-Face Education 18
More Suitable for Applied Courses 14
Reasons for Preferring Face-to-Face  Ease of Student-Student Interaction 10
Education Effectiveness of Communication 10
Opportunity to Receive Simultaneous Feedback 9
Increasing Motivation 3
Its being Fun 2
Reasons for Preferring Distance Suitability. of Learning Envirc?nment 10
Education Opportunity to Watch It Again 6
Effectiveness and Efficiency of Distance Education 4

Some of the opinions that can be considered within the category of “Reasons for preferring face-

to-face education” are given below:

“During this period of staying at home in the pandemic, I better understood the value of face-to-face
education. It was a bad thing that I could not reach the instructor when I wanted to ask something, and

this caused gaps in my mind. That's why face-to-face education was fruitful in every way.” P-17

“Working in the atelier is more advantageous because at first the opportunity to work there was more
extensive. This opportunity was more limited at home. Working with friends there was more motivating.
When we had a problem, face-to-face communication with our teacher was more effective. Even going
down to the garden and taking a breath when bored was a different taste. It was more enjoyable to spend

the whole day in the atelier. Now I am at home and I have understood how valuable it was.” P-42

“...I prefer face-to-face rather than virtual environment in terms of creating a more social and active
working environment where feedback can be obtained more easily. (..) It may be more convenient and

economical to work in a real atelier rather than turning the home environment into an atelier.” P-51

“First of all, I would have a more comfortable working environment. I could have exchanged ideas more

easily with my friends and teachers.” P-63

“Face-to-face education is my preference because 1 do not have the opportunity to find internet and

computers for distance education.” P-71

In Table 7, it is seen that the most important reason for preferring distance education is the

suitability of the learning environment (f:10). Having the opportunity to watch the lessons again and

again (£:6), effectiveness and efficiency (f:4) are also among the factors that affect the preference for the

distance education model. In this regard, some of the opinions expressed by the participants are given

below:

“..In face-to-face education, we stay in dorms because we are in other cities. We don’t have many

opportunities there.” P-21

1508



KEFAD Cilt22,Say1 3, Aralik, 2021

“In the workshop environment, too much involvement of my classmates in my work affects my work

negatively...” P-33

“..we can watch the uploaded videos later. Much better quality than face-to-face education.” P-43
“I can devote more time to myself.” P-85

Findings related to the Fifth Research Question

From the evaluation of the responses given by the participants to the research question “What
are the needs and expectations regarding atelier courses in distance education?”, a total of 12 codes were

reached. The codes and frequency distributions are given in Table 8.

Table 8. Opinions on the needs and expectations for the atelier courses conducted with distance education

Category Code f
Meeting the Expectations 26
No Expectations 20
Not Assigning Unnecessary Homework 9
Effective as much as Face-to-Face Education 7
Enhancingthe Content 4

Needs and Expectations Cou.rses’ Inclgding Theoretical and Practical Aspects 3
Delivery of Live Lessons 2
Provision of the Opportunity to Participate in the Lesson 2
Giving Feedback 2
Shorter and More Effective Lessons 2
Passingthe Courses 2
Using the Demonstration Method 1

When Table 8 is examined, it is seen that the expectations of some of the visual arts pre-service
teachers were met (f:26), while some of them did not have any expectations (f:20) in the process of
conducting the applied atelier lessons with distance education. The most frequently mentioned
expectations by the pre-service teachers from the process of conducting the atelier lessons with distance
education include not assigning unnecessary homework (f:9); as effective asface-to-face education (f:7),
enhancing the content (f:4) and courses’ including theoretical and practical aspects (f:3). In addition, live
lessons (f:2), providing opportunity to participate in the lesson (f:2), shorter and more effective lessons
(£:2), giving feedback on the works (f:2) and using the demonstration method (f:1) are also among the
needs and expectations of the participants. On the other hand, there are those who do not have any
expectations other than passing the courses (f:2). Some of the opinions considered within the “Needs

and Expectations” category are given below:
“We actually had pretty good lessons. I didn’t haveany expectation greater than this.” P-6

“We do the atelier lessons in the same way without having any great difficulty and I think it will be

carried out even better.” P-43

“Inclusion of both theoretical and practical aspects would be better. Students must be able to participate

in the lesson and share their ideas. ...” P-51
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“My expectation from the course of “Graphics”, a part of the course of “Main Art Atelier” is that subjects

can be taught through the demonstration method.” P-17
Results and Discussion

The results of the current study, in which the experiences of the visual arts pre-service teachers
regarding practice-oriented atelier courses conducted with distance education were investigated, are

presented below in the order specified by the research questions:

1) The most emphasized advantageous aspects of distance education in atelier courses are
“comfort of home environment”, “flexibility of class hours”, “sustainability of lessons” and
“opportunity to watch again”. Other advantages of distance education include “flexibility of the study
environment”, “efficiency”, “being economical”, “supporting individual study”, “decreasing stress
level” and “richness of content”. On the other hand, opinions indicating that distance education does
not have strengths for atelier courses and that it will not be preferred for applied courses are among the

opinions expressed by the participants in the study.

Some results of the current study concur with the results of other studies in the literature. For
example, “the opportunity to watch the lessons again” and “the flexibility of time and place in
participation in lessons” are among the positive aspects of distanceeducation (Ekiz, 2020; Erfidan, 2019;
Sakarya and Zahal, 2020; Uzun, 2013; Yolcu, 2020). Similarly, in the study conducted by Hamutoglu et.
al. (2019), the most important advantage of distance education was stated to be “independence from
time and place” and “richness of the content” was also found to be among other advantages. In the
study by Ar and Kanat (2020), “saving time”, “possibility of repeating”, “easy access to information”
and “reducing costs” were evaluated as positive aspects of the process. It can be said that time saved
also increases the amount of time allocated to individual studies. In this regard, one of the participants
expressed the following opinion “...what was positive for me was that I had time to research from different
sources and improve myself..” (P-83). Again, in Tiirkiiresin’s (2020) study, the advantages of distance
education are divided into three categories “flexibility in time and space”, “repetition” and “being
economical”. In the study by Yolcu (2020), “the opportunity to watch the lessons again”, “the comfort
of the environment”, “flexibility in time”, “no transportation problems”, “the opportunity of
independent study” were reported to be among the positive aspects of distance education. In the study

conducted by Karahan et. al. (2020), it was concluded that distance education creates an advantage in

asynchronous lessons by providing “flexibility in time and space” during the pandemia period.

In the current study, the most advantageous aspect of distance education; that is, “comfort of
the home environment” seems to be related to the freedom of dressing up, more positive working
opportunities for individuals than the ones that can be found in the dormitory environment, having
more flexible working conditions in the home environment and feeling safe in the home environment

during the pandemic. Some participants expressed their opinions on this subject as follows:

1510



KEFAD Cilt22,Say1 3, Aralik, 2021

P-6: “...it became more practical because of more comfortable clothes and environment”, P-26: I was
not comfortable in the dormitory environment. I was very comfortable at home while I was doing my

work.”, P-64: “I feel comfortable at home in this process because of Corona.”

In addition, in the current study, unlike other studies, it is seen that there is the idea of
“sustainability of courses”. This result reflects the positive point of view towards the continuation of
education, especially despite the measures taken to prevent the spread of the pandemic. In this

connection, some participants expressed their opinions as follows:

P-10: “...s0 at least we didn’t stay away from the lessons”, P-12: "It was good for not falling behind
from the courses ...”, P-46: “Even if there were no face-to-face lessons, live lessons were still ... a positive

aspect”, P-48: “Continuation of the course as if there was a school ... direction was strong.”

In addition to some positive perspectives on distance education in atelier courses, it was stated
by many participants that this education is not advantageous for atelier courses and therefore should
not be preferred. While no reason was given in most of the opinions, it was understood that some of
them had difficulties due to the internet or credibility during the evaluation phase. Some participants

expressed their opinions on this subject as follows:

P-9: “I didn’t see any positive side”, P-31: “I would have preferred to go to school”, P-54: “There is
nothing positive in my opinion. I am in favour of teaching the atelier lessons in an applied manner in the
atelier”, P-62: "It was definitely negative because we had to provide evidence that we were conveying our

own ideas.”, P-68: “...I can’t say it was very positive, strong because I had internet problems.”

2) The most emphasized disadvantages of distance education in atelier courses include “not
being able to replace face-to-face education”, “not being able receive simultaneous feedback”,
“inadequacy of study environment”, “technological inadequacies and connection problem”. “Problem
of supplying materials”, “lack of social interaction”, “lack of motivation”, “increasing stress level” and

“shifting towards theoretical information” are other negative aspects of distance education. Moreover,

“absence of limitations” is among the opinions expressed about distance education.

Studies have shown that one of the problems of distance education is “lack of interaction”
(Erfidan, 2019; Sakarya and Zahal, 2020; Tiirkiiresin, 2020); therefore, it has been determined that
distance education cannot replace face-to-face interaction (Ar1 and Kanat, 2020). It has been revealed
that there are great problems in communicating with instructors in the distance education process
(Karadag and Yiicel, 2020; Karahan et. al., 2020). In the current study, the most emphasized point about
interaction by the participants is the inadequacy of interaction in terms of interpersonal and verbal
communication, which is described as “lack of social interaction”. This includes both teacher and
student interaction. Furthermore, studies have shown that the lack of socialization and peer teaching

are among the weaknesses of distance education (Ar1 and Kanat, 2020; Yolcu, 2020). This may be due to
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the asynchronous delivery of the lessons and the adoption of one-way video and audio communication

even if it is synchronous. Some participants expressed their opinions on the issue as follows:

P-53: “... In face-to-face education, we can interact with the teacher more easily; thus, I can say that
distance education isbad in this respect.”, P-11:“It was not as effective as the communication established
in the real atelier environment”, P-12: "It was easier for me to learn by exchanging information with my
friends”, P-16: “Not very effective there is no face-to-face interaction”, P-35: “...not being able to attend
to subjects live, face-to-face, that is, in contact with the teacher”, P-68: “...decreasing socialization in

situations requiring group work.”

In the atelier classes, “not getting instant feedback” on how the process is going is also among
the important problems. In the study conducted by Sakarya and Zahal (2020), “not being able to ask
questions instantly” and “not getting feedback” in asynchronous instrument lessons were shown
among the difficulties of the process. In the study by Hamutoglu et. al. (2019), it was understood that
the most disadvantageous situation in distance education is “not receiving feedback”. This might be
because of the fact that the lessons are not delivered live or that they cannot attend the lessonslive due

to technological inadequacies. Some participants expressed their opinions on this subject as follows:

P-50: “While the lesson is being taught, there are points we do not understand or points we want to ask
questions about. This is not possible in the distance education process.”, P-79: It would be better if we
received one-to-one feedback from the teacher while examining the work we did in the atelier classes”, P-

81: “He/she can’t tell my mistakes because we are not in the classroom.”

Other important problems experienced in the distance education process are technological
inadequacies and problems in internet connection. Baris (2015) also found that those with technological
tools exhibited a more positive attitude towards distance education. The existing research shows that
these problems are experienced intensely during the pandemic and that those who do not have
technological tools have difficulties in attending classes (Ar1 and Kanat, 2020; Sakarya and Zahal, 2020;
Yildiz, 2020). The same problems have been encountered in synchronous lessons (Karahan et. al., 2020).

The following opinions expressed by participants seem to support this fact.

P-9: “Sometimes we have experienced internet problems”, P-71: ”Internet and the fact that I could not
find the computer most of the time affected me negatively”, P-78: “Problems arising from the internet

provider.”

In the current study, it was understood that the inadequacy of the study environment is as
important a problem as the technological problems. It has been revealed in the study of Karahan et. al.
(2020) that this problem is experienced even in non-applied courses. The importance of working in a

fixed and private space in atelier lessonsis clearly demonstrated in the statements below:
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P-4: “I didn’t have a suitable room for the painting classes. The fact that I had to make paintings and
then put them away affected my work negatively. As I didn’t have a room of my own ... I had to stay in
the living room. It was almost impossible to do my work in the living room”, P-63: “Ihad a great difficulty
in finding a suitable place to work because I was not comfortable enough in the home environment. My

mother has asthma. I had to doit on the balcony when using oil paint and thinner.”

Lack of motivation is another problem experienced in the distance education process. In the
study carried out by Sakarya and Zuhal (2020), it was determined that the level of motivation increased
in synchronous lessons. On the other hand, the same factor caused individuals to feel tense and uneasy,
that is, their stress level increased. The fact that the lessons were recorded and the mistakes made would
be watched over and over again may be among the reasons for this situation. Some studies give an idea
about the reasons for the lack of motivation. For example, in the study conducted by Atasoy et. al. (2020),
it was found that the motivation of low-income individuals in e-courses was low and this was attributed
to the difficulty in meeting the expenses brought about by the electronic devices and internet required
by the system. Attention deficit and disorganization (Yolcu, 2020), problems of concentration (Ar1 and
Kanat, 2020) were reported to be among the other factors that reduce motivation. The lack of a suitable
study environment is also among the situations that negatively affect concentration (Karahan et. al.,

2020). Thus, these results reported in the literature seem to concur with the results of the current study.

In the current study, it was determined that theoretical explanations were more emphasized
rather than practice in the distance atelier classes, that some problems were encountered in the supply
of materials and that the lack of materials was detrimental to the participation in the lesson. These can
be seen as field specific problems. Delayed deliveries and economic difficulties due to the increase in
online sales in the process can be counted among the factors that negatively affect the supply of
materials. Greater emphasis put on the delivery of theoretical information in the process can be related
to the adaptation of instructors to the process. In this regard, the following opinions were stated by the

participants:

P-13: “We were not face-to-face with our teacher and I did not learn much because the painting lesson
must have been practice-based actually. We mostly learned about the theory”, P-8: ”... We had problems
with materials. Our works appeared in a way we did not want”, P-42: “I could not attend the classes

because I could not obtain the materials.”

In addition to all the problems experienced in the process, it was observed that there were pre-
service teachers who did not encounter any difficulties in conducting the atelier lessons with distance

education.

3) It was determined that the pre-service teachers greatly needed the guidance of the instructors
for the atelier lessons in the distance education process and they generally received support from the

instructors. During the process, communication was established with the instructors for the purpose of
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“receiving feedback on the process of the works” and “receiving information about the subjects not
understood”. “Getting information about assignments”, “making explanations about excuses” and
“getting information about exams” are other subjects that required the establishment of communication
with the instructors. On the other hand, many of the participants did not need any support. In the
opinions expressed by some of the participants, there are details about the subjects for which support

was received.

P-4: “I needed help in preparing a portfolio for the workshop painting class about the harmony of the
colours or composition while doing my work”, P-51: “To obtain information about the process and
coursework. Receiving feedback in line with the work we have done regarding the course ...”, P-55: “Our
questions about the assignments given for our atelier lessons, created a need to communicate.”, P-27:

“When I had a problem with the mail, I contacted the instructor.”

4) Despite the positive opinions of some pre-service teachers about distance education, face-to-
face education took the first place in the education model preferences for atelier courses. “Ease of
teacher-student interaction”, “suitability of the learning environment”, “effectiveness and efficiency of
face-to-face education” and “more suitable for applied courses” are among the most important reasons
for preferring face-to-face education. “Ease of student-student interaction”, “effectiveness of
communication”, “opportunity to receive simultaneous feedback”, “increasing motivation” and “its
being fun” are the other reasons for preferring face-to-face education. When it comes to the reasons for
preferring distance education, the most important one is “suitability of the learning environment”. The
other reasons for preferring distance education include “opportunity to watch it again” and
“effectiveness and efficiency of distance education”. That is, suitable working conditions affect
preferences, indicating that distance education can be preferred when a suitable learning environment
is created. Having to stay ina dormitory, being in the working life, inclination to work individually and
economic concerns are alsoamong the reasons for the preference of distance education. Some opinions
on the subject are given below:

P-18: “At home, for example, everything is within arm’s reach. (..) I can focus more on something by

establishing my own order. I was not very successful in the real atelier environment”, P-33:

“...Sometimes I worry about not being able to attend formal classes because I work.”, P-75: “Because 1

can study more comfortably at home. I cannot find this opportunity in a dormitory.”

As in the current study, it hasbeen determined in other studies that pre-service teachers want
to continue with face-to-face education after the pandemic (Sakarya and Zahal, 2020; Saritas and
Barutcu, 2020; Yolcu, 2020). In the study by Atasoy et. al. (2020), it was seen that the desire to receive
face-to-face education is high in general, with small differences across the departments. Erfidan (2019)
found that formal education was preferred at the undergraduate level, except during the crisis period,

and the education model preferences might vary depending on the course. In the study by Diizgiin and
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Sulak (2020), distance education applications were found to be moderately sufficient and in the study
by Ding (2021), attitudes towards the distance education process in art atelier classes were found to be
generally negative. In some studies, it has been found that distance education isnot suitable for applied
courses (Art and Kanat, 2020; Diizgiin and Sulak, 2020; Yolcu, 2020). This general conviction on this

subject is supported by the following opinions of the participants.

P-57: “...I think that an applied course cannot be taught outside the atelier”, P-68: “In applied courses,
it is imperative that the training is carried out more closely”, P-72: “Since many of our courses are

practical courses, it was very inefficient.”

On the other hand, in another study, it was found that the attitudes of the students of the Faculty
of Fine Arts, Design and Architecture towards distance education were positive (Barig, 2015).
Differences in results indicate that variables effective on preferences should be investigated. Since
distance education has been put into use as an emergency action plan during the pandemia process, it
is likely that some disruptions caused by inexperience and unpreparedness are decisive on the
preferences of participants. In this connection, Zaharah and Kirilova (2020) determined that the
instructors have deficiencies in preparing e-courses, preparing content suitable for the subject and
adapting to the online environment. Thus, it was understood that the qualifications of instructors
showed a positive differentiation during the pandemic (Yildiz, 2020) and that teacher innovativeness
positively affected e-learning satisfaction (Atasoy et. al.,, 2020). Therefore, it can be said that the

technological adaptation skills of instructors are among the factors affecting the preferences.

5) When the needs and expectations in the distance education process were examined, it was
determined that the expectations of the pre-service teachers about the process were met and some of
the pre-service teachers did not have any expectations from the process. The concrete expectations and
needs that come to the fore in distanceeducation are “not assigning unnecessary homework”, “effective
as much as face-to-face education”, “enhancing the content”, “courses’ including theoretical and
practical aspects”. In addition to these, “delivery of live lessons”, “provision of the opportunity to

participate in the lesson”, “giving feedback”, “shorter and more effective lessons”, “passing the

courses” and “using the demonstration” are among the other expectations.

In the study conducted by Karahan et. al. (2020), the amount of homework given during the
pandemic was found to be much more than face-to-face education and the time devoted to homework
was found to decrease the time allocated to studying. In the current study, it was also frequently stated
that homework was too much. It can be understood by looking at the comments below that students’
home conditions are not taken into account when giving homework and that the homework given is

found to be too much by the participants.
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P-67: “I think a little more understanding can be shown in applied courses and students should not be
bored more than necessary”, P-40: "1 want them to give less homework. Homework should be suitable for

the conditions we are in”, P-80: “Teachers gave too much homework.”

The expectation that the lessons would be delivered live was also expressed in the study of
Tiirkiiresin (2020) as a prerequisite for the compensation of interaction. In the current study, from the
statement of a participant “Atelier lessons’ being conducted live” (P-48), it is understood that the

participants are content with the synchronous delivery of lessons.

Other expectations are that the courses should not be theoretically weighted, but both
theoretical and practical aspects should be included. This need is reinforced by one of the participants
“...In the main art courses such as graphicsand painting, I would like to have been given more practical technical
information related to the field” (P-4). This might indicate that the instructors felt obliged to talk more in
order to complete the class hours. Different from other studies in the literature, “enhancing the content”,
“providing the opportunity to participate in the lesson”, “making the lessons short and effective”, and
“using the demonstration method” were stated to be other needs in the current study. Since the
asynchronous lessons affected the participation and interaction opportunities negatively, the listening
time and concentration may also have been negatively affected. These expectations can be met with
simultaneous/live lessons that will be delivered with more efforts made by instructors as accompanied

by a rich content supported by visual and audio materials and by relatively shortening the legal

durations determined for the lessons.

When the results of the current study are evaluated in general, although the advantages of face-
to-face education make this model more preferable, the reasons such as technological inadequacies,
connection problems and lack of materials, which are among the disadvantages of distance education,
are not among the reasons for preferring face-to-face education. Thus, it can be thought that these
problems are considered to be solvable, have been resolved in the process or that these are situations
that will not affect the quality of distance education in terms of content. In the atelier classes, face-to-
face education is preferred on the basis of reasons such as the lack of interaction, communication,
socialization and the lack of immediate feedback in distance education, as well as the suitability of the
study environment, its effectiveness and efficiency. However, distance education is generally preferred
by the pre-service teachers who are far from their home environment, stay in a dormitory, are inclined
to work individually due to their personality traits or are working somewhere. Therefore, it can be said
that when the strengths of both methods are combined, interaction and communication problems can

be eliminated and preferences can change when appropriate conditions are provided.

In the light of the literature review, it should be stated that both the research results and the
opinions of the participants who made the evaluation are the ideas that have been put forward by

considering the digital and technological competencies, equipment and possibilities currently used.
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Given the rapid development of technology in the world, intensive efforts to increase the existing
possibilities and capabilities, it can be predicted that distance education will turn into “digital
interactive distance education” and evolve in the future. The fact that technological development and
some of the apparatus used in the world have not been adequately capitalized on and that societies are
not psycho-socially ready for this type of education are the current limitations of digital interactive
distance education to serve its purpose in that in general, there is a belief that atelier lessons should be
learned only in the physical environment with a method based on demonstration, which can also be
defined as a master-apprentice relationship. This confirms the studies of Alakog¢ (2002) and Horzum
(2003). On the other hand, it is predicted that perceptions and thoughts about the process will change
in favour of distanceeducation, with the early understanding, comprehension and conceptualization of

digital transformation in accordance with our own nature.
Suggestions

1) Atelier lessons can be delivered by bringing the positive aspects and advantages of face-to-
face education and distance education together. In this regard, the expectations and needs of the
blended education model can be determined by seeking the opinions of instructors and students.

2) The content of all atelier courses can be made compatible with digital teaching and the
content can be enriched by trying to include both the theoretical and practical aspects. Thus,
digitalization can be turned into a part of education in atelier lessons.

3) It can be investigated whether the preferences for the education model differ across the art
atelier courses. Digital interactive distance education can be used effectively for lessons that can be
adapted more easily.

4) As aresult of simultaneous pilot applications in interactive environments in accordance with
the distance education model, thoughts about the process can be re-evaluated.

5) Attempts can be made to use virtual, augmented or mixed reality applications in atelier
classes and thus steps can be taken to capture social interaction in digital interactive distance education.

6) Since this study includes the results of the nine-week distance education applications made
at the beginning of the pandemic, the subject can be investigated from different angles by conducting

similarstudies on larger samples.
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