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Article Information Abstract
@ CrossMark Earlier works in various contexts investigated the effectiveness of the personalization
principle of Multimedia Learning Theory (MLT). According to MLT, better learning
DOI: 10.29299/kefad 867169 outcomes can be achieved when instructional material is delivered through a

conversational speaking style rather than a formal style. However, no conclusion has
been drawn on the issue that the personalization principle is effective in every
condition. This study investigated whether the personalization principle has any effect
on second language listening performance and aimed to explore students’ perceptions
towards the conversational style. The study was conducted in a Turkish EFL context
Keywords: with 40 preparatory school college students by providing them multimedia
presentations either in a conversational or formal style for four weeks. As for student
perceptions towards the conversational style, a questionnaire and a semi-structured
Conversational, interview were applied. The findings of the study showed that there is no significant
difference between the styles on second language listening achievement. However,
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Personalization principle,

Formal . o .. . .

! most of the students expressed their positive opinions and feelings towards their
Listening, experience with the conversational style and found it friendly and authentic.
Multimedia Delivering the content through multimedia increased the authenticity and interactivity

feature of the materials and made learners engaged. However, educators should be
aware of cultural varieties and different perceptions while developing instructional
materials to address various learner needs and preferences.

Coklu Ortamla Ogrenme Kuraminin Kisisellestirme Ilkesinin Ikinci
Yabanci Dilde Dinleme Becerileri Derslerinde Uygulanmasi

Makale Bilgileri Oz
@CrossMark Bu calismanin amaci, coklu ortamla &grenme kuramimin kisisellestirme ilkesinin
Ingilizcenin ikinci yabanc dil olarak o6gretildigi baglamlarda ogrencilerin dinleme
DOI: 10.29299/kefad 867169 performanslarina bir etkisi olup olmadigim arastirmak ve 6grencilerin giinliik konusma
Yiikleme:  23.01.2021 tarziyla edindikleri 6grenim tecriibelerini incelemektir. Calisma, Tiirkiye'deki 40 hazirlik
Diizeltme:  05.04.2021 okulu &grencisiyle iki gruba ayrlarak giinliik ve resmi konusma tarzlariyla hazirlanan
Kabul: 03.05.2021 ¢oklu ortam materyallerinin sunumunu igermektedir. Konusma tarzlarmin dinleme
Anahtar Kelimeler: performansina yonelik etkisini 6lgmek igin, 6n test, son test ve ¢oklu ortam sunulari
uygulanmstir. Bakis agilar: igin anket ve yar1 yapilandirilmis goriismeler yiiriitiilmiistiir.
Kisisellestirme ilkesi, Bulgular, her iki grubun da ilerleme gosterdigini fakat giinliik dilde calisan ve resmi dilde
Giinliik calisan gruplar arasinda kayda deger bir fark olmadigin gostermistir. Buna karsin, ¢ogu
e ogrenci, bu konusma tarzina yonelik olumlu diisiince ve duygularini ifade etmistir. Coklu
Resmi, ortam materyalleri ile igerigi iletmek, materyallerin etkilesim ve orijinalligini artirmais,
Dinleme, ogrencileri etkin kilmistir. Fakat egitimcilerin, dgretim materyallerini tasarlarken, farkli

Coklu ortam bakis agilarinin ve kiiltiirel gesitliliklerin bilincinde olmalari, farkli ihtiyag ve tercihlere
hitap edebilmeleri i¢in 6nerilir.
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Giris

Egitimciler ve 6gretim tasarimcilari, 6gretimin kalitesini ve kosullarini iyilestirmek icin bircok

ara¢ ve uygulama teknikleri ortaya koymustur. Aslinda, giintimiiz egitim teknolojilerinin temelleri
dersleri gelistirmek amaciyla gorsel kullanma girisimleri ile 19.y{izyil ve 20.yiizyilin baslarina dayanir
(Molenda, 2008). Kara tahtalar, haritalar, projeksiyonlar ilk zamanlarda ¢ogu smifta kullanilmis olan
baz1 araglardir. Teknolojinin egitime devamli entegresi “¢oklu ortam materyali” isimli yazi, resim, ses,
grafik gibi birden ¢ok medyanin birlikte kullanildig1 yeni bir terimi ortaya ¢ikartmistir. Bu baglamdaki
Bu kavramla ilgili arastirmanin temelleri, egitimcilerin 6grenmede ¢oklu ortam materyallerinin
verimliligini arastirmay1 amacladiklarini yansitiyor. (Niaz & Logie, 1993; Mayer, Bove, Bryman, Mars
& Tapangco, 1996; Mousavi, Low & Sweller, 1995). Onceki Ogretim stratejilerinin aksine, ¢oklu ortam
materyali kullanmak, 6grencilere ¢esitli duyu organlarin etkinlestirme firsat1 verir, boylece 6grenciler
Ogretim icerigini kapsamli bir sekilde isleyebilirler. Bu ayni zamanda kalic1 bir sekilde daha etkili
ogrenme ciktilar1 saglar (Zhen, 2016). Baz1 arastirmalar ¢oklu ortam uygulamasinin 6grenmeye katki
sagladigini ortaya koysa da, ayni anda birden fazla medya aracinin kullanilmas: biligsel yiik olarak
adlandirilan bir basarisizliga neden olabilir. Bunu 6nlemek i¢in, Mayer (2005) ¢oklu ortamla 6grenme
teorisini Onerdi ve bilissel yiikii en aza indirerek kalic1 6grenmeyi saglamak igin etkili ¢oklu ortam
igeriginin nasil tasarlanacagim tasarladi. Ogretici ¢oklu ortam materyalinin etkili tasarimina ragmen,
ogrenenler materyal ile tek baslarina ¢alismaktadir. Bu siirecte 6grenciler, farkli isitsel, gorsel ve yazili

anlatimlar ile karsilagirlar.

Kaliteli 6gretimi artirmak amaciyla egitimciler, “Kisisellestirme Ilkesi” nin uygulanmasina
dikkat ceken ¢oklu ortam materyallerini gelistirmek igin etkili tasarim kosullarmni ve tekniklerini
arastirdilar. Bu ilkeye gore, materyallerde resmi olana kiyasla konusma tarzi bir dil kullanmak, biligsel
ylikteki azalma nedeniyle etkili 6grenmeyi saglar (Reichelt, Kimmerer, Niegemann & Zander, 2014).
Resmi dilde kullanilmayan iyelik zamirleri araciligiyla dinleyiciye dogrudan ifade ile hitap
edildiginde bilissel yiik azaltilabilir (Moreno & Mayer 2000, 2004; Mayer, Fennell, Farmer & Campbell,
2004).

Kisisellestirme ilkesinin bilesenleri, etkilesimin temel &geleri olan sosyal ipuglari, kibar
ifadeler ve anlatim tarzi olarak tamimlansa da bu bilesenlerin dinleme becerileri iizerine yeterli
arastirma yoktur. (Canan, 2018), fakat calisma alanlar1 genellikle fen bilimleri alaninda yogunluk
gosterir (Dutke, Grefe & Leopold, 2016; Kartal, 2010; Kurt, 2011; Schrader, Reichelt & Zander, 2018).
Bununla birlikte, iletisimi siirdiirmek icin dinleme temel figiir olarak kabul edilir (Nunan, 2002).
C)grenciler yillarca dinleme materyallerinde ve metinlerinde resmi konusma stiline alismigken,
teknolojideki gelismelerle el ele giden mevcut 6gretim uygulamalari, otantik bir 6grenme ortami
olusturmak igin giinliikk konusma stilinin kullanilmasmi gerektirir (Canan, 2018). Bu baglamda,

Ogrenci basarisini artirmak icin en etkili konusma stilini bulma ve 6gretim materyallerini buna gore
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uyarlama ihtiyact mevcuttur. Bunu yaparak, egitimde standardizasyon ve 6gretim teknolojisindeki
giincel pedagojik yaklasimlara ayak uydurulabilir. Ikinci bir dil ogrenirken dinleme becerilerini ve
Ogrenci basarisini gelistirmek amaciyla yapilan bu calismada, 6gretimsel dinleme igeriginin giinliik
konusma tarzinda sunulmasi, Ogrencilerin dinleme performansinin artirilmas: igin kisisellestirme
ilkesinin etkililigi arastirilmis ve Ogrencilerin goriisleri kesfedilmeye calisiimistir. Bu girisimlerin
amaci, yiiksek Ogretim seviyesindeki yabanci dil baglamlarinda 6grencilerin dinleme becerilerini

gelistirmek ve egitimcileri egitim teknolojisinde daha ileri ¢alismalar yapmaya motive etmektir.
Literatiir Incelemesi

Coklu ortamla 6grenme teorisinin kisisellestirme ilkesi, 6grencilerin bilgisayarli ¢oklu ortam
materyallerinden resmi stilden ziyade giinlitk konusma tarzinda verildiginde daha anlamh
O0grenmeye ulasabileceklerini ileri siirmektedir (Mayer, 2009, 2014b). Konusma tarzi, 6z génderimcilik
etkisini tetikleyen "siz" ve "sizin" gibi dogrudan kitleye hitap ederek sunulabilir (Klein ve Loftus,
1988). Oz referans etkisi, bilgiyi kendiyle iligkilendirmek olarak tanimlamir ve bilginin daha iyi
organizasyonu ile icerigin anlasilmasini arttirir. Onceki ¢alismalar, metin kisisel referanslar iceriyorsa
bilgileri hatirlamanin ¢ok daha kolay oldugunu iddia etmistir (Rogers, Kuiper & Kirker, 1977). Bu
sahis zamirleri metinden ¢ikarildiginda anlatim bicimsel bir {isluba doniisiir. Bununla birlikte, ¢oklu
ortam Ogreniminde kisisellestirmenin giinliik konusma stilinin kullanimina atifta bulundugunu ayirt
etmek Onemlidir, ancak ¢oklu ortam Ogrenimiyle ilgili olmayan kisisellestirilmis 6grenmeyle ilgili
bagka bazi kisisellestirme kullanimlar1 vardir. Bu sayede ¢oklu ortamla 6grenmede kisisellestirme
ilkesinin bilesenleri anlatim stili, sosyal ipuclari, egitsel ajanlar ve kibar ifadeler olarak

tanimlanmaktadar.
Anlatim Stili

Anlatilmak istenen igerik ayni kaldigi miiddetce, "the" kelimesini "siz" veya "biz" gibi birinci
ve ikinci sahis zamirleri ile degistirerek, asagidaki orneklerde gosterildigi gibi degisiklikler yaparak
giinliik konusma stili yaratilabilir (Kiihl & Zander, 2017):

“Resmi Konusma Stili”. Kaslara daha fazla oksijen transfer etmek igin egzersiz sirasinda kalp
atis hizi artar.

“Giinliik Konusma Stili”. Egzersiz yaptiginizda, kalbiniz ¢alisan kaslariniza daha fazla oksijen
iletmek icin atmaya baslar.

Giinlik konugsma tarzinda, ikinci sahis zamirlerinin kullanilmasi, iletilen bilgilerdeki ilgi
diizeyini artirdigr icin dogrudan hitap etme ve aktif konusma yoluyla 6z referans: etkinlestirir.
(Moreno & Mayer 2000; Rogers ve ark, 1977). Alandaki calismalar benzer sonuglar bulmustur:

e akilda tutmada artis var, ancak Ogrencilerin edindikleri bilgileri giinliik konugma stili
materyalleri araciligiyla yeni ortamlara aktaracaklar: 6zet degerlendirmelerde 6nemli bir fark

yok (Reichelt ve ark., 2014),
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e konusma tarzina bakilmaksizin tiim kosullarda artis var (resmi, konusma veya her ikisi)
(McLaren, Lim, Gagnon, Yaron & Koedinger, 2006),

e giinliik konusma stilinin basariya etkisi mevcut (Kurt, 2011; Park, 2015),

e Kkisisellestirilmemis 6grenim materyalleri ile 6grenci basaris1i mevcut (Canan, 2018; Kiihl &

Zander, 2017).

Ote yandan, kisisellestirilmis bir dil daha samimi olarak algilanmaktadir (Moreno & Mayer,
2000) ve 6grenci motivasyonunu arttirmaktadir (Kurt, 2011; Reichelt ve ark., 2014).

Sosyal Ipuglar

Sosyal ipuglari, zihnin ses perdesi ve tonu, yiiz ifadeleri ve kisisel alan araciligiyla bilissel
dongiiye aktif olarak katilmasini tetikler (Mayer, 2005). Sosyal ipuglarini igeren bir 6gretici mesaj,
ogrencilerin zihinlerini konusmacinin sosyal mevcudiyetinin duygusunu tetikleyerek konusmaa ile
temas halinde olma hissini uyandirir (Kurt, 2011; McLaren ve ark., 2006). Lin, Ginns, Wang and Zhang
(2020) 98 Cinli lisans Ogrencisi ile bilgisayar tabanli bir 6grenme ortaminda 6grenmeye iliskin iki
sosyal ipucunun olasi etkilerini kesfetmeyi amagladilar. Sonuglar, konusma stilinin akilda kalmay1
artirmasma ragmen, daha fazla zihinsel ¢aba gerektirdigini ve Ogrenciler igin baski yarattigim
gosterdi. Bolgesel bir lehge kullanmak bile bilgisayar aglarinda anlatimli animasyon kullanarak
ogrenmeyi gelistirir (Rey & Steib, 2013). Coklu ortam tasarim ilkelerinin etkinligini sosyal ipuglariyla

artirmak igin, kisisellestirme ilkesini egitsel ajana uygulamak esastir (Park, 2015).

Egitsel Ajanlar

Ekrandaki egitmenler olarak egitsel ajanlar, egitim baglamlarinda kisisellestirilmis anlatimin
temel oOzelliklerinden biridir (Cassell, Sullivan, Churchill & Prevost, 2000; Moreno, 2005; Moreno,
Mayer, Spires & Lester, 2001). Ajanlar, 6grenmeyi yonlendirmek icin cizgi film karakterleri,
animasyonlar, avatarlar ve karakterlerle sunulabilir. Egitsel ajanin kisisellestirilmis bir talimatla
kullanilmasi, hafiza ve transfer testlerinde daha yiiksek performansla sonuglanmistir (Moreno &
Mayer, 2000). Ancak Reichelt ve ark. (2014), egitsel bir ajanin yoklugunun kalicilik testinde daha
yliksek basar1 ile sonuglandigini, ancak transferde anlamli bir sonu¢ bulunmadigini ortaya
koymustur. Benzer sekilde, aracilarin yoklugu giinlitk konusma dilinin 6grenme ¢iktilar {izerindeki

olumlu etkisini desteklemistir. (Schrader, Reichelt & Zander, 2018).
Kibar ifadeler

Mayer, Johnson, Shaw ve Sandhu (2006), 6grencilerin yeniden olusturulan ifadeleri dogrudan
ifadelerden daha kibar algiladiklarini 6ne siirmiistiir. Kibar ifadeler, 6grencilerin kibar bir ajanla
performans sergilediklerinde ekrandaki karakterle daha c¢ok ilgilenip transfer testi puanlari
artirdiklarin1 da gosterdi. (Rey & Steib, 2013). Bununla birlikte, baska bir ¢alisma, katihmcilarin

demografik bilgilerinin ¢alisma sonuglarini etkiledigini gostermistir ¢iinkii 6grencilerin ¢ogunun ana
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dili Ingilizce degildir. Bu nedenle, resmi ve ciddi bir dil kullamlarak, "GIRIS diigmesine basin" gibi
daha dogrudan talimatlar sagladigindan, ogrenciler dilin nezaketini anlamada basarisiz olmus

olabilirler. (McLaren ve ark., 2006).

Coklu ortam 6greniminde kisisellestirme ilkesi ¢esitli baglamlarda iyi bir sekilde ele alinirken
ve transfer gorevleri acisindan desteklenirken, hafiza konusunda daha fazla arastirmaya ihtiyag
vardir. Bu ilkenin etkinligi cogunlukla {iniversite ortaminda arastirilmistir (Ayub, Talib & Siew, 2018;
Canan, 2018; Kartal, 2010; Kurt, 2011; Lin ve ark., 2020; Mayer ve ark., 2004; McLaren ve ark., 2006;
Reichelt ve ark., 2014; Park, 2015; Schrader ve ark., 2018) ve astrofizik (Kartal, 2010), psikoloji (Reichelt
ve ark., 2014), bilgisayar teknolojileri (Fazioli, 2009; Kurt, 2011; McLaren ve ark., 2006), fen bilimleri
(Dutke ve ark., 2016; Kartal, 2010; Lin ve ark., 2020; Mayer ve ark., 2004; McLaren ve ark., 2006;
Reichelt ve ark., 2014; Rey & Steib, 2013; Park, 2015; Schrader ve ark., 2018) ve ikinci yabana dil
ogrenimi (Canan, 2018) gibi bircok farkli alanda tartisilmistir. Ote yandan, ikinci dil 6grenimi ve daha
uzun bir uygulama siiresi ile dil becerileri performansi baglaminda daha fazla deneysel calismaya
ihtiyag¢ vardir. Ginns, Martin ve Marsh'in (2013) onerdigi gibi, farkli baglamlarda ve farkli zamanlarda
farkli kosullarda daha fazla arastirma yapilmasi gerekir. Bu ¢alismanin giktilari, Egitim Teknolojileri
ve Ingilizce Dili Egitimi alanindaki egitimciler igin fikirler dnerebilir ve egitimcileri daha fazla galisma
yapmaya ve mevcut literatiire katkida bulunmaya tesvik edebilir. Bunun 1s1$inda mevcut ¢alisma,
literatiire katki saglamak amaciyla asagidaki arastirma sorularina cevap vermeyi amaclamaktadir:

1. Ginlik konusma dilinin 6grencilerin ikinci yabanci dil dinleme performanslarina bir etkisi
var midir?
2. 1ngilizcenin ikinci yabanci dil olarak &gretildigi siniflarda giinlitk konusma dili kullanilarak

yapilan dinleme ¢alismalarina iliskin 6grencilerin bakis agilar: nelerdir?

Yontem
Arastirma Deseni

Bu calisma, 6gretim materyallerinin ¢oklu ortamla 6grenme teorisinin kisisellestirme ilkesine
dayali olarak kasitli olarak gelistirildigi bir vaka aragtirmasi tasarimini temsil etmektedir. Bu teori
1s1ginda ¢oklu ortam materyalleri, resmi ve giinlitk konusma olmak {izere iki farkli konusma stili
kullanilarak olusturulmustur. Arastirma sorularini ele almak igin, bu konusma stillerinin 6grencilerin
dinleme performans: {izerindeki etkisine ydnelik bir arastirma yapilmistir. Amag, yeni tasarim
¢ozlimlerinin bulunabilmesi ve diger tasarimcilari benzersiz deneyimler icin tesvik edebilmesi igin
baglamin tanimi, malzeme tasarim siireci ve yansimalarla bir deneyim sunmakti. (Lawson, 2004).
Tasarim vaka calismasi, arastirma bulgular iizerinde genellemeler yapmanin (Boling, 2010) aksine,
benzer kosullarda ¢alisan arastirmaci ve tasarimcilarin i¢ gorii kazanmasi, sonuglari iyilestirmesi ve
cesitli baglamlarda yeni yansimalar kazanmasini amaglar. Arastirmaci, aragtirmanin materyal tasarimi

ve uygulama siirecine iliskin kendi deneyimlerini yansittig1 gibi, ¢ok kiiltiirlii bir ortamda ikinci dil
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dinleme becerisi iizerine pratik yaparken gilinliik konusma stili materyallerine maruz kalan

Ogrencilerin yansimalarini paylagmistir.

Ortam ve Katilimcilar

Bu aragtirma, Istanbul'daki &zel {iniversitelerden birinin Temel Ingilizce Hazirlik Okulu'nda
gergeklestirildi. Okul, cogunlugu Tiirk d6grencilerden olusan ¢ok uluslu bir niifusa sahipti. Tiirklerin
disinda niifusun% 50'sini Suriye, Irak, fran, Katar ve Suudi Arabistan gibi Orta Dogu tilkelerinden
gelen uluslararasi 6grenciler olusturdu. Ingilizce, Ortak Avrupa Referans Cergevesi temel aliarak
hazirlanan dil seviyelerine dayal1 sekiz haftalik modiiler sisteme sahip bir ortamda yabana dil olarak
caligildi. Ogrenciler okula kaydolduktan sonra, dil seviyelerini belirlemek i¢in okulun Ol¢me ve
Degerlendirme Birimi tarafindan olusturulan seviye belirleme sinavina girmeleri gerekmistir (Al-
Baglangig, A2-Temel, B1-Orta Seviye, B2-Orta Seviyenin Ustii). Ogrenciler, sinav sonucuna gore

haftada yirmi bes saat Ingilizce dersi almak iizere siniflarina yerlestirildiler.

Bu calisma B1 diizeyindeki iki sinifla gerceklestirilmistir. C)grenciler her giin temel olarak
gramer, kelime bilgisi ve dinleme pratigi yaptiklar1 ii¢c temel Ingilizce (Essentials) dersi aldilar.
Essentials derslerine ek olarak, giinde iki saatlik Okuma ve Yazma dersleri (Skills) aldilar ve
seviyelerine gore standardize edilmis Longman Akademik Okuma ve Yazma Becerileri 3 (Longman
Academic Reading & Writing Skills 3) ders kitabini kullandilar. Arastirmanin 6rneklemi, kolay
ornekleme yontemiyle secilen 40 6grenciden (19 = Kontrol grubu, 21 = Deney grubu) olusmaktadir.
Ogrencilerin yaslar1 18 ile 24 arasinda degismektedir. Yalmzca deney grubunda gérev yapan
ogrencilerden bir tanesi 41 yasinda idi. Her iki gruptaki 6grencilerin ¢cogu Tiirk'tiir. Deney grubunun
Suriye, Irak ve Suudi Arabistan gibi Orta Dogu {ilkelerinden gelen alt1 uluslararasi 6grencisi varken,
kontrol grubunun benzer iilkelerden gelen yedi uluslararasi 6grencisi vardi. Bahsi gecen bu ¢alisma,
Temel Ingilizce Hazirlik Okulu'nda ikinci modiilde yapilmistir. Ogrencilerin sinav puanlari ve
ogretmenlerin gozlemleri, 6grencilerin dinleme becerilerinde bazi zorluklar yasadiklarmi ve bu
beceriyi zor bulduklarini ortaya koymustur. Dogrusal, tekdiize bir konusmaya maruz kalmak, notr

veya bigimsel ses tonu, farkli aksanlar, kelime se¢imi bu zorluklar etkileyen bazi faktorlerdir.
Materyal Tasarimi

Materyallerin tasarim siireci {i¢ ana asamadan olusmustur. Ik asamada, ¢oklu ortam
materyallerinde kullanilacak metinlere karar verilmistir. Unlock 3 Listening & Speaking ders kitabinin
temalar1 ve igerigi, derslerde kullanilan Unlock 3 Reading & Writing kitabiyla uyumluluk
gosteriyordu. Bu kitaptan alman metinlerdeki zamirler, kisisellestirilmis dilin temel 6zellikleri ile ilgili
olarak, dogrudan Ogrenenlere hitap etmek icin birinci ve ikinci kisi olarak degistirildi, edilgen
ciimleler etken yapilarla degistirildi ve ifadeler daha kibar bir forma uyarlandi. Bu siirecte igerigin
orijinalligini korumak ¢ok 6nemliydi ¢iinkii her iki grup da farkli tonlarda dinleme pargalar1 alsa da

igerikle ilgili ayni sorular sorulacakti. Kisisellestirme ilkesinin bilesenleri esas almarak iki farklh
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konusma stiline sahip metinler hazirlanmis ve renk kodlamasi yapilmistir. Mavi renkli ciimleler
glnliik ve kisisellestirilmis konusma stilini temsil etmek icin kodlanmistir, kirmizi renkli ciimleler

daha resmi veya notr bir anlatimi temsil ediyordu.

Hello everyone! Let's begin. Last week, we discussed (The topic is about) how the Ottoman Empire was
founded. As you may remember, we discussed that * the Ottoman Empire lasted for 623 years, in the
period from 1299 until 1922. In the 16th century, it was one of the most powerful states in the world. In a
map, it is shown that the eastern borders of If you look at the map, you will notice that the eastern borders
of the empire covered the region of south-eastern Europe - that is, modern day Greece and Bulgaria. In
the south, it included, Egypt, Algeria, and Yemen, and in the east, Azerbaijan, Armenia, and Irag. Today,
we will discuss one of the most important events in the history of the empire and the man who was behind
it. Mehmed Il was the conqueror of Constantinople and this event was one of the turning points in the
history of the empire. The conquest of Constantinople by Mehmed Il was one of the turning points in the
history of the empire. First, we will look at the political situation in Constantinople in the 15th century.
Then, we will discuss the conquest of the city. Constantinople, which in modern times we know is known
as Istanbul, was founded by the Roman emperor, Constantine the Great, in 330 AD. By the 15th century,
the city was the capital of the Byzantine Empire. Do you know the meaning of Byzantine? ‘Byzantine’ is

the term we used for the Roman Empire in the Middle Ages.

Sekil 1. Renk kodlamasi ile her iki konusma stilinin gosterimi

Bunu takiben her dinleme i¢in Google Formlar kullanilarak igerikle ilgili coktan se¢meli beg
soru olusturulmus ve bu sorular, bes alan uzman: tarafindan kontrol edilerek gerekli degisiklikler
yapilmigtir. Oncelikle baz1 dilbilgisi hatalar tespit edilip diizeltilmis ve anlami1 daha net hale getirmek
icin ifadeler yeniden yazilmugtir. Tkinci olarak, seceneklerde verilen rakamlar kafa karisikligia neden
olmamak ve daha organize bir soru yapisi elde etmek icin kiiglikten biiytige dogru siralanmistir. Son
olarak, sorular, ¢ikarim ig¢in dinleme sorularindan baslayarak ayrintilar i¢in dinleme sorulariyla
gidecek sekilde siralanmigtir. Sorularin son sekli okulun Olgme ve Degerlendirme Birimi tarafindan

da onaylanmigtir.

3) Which one is the best definition of the term "Byzantine"? *

(O 1tis the term used for Roman people
O It is the term used for calling the Roman emperor
o It is the term used for capital city of the Roman Empire

O It is the term used for the Roman Empire in the Middle Ages

4) Which one is NOT correct about the Ottoman Empire? *

(O 1t had approximately 70,000 inhabitants
(O 1tlasted for over 600 years
O It had a very successful sultan who conquered Constantinople

O It was one one the most powerful states around the world

Sekil 2. Dinledigini anlama sorularinin olusturulmasi
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Ikinci asamada, dinleme parcalar1 hem giinlitk konusma hem de resmi konusma stilinde cep
telefonu kullanilarak kaydedilmistir. Ses kalitesini artirmak i¢in farkli araglar kullanilmistir. Bu araglar
ses formatini doniistiirmeye ve daha yiiksek ses saglamaya olanak saglamistir. Arka plan seslerini
gidermek ve sesi sikistirmak i¢in ise Camtasia kullanildi. Coklu ortam sunumlar1 olusturmak igin,
web sayfalarinda igerige uygun gorseller ile dgrenci ders kitabindaki tinitelerden alinan gorseller

taranmis ve kullanilmisgtir.
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Sekil 3. Coklu ortam sunusunun 6rnek gosterimi
Veri Toplama

Coklu ortam sunumlarinin uygulanmasin igeren veri toplama siireci sekiz hafta siirmiistiir.
Veriler, arastirma sorularini ele almak igin gesitli araglarla toplanmistir. Giinlitk konusma stilinin
ogrencilerin dinleme performansi iizerinde resmi stile kiyasla bir etkisinin olup olmadigini anlamak
i¢in, bir On test-son test tasarimi kullanildi. Ek olarak, 6grenci skorlarinda siireg igerisinde herhangi bir
dalgalanma olup olmadigini gérmek icin 6grencilerin ¢oklu ortam sunumlarindaki asamali dinleme
performanslar1 hesaplandi. Ogrencilerin ginliik konusma stili deneyimlerine yonelik algilarini

aragtirmak i¢in deney grubuna bir anket uygulanmais ve yar1 yapilandirilmis goriismeler yapilmustir.

On test & son test: Calismay1 uygulamadan 6nce bir 6n test yapilmasi, verilerin test-tekrar test
yontemi ile giivenilirligini saglamay1 ve dogrulamay1 amaclamigtir. Bu yontem genellikle siireklilik
olarak tanimlanir. Bir ¢alismanin sonuglar yiiksek derecede kararliliga isaret ettiginde, bu sonuglarin
benzer bir metodoloji altinda zaman iginde yeniden {iretilebilecegi anlamina gelir (Golafshani, 2003).
Test, iki farkli dinleme boliimiiniin birlestirilmesiyle olusturulmustur. Her bir boliimde, yedi ¢oktan
se¢meli ¢ikarim ve ayrinti sorularini kapsamistir. Her iki testin toplaminda 12 ayrintilar i¢in dinleme
sorusu ve iki ¢ikarim yapmak i¢in dinleme sorular1 mevcuttur. Her iki dinleme pargasi da dilin anadil

konusmacisi tarafindan seslendirildi ve tiim testin tamamlanmasi 30 dakika siirdii. Dinleme parcalar1
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yedi ila sekiz dakika uzunlugundaydi. Coklu ortam materyalini olusturan iki dinleme pargas: iki kez
oynatilmistir. Her iki gruptaki ogrencilere bu sorular gevrimici bir form aracilifiyla iletilmis ve
ogrenciler sorulari dinlerken cevaplamiglardir. Test ve sorular, okulun Olgme ve Degerlendirme
Birimi tarafindan olusturulan ve uygulanan bir 6nceki yilin Bl seviyesi ara sinavindan alinmaistir.
Ayni sorulari iceren Ozdes test, Ogrencilerin ilk ve son puanlarimi karsilastirarak dinleme

performanslarini l¢gmek i¢in son test olarak kullanild.

Coklu ortam sunularindaki performanslar: Arastirmanin uygulama siirecinde deney grubuna
dogrudan dinleyiciye hitap edilerek etken yapida ciimleler, giinlitk konusma benzeri ifadeler igeren
kisisellestirilmis anlatim ile ¢oklu ortam materyali sunulmustur. Bununla birlikte kontrol grubu,
konusmacinin tonunun tarafsiz ve resmi oldugu kisisellestirilmemis anlatimla ayni igerigi almistir. Bu
siire¢ dort hafta siirmiis ve her iki gruba toplamda sekiz ¢oklu ortam sunumu yapilmistir.
Ogrencilerin form {izerindeki gikarim ve detay sorularina verdikleri cevaplar her dinlemede 12,5 puan
tizerinden derecelendirilmis ve sekiz sunum uygulamasi sonunda toplam 100 puan iizerinden

degerlendirilmistir.

Anket: Ogrencilerin glinlitkk konusma tarzinda yaptiklar: dinleme uygulamalarindaki deneyimlerine
yonelik algilarin1 anlamak amaciyla deney grubuna dokuz maddeden olusan uyarlanmis kapali uglu
bir anket yedinci haftada verilmistir. Anket, literatiirdeki ¢calismalardan birinden uyarlanmistir (Kurt,
2011) ve bu calismanin arastirma alanlari ile ilgili olmadigi kararlastirilan bazi maddeler bu
¢alismanin anketinden cikarilmistir. Maddeler, materyallere yonelik begeni, materyallerin cekiciligi,
dinleme becerilerinin gelismesi, icerigin 6zgiinl{igii, materyaller hakkindaki genel algi, materyaller ile
calismadaki rahatlik diizeyi, konusma stili tercihi, kullamilan konusma diline asinalik ve anlama
kavramlar1 ile ilgilidir. Anket su ifadeleri icermektedir: “(1) Kesinlikle katimiyorum”, “(2)

oo v

Katilmiyorum”, “(3) Tarafsizim”, “(4) Katiliyorum”, “(5) Kesinlikle katiliyorum” (Bkz. Ek 2).

Goriisme: Yar1 yapilandirilmis goriismelerin kullanilmasi, hem esnek hem de verimli oldugu
diisiiniildiigiinden nitel veri toplamanin yaygin bir yoludur (Kallio ve ark., 2016). Olguyu zengin ve
ayrintili bir sekilde anlamak igin, materyalleri giinliik konusma tarzinda dinleyen &grencilerle yari
yapilandirilmis goriismeler yapilmistir. Goriisme sirasinda Ogrencilerden ankette verdikleri
cevaplarmmi detaylica agiklamalar istenmistir. Her 6grenciyle ayr1 ayr goriisme yapilmis ve goriisme

sirasinda 6grencilerin cevaplari arastirmact tarafindan mobil olarak kaydedilmistir.
Veri Analizi

Tiim nicel veriler, farkli testler kullamilarak SPSS iizerinde analiz edilmistir. On test-son
testten elde edilen veriler, veri dagiliminin normal olmamas: ve gruplarin hemen hemen ayni sayida
Ogrenci icermesi nedeniyle SPSS {iizerinde Mann-Whitney U testi ile analiz edilmistir. Ayrica her
grupta 30'dan az 6grenci vardir. Bu sebeple, parametrik olmayan testler kullanilmistir. Test, Wilcoxon

sira toplamu testi olarak da adlandirilir ve iki grubu karsilastirmak ve belirli bir dagilim olmaksizin bir
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degisken iizerinde aralarindaki farklar1 bulmak i¢in kullanilir (Mann & Whitney, 1947; Wilcoxon,
1945). Her grubun 6n ve son test puanlarinin karsilastirilmasi Wilcoxon isaretli sira testi ile analiz
edilmistir. Ayrica, siire¢ boyunca 6grenci puanlarinda dalgalanma olup olmadigini goérmek icin
Ogrencilerin sekiz ¢oklu ortam sunumunun sonuglarindan toplanan dinleme puanlari ve ortalama
puanlar1 hesaplanmustir. Ogrencilerin tecriibelerine yonelik algilarini kesfetmeyi amaglayan anket
maddeleri, hesaplama araclar1 ve standart sapmalar yoluyla betimsel istatistikler ¢alistirilarak analiz

edilmistir.

Ogrencilerden toplanan nitel veriler, arastirma sorularini etkili bir sekilde ele almak icin bir
veri setindeki Oriintii veya temalar1 anlamlandirmak igin tematik analiz yoluyla analiz edilmistir.
Arastirmaci, anlam ortaya ¢ikarmak icin, gesitli durumlarda baskalarinin biricik deneyimlerini ve
algilarin1 yorumlarken kendi becerileriyle bir ara¢ gorevi gormiistiir (Maguire ve Delahunt, 2017).
Toplanan veriler kategorilere ayrilmis ve {i¢ tema ortaya gtkmustir: 1) Ogrencilerin giinliik konusma
stilini kullanmalarindaki genel tercihi, 2) Ogrencilerin dinleme galismalarinda giinliik konusma stilini
kullanmaya yénelik duygulari, 3) Ogrencilerin, dinleme galismalarinda giinliik konusma dili

kullanarak yaptiklar: 6grenme deneyimlerine iligskin goriisleri.
Giivenilirlik ve Gegerlilik

Veri tiglemesi, insan davramisinin karmasikligini ¢oklu bakis agilariyla anlamaya yonelik bir
uygulamadir (Cohen & Manion, 2000). Bu ¢alismada, ¢oklu ortam sunumlarina dayali anket, goriisme,
on test, son test ve dinleme testleri gibi bulgular1 karsilastirmak ve giivenilirligi artirmak icin farkl
araclar kullanilmistir. Anket ve goriisme ikinci aragtirma sorusuna cevap bulmay: amaglarken, testler
ilk arastirma sorusuna cevap aradi. Ayrica anket ve goriisme, ikinci arastirma sorusuna da katkida

bulunmak i¢in tasarlandi. Bu nedenle, tiim veri toplama araglar: birbirleriyle iliskilidir.

Calismada deneysel bir arastirma tasarimi kullanildigindan ve genis 6grenci gruplariyla
yliriitiildiiglinden, calisma ciktilarini genellestirmek igin katilimcilarin se¢iminde uygun orneklem
yontemi izlenmistir. Ayrica arastirmaci, daha gegerli ve objektif sonuglar elde etmek amaciyla 6n test
uygulama siirecine biiyiik 6nem vermistir. Bu nedenle okulun standartlastirilmis ara smav dinleme
materyalleri 6n test olarak kullanilmis ve uygulama 6ncesinde madde kolayligini1 ve madde ayrimim
iceren testin madde analiz raporu istenmis ve tekrar analiz edilmistir. Madde gii¢liigii hesaplanarak o
maddeye dogru cevap veren Ogrencilerin ylizdesi toplanmig ve sorunun zorluk derecesini
yansitmistir. Buna ek olarak madde ayrimi, bir sorunun yiiksek puan alan 6grenciler ile diisiik puan
alan Ogrencileri ne kadar basarili bir sekilde ayirt ettigini gostermektedir. Anket maddeleri ayrica
SPSS (Cronbach's Alpha =, 927) iizerinde giivenilirlik analizi ile test edilmistir. Arastirmaci, 6n test-son
test kontrol grubu tasarimmin dezavantajlarindan birini en aza indirmek icin on test ile son test

arasindaki siireyi uzatmak ve 6grencilerin gercek son test performanslarint degerlendirmek igin alt1
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hafta sonra son testi gergeklestirmistir. Bunun yani sira dinleme materyallerinde kullanilan temalar ve

metinler gegerliligin daha iyi saglanmasi i¢in gegerli bir ders kitabindan alinmistir.

Uygulama materyallerinin, maddelerinin ve sorularinin anlasilirligini 6l¢mek igin, bu ¢alisma
ayni metodoloji altinda akademik yilin ilk modiiliinde farkli katihimcilarla pilot olarak ytiirtitiilmiistiir.
Aragtirmacinin  gézlem ve bulgularindan hareketle ankette yer alan maddeler ve dinleme
uygulamalar1 sonrasinda kullanilan sorular revize edilmistir. Ayrica, bir pilot calisma yapmak,
aragtirma sorularim1 daha iyi ele almak i¢in bulgularin tutarhiligini ve giivenilirligini 6l¢gmeyi de
amaglamistir. Pilot calismadaki katihmecr sayisi, yaslar: 18 ile 24 arasinda degisen orta diizeydeki
ogrencilerden olusan 36 kisidir. Deney grubu, ¢ogunlugu uluslararasi olan 15 6grenciden olusurken,

kontrol grubu, Tiirk ve uluslararasi 6grencileri bir araya getiren 17 6grenciden olusmaktadir.

Etik Standartlarla Uyum

Bu caligmada, "Yiiksek Ogretim Kurumlari Bilimsel Arastirma ve Yaym Etigi Yonergesi"
kapsaminda uyulmas1 gerektigi belirtilen tiim kurallara uyulmustur. Direktifin ikinci boliimii olan
"Bilimsel Aragtirma ve Yaym Etigi Karsii Onlemler" baghg: altinda belirtilen islemlerin higbiri
gerceklestirilmemistir. Calismanin uygulanmasina ve verilerin toplanmasina baslamadan dnce, okul
yonetimi ve Altinbag Universitesi Bilimsel Arastirma ve Yayin Etik Kurulu'ndan 13/05/2020 tarihinde
etik onay alindi. Etik degerlendirme belgesi yaymn numaras: asagidaki gibidir 96136591-050.06.04-
E.7188. Ardindan, katilimcilardan bir onay formu araciligiyla ¢calismaya kendi rizalariyla katildiklarinm
bildirmeleri istendi. Katilimcilar, calismanin amaci, geri ¢ekilme haklar1 ve kisisel bilgilerinin gizliligi

konusunda bilgilendirildi.

Bulgular

S1. Giinliik konusma dilinin 6grencilerin ikinci yabanc1 dil dinleme performanslarina bir

etkisi var midir?

Her iki gruptaki 6grenciler, iki konusma stiliyle ¢oklu ortam sunumlarmin uygulanmasindan
sonra ilk ve son puanlar: arasinda bir fark olup olmadigini anlamak amactyla bir 6n test ve son teste
tabi tutulmustur. On ve son test uygulamasi arasinda 6grencilerin resmi veya konusma tarzinda sekiz
¢oklu ortam sunumunu izledikleri ve dinledikleri bes haftalik bir siire vardi. Wilcoxon testi sonuglari,
deney grubunun son test sonucunda anlaml: bir farklilik gosterdigini ortaya koymustur (z = -3,088 /
p> 0,01). Benzer sekilde, bigimsel tarzda dinleme materyalleri {izerinde ¢alisan kontrol grubu, deney
grubundan biraz daha yiiksek (z = -2,722 / p> 0,01) anlamli bir farklilik gostermistir. Sonuglar, her iki
grubun da sekiz farkli dinleme uygulamasinda gergeklestirdikten sonra son testte bir gelisme
gosterdigini ortaya koymustur. Ek olarak, sekiz ¢oklu ortam sunumundan elde edilen puanlar,

ogrencilerin dinleme uygulamalar1 puanlar: arasinda bir dalgalanma oldugunu gosterdi.
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Coklu ortam 6grenimiyle kuramlastirilan resmi konusma stiline kiyasla, giinliikk konusma
stilinin 6grencilerin dinleme performansi iizerinde herhangi bir etkisinin olup olmadigini arastirmak
amaciyla, her iki grubun 6n test puanlarin karsilastirmak i¢in Mann-Whitney U testi uygulanmistir.
Sonuglar E (X' =7,7143) ve C (x = 7,1053) arasinda onemli bir fark olmadigini gosterdi. Gruplarin son
test sonuglarini karsilastirmak i¢in ayni test yapilmistir. Gruplarin son test puanlari olaganiistii bir E

(x=9,7619) ve C (x=9,00) ayrimi1 gostermemistir.

Tablo 1. Deney ve kontrol grubu son test sonuclarinin karsilastirmas:

Degiskenler Gruplar n Ortalama MD z p
Sorular E 21 21,83 10.00 -.550 0.582
C 19 19,03 10.00

S2. ingilizcenin ikinci yabanci dil olarak 6gretildigi siniflarda giinliik konusma dili

kullanilarak yapilan dinleme ¢alismalarina iliskin 6grencilerin bakis a¢ilar1 nelerdir?

Ginliik konusma stili kullanimina yonelik algilar bir anket ve yari1 yapilandirilmis bir
goriisme yoluyla arastirilmistir. Tablo 2, 21 6grencinin anket maddelerine verdigi yanitlara gore her

bir maddenin medyan, mod ve aralik degerlerini gostermektedir.

Tablo 2. Her bir maddenin medyan, mod ve aralik degeri

Madde1l Madde2 Madde3 Madde4 Madde5 Madde®6 Madde7 Madde8 Madde9

N 21 21 21 21 21 21 21 21 21

0 0 0 0 0 0 0 0 0
Medya
N 4,0000  4,0000 50000 4,0000 50000 4,0000 4,0000 4,0000 5,0000
Mod 4,00 4,00 5,00 5,00 5,00 4,00 4,00 5,00 5,00
Aralik 3,00 3,00 3,00 4,00 3,00 3,00 4,00 4,00 3,00

Medyan orta deger iken mod, veri setinde en sik goriilen sayidir. Aralik, en yiiksek ve en
kiiciik deger arasindaki farktir. Mod degerleri, 6grencilerin ¢ogunlukla giinlitk konusma stiline
yonelik olumlu algilara sahip olduguna isaret eden ifadelere ya kesinlikle katildiklarmmi ya da
katildiklarini gostermektedir. Madde 3 ve Madde 9, dgrencilerin dinleme becerilerindeki basariya
iliskin algilarini arastirmistir. Bu 6gelerin mod degerleri, 6grencilerin ¢ogunlukla giinliik konusma
stiliyle dinleme becerilerini gelistirdiklerine inandiklarimi yansitmaktadir. Benzer sekilde, 6grencilerin
¢ogu stilin ozglinliik ozelligi ile ilgili olarak Madde 4 ve Madde 8'de verilen ifadelere kesinlikle
katilmaktadir. Mod degerleri, 6grencilerin konusma tarzini gercek hayattaki bir konusma olarak
algiladiklarini yansitmistir. Son olarak, dgrencilerin ¢ogu dinlemelerde kullanilan giinlitk konusma

stilinin Madde 5'in mod degerini yansittig1 icin 6nemli oldugu konusunda kesinlikle hemfikirdir.

Deney grubundaki ogrenciler, sekizinci haftada yar1 yapilandirilmis bir goriisme ile giinliik

konugma stiline iliskin deneyimleri hakkinda goriiglerini paylasmaya davet edilmistir. Goriisme, bu
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¢alismanin ikinci arastirma sorusunu cevaplamak igin algilarini daha derin bir sekilde anlamay:
amaclamistir. Ayrica, goriismenin icerigi anket maddeleri ve Ogrencilerin ifadelere verdikleri
cevaplardan olustugu icin o6grenciler, anketteki deneyimlerini ve goriislerini detayll bir sekilde
agiklama ve hatta cevaplarini diizeltme sans: bulmuslardir. Goriismede 18 6grenciden toplanan nitel
veriler analiz edilirken, ifadeler kodlanmis ve ardindan NVIVO araciligiyla tematik olarak analiz

edilmistir. Analiz sonucunda ii¢ tema ve yedi alt tema ortaya ¢ikmustir.

Goriismenin bulgulari, 6grencilerin biiyiik bir kisminin kullanilan dil kisisellestirildiginde
konusmacinin dilini anlamanin daha kolay oldugunu diistindiikleri i¢in giinlitk konusma tarzinda
dinleme materyallerinde performans gostermekten keyif aldiklarini ortaya koymustur. Ogrencilerin
ifadeleri, giinlitk konusma stilinin sadece dinleme becerilerini degil, ayn1 zamanda dili anlamanin
daha kolay oldugu diisiiniildiigiinde telaffuzu da gelistirdigini gosterdi. Ornegin Katihma1 034,
"Dinledigimde telaffuzumun gelistigini diisiiniiyorum ¢iinkii baz1 kelimeler duyuyorum ve bunu

nasil telaffuz edebilecegimi 6grenebilirim" ifadesini kullanmistir.

Ayrica Ogrenciler dinlemenin igerigiyle ilgilenmeseler bile konusmaciy1r dinlemeye devam
ettiklerini, ¢linkii gilinliik dil ve tanmidik kelimelerin kullaniminin konuya olan ilgiyi artirdiginm
belirtmislerdir. Hemen hemen tiim 6grenciler konusmacilar1 "arkadaslar1" olarak algiladiklar: igin
giinlitk konusma tarzim "gergek yasam dili" olarak tanimladilar. Ornegin, Katilimc1 031 “Merhaba
arkadaslar, bugiin bla bla hakkinda konusacagiz” ornegini vererek arkadasimla benzer ifadeleri
kullandigim gibi dinlerken arkadasimla konusuyormus gibi dinleme etkinliginden zevk aldim”
demistir. Bu nedenle dgrencilerin ¢cogu kendilerini daha rahat ve stressiz hissettiklerini belirtmislerdir.
Ogrenciler giinliikk yasamda benzer kelime ve ciimleler duyduklarini belirttikleri i¢in “konusma
stilinin 6zgtinliik 6zelligi” konusundaki goriislerini daha fazla yansitmislardir. Ornegin Katilimer 039,
“iki kisi arasindaki bir sohbet gibiydi. Ingiliz filmlerinde konusulan dile benziyordu”. Bu nedenle, bu
materyallerin bir dersteki gorevler degil, glinliik yasamdaki konusmalar olduguna inaniyorlardi. Bu

nedenlerden dolay1 &grencilerin ¢ogu tiim derslerde giinlitk konusma stilini tercih ettiklerini

belirtmislerdir.

Bunlarin disinda sadece Katilimec:r 028, resmi dil kullanildigi zamanlarda konusmaya
odaklanabilecegini ve ¢ogu sinavda kullanilan konusma stilinin resmi olmas: nedeniyle resmi
konugma stili materyallerinde performans gostermesi gerektigini ifade etmigtir. Ancak, dinleme
materyallerinde kullanilan konusma stilinin 6zgiin oldugu konusunda diger ogrencilerle ayni
fikirdeydi. Bunun yaru sira, Katilimcr 024 konusma stilini “resmi” olarak algilad: ve begendigini ifade
etti: “Hosuma gitti. Farkl1 bir konusma tarz1”. Ancak, konusma tarzinin 6zellikleri hakkinda goriisii
soruldugunda, herhangi bir fikir paylasmadi. Sonug olarak, goriismeler, 6grencilerin% 88'inin gesitli

nedenlerle karsilikli konusma tarzi hakkinda olumlu goriislere sahip oldugunu gostermistir.
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Tartisma

Ik arastirma sorusu, giinliik konusma stilinin 6grencilerin dinleme performansin etkileyip
etkilemeyecegini anlamay1 amaglamistir. Deney grubunun o6n test ve son test puanlarindan elde
edilen verilerin analizi sonucunda ortaya ¢ikan bulgular, 6grencilerin performanslarini artirdiginm ve
son testte daha yiiksek puanlar aldigimi gostermistir. Anket ve goriisme bulgular da 6grencilerin
konusma tarzinda ¢oklu ortam materyalleri ile pratik yaptiktan sonra dinleme performanslarini
gelistirdiklerine inandiklarini belirttikleri i¢in bu sonucu desteklemistir. Ancak her iki grup da son
testte puanlarini ytiikseltmis ve performanslar: karsilastirildiginda nicel verilerin sonuglar ile giinliik
konusma tarzi kullaniminin O6grencilerin dinleme performansini 6nemli Olgiide artirmadigim
gostermistir ve stillerin dinleme performans: {izerindeki etkisi arasinda anlamli bir fark
bulunamamustir. {lk aragtirma sorusuna iligkin bulgular, Mayer'in Coklu Ortamla Ogrenme Teorisinin
Kisisellestirme Ilkesi ve literatiirdeki diger bazi galismalarla tutarli degildir (Dutke ve ark., 2016;
Kartal, 2010; Lin ve ark., 2020; Mayer ve ark., 2004; Rey & Steib, 2013; Schrader ve ark., 2018).

Bunun ilk nedeni, bu ¢alisma giinliik konusma stilinin dinleme uygulamalar1 iizerindeki
etkisini gormeye calistigindan, ekran metninin degil sesli anlatimin kullanilmasiyla yapilmis olmasi
olabilir. Kisisellestirme ilkesi, konusmacinin asinaligini artirmak i¢in makine sesi yerine insan sesinin
kullanilmasini 6neren ¢oklu ortamla 6grenmenin ses ilkesi ile desteklenmistir. Bu nedenle ses ilkesinin
yoklugu literatiirdeki diger c¢alismalarin sonuclarini etkilemis ve sosyal varolusun iyi
desteklenmemesi nedeniyle bulgular1 siipheli birakmis olabilir. Bu tutarsizigin ikinci nedeni ise
kiiltiir etkisiyle ilgili olabilir. Literatiirdeki ¢alismalar, baglamsal ve kiiltiirel faktorlere bagli olarak
gesitli sonuglar gostermistir. Bazi arastirmalar, konusma dilinin zihinsel ¢abayi artiran bir stil olarak
algilandigini ve bu nedenle resmi konusma tarzinin 6grenciler tarafindan daha direkt algilandiginm
gostermistir (Ayub ve ark., 2018). Farkli baglamlarda yapilan arastirmalar, bu algmin 6grencilerin
basarisint hem olumlu hem de olumsuz yonde etkiledigini gostermistir (Lin ve ark, 2020). Tiirkiye'de
yapilan bu c¢alismaya benzer sekilde, gruplarin son test basari puanlari arasinda onemli bir fark
gozlenmemistir (Kurt, 2011). Giinliik konusma stilini destekleyen diger calismalarin aksine Kurt
(2011) bir buguk saatlik bir uygulama yiiriitmiistiir. Bu nedenle arastirmaci, ¢alismalarinin ¢ogunun
kisa bir uygulama siiresine sahip olmasindan 6tiirii, ¢alismasinin sonuglarinin daha giivenilir sonuglar
yansittigini iddia etmistir. Kurt (2011) ile uyumlu olarak, bu ¢alismada dort haftalik bir siiregte sekiz
¢oklu ortam sunumu kullanilmistir ve her sunum ii¢ dakikaya kadar siirmiistiir. Kisa stireli
materyallerin sunulmasmin nedeni, dikkat kaybi olasiigini en aza indirerek ogrencilerin odak
noktasini sonuna kadar tutmakti. Buna ek olarak, ¢oklu ortam sunumlarmin dort hafta boyunca
siirekli uygulanmasi, konusma stillerine yeterli diizeyde maruz kalma ve dil egitiminde yogun pratik
yapilmasi ile sonuglarin giivenilirligi arttirilmistir. Ayrica Canan (2018), 6grencilerin ikinci dil olarak
1ngilizce ogrendikleri bir ortamda kisisellestirilmis ve Kkisisellestiriimemis deney gruplar ile bes

haftalik bir calisma yiirtitmistiir. Sonuclar, kisisellestirilmemis anlatimin, mevcut calismanin
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sonuglariyla tutarl olan 6grenme ¢iktilarin iyilestirerek 6grencilerin daha iyi 6grenmelerine yardimai
oldugunu gosterdi. Canan (2018), literatiirdeki ¢alismalarin 6grencilerin anadilinde kisisellestirme
ilkesinin arastirildig1 bir ortamda yiirtitiildiigiinii vurgulamistir. Calismanin (Canan, 2018) ve bu
calismanin bulgulari, kisisellestirme ilkesinin dil 6grenme baglamlarinda arastirilmadigimi ve

alanyazinda bir bosluk oldugunu iddia etmektedir.

Ikinci aragtirma sorusuna cevap vermek amaciyla, giinliik konusma tarzinda dinleme
materyallerini alan deney grubundaki 6grencilere, dokuz maddeden olusan bir anket ve bu soruya
dayali yar1 yapilandirilmis bir goriisme ile 6grenme deneyimlerine iliskin gortisleri sorulmustur.
Ogrencilerin anketteki cevaplar: goriismeler ile desteklenmis, goriis ve inanclarina iliskin detayl
veriler toplanmistir. Amag, bir Ingilizcenin ikinci yabanai dil olarak &gretildigi bir simftaki dinleme
uygulamalarinda giinliik konusma stili ile pratik yapmaya yonelik algilarini kesfetmekti. Anket ve
roportajin bulgulari, 6grencilerin ¢ogu aym kelimeyi kullandigi ve bu konusma stilini "arkadagca"
veya "bir arkadas veya aileyle konusuyormus gibi" olarak tanimladig i¢in dinleme uygulamalarinda
ogrencilerin ¢ogunun giinlitk konusma stilinden hoslandiklarini yansitmistir. Bilgisayarli materyal
ortaminda yapilan baska bir ¢alisma, kisisellestirilmis gruptaki ogrencilerin bu stili “bir insanla
konusmak” olarak tanimladiklarini belirtip ayn1 bulguyu desteklemistir (Kurt, 2011). Ayrica konusma
stilinin dostga tonu, icerigi anlamanin daha az zor oldugu ve ilgi diizeyinin artti1 seklinde

algilanmistir (Kartal, 2010).

Ote yandan bir dgrenci, resmi konusma stilinin icerige odaklanmasina yardimai oldugunu ve
onunla pratik yapmaya aliskin oldugu icin bu stili tercih edecegini ve smavlarda genellikle resmi
konusma stiline maruz kaldigini belirterek goriisiinii ifade etmistir. Alanyazinda 6grencilerin egitim
gecmisini ve kiiltiiriin etkisini vurgulayan bu bulguyla paralel (Ayub ve ark., 2018; Rey & Steib, 2013)

bazi ¢alismalar sunulmaktadir.
Sonug¢

Bu arastirma, giinlitk konusma stilinin bir EFL (hngilizcenin ikinci yabanci dil olarak
ogretildigi) ortaminda Ogrencilerin dinleme performanslar1 iizerinde herhangi bir etkisinin olup
olmadigimi bulmay1 ve giinliik konusma stiliyle yaptiklar1 6grenme deneyimlerine yo6nelik algilarini
kesfetmeyi amagladi. Dinleme uygulamalarindan ve son test sonuglarindan elde edilen bulgular,
ikinci bir dil orta diizey ortaminda giinliik konusma tarzinin resmi konusma stiline gore dinleme
basarisinda anlamli bir fark yaratmadigim gostermistir. Ote yandan anket ve goriisme bulgulart
Ogrencilerin bazi nedenlerden dolay: giinlitk konusma tarzina yonelik olumlu goriis ve duygulara
sahip olduguna isaret etmektedir. Ogrencilerin bu konusma stiline y&nelik olumlu duygu ve
diisiincelerinin ¢ogunlukla 6zgiinliik ozelligine dayandig1i sonucuna varilabilir ¢linkii konugmaci
dogrudan hitap etme, retorik sorular ve kibar ifadeler kullandiginda, "bir insan veya arkadasla

konusuyormus gibi" hissettiklerini ve gercek hayatla bag kurduklarin belirttiler. Bu durum, konusma
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tarzinin sosyal mevcudiyet ile iliskilendirilmesini saglamistir. Bu faktorle ilgili olarak Ogrenciler
dinleme becerilerini gelistirdiklerine, konusmaya daha fazla odaklandiklarina ve kendilerini daha

rahat hissettiklerine inandiklarini belirttiler.

Ancak arastirmanin bulgular 6grencilerin giinlitk konusma stiline yonelik olumlu algilara
sahip olmalarina ragmen basari {izerinde anlamli bir etkisinin olmadigini gostermektedir. Bu sonucun
ana nedeni, kisisellestirme ilkesinin yabanci bir dille arastirildig1 baglamla ilgili olabilir. Bu baglamda
Ingilizce, 6grencilerin dinleme materyallerinde performans sergilerken &nlerine yeterli dil bilgisi ve
hatta yabanci dil kaygis1 gibi baz1 engeller koymus olabilir. Bu nedenle, 6grenciler dilin nezaketini ve
ilkenin bilesenlerini anlamamis olabilirler. Bu durum, kisisellestirme ilkesi bilesenlerinin Onerilen
olumlu etkilerini etkisiz hale getirmis olabilir. Yabanc1 dil 6grenme ortaminda kisisellestirme ilkesinin
uygulanmasi alaninda literatiir yetersizdir. Literatiirdeki boslugun, farkli 6grenci profilleri ile ¢esitli
baglamlarda devam eden arastirmalarla doldurulmas: gerekmektedir ve bu konu, egitim materyali
tasarimcilar1 ve egitimciler tarafindan ele alinmalidir. Daha fazla arastirma icin bir oneri olarak,
benzer galisma Ingilizcenin daha alt seviyelerde &gretildigi baglamlarda yapilirsa dinleme basarist
tizerinde farkli etkilere sahip olabilir. Ayrica ¢oklu ortam materyallerinde arastirmacinin kendi sesini
kullanarak seslendirme yapmasi, caligmanin bir sirlamasiydi. Ogrenciler igin tarudik bir ses
olmasmna ragmen, aym: zamanda sonugclar: etkileyebilecek bir sinirlama olmus olabilir. Bu nedenle,
ilerideki ¢alismalarda, katilimcilara asina olmayan bir konusmacinin sesi, 6zellikle anadili ingilizce
olan birinin anlatimi kullanilabilir. Son olarak, bu c¢alismanin sonuglar1 ikiden fazla grupla
yliriitiilerek deney ve kontrol grubu disinda genisletilebilir. Gruplara giinliik konusma tarzi ve resmi
konusma tarzi ¢oklu ortam materyalleri verilebilir ve diger bir gruba herhangi bir uygulama

yapilmayabilir. BOylece konusma tarzlari ile materyaller arasindaki fark net bir sekilde anlasilabilir.
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Introduction

Teachers and instructional designers put forth numerous tools and implement strategies to
improve the standards of teaching practices and conditions. In fact, the grounds of contemporary
educational technology date back to the 19th and early 20th century with the attempts to employ
visual figures to enhance lessons (Molenda, 2008). Blackboards, maps and projectors are some early
tools used in most classes. The continual integration of technology into education has reinforced the
concept of “multimedia” which is the combination of multiple media such as text, image, audio and
graphics. The roots of the research on this concept reflect that educators aimed to investigate the
efficiency of multimedia in learning (Niaz & Logie, 1993; Mayer, Bove, Bryman, Mars and Tapangco,
1996; Mousavi, Low & Sweller, 1995). Contrary to previous teaching strategies, using multimedia
gives an opportunity to students to activate various sensory organs so that they can process the
instructional content thoroughly. This achieves more effective learning outcomes in a permanent way
(Zhen, 2016). Although some studies found that the application of multimedia contributes to learning,
using various formats of media at the same time may cause a drawback called = Cognitive Load. To
prevent this, Mayer (2005) presented the Multimedia Learning Theory and highlighted how to design
effective multimedia content in order to achieve permanent learning by minimizing the cognitive
load. Despite the effective design of the instructional multimedia material, learners are alone as they

are engaging with it while they are provided with visuals, sounds, and texts with different narration.

With the aim of enhancing the better quality of teaching, educators investigated effective
design conditions and styles to improve multimedia materials that drew attention to the
implementation of the “Personalization Principle”. This principle suggests that using a conversational
style language compared to a formal one enhances learning due to the decrease in cognitive load
(Reichelt, Kémmerer, Niegemann & Zander, 2014). Moreover, cognitive load can be reduced when the
audience is addressed with direct wording through possessive pronouns which are not employed in

formal language use (Moreno & Mayer 2000, 2004; Mayer, Fennell, Farmer & Campbell, 2004).

Even though the components of the Personalization Principle are described as social cues,

polite wording and narration style are also key concepts of interaction. There is not adequate research
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on listening skills (Canan, 2018) while the research area mostly consists of studies in the field of
science (Dutke, Grefe & Leopold, 2016; Kartal, 2010; Kurt, 2011; Schrader, Reichelt & Zander, 2018).
However, listening is considered an essential element to maintain communication (Nunan, 2002).
While students get accustomed to formal styles through listening materials and texts for years, the
current instructional practices that go hand in hand with improvements in technology require the use
of the conversational style to create an authentic learning setting (Canan, 2018). There is a need to find
the most effective speaking style to increase student achievement and adapt the instructional materials
accordingly. By doing this, achieving standardization in education and keeping up with the recent
pedagogical approaches in instructional technology can be obtained. With the goal of improving
listening skills and student achievement while learning a second language, this study investigated the
effectiveness of the personalization principle when instructional listening content was presented in a
conversational style to foster listening performance and attempted to explore learner perceptions
towards the experience of performing in conversational style listening materials. The purpose of these
attempts is to improve the listening skills of students in higher education level foreign language

contexts and motivate educators to conduct further studies in educational technology.
Literature Review

The personalization principle of multimedia learning theory suggests that learners can achieve
more meaningful learning from computerized multimedia materials when they are given in a
conversational style rather than a formal style (Mayer, 2009, 2014b). Conversational style can be
delivered by addressing the audience directly such as using “you” and “your” which triggers a self-
referential effect (Klein & Loftus, 1988). The self-referential effect is defined as relating the information
to self and, thus, increasing the organization and understanding of the content. Previous studies
claimed that recalling information was much simpler if the text contained personal references (Rogers,
Kuiper & Kirker, 1977). When these personal pronouns are omitted from the text, the narration turns
into a formal style. However, it is important to differentiate that personalization in multimedia
learning refers to the use of conversational style, while there are some other usages of personalization
related to personalized learning that are not related to multimedia learning. By this means, the
components of the personalization principle in multimedia learning are defined as narration style,

social cues, pedagogical agents, and polite wording.
Narration Style

Through retaining the content and the message while replacing the word “the” with first and
second-person pronouns such as "you" or "we," it is possible to achieve conversational style by making

changes as shown in the following examples (Kiihl & Zander, 2017):

“Formal”. The heart rate increases during exercise in order to transfer more oxygen to the

muscles.
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“Conversational”. When you exercise, your heart begins to beat to convey more oxygen to

your working muscles.

In the conversational style, the use of second-person pronouns activates self-reference through
direct addressing and active speech since it increases the level of interest in the communicated
information (Moreno & Mayer 2000; Rogers et al, 1977). The studies in the literature found similar

results:

e increase in retention but no significant difference in summative assessments in which students
are to transfer gained knowledge to new environments through conversational style materials
(Reichelt et al., 2014),

e increase in all the conditions regardless of the speaking style (either formal, conversational or
both) (McLaren, Lim, Gagnon, Yaron & Koedinger, 2006),

o the effect of the conversational style on achievement (Kurt, 2011; Park, 2015),

e student achievement through non-personalized learning materials (Canan, 2018; Kiihl &

Zander, 2017).

In addition, personalized language is perceived as more amicable, (Moreno & Mayer, 2000)

and it increases student motivation (Kurt, 2011; Reichelt et al., 2014).

Social Cues

Social cues trigger the mind for active engagement in the cognitive cycle through voice pitch
and tone, facial expressions and personal space (Mayer, 2005). Furthermore, an instructional message
with social cues stimulates the minds of the learners to trigger the sense of the speaker’s social
presence, enabling the feeling of being in contact with the speaker (Kurt, 2011; McLaren et al., 2006).
Lin, Ginns, Wang and Zhang (2020) aimed to explore the possible effects of two social cues on learning
in a computer-based learning environment with 98 Chinese undergraduate students. The findings
indicated that even though the conversational style enhanced retention, it required more mental effort
and resulted in pressure for the students. Additionally, using a regional dialect was found to improve
learning by using narrated animation on computer networks (Rey & Steib, 2013). To raise the
efficiency of multimedia design principles with social cues, it is essential to apply the personalization

principle to the pedagogical agent (Park, 2015).

Pedagogical Agent

Pedagogical agents as on-screen instructors are one of the key features of personalized
narration in contexts of education (Cassell, Sullivan, Churchill & Prevost, 2000; Moreno, 2005; Moreno,
Mayer, Spires & Lester, 2001). Agents can be presented with cartoon characters, animations, avatars
and characters to lead learning. The use of a pedagogical agent with personalized instruction resulted
in higher performance on retention and transfer tests (Moreno & Mayer, 2000). Despite that, Reichelt

et al. (2014) revealed that the absence of a pedagogical agent also resulted in higher achievement in the
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retention test, yet no significant effect was found on transfer. Similarly, the absence of agents
supported the positive effect of conversational language on learning outcomes (Schrader, Reichelt &

Zander, 2018).

Polite Wording

Mayer, Johnson, Shaw, and Sandhu (2006) suggested that learners perceive the rephrased
statements as more polite than direct statements. Use of polite wording also showed that when
learners performed with a polite agent, they engaged with the on-screen character more and increased
their transfer test scores (Rey & Steib, 2013). On the other hand, the findings of another study
indicated that participant background affected the study results because most of the students were
non-native speakers of English. Therefore, the students might have failed at understanding the
politeness of the language since formal language provided more direct instructions such as, “Press the

ENTER button.” (McLaren et al., 2006).

While the personalization principle in multimedia learning is well addressed and supported
in transfer tasks in several contexts, more research is needed on the issue of retention. The
effectiveness of this principle was mostly investigated in college settings (Ayub, Talib & Siew, 2018;
Canan, 2018; Kartal, 2010; Kurt, 2011; Lin et al., 2020; Mayer et al., 2004; McLaren et al., 2006; Reichelt
et al., 2014; Park, 2015; Schrader et al., 2018) and has been discussed in many fields, such as
astrophysics (Kartal, 2010), psychology (Reichelt et al., 2014), computer technology (Fazioli, 2009;
Kurt, 2011; McLaren et al., 2006), science (Dutke et al., 2016; Kartal, 2010; Lin et al., 2020; Mayer et al.,
2004; McLaren et al., 2006; Reichelt et al., 2014; Rey & Steib, 2013; Park, 2015; Schrader et al., 2018) and
second language learning (Canan, 2018). However, more empirical studies in the context of second
language learning and language skills performance with a longer treatment period are needed. As
Ginns, Martin and Marsh (2013) suggested, further research in different contexts and conditions at
different times need to be conducted. Outcomes of this study may bring forth ideas for educators in
Educational Technology and English Language Education fields and encourage others to conduct
further studies and contribute to the existing literature. In this light, the current study aimed to

answer the following research questions in an attempt to contribute to the literature:

1. Does conversational speaking style have an effect on students’ second language listening
performance?
2. What are students’ perceptions about the use of conversational speaking style in the listening
practices in EFL classes?

Method

Research Design

This study employs a design case method in which instructional materials were intentionally

developed based on the personalization principle of multimedia learning theory. In light of this
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theory, multimedia materials were created by employing two different speaking styles as formal and
conversational. To address the research questions, an investigation into the effect of these speaking
styles on students’ listening performance was conducted. The aim was to present the description of
the context, material design process and reflections so that new design solutions can be found and
encourage other designers for more unique practices (Lawson, 2004). Refraining from making
generalizations on research findings (Boling, 2010), the design case study aimed to provide rich
descriptions of the participants, setting and even failures so that researchers and designers who are
working in similar conditions can gain insights, improve the outcomes and gain new reflections in
various contexts. The researcher reflected on her own experiences about the material design and
implementation processes of the research study as well as sharing the reflections of students who
were exposed to the conversational style materials while taking part in second language listening

tasks in a multicultural environment.

Setting and Participants

The research was conducted at the Basic English Preparatory School at a private university in
Istanbul, Turkey. The school had a multinational population mostly consisting of Turkish students.
Apart from the Turkish, 50% of the population consisted of international students from Middle
Eastern countries such as Syria, Iraq, Iran, Qatar, and Saudi Arabia. The English language was studied
as a foreign language in a setting that had an eight-week modular system based on the language levels
grounded by the Common European Framework of Reference. Once students enrolled in the school,
they were required to take the placement exam constituted by the school’s Testing and Assessment
Unit to identify their language level (Al-Elementary, A2-Pre-intermediate, Bl-Intermediate, B2-
Upper-Intermediate). Based on the exam result, they were placed in their classes to have English

classes twenty-five hours per week.

This study was carried out with two Bl-level classes. Each day students took three Essentials
classes in which they mainly practiced grammar, vocabulary, and listening. In addition to Essentials
classes, they took two-hour reading and writing classes per day, and they used Longman Academic
Reading & Writing Skills 3 coursebook standardized for their level. The study sample involved 40
students (19=Control group, 21=Experimental group) who had been selected through the convenience
sampling method. The ages of the students varied from 18 to 24. However, one of the students was 41
years old and performed in the experimental group. The majority of the students in both groups were
Turkish. While the experimental group had six international students coming from Middle Eastern
countries such as Syria, Iraq, and Saudi Arabia, the control group had seven international students
who came from similar countries. This study had been conducted in the Basic English Preparatory
School during the second module. Students’ exam scores and teachers’ observations revealed that

students experienced some challenges in listening skills and found it difficult. Being exposed to a
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linear, monotonous speech, neutral or formal tone of voice, different accents, word choice are some

difficulties that were found out.

Material Design

The design process of the materials was combined with three main phases. The first phase
embodied deciding on the texts to be utilized in multimedia materials. The themes and content of the
Unlock 3 Listening & Speaking coursebook were in accordance with Unlock 3 Reading & Writing
book which had been used in lessons. Regarding the essential features of the personalized language,
the pronouns were changed to the first and second person to address the learners directly, passive
voice sentences were changed to active ones, and wording was adapted to a more polite form. During
this process, keeping the originality of the content was essential since even though both groups took
listening tracks in different tones, they were going to be asked the same questions regarding the
content. Based on the components of the personalization principle, texts with two different speaking
styles were prepared and color-coded. The sentences in blue were color-coded to represent

conversational style while the sentences in red represented a more formal or neutral narration.

Hello everyone! Let's begin. Last week, we discussed (The topic is about) how the Ottoman Empire was
founded. As you may remember, we discussed that * the Ottoman Empire lasted for 623 years, in the
period from 1299 until 1922. In the 16th century, it was one of the most powerful states in the world. In a
map, it is shown that the eastern borders of If you look at the map, you will notice that the eastern borders
of the empire covered the region of south-eastern Europe - that is, modern day Greece and Bulgaria. In
the south, it included, Egypt, Algeria, and Yemen, and in the east, Azerbaijan, Armenia, and Irag. Today,
we will discuss one of the most important events in the history of the empire and the man who was behind
it. Mehmed Il was the congqueror of Constantinople and this event was one of the turning points in the
history of the empire. The conquest of Constantinople by Mehmed Il was one of the turning points in the
history of the empire. First, we will look at the political situation in Constantinople in the 15th century.
Then, we will discuss the conquest of the city. Constantinople, which in modern times we know is known
as Istanbul, was founded by the Roman emperor, Constantine the Great, in 330 AD. By the 15th century,
the city was the capital of the Byzantine Empire. Do you know the meaning of Byzantine? ‘Byzanting’ is

the term we used for the Roman Empire in the Middle Ages.

Figure 1. Demonstrating the speaking style in both tones by color coding

Following this, for each listening passage, five multiple-choice questions were constituted
about the content on Google Forms, and all of them were checked by five subject-matter experts and
necessary changes were made. First of all, some grammar mistakes were detected and corrected while
the wording was changed to make the meaning more clear. Secondly, the numbers given in the
options were arranged from the smallest to largest to avoid confusion and achieve an organized
question structure. Lastly, the questions were arranged to start with detail questions to inference

questions. The last form of the questions was approved by the Testing and Assessment Unit.
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3) Which one is the best definition of the term "Byzanting"? *

(O Itis the term used for Roman people
O It is the term used for calling the Roman emperor
O It is the term used for capital city of the Raman Empire

O It is the term used for the Roman Empire in the Middle Ages

4) Which one is NOT correct about the Ottoman Empire? *

(O 1thad approximately 70,000 inhabitants
(O Itlasted for over 600 years
O It had a very successful sultan who conquered Constantinople

O It was one one the most powerful states around the world

Figure 2. Forming the listening comprehension questions

In the second phase, the listening audios were recorded through a mobile phone in both
conversational style and formal style. To enhance the audio quality, different applications providing
an audio converter and a volume booster were utilized. Camtasia was utilized to remove background
noise and compress the audio. To create multimedia presentations, visuals that were in concordance
with the content were searched on web pages as well as the images taken from the units of students’

coursebook.
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Figure 3. A sample demonstration of a multimedia presentation
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Data Collection

The data collection procedure including the implementation of multimedia presentations
lasted for eight weeks. Data were collected through various tools to address the research questions. To
find out if the conversational style has an effect on students’ listening performance over the formal
style, a test-retest design was utilized. Additionally, students’ gradual listening performances in the
multimedia presentations were calculated in order to examine fluctuations. To investigate perceptions
towards learner experiences with the conversational style, a questionnaire and an interview were used

with the experimental group.

Pretest & posttest: Conducting a pretest before implementing the study aimed to ensure reliability
and validate the data through the test-retest method. This method is often described as stability since
when the results of a study indicate high-degree stability, it means that these results can be
reproduced under a similar methodology in time (Golafshani, 2003). The test combined two different
listening parts each has seven multiple-choice inference and listening for details questions. In total, the
test included 12 listening for detail questions and two inference questions. Both listening passages
were narrated by the native speaker of the language, and the whole test took 30 minutes to complete.
Each listening track was seven to eight minutes long. The multimedia was played twice. The students
in both groups were delivered these questions through an online form, and they answered the
questions while listening. The test and the questions were taken from the previous year’s Bl Level
Midterm Exam which had been constituted and applied by the school’s Testing and Assessment Unit.
The identical test with the same questions was used as post-test to measure students’ listening

performance, comparing their first and last scores.

Performances in multimedia presentations: During the implementation process of the study, the
experimental group was presented multimedia with personalized narration including active voice
sentences, speech-like phrases by addressing the audience directly. In contrast, the control group took
the same content with non-personalized narration in which the tone of the speaker was neutral and
formal. This process had been carried out for four weeks, and both groups were provided with eight
multimedia presentations in total. The students’ answers to inference and detail questions were
graded out of 12,5 points in each listening task and evaluated out of 100 points in total by the end of

the implementation of eight presentations.

Questionnaire: An adapted close-ended questionnaire consisting of nine items was given to the
experimental group in the seventh week with the purpose of understanding students’ perceptions
towards their experience of performing in conversational style listening practices. The questionnaire
was adapted from the instrument developed by Kurt (2011), and some items were eliminated as they
were not relevant to the research areas of this study. The items were related to the concepts of

enjoyment, attractiveness, improvement in listening, authenticity, general perception, level of
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comfortability, speaking style preference, familiarity and comprehension. The questionnaire included
the statements as follows: “(1) Strongly disagree”, “(2) Disagree”, “(3) Neutral”, “(4) Agree”, “(5)

Strongly agree” (See Appendix 2).

Interview: The use of semi-structured interviews is a common way of gathering qualitative data since
it has been considered as both flexible and fertile (Kallio et al., 2016). To gain a rich and detailed
understanding of the phenomenon, a semi-structured interview was held with the students whose
materials had been narrated in the conversational style. During the interview, students were asked to
give a detailed explanation of their answers in the questionnaire. Each student was interviewed

separately, and the responses were recorded by the researcher during the interview.

Data Analysis

All the quantitative data were analyzed on SPSS by employing different tests. The data
gathered from pre-test and the post-test were analyzed through Mann-Whitney U test on SPSS since
the data distribution was not normal and the groups contained almost the same number of students.
In addition, there were less than 30 students in each group. For this reason, non-parametric tests were
utilized. The test is also called Wilcoxon rank-sum test and is used to compare two groups and find
the differences between them on a variable without a definite dispersion (Mann & Whitney, 1947;
Wilcoxon, 1945). The comparison of pre- and post-test scores of each group was analyzed through
Wilcoxon signed-rank test. Additionally, the students’ listening scores obtained from the results of
eight multimedia presentations and their mean scores were calculated in order to determine if there
was any fluctuation. The questionnaire items aiming to explore student perceptions were analyzed by

through descriptive statistics by calculating means and standard deviations.

The qualitative data were analyzed through thematic analysis to identify patterns and themes
in a dataset and to address the research questions efficiently. To uncover the meaning, the researcher
acted as an instrument due to her ability of interpreting the unique experiences and perceptions of
others in various circumstances (Maguire & Delahunt, 2017). The gathered data were divided into
categories, and three themes emerged: 1) The students’ general preference of using the conversational
style, 2) The students’ feelings towards using the conversational style in listening, 3) The students’

opinions about their learning experience using the conversational style in listening.
Reliability and Validity

Triangulation is a practice of understanding the complexity of human behavior through
multiple standpoints (Cohen & Manion, 2000). This study employed different instruments to compare
findings and increase reliability such as a questionnaire, interview, pretest, posttest, and listening tests
based on multimedia presentations. While the questionnaire and interview aimed to find an answer to

the second research question, tests sought answers to the first research question. Also, the
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questionnaire and interview were designed to contribute to the second research question as well.

Therefore, all the data collection tools were interrelated.

As the study employed an experimental research design and was conducted on a large group
of participants, the convenience sampling method was followed while selecting the participants to
generalize the study outcomes. Additionally, the researcher gave utmost importance to the pre-test
implementation procedure with the aim of gathering more valid and objective results. Therefore, the
school’s standardized midterm exam listening materials were used as a pre-test and before the
implementation, an item analysis report of the test which included item facility and item
discrimination was required and analyzed. By calculating item difficulty, the percentage of the
students who answered that item correctly was gathered and it reflected the difficulty level of the
question. In addition to this, item discrimination indicated how successfully a question discriminated
the students who received higher marks and the ones who got lower scores. The questionnaire items
were also tested through reliability analysis on SPSS (Cronbach’s Alpha=,927). In order to minimize
one of the disadvantages of the randomized pretest-posttest control group design, the researcher
conducted the posttest six weeks later to extend the duration between pretest and posttest and
evaluate students’ actual posttest performances. In addition to this, the themes and the texts used in

the listening materials were taken from a coursebook to achieve validity.

To measure the comprehensibility of the implementation materials, items, and questions, this
study was also piloted under the same methodology with different participants in the first module of
the academic year. Based on the researcher’s observations and findings, items of the questionnaire and
the questions which were used after listening practices were revised. In addition, conducting a pilot
study also aimed to measure the consistency and reliability of the findings to address the research
questions better. The number of the participants in the pilot study was 36, including intermediate
level students whose ages differed from 18 to 24. The experimental group consisted of 15 students
who are mostly international while the control group had 17 students which consisted of Turkish and

international ones in the pilot study.
Compliance with Ethical Standards

In this study, all rules stated to be followed within the scope of "Higher Education Institutions
Scientific Research and Publication Ethics Directive" were followed. None of the actions stated under
the title "Actions Against Scientific Research and Publication Ethics", which is the second part of the
directive, have been taken. Before implementing the study and gathering data, ethical approval had
been received from the school administration and Altinbag University Scientific Research and
Publication Ethics Committee on 05/13/2020. Ethics assessment document issue number as follows

96136591-050.06.04-E.7188. Successively, participants were asked to attend the study through a
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consent form. Participants were informed about the purpose of the study, their rights to withdraw and

the confidentiality of their personal information.

Results

Q1. Does conversational speaking style have an effect on students’ second language

listening performance?

The students in both groups took a pretest and posttest with the aim of finding out if there
was a difference between their first and last scores after the implementation of multimedia
presentations with the two speaking styles. There was a five-week-long duration between pre and
posttest implementation in which students watched and listened to eight multimedia presentations in
either formal or conversational speaking style. Wilcoxon signed ranks test results illustrated that the
experimental group showed a significant difference in the posttest result (z= -3,088 / p>0.01). Similarly,
the control group that worked on formal style listening materials showed a significant difference
which was slightly higher than the experimental group (z= -2,722 / p>0.01). The results demonstrated
that both groups showed an improvement in the posttest after performing in eight different listening
practices. Additionally, the scores gathered from the eight multimedia presentations showed that

there was a fluctuation between the students’ scores of listening practices.

In an attempt to investigate if there is any effect of conversational speaking style on students’
listening performance compared to the formal speaking style as theorized by multimedia learning,
Mann-Whitney U test was conducted to compare both groups’ pretest scores. The results illustrated
no significant difference E ( X=7,7143) and C ( x=7,1053). The same test was conducted to compare the
groups’ posttest results. Posttest scores of the groups did not show an outstanding distinction E (

x=9,7619) and C ( x=9,00).

Table 1. Comparison of groups interns of experimental and control group posttest results

Variables Groups n Mean Rank MD z p
Questions E 21 21,83 10.00 -.550 0.582
C 19 19,03 10.00

Q2. What are students’ perceptions about the use of conversational speaking style in the

listening practices in EFL classes?

The perceptions towards the conversational style use were investigated through a
questionnaire and a semi-structured interview. Table 2 illustrates the median, mode and range values

of each item based on 21 students’ responses to the questionnaire items.
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Table 2. Median, mode and range values of each item

Item 1 Item?2 Item3 Ttem 4 Item 5 Item 6 Item7 Item$8 Item 9

N 21 21 21 21 21 21 21 21 21

0 0 0 0 0 0 0 0 0
Median  4,0000 4,0000 5,0000 4,0000 50000 4,0000 4,0000 4,0000 5,0000
Mode 4,00 4,00 5,00 5,00 5,00 4,00 4,00 5,00 5,00

Range 3,00 3,00 3,00 4,00 3,00 3,00 4,00 4,00 3,00

While the median is the middle value, the mode is the most frequent number in the data set.
The range is the difference between the highest and the smallest value. Mode values illustrate that
students either strongly agree or agree with the statements which point out that students mostly have
positive perceptions towards the conversational speaking style. Item 3 and Item 9 investigated
students’ perceptions regarding achievement in listening skills. The mode values of these items reflect
that students mostly believe they improved their listening skills with the style. Similarly, most of the
students strongly agree with the statements given through Item 4 and Item 8 which were about the
authenticity feature of the style. The mode values reflect that students perceive the conversational
speaking style as a real-life talk. Lastly, most of the students strongly agree that the speaking style

used in the listening tasks is important as the mode value of Item 5 reflects.

The students in the experimental group were invited to share opinions on their experiences
about the conversational style through a semi-structured interview in the eighth week. The interview
aimed to gain a deeper understanding of their perceptions to answer the second research question of
this study. In addition, since the content of the interview was formed by the questionnaire items and
students’ answers to the statements, the students found a chance to explain their experiences and
opinions in detail and even correct their responses in the questionnaire. While analyzing the
qualitative data gathered in the interview from 18 students, the statements were coded and then
analyzed thematically through NVIVO. As a result of the analysis, three themes and seven sub-themes

emerged.

The findings of the interview proclaimed that a big portion of the students enjoyed
performing in the listening materials with the conversational style since they thought that it was easier
to understand the language of the speaker when it was personalized. The students’ statements
showed that the conversational style improved not only their listening skills but also pronunciation as
well when the comprehension of the language was considered easier. For example, Participant 034
stated that “I think when I listened that my pronunciation is improving because I hear some words

and I can learn how can I pronounce that”.
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In addition, the students stated that even if they were not interested in the content of the
listening, they kept on listening to the speaker, as the use of daily language and familiar words
enhanced their focus and increase interest in the topic. Almost all the students described the
conversational speaking style as “real-life language” because they perceive the speaker as their
“friend”. For example, Participant 031 said “Hello guys, today we are going to talk about bla bla”
friendly listenings so when I was listening similar to I talk to my friend so I enjoyed”. Therefore, most
students stated that they felt more relaxed and without stress. The students reflected their opinions on
“the authenticity feature of the speaking style” more, as they stated that they hear similar words and
sentences in daily life. For example, Participant 039 stated that “it was like a conversation between
two people. It was similar to the language spoken in English movies”. Therefore, they believed that
these materials were not like tasks in a lesson, but speeches in daily life. Due to these reasons, most of

the students stated that they prefer the conversational style in all the courses.

Aside from these, only Participant 028 expressed that he could focus on the speech when it
was formal and since the speaking style used in most exams is formal, he stated that he needs to
perform in formal speaking style materials. However, he agreed with others on the point that the
speaking style used in the listening materials was authentic. Participant 024 perceived the speaking
style as “formal” and he stated that he liked it: “I enjoy it. It is a different speaking style”. However,
when he was asked about his opinion on the characteristics of the conversational style, he did not
share any thoughts. All in all, the interviews showed that 88% of the students had positive views

towards the conversational speaking style with various reasons.
Discussion

The first research question aimed to figure out if the conversational style would affect
students’ listening performance. After the analysis of the results acquired from the experimental
group’s pre and posttest scores, the findings showed that the students increased their performance
and achieved higher scores in the posttest. The questionnaire and interview findings also supported
this result since students stated that they believed they improved their listening performance after
engaging with the multimedia materials in the conversational speaking style. However, both groups
increased their scores in the posttest and when their performance was compared, no significant
difference was found between the styles’ effect on listening performance. The findings related to the
first research question are not consistent with Mayer’s Personalization Principle of Multimedia
Learning Theory and some other studies in the literature (Dutke et al., 2016; Kartal, 2010; Lin et al.,
2020; Mayer et al., 2004; Rey & Steib, 2013; Schrader et al., 2018) since the results of the quantitative
data showed that use of conversational speaking style did not increase students’ listening

performance significantly.
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The first reason for this can be due to the use of narration, not on-screen text since this study
attempted to see the effect of the speaking style on listening practices. The personalization principle
was supported with the voice principle of multimedia learning which suggests using human voice
rather than machine voice to enhance the familiarity of the speaker. Therefore, the absence of the voice
principle might have affected the results of the other studies in the literature and left the findings
questionable since social presence was not supported well. The second reason for this inconsistency
can be related to the culture effect. The studies in the literature showed varying results depending on
the contextual and cultural factors. Some studies showed that conversational language was perceived
as a style that increased mental effort and that is why the formal style was more direct to the students
(Ayub et al., 2018). Studies in different contexts showed that this perception affected students’
achievement in both positive and negative ways (Lin et al., 2020). Similar to this study conducted in a
Turkish setting, no considerable difference was observed between the groups’ posttest achievement
scores in Kurt’'s (2011) research study. Contrary to the other studies supporting the conversational
style, Kurt (2011) conducted an hour and a half long treatment process. Therefore, the researcher
claimed that the results of her study reflected more reliable results since most of the studies had a
short time of treatment period. In agreement with Kurt (2011), the present study utilized eight
multimedia presentations in a four-week-long process and each presentation lasted up to three
minutes. The reason for presenting short time materials was to keep students’ focus until the end by
minimizing the chance of loss of attention. In addition to this, the continuity of the multimedia
presentations for four weeks increased exposure and immersion to the speaking styles which
increased the reliability of the results. Also, Canan (2018) employed a five-week study with
personalized and non-personalized experiment groups in a setting in which the students were
learning English as a second language. The results showed that non-personalized narration helped
students learn better by improving the learning outcomes, which was consistent with the results of the
present study. Canan (2018) highlighted that the studies in the literature were conducted in a setting
where the personalization principle was investigated in the students’ native language. The findings of
the study (Canan, 2018) and the present study claim that the personalization principle has not been

under investigation in language learning contexts and there is a gap in the literature.

In an attempt to answer the second research question, the students in the experimental group
who took the listening materials in the conversational style were asked about their opinions on their
learning experiences through a questionnaire consisting of nine items and a semi-structured interview
based on the students’ questionnaire responses. The students’ answers in the questionnaire were
supported by the interview, and detailed data regarding their opinions and beliefs were collected. The
aim was to explore their perceptions towards using the conversational speaking style in listening
practices in an EFL classroom. The findings of the questionnaire and interview reflected that most of

the students enjoyed the conversational speaking style in listening practices since most of the students
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used the same word and described the style as “friendly” or “as if talking to a friend or family”.
Another study in a computerized material setting supported the same finding in which the students in
the personalized group described the style as “talking to a human” (Kurt, 2011). Additionally, the
friendly tone of the speaking style was perceived as less difficult to comprehend the content and

increased interest level (Kartal, 2010).

On the other hand, one student expressed his opinion by stating that the formal style helped
him focus on the content and he would prefer that style since he was used to doing practice with it
and he was generally exposed to the formal style in exams. The literature presents some studies in
accordance with this finding (Ayub et al., 2018; Rey & Steib, 2013), which highlights the educational

background of the students and the effect of the culture.
Conclusion

This research aimed to find out whether the conversational speaking style had any effect on
students’ listening performances in an EFL setting and explore their perceptions towards their
learning experience with the conversational style. The findings gathered from listening practices and
posttest results showed that the conversational speaking style had no significant difference in listening
achievement over formal speaking style in a second language intermediate level setting. On the other
hand, the questionnaire and interview findings pointed out that students had positive opinions and
feelings towards the conversational speaking style due to some reasons. It can be concluded that the
students’ positive feelings and opinions towards this speaking style are mostly based on the
authenticity feature because when the speaker uses direct addressing, rhetorical questions, and polite
wording, they feel “as if talking to a human or friend” which is related to social presence. In relation to
this factor, students believe that they improve their listening skills, focus on the speech more, and feel

unstressed.

However, the findings of the study point out that even though the students have positive
perceptions towards the style, it does not have a significant effect on achievement. The main reason
for this conclusion may be related to the context in which the personalization principle was
investigated through a foreign language. English in this context might have put some barriers in front
of the students such as adequate knowledge of the language and even foreign language anxiety while
they were performing in listening materials. Therefore, the students might not have recognized the
politeness of the language and components of the principle. This situation might have neutralized the
suggested positive effects of the personalization principle components. The literature is deficient in
the field of the application of the personalization principle in a foreign language learning setting. The
gap in the literature needs to be filled through ongoing investigations in various contexts with
different learner profiles, and this issue needs to be addressed by instructional material designers as

well as educators. As a suggestion for further research, the study may have different impacts on
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listening achievement if it is conducted in earlier stages of the English language. Also, it was a
limitation of the study to use the voice of the researcher in the multimedia materials. Even though it
was a familiar voice for the students, it was also a limitation that may have affected the outcomes.
Therefore, in further studies, the voice of a speaker who is not familiar to the participants can be used,
especially a native speaker’s speech. Lastly, the results of this study can be extended by conducting it
with more than two groups. The groups can be given the conversational speaking style and formal
speaking style multimedia materials and another group can be given no treatment. Thus, the

difference between the speaking styles and materials can be understood clearly.
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