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The aim of this study was to examine the attitudes of physical education (PE) teachers
towards students with intellectual disabilities by taking various variables into
consideration. A total of 351 PE teachers from 51 provinces participated in the research.
The Shapiro-Wilk test, Independent Sample t test, ANOVA test, and LSD test were
used to analyze the data. As a result of the research, in the "Supports", "Acceptance”,
and "Fears" sub-dimensions of PE teachers aged 30 years or younger, and in the
"Supports" and "Acceptance" sub-dimensions of PE teachers with 10 years of service or
less were found to showing more a positive attitude when compared to the PE teachers
in other groups. The PE teachers who had experience with students with special needs
(SN) showed more positive attitudes towards students with intellectual disabilities in
the "Benefits", "Supports”, and "Acceptance” sub-dimensions when compared to the PE
teachers who had no experience. It was determined that PE teachers who took Sports
for People with Disabilities course show more positive attitudes towards students with
intellectual disabilities in the "Benefits", "Supports" and "Fears" sub-dimensions than
the teachers who did not take this course. There was no statistically significant
difference between the attitude scores of the PE teachers towards students with
intellectual disability in terms of gender. In future studies, the reasons why PE
teachers' attitudes towards students with SN are positive or negative can be
investigated. Moreover, it can be investigated as to why there is a difference between
the attitudes of male and female PE teachers towards students with SN.
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Bu arastirmanin amaci, beden egitimi 6gretmenlerinin zihinsel yetersizligi olan dgrencilere
yonelik tutumlarmi gesitli degiskenler acisindan incelemektir. Arastirmaya 51 ilden 351
beden egitimi Ogretmeni katilmigtir. Verilerin analizinde, Shapiro Wilk testi, Bagimsiz
Orneklem t testi, ANOVA testi ve LSD testi kullanilmustir. Arastirma sonucunda, 30 yas ve
alt1 beden egitimi 6gretmenleri “Destekler”, “Kabul” ve “Korkular” alt boyutlarinda, 10 yil
ve alti hizmet siiresine sahip beden egitimi Ogretmenleri “Destekler” ve “Kabul” alt
boyutlarinda diger gruplardaki beden egitimi dgretmenlerine gore daha olumlu tutum
gostermiglerdir. Ozel gereksinimli Ogrencilerle deneyimleri olan beden egitimi
Ogretmenlerinin “Yararlar”, “Destekler” ve “Kabul” alt boyutlarinda deneyimi olmayan
beden egitimi dgretmenlerine oranla zihinsel yetersizli§i olan Ogrencilere yonelik daha
olumlu tutum gostermislerdir. Engellilerde Spor dersi alan beden egitimi gretmenlerinin
“Yararlar”, “Destekler” ve “Korkular” alt boyutlarinda bu dersi almayan 6gretmenlere gore
zihinsel yetersizli§i olan Ogrencilere yonelik daha olumlu tutuma sahip olduklar
belirlenmistir. Cinsiyet degiskeni agisindan beden egitimi Ogretmenlerinin zihinsel
yetersizligi olan Ogrencilere yonelik tutum puanlari arasinda istatistiksel olarak anlaml
farkliik saptanmamustir. Yapilacak arastirmalarda beden egitimi &gretmenlerinin &zel
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gereksinimli dgrencilere yonelik tutumlarmin olumlu veya olumsuz olmasinin nedenleri
arastirilabilir. Erkek ve kadin beden egitimi 6gretmenlerinin 6zel gereksinimli dgrencilere
yonelik tutumlari arasindaki farkliligin nedenleri belirlenmeye calisilabilir.

Giris
Ozel gereksinimli (OG) bireylere yonelik tutumlar, dnyargilar ve beklentiler gogu zaman en
biiyiik engelleri olusturmaktadir (Disabled Persons Assembly, 2020). Beden egitimi programlarinin
basari ile uygulanmasima katkida bulunan en énemli faktorlerden biri, BEO'niin OG dgrencilere
yonelik tutumlaridir (Meegan ve MacPhail, 2006; Stewart, 1988; Tripp ve Sherrill, 1991). Ayrica
BEO'niin OG &6grencilere karst davramglarmi agiklamada tutumun &nemli bir rol oynadigina
inamlmaktadir (Folsom-Meek ve Rizzo, 2002). OG bireylerin fiziksel aktivite programlarina

katilimlarin engelleyen faktorlerden biri de olumsuz toplumsal tutum olarak gosterilmistir (Ayan ve

Ergin, 2017).

Tutum; insanlarin, nesnelerin, olaylarin, faaliyetlerin, diisiincelerin veya cevredeki hemen
hemen her seyin olumlu veya olumsuz bir degerlendirmesi olarak tanimlanabilir (Zimbardo ve
Leippe, 1991). Tutum, egitim ortaminda davranisin énemli bir belirleyicisidir (Tripp ve Sherrill, 1991).
Ayrica tutum, kisinin bir seye yaklasma ya da kaginmaya uygunlugunu veya yatkinligini gosterir.
Yaklasma ya da ondan kaginma davranisi, sirasiyla benlik ve ¢evre hakkinda yeni tutumlar uyandirir.
Tutum-davrarnis iligkisi, her iki yonde de meydana gelen degisim ile siirekli bir dongii olarak
kavramsallagtirilabilir (Doulkeridou ve digerleri, 2011). BEO'niin OG 6grencilere yonelik tutumlarinin

gelistirilebilecegi arastirmalarda gosterilmistir (Rizzo ve Vispoel, 1991; Stewart, 1988).

Ogretmenlerin tutumlarinin, engel diizeyi ve engel tiiriinden giiglii bir sekilde etkilendigi
belirtilmistir. Hafif diizeyde zihinsel yetersizligi olan 0grencilere karsi 6gretmen tutumlarinin, agir
diizeyde zihinsel yetersizligi olan 6grencilerden daha olumlu oldugu yoniinde genel bir fikir birligi
vardir (Block ve Rizzo, 1995; Conatser, Block, ve Gansneder, 2002; Conatser, Block, ve Lepore, 2000;
Rizzo ve Vispoel, 1991). Ogretmenlerin dgrenme giigliigii olan 6grencilere karsi tutumlari, duygusal
ve davranis bozukluklar: olan 6grencilere karsi tutumlarindan daha olumludur (Obrusnikova, 2008;
Rizzo ve Vispoel, 1991). Ogretmenlerin &grencilere yonelik tutumlarinin, ogrenci ile ilgili
degiskenlerden daha fazla (6grencinin engel tiirli, engelin siddeti vb.) Ogretmenle ilgili
degiskenlerden (cinsiyet, yas, deneyim vb.) etkilendigi bildirilmistir (Avramidis ve Norvich, 2002).
Ailesinde ya da smifinda OG birey bulunan BEO'niin, OG ogrencilere yonelik tutumlarmnin daha
olumlu oldugu bildirilmistir (Block ve Rizzo, 1995; Ozer, Baran, Aktop ve Nalbant, 2006; Ozer ve
digerleri, 2013; Rizzo ve Vispoel, 1991).

Zihinsel yetersizlik; zihinsel islevler bakimindan ortalamanin iki standart sapma altinda
farklilik gosterme, buna bagl olarak kavramsal, sosyal ve pratik uyum becerilerinde eksiklikler ya da
sinirhiliklardir. Bu 6zelliklerin 18 yasindan onceki gelisim doneminde ortaya ¢ikmasi ve 6zel egitim ile

destek egitim hizmetlerine ihtiya¢ duymasi durumudur (Milli Egitim Bakanligi, 2006).
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Son yillarda kaynastirma egitimi, zihinsel yetersizligi olan 6grencilerin akranlariyla egitim
almalar i¢in yaygin olarak {ilkemizde de kullanilmaktadir. 2019-2020 egitim-6gretim yilinda Milli
Egitim Bakanligi’'na bagli resmi okullarda 420.901 Ogrenci Ozel egitim almistir. Bu say1 tiim
ogrencilerin % 2.53’tine (toplam 16.612.161 6grenci) denk gelmektedir (Milli Egitim Bakanlig1, 2020).
BEO, biitiin ogrencilerinin beden egitimi dersinin kazanimlarini yerine getirmeleri ve ders ortaminda
ogrencilerinin kendilerini giivende, mutlu, rahat ve basarili hissetmeleri i¢in gerekli tiim uyarlamalar1

yapmalidirlar (Kudlacek, 2001).

Beden egitimi dgretmenlerinin OG &grencilere yonelik tutumlari, beden egitimi dersinin
basar1 ile uygulanmasina etki eden en 6nemli faktorlerden biridir (Stewart, 1988; Tripp ve Sherrill,
1991). Bu baglamda BEO'niin, zihinsel yetersizligi olan &grencilere yonelik tutumlarinin, bu
Ogrencilerin ders basarisin1 dogrudan etkileyecegi sonucuna varilabilir. Bu bilgiler 1s181nda, arastirma
sonucunda elde edilecek bulgularin, BEO'niin zihinsel yetersizligi olan 6grencilere ydnelik
tutumlarmi etkileyen faktorlerin belirlenmesi agisindan alana katk: saglayacag: diisiintilmektedir. Bu
aragtirmanin amaci, BEO'niin zihinsel yetersizligi olan 6grencilere yonelik tutum diizeylerini
belirlemek ve BEQ'niin tutum diizeylerini 6gretmenlerin cinsiyeti, yasi, hizmet siiresi, deneyimi ve

akademik hazirlig1 acisindan degerlendirmektir.
Yontem
Arastirma Deseni

BEO'niin zihinsel yetersizligi olan &grencilere yonelik tutumlarim belirlemek ve
Ogretmenlerin demografik degiskenlerini karsilastirmak amaciyla yapilan galisma, iliskisel tarama
modeli niteligindedir. Ge¢miste ya da su an var olan bir durumu oldugu gibi arastirip betimlemeyi
temel alan iligskisel tarama modelinde, arastirmaya konu olan olay, olgu veya durum oldugu gibi

anlatilmaya calisilir (Karasar, 2015).
Calisma Grubu

Caligmaya, 2020-2021 Egitim-Ogretim yilinda Tiirkiye’de 51 farkli ilde gorev yapan, 351 BEO
(98 kadin, 253 erkek) goniillii olarak katilmistir. Calisma grubunun olusturulmasinda Kolay
Ulasilabilir Ornekleme yontemi kullanilmistir. Bu yontem ¢alismada, en kolay sekilde verilerin elde
edilecegi bireylerin 6rnekleme kapsamina alinmasidir (Kurtulus, 2010). Kolay Ulasilabilir Ornekleme
yonteminde, diger yontemlere oranla erisilmesi daha kolay ve yakin olan durumlar segilerek,
arastirmaya yoOnelik daha hizli bilgi edinmek ya da fikir sahibi olmak miimkiindiir (Yildirim ve

Simsek, 2016).
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Tablo 1. Beden egitimi 6gretmenlerinin demografik ozelliklerine iliskin frekans ve yiizde dagilimlar:

Degiskenler Alt Degiskenler f %
o Kadin 98 27,9
Cinsiyet
Erkek 253 72,1
- Ortaokul 189 52,1
Kurum Tira .
Ortadgretim 162 46,2
30 yas ve alt1 43 12,3
31-40 88 251
41-50 yas 184 52,4
51 yasg ve tstii 36 10,3
10 y1l ve alt1 99 28,2
. L 11-20 y1l 108 30,8
Hizmet Stiresi
21-30 y1l 129 36,8
31 yil ve iistii 15 43
On Lisans 5 1,4
o Lisans 292 83,2
Egitim Durumu .. .
Yiiksek Lisans 47 13,4
Doktora 7 2,0
BES Ogretmenligi 307 875
Antrendrlitk Egitimi 14 3,9
Mezun olunan alan Spor Yoneticiligi 5 1,4
Rekreasyon 3 9
Diger 22 6,3
Ailede Ozel Gereksinimli (OG) birey bulunma Evet 24 6,8
durumu Hayir 327 932
Hafif derecede 12 50,0
.. L . . Orta derecede 7 29,2
OG bireyin zihinsel yetersizliginin derecesi y
Agir derecede 4 16,7
Cok agir derecede 1 4,2
.. Evet 227 64,7
OG 6grencilerle beden egitimi deneyimi ve
Hayir 124 35,3
Evet 175 49,9
Engellilerde Spor dersi alma durumu ve
Hayir 176 50,1

Tablo 1’e gore calismaya katilan BEO'niin, %27,9unun kadm, %72,1’inin erkek oldugu;
%>52,1'inin ortaokulda, %46,2’sinin ortadgretim kurumlarinda calistigl, cogunlugunun 41-50 yas
grubunda (%52,4) oldugu belirlenmistir. Ogretmenlerin %28,2’sinin 10 y1l ve daha az, %30,8inin 11-20
yil, %36,8’inin 21-30 yil, %4,3’tiniin 31 yil ve {istii hizmet siiresine sahip oldugu; %1,4 tintin On Lisans,
%83,2’sinin Lisans, %13,4’tiniin Yiiksek Lisans ve %2’sinin Doktora mezunu oldugu, %87,5'inin Beden
Egitimi ve Spor Ogretmenligi, %3,9unun Antrenédrliik Egitimi, %1,4’{iniin Spor Yéneticiligi,
%0,9'unun Rekreasyon boliimii mezunu oldugu tespit edilmistir. Ogretmenlerin %6,8'inin ailesinde
OG birey oldugu, %93,2’sinin ailesinde OG birey olmadig, %64,7’sinin OG dgrencilerle beden egitimi
deneyimi oldugu, %35,3’iiniin OG 6grenci ile beden egitimi deneyimi yasamadigi, %49,9'unun

Engellilerde Spor dersi aldig1, %50,1’inin Engellilerde Spor dersi almadig1 saptanmaistar.
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Veri Toplama Araglarn

Veriler ¢evrimici ortamdan anket formu (Google Formlar) aracilig: ile toplanmistir. Anket
formu, BEOQ'niin demografik ozelliklerini belirlemek i¢in arastirmacilar tarafindan hazirlanan “Kisisel
Bilgi Formu” ve BEO'niin zihinsel yetersizligi olan 6grencilere iligkin tutumlarim belirlemek amaciyla
Siingt, Ozer ve Hamarat (2020) tarafindan gelistirilen “Zihinsel Engelli Cocuklara Yonelik Tutum
Olgegi” (ZECTO) den olusmaktadir. Olcek: Yararlar, Duygular, Destekler, Kabul ve Korkular olmak
tizere bes faktdrden olusmaktadir. Bu Olgek “Tamamen Katilmiyorum” “Katilmiyorum”,
“Kararsizim”, “Katiliyorum” ve “Tamamen Katiliyorum” cevap segeneklerinden olusan 51i Likert
tipinde 21 maddeden olusmaktadir. Olumsuz maddeler ters cevrilerek tekrar puanlanmistir. Olgegin
Cronbach Alfa giivenirlik katsayisi 0,86 olarak belirlenmistir. Mevcut galismada, Olgegin Cronbach
Alfa giivenirlik katsayis1 “Yararlar” alt boyutu i¢in 0,74, “Duygular” alt boyutu i¢in 0,83, “Destekler”
alt boyutu icin 0,69, “Kabul” alt boyutu icin 0,65 ve “Korkular” alt boyutu igin 0,72 olarak

hesaplanmustir.
Verilerin Analizi

Arastirmada elde edilen verilerin analizinde SPSS 22.0 istatistik paket programindan
yararlanilmigtir. Shapiro-Wilk testi ile verilerin normal dagilim gosterdigi belirlenmistir (p>0,05). Ikili
grup karsilagtirmalari Bagimsiz Orneklem t testi (Independent Sample t Test) ile coklu grup
karsilastirmalar: Tek Yonlit ANOVA (One Way ANOVA) testi ile yapilmistir. Post-Hoc test olarak En

Kiigiik Onemli Fark (LSD) testi kullanilmigtir. Anlamhilik diizeyi a=0,05 olarak alinmustir.

Tablo 2. Arastirma verilerinin normallik dagilumina ait Shapiro-Wilk testi sonuglar:

Istatistik SD p
Yararlar ,955 351 ,240
Duygular ,925 351 ,058
Destekler ,939 351 ,157
Kabul ,974 351 ,665
Korkular ,931 351 ,104

p>0,05

Tablo 2’ye gore, arastirma verilerinin normal dagilim gosterdigi saptanmustir (p>0.05).
Arastirmanin Etik izinleri

Yapilan bu c¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yaym Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci bolimii
olan “Bilimsel Arastirma ve Yaymn Etigine Aykir1 Eylemler” baghg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.
Etik kurul izin bilgileri:

Etik degerlendirmeyi yapan kurul ad1 = Aksaray Universitesi Insan Arastirmalar1 Etik Kurulu
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Etik degerlendirme kararinin tarihi= 18.12.2020
Etik degerlendirme belgesi say1 numarasi= 2020/13-104
Bulgular

Tablo 3. Beden egitimi 6gretmenlerinin cinsiyetlerine gore ZECTO ye verdikleri puanlarm karsilagtirilmast
(Bagimsiz Orneklem t Testi)

Maddeler Gruplar N Ort Ss t SD )
Kadin 98 4,40 0,48

Yararlar ,574 349 ,567
Erkek 253 4,36 0,56
Kadin 98 3,68 0,53

Duygular -,203 349  ,839
Erkek 253 3,69 0,49
Kadin 98 4,04 0,70

Destekler 1,297 349 ,195
Erkek 253 3,91 0,83
Kadin 98 3,31 0,83

Kabul -1,074 349 ,284
Erkek 253 3,19 0,91
Kadin 98 3,02 1,31

Korkular -,406 349 ,685
Erkek 253 2,95 1,29

p>0,05

Tablo 3’e gore kadin ve erkek BEO'niin zihinsel yetersizligi olan dgrencilere yonelik tutum

puanlar: arasinda istatistiksel olarak anlaml bir farklilik saptanmamustir (p>0,05).

Tablo 4. Beden egitimi 6§retmenlerinin yaslarma gore ZECTO ye verdikleri puanlarm karsilagtirimast (Tek
Yonlii ANOVA Testi)

Maddeler Gruplar N Ort Ss F p LSD Testi
(1) 30 yas ve alt1 43 445 0,33
(2) 31-40 yas 8 439 049
Yararl 2,602 052 -
atariar (3) 41-50 yas 184 439 0,56
(4) 51 yas ve iistii 36 415 0,68
(1) 30 yas ve alt1 43 3,74 0,55
(2) 31-40 yas 88 3,68 046
D 1 4 791 -
vyguiar (3) 41-50 yas 188 369 047 7
(4) 51 yas ve iistii 36 3,63 0,69
(1) 30 yas ve alt1 43 435 0,58 152
(2) 31-40 yas 88 395 0,79
Destekl 4,52 4* 1>
esterer (3) 41-50 yas 184 388 og3 0 0 131
(4) 51 yas ve tistii 36 382 0,77
(1) 30 yas ve alt1 43 3,62 0,80 152
(2) 31-40 yas 88 3,11 084
Kabul 3,859 ,010* 1>3
e (3) 41-50 yas 184 322 0,90 s
(4) 51 yas ve usti 36 3,06 093
(1) 30 yas ve alt1 43 3,56 1,26 152
Korkal (2) 31-40 yas 88 283 121 . oo s
orkuiar (3) 41-50 yas 184 295 131 ' s
(4) 51 yas ve iistii 36 271 131
*p<0,05

Tablo 4’e gore, calismaya katilan 30 yas ve altt BEO'niin zihinsel yetersizligi olan dgrencilere

yonelik tutum puanlarinin “Destekler”, “Kabul” ve “Korkular” alt boyutlarinda, 31-40 yas grubu, 41-
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50 yas grubu ve 51 yag iistii BEO'ye oranla istatistiksel agidan anlamli diizeyde yiiksek oldugu
belirlenmistir (p<0,05). Diger alt boyutlarda 30 yas ve alt1 BEO'niin zihinsel yetersizligi olan
Ogrencilere yonelik tutum puanlarinin diger gruplardan daha yiiksek oldugu gozlemlense de bu

farkin anlamh olmadig1 sonucuna ulasilmistir (p>0,05).

Tablo 5. Beden egitimi G§retmenlerinin hizmet siirelerine gore ZECTO ye verdikleri puanlarm karsilastirilmast
(Tek Yonlii ANOVA Testi)

Maddeler Hizmet Stiresi N Ort Ss F p LSD Testi
(1) 10 y1l ve daha az 99 440 0,44
(2) 11-20 y1l 108 434 048
Yararl 1,242 294 -
atariat (3) 21-30 yil 129 431 065 29
4) 31 y1l ve istii 15 433 046
y
(1) 10 y1l ve daha az 99 368 0,50
(2) 11-20 y1l 108 370 046
Duygular (3) 21-30 yil 129 366 o052 P A
(4) 31 y1l ve {istii 15 388 063
(1) 10 y1l ve daha az 99 4,19 0,65 153
(2) 11-20 y1l 108 399 078 ,
Destekler (3) 21-30 yil 129 377 086 6,130 ,000 ;;L
4) 31 yal ve istii 15 364 087
y
(1) 10 y1l ve daha az 99 3,40 0,85 153
(2) 11-20 y1l 108 330 0,83 )
Kabul (3) 21-30 y1l 129 303 o095 /%% Ml ;;L
4) 31 yal ve istii 15 317 083
y
(1) 10 y1l ve daha az 99 311 1,31
Korkular (2) 11-20 y1l 08 292 180 .o
(3) 21-30 y1l 129 295 127 ' '
(4) 31 y1l ve iistii 15 2,60 1,38
*p<0,05

Tablo 5’e gore calismaya katilan 10 yil ve daha az hizmet siiresine sahip BEO'niin zihinsel
yetersizligi olan 6grencilere yonelik tutum puanlarinin “Destekler” ve “Kabul” alt boyutlarinda 11-20
yil, 21-30 yil ve 31 yil iistii hizmet siiresine sahip BEO'nden istatistiksel olarak daha yiiksek
bulunmustur (p<0,05). Diger alt boyutlarda 10 yil ve daha az hizmet siiresine sahip BEO'niin zihinsel
yetersizligi olan Ogrencilere yonelik tutum puanlarinin diger gruplardan daha yiiksek oldugu

belirlenmistir fakat bu farklilik istatistiksel olarak anlamli degildir (p>0,05).
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Tablo 6. Beden egitimi 6§retmenlerinin OG 6grencilerle beden egitimi deneyimi durumuna gore ZECTO'ye
verdikleri puanlarin karsilastirilmas: (Bagimsiz Orneklem t testi)

Maddeler Deneyim N Ort Ss t SD p
Evet 27 445 0,47

Yararlar H;’;r P 063 3,757 349 ,000*
Duygular I—]i:;fr ﬁz g:gg 8:;12 ,300 349 ,764
Destekler }]i:;tr ﬁz gg; g:;; 3,807 349 ,000*
Kabul ;:;tr ﬁz ggé S:Z 2,543 349 011*
Korkular ;;’yeltr ﬁz ig: 1;2 1319 349 188
*p<0,05

Tablo 6'ya gore “Yararlar”, “Destekler” ve “Kabul” alt boyutlarinda OG 6grencilerle beden
egitimi deneyimi olan BEO'niin tutum puanlari, deneyimi olmayan BEQ'ye gore istatistiksel olarak
daha ytiksektir (p<0,05). “Duygular” ve “Korkular” alt boyutlarinda ise deneyim degiskeni agisindan
tutum puanlarinda anlamli bir farklilik saptanmamuistir (p>0,05).

Tablo 7. Beden egitimi 6gretmenlerinin Engellilerde Spor dersi alma durumlarina gére ZECTO ye verdikleri
puanlarin karsilagtirimas: (Bagimsiz Orneklem t testi)

Maddeler Gruplar N Ort Ss t SD p
Yararlar }?:;tr 1;2 i:ig gﬁg 2,885 349 ,004*
Duygular }1;::;; 1;2 ;:22 8:;1? 281 349 779
Destekler IE;’;; 1;2 ;;3 8:;8 4237 349 ,000*
Kabul IE:;; 1;2 gfz 8:22 132 349 187
Korkular IE:;; 1;2 ii‘;’ 12; 3,797 349 ,000*
*p<0,05

Tablo 7’ye gore “Yararlar”, “Destekler” ve “Korkular” alt boyutlarinda Engellilerde Spor dersi
alan BEO'niin tutum puanlar1 Engellilerde Spor dersi almayan 6gretmenlere gore istatistiksel olarak
daha yiiksektir (p<0,05). “Duygular” ve “Kabul” alt boyutlarinda ise Engellilerde Spor dersi alma

degiskeni agisindan istatistiksel olarak anlamli farklilik tespit edilmemistir (p>0,05).
Tartisma ve Sonug

Bu arastirmada, BEO'niin zihinsel yetersizligi olan Ogrencilere iliskin tutumlarinin gesitli
degiskenler agisindan incelenmesi amaclanmistir. Arastirmada elde edilen bulgular alan yazinla

karsilagtirilarak tartisma ve yorum yapilmustir.

Aragtirmaya katilan kadin ve erkek BEO'niin zihinsel yetersizligi olan &grencilere karst
tutumlarmin benzer oldugu sonucuna varilmistir. Bu sonug arastirmaya katilan BEO'niin zihinsel

yetersizligi olan Ogrencilere yonelik tutumlarinin genel olarak olumlu olmasindan kaynaklanmis
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olabilir. Bu arastirma bulgusu, cinsiyet degiskeninin BEO'niin tutumlar1 {izerinde farklilik
olusturmadigini gosteren arastirma bulgulariyla Ortiismektedir (Doulkeridou ve digerleri, 2011;
Hodge, Ammah, Casebolt, LaMaster ve O’Sullivan, 2004; Jerlinder, Danermark ve Gill, 2009; Ozcan ve
Ozer, 2018; Ozer ve digerleri, 2006; Ozer ve digerleri, 2013; Rizzo ve Vispoel, 1991; Rizzo ve Wright,
1988; Stingii ve digerleri, 2020; Wang, Qi ve Wang, 2015).

Bu sonuglara karsin alanyazin incelendiginde, kadin BEO'niin, erkek BEO’ye oranla OG
Ogrencilere daha olumlu tutuma sahip oldugu arastirma bulgular1 da yer almaktadir (Hodge ve
Elliott, 2013; Hodge ve Jansma, 1999; Hutzler, 2003; Meegan ve MacPhail, 2006; Papadopoulou,
Kokaridas, Papanikolaou ve Patsiaouras, 2004; Rizzo ve Wright, 1988; Vaporidi, Kokaridas ve
Krommidas, 2005). Conatser ve digerleri (2000) tarafindan yiizme egitmenleri ile yapilan ¢alismada
da; kadin egitmenlerin, hafif diizeyde zihinsel yetersizlige sahip ¢ocuklara ylizmeyi 6gretirken, erkek
egitmenlerden daha olumlu tutuma sahip olduklar: bildirilmistir. Bu sonug¢ kadinlarin {iistlendigi
annelik rolii ve bu roliin getirdigi bakim, sefkat, duyarlilik gibi 6zelliklere dayanmasi ile aciklanabilir
(Bagbakanlik Oziirliiler Idaresi Bagkanligi, 2009). Ayrica hafif diizeyde zihinsel engelli 6grenciler igin
kaynastirma su programi i¢in en iyi sonuglarin, Engellilerde Spor dersi alan kadin egitmenlerle

alindig bildirilmistir (Conatser ve digerleri, 2000).

Aragtirmanin bir diger bulgusu, 30 yas ve altt BEO'niin zihinsel yetersizligi olan dgrencilere
karst tutumlarmin 30 yas iisti BEO'nden daha olumlu oldugu gériilmektedir. Bu bulguya gore
BEO'niin yagmin zihinsel yetersizligi olan dgrencilere yonelik tutumlarinda farklilik yaratmadig
sonucuna varilabilir. Konu ile ilgili alan yazinda yapilan arastirmalarda benzer bulgulara ulasilmistir
(DePauw ve GocKarp, 1990; Ozer ve digerleri, 2013). Arastirmaya katilan 6gretmenlerin yaklagik
yarisinin, Engellilerde Spor dersini almamalari, bu sonucu dogurmus olabilir. Bu bulgunun aksine,
alanyazinda BEO'niin yaglarmin tutumlar {izerinde farklilasmaya neden olmadigim ortaya koyan
aragtirmalarda bulunmaktadir. Rizzo ve Vispoel (1991), Rizzo ve Wright (1988), Yaman ve digerleri
(2018), Ozer ve digerleri (2006) tarafindan yapilan calismalarda, BEO'niin yaginin tutumlarini
etkilemedigi bildirilmistir. Bu farklilik Ozer ve digerleri (2006)'nin ¢alismasinda katilimcilarin sadece

iki yag grubuna (35 yas alt1 ve iistil) ayirilmasindan kaynaklanmis olabilir.

Calismaya katilan BEO'niin hizmet siiresi agisindan tutum puanlari incelendiginde; 10 yil ve
daha az hizmet siiresine sahip BEO'niin “Destekler” ve “Kabul” alt boyutlarinda daha fazla hizmet
siiresine sahip BEO'nden daha olumlu tutuma sahip olduklar1 bulunmustur. Bu bulgu, alan yazinda
benzer érneklemlerle yapilan arastirmalarla 6rtiismektedir (Ozer ve digerleri, 2013; Rizzo ve Vispoel,
1991). Ozcan ve Ozer (2018)in ¢alismasinda; “Yararlar”, “Duygular”, “Destekler” alt boyutlar1 ve
toplam tutum puanlar1 agisindan meslege yeni baslayan (1-10 yil) BEO'niin OG 6grencilere yonelik
tutumlarmin dikkate deger bicimde yiiksek oldugu belirlenmistir. Bu sonug ¢alismada elde edilen

bulguyu desteklemektedir. Mevcut arastirmada, hizmet siiresi daha az olan BEO'niin zihinsel
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yetersizligi olan 6grencilere yonelik tutumlarinin daha olumlu tutum sergilemeleri, Engellilerde Spor
dersi kapsaminda aktarilan bilgilerin, 6gretmen tutumlarimi olumlu yonde etkilemis olabilir. Bekiari
ve Sakelariou (2004), Ozer ve digerleri (2006), Wang ve digerleri (2015) tarafindan yapilan
caligmalarda, hizmet siiresinin BEO'niin zihinsel yetersizligi olan 6grencilere yonelik tutumlari
tizerinde farklilasmaya sebep olmadigi belirtilmis, dolayisiyla bu sonug¢ arastirma bulgusuyla

ortismemektedir.

Zihinsel yetersizligi olan dgrencilerle deneyimleri olan BEOQ'niin tutum puanlar1 “Yararlar”,
“Destekler” ve “Kabul” alt boyutlarinda deneyimi olmayan Ogretmenlere oranla daha yiiksek
bulunmustur. Diger alt boyutlarda gruplar arasinda anlamli farklilik bulunmamistir. OG bireylerle
onceden tanisma veya temas diizeyi, Ogretmenlerin OG &grencilere yonelik tutumlarimi
sekillendirmede ©nemli bir faktor olarak kabul edilmistir (Tripp ve Sherrill, 1991). Deneyim ve
dolayisiyla temasin BEO'niin tutumunda etkili oldugu cok sayida calismada gosterilmistir (Ammah
ve Hodge, 2005; Bekiari ve Sakelariou, 2004; Block ve Rizzo, 1995; Combs, Elliott, Whipple, 2010;
Doulkeridou ve digerleri, 2011; Hodge ve digerleri, 2004; Hodge ve Elliott, 2013; Jerlinder ve digerleri,
2009; Obrusnikova, 2008; Ozer ve digerleri, 2013).

BEO'niin OG &grencilerle deneyiminin, grencilere kargi tutumlarinda etkili olmadigina dair
aragtirma bulgularina da ulasilmistir (Block ve Rizzo, 1995; Ozer ve digerleri, 2013; Tripp ve Rizzo,
2006; Yaman ve digerleri, 2018). Bu sonug¢ Ogretmenlerin 0OG Ogrencilerle 6nceki temaslarinin
kalitesinin tutumlarina etkisinden kaynaklanmis olabilir (Bines ve Lei, 2011; Michailakis ve Reich,
2009). Wang ve digerleri (2015)'nin galismasinda, OG &grenciler ile ders sirasinda problem yasayan

BEO'niin &grencilere karsi olumsuz tutum sergiledikleri bildirilmistir.

Diger bir aragtirma bulgusu ise ailesinde OG birey olan ve olmayan BEO'niin zihinsel
yetersizligi olan Ogrencilere yonelik tutum puanlarinda farkliik saptanmamuistir. Ailesinde ya da
siifinda OG birey bulunan BEO'niin zihinsel yetersizligi olan Ogrencilere yonelik tutumlarini
arastiran calismalarda benzer sonuglar bildirilmistir (Block ve Rizzo, 1995; Ozer ve digerleri, 2006;
Ozer ve digerleri, 2013; Rizzo ve Vispoel, 1991). Fakat Ozcan ve Ozer (2018)'in calismasinda
“Yararlar” alt boyutunda ve toplam tutum puanlarinda zihinsel yetersizligi yakini olan BEO lehine
istatistiksel olarak anlamli bir farklilik saptanmistir. Bu farklilik mevcut galismada tiim BEO'niin

tutum puanlarinin yiiksek olmasindan kaynaklanmis olabilir.

OG bireylerde akademik hazirlik (Engellilerde Spor dersi) alan BEO'niin tutum puanlari
“Yararlar”, “Destekler” ve “Korkular” alt boyutlarinda Engellilerde Spor dersi almayan 0gretmenlere
gore daha yiiksek belirlenmistir. Alan yazinda yapilan arastirma sonuglar1 bu bulguyu
desteklemektedir (Block ve Rizzo, 1995; Combs ve digerleri, 2010; Folsom-Meek ve Rizzo, 2002;
Kowalski ve Rizzo, 1996; Kudlacek, Valkova, Sherrill, Myers ve French, 2002; Obrusnikova, 2008;

Wang ve digerleri, 2015). Ayrica Block ve Rizzo (1995) BEO'ye OG ogrencilerle beden egitimi



Ergin, M. & Bozdag, B.

Ogretimine yoOnelik hizmet i¢i egitim ve destek saglanamamasinin, basarisizlikla esdeger oldugunu
ifade etmektedirler. Engellilerde Spor dersi ile 0OG ogrencilerin yetersizlikleri, gereksinimleri ve
Ogretim yontemleri vb. bilgiler 6gretmen adaylarina aktarilarak, meslek yasamlarinda oG Ogrencilerle
kargilasacaklar1 sorunlar1 ¢dzme ihtimalleri daha yiiksek olacaktir. OG &grencileri kaynastirmaya
yonelik yapilan arastirmalarda BEO'niin olumlu tutum gelistirmeleri i¢in lisans egitimlerinde 6zel

gereksinimli ¢cocuklarla deneyim ve sosyal temas uygulamalarina yer verilmelidir.

Bu calismada elde edilen bulgunun aksine Rizzo ve Wright (1988), Rizzo ve Vispoel (1991),
Yaman ve digerleri (2018) tarafindan yapilan arastirmalarda, Engellilerde Spor dersi alma durumunun
BEO'niin tutumunu etkilemedigi bildirilmistir. ingiltere'de yapilan calismada aday Ogretmenlerin
yarisindan fazlas1 aldiklari kaynastirma egitimini etkisiz olarak algilamislar ve uygulama-aktivite

tabanl egitim talebinde bulunmuslardir (Coates, 2012).

Sonug olarak; zihinsel yetersizligi olan 6grencilerle deneyimleri olan, akademik hazirlik alan,
10 y1l ve daha az hizmet siiresine sahip, 30 yas ve altt BEO'niin zihinsel yetersizligi olan &grencilere
kargi daha olumlu tutum gosterdikleri belirlenmistir. Cinsiyet degiskeni agisindan ise BEO'niin
zihinsel yetersizligi olan dgrencilere yonelik tutumlarmin benzer oldugu sonucuna varilmistir. Ozel
gereksinimli Ogrencilerin beden egitimi ve spor dersinden daha fazla faydalanabilmeleri igin
Engellilerde Spor dersi almayan 6gretmenlere hizmet ici egitim verilmesi, 6gretmenlerin zihinsel
yetersizligi olan Ogrencilere yonelik daha olumlu tutum gelistirmelerini saglayabilir. Yapilacak
arastirmalarda Ogretmenlerin 06zel gereksinimli Ogrencilere olumlu veya olumsuz tutum
gostermelerinin altinda yatan nedenlerin, nitel arastirma tekniklerinden faydalanilarak ¢ok yonlii

aragtirilmasinin yararl olacag: diistiniilmektedir.
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Introduction

Attitudes, prejudices, and expectations towards individuals with special needs (SN) are often
the biggest obstacles (Disabled Persons Assembly, 2020). One of the most important factors
contributing to the successful implementation of physical education (PE) programs is the attitudes of
PE teachers towards SN students (Meegan and MacPhail, 2006; Stewart, 1988; Tripp and Sherrill,
1991). In addition, it is believed that attitude plays an important role in explaining the PE teachers'
behavior towards SN students (Folsom-Meek and Rizzo, 2002). One of the factors that prevent SN
individuals from participating in physical activity programs was determined as negative social

attitude (Ayan and Ergin, 2017).

Attitude can be defined as a positive or negative evaluation of people, objects, events,
activities, thoughts; more or less everything in the environment (Zimbardo and Leippe, 1991).
Attitude is a significant indicative of behavior in an educational setting (Tripp and Sherrill, 1991).
Attitude also indicates a person's suitability or disposition to approach or avoid something.
Approaching or avoiding evokes new attitudes about the self and the environment, respectively. The
attitude-behavior relationship can be conceptualized as a continuous cycle with changes occurring on
both sides (Doulkeridou et al., 2011). Studies have shown that PE teachers' attitudes towards SN

students can be improved (Rizzo and Vispoel, 1991; Stewart, 1988).

It was stated that teachers' attitudes are strongly influenced by the level and type of disability.
There is a general consensus that teachers' attitudes towards students with mild intellectual
disabilities are more positive than those toward students with severe intellectual disabilities (Block
and Rizzo, 1995; Conatser, Block, and Gansneder, 2002; Conatser, Block, and Lepore, 2000; Rizzo and
Vispoel, 1991). Teachers' attitudes towards students with learning disabilities are more positive than
their attitudes towards students with emotional and behavioral disorders (Obrusnikova, 2008; Rizzo
and Vispoel, 1991). It was reported that teachers' attitudes towards students are affected by variables
related to teachers (gender, age, experience, etc.) more than variables related to students (type of
student's disability, severity of disability, etc.) (Avramidis and Norvich, 2002). It was reported that PE

teachers who have SN individuals in their family or class have more positive attitudes towards SN
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students (Block and Rizzo, 1995; Ozer, Baran, Aktop, and Nalbant, 2006; Ozer et al.,, 2013; Rizzo and
Vispoel, 1991).

Intellectual disability means showing differences two standard deviations below the mean in
terms of mental functions, and accordingly, deficiencies or limitations in conceptual, social, and
practical adaptation skills. It is the situation when these traits emerge in the developmental period
before the age of 18 and need special education and supporting education services (Ministry of

National Education, 2006).

In recent years, inclusive education has been widely used in Turkey for students with
intellectual disabilities to receive education with their peers. In the 2019-2020 academic year, 420,901
students received special education in public schools that were affiliated with the Ministry of National
Education. This number corresponds to 2.53% of all students (16,612,161 students in total) (Ministry of
National Education, 2020). PE teachers should make the necessary adaptations for all of their students
to receive the benefits of the PE lesson and feel safe, happy, comfortable, and successful in the

classroom environment (Kudlacek, 2001).

PE teachers' attitudes towards SN students is one of the most important factors affecting the
successful implementation of PE lessons (Stewart, 1988; Tripp and Sherrill, 1991). In this context, it can
be concluded that the attitudes of PE teachers towards students with intellectual disabilities will
directly affect the course success of these students. In light of this information, it is thought that the
findings to be obtained as a result of this research will contribute to the field in terms of determining
the factors affecting the attitudes of PE teachers towards students with intellectual disabilities. The
aim of this study was to determine the attitude levels of PE teachers towards students with intellectual
disabilities and to evaluate the attitude levels of PE teachers in terms of teachers' gender, age, duration

of service, experience, and academic preparation.
Method
Research Design

This study, which was conducted in order to determine the attitudes of PE teachers towards
students with intellectual disabilities and compare the demographic variables of the teachers, was
designed as a correlational survey model. In the correlational survey model, which is focused on
researching and describing a past or present situation as it is, the event, phenomenon, or situation that

is the subject of the research is aimed to be explained as is (Karasar, 2015).
Study Group

A total of 351 PE teachers (98 females, 253 males) working in 51 different provinces in Turkey
in the 2020-2021 academic year participated in the study voluntarily. The Convenience Sampling

method was used in the formation of the study group. In this method, the individuals from whom the
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data will be obtained in the easiest way are included in the sampling (Kurtulus, 2010). Through the
Convenience Sampling method, it is possible to obtain information or have more quickly gain an idea
about the research by choosing the samples that are easier to access and close when compared to other

methods (Yildirim and Simsek, 2016).

Table 1. Frequency and percentage distributions of PE teachers’ demographic characteristics

Variables Sub-variables f %
Female 98 27.9
Gender
Male 253 721
o Middle School 189 52.1
Institution Type .
Secondary Education 162 46.2
30 or under 43 12.3
Aged 31-40 88 25.1
Age
Aged 41-50 184 524
Aged 51 and above 36 10.3
10 years or less 99 28.2
. . 11-20 years 108 30.8
Duration of Service
21-30 years 129 36.8
31 or more years 15 4.3
Associate Degree 5 1.4
. Bachelor's Degree 292 83.2
Educational Background
Post Graduate Degree 47 13.4
Doctorate Degree 7 2.0
PE Teaching 307 87.5
Coaching Education 14 3.9
Graduated field Sports Management 5 14
Recreation 3 0.9
Other 22 6.3
. . . . . Yes 24 6.8
PE teachers with SN individual in their family
No 327 932
Mild 12 50.0
The degree of intellectual disability of the SN Moderate 7 29.2
individual in the family of PE teacher Severe 4 16.7
Profound 1 4.2
) , ) Yes 227 64.7
PE experience with SN children
No 124 353
Status of taking the Sports for People with Yes 175 49.9
Disabilities course No 176 50.1

According to Table 1, 27.9% of the participants in the study were female and 72.1% were male.
It was determined that 52.1% were working in middle schools, 46.2% were working in secondary
education institutions, and the majority were in the 41-50 age group (52.4%). It was determined that
28.2% of the teachers had a duration of service of 10 years or less, 30.8% had 11-20 years, 36.8% had
21-30 years, and 4.3% had 31 years or more; 1.4% had an Associate Degree, 83.2% had Bachelor's
Degree, 13.4% had a Postgraduate Degree, and 2% had a Doctorate Degree; 87.5% graduated from
Physical Education and Sports Teaching, 3.9% graduated from Coaching Education, 1.4% graduated
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from Sports Management, and 0.9% graduated from Recreation Department. Moreover, 6.8% had SN
individuals in their families, 93.2% did not have any SN individuals in their families, 64.7% had PE
experience with SN students, 35.3% had no PE experience with SN students, 49.9% took a Sports for

People with Disabilities course, and 50.1% did not take the course.
Data Collection Tools

The data were collected through an online questionnaire (Google Forms). The questionnaire
consisted of a "Personal Information Form" that was prepared by the researchers to determine the
demographic characteristics of the PE teachers and the "Scale of Attitude Towards Children with
Intellectual Disabilities” (SATCID) that was developed by Siingii, Ozer, and Hamarat (2020) to
determine the attitudes of the PE teachers towards students with intellectual disabilities. The scale
consists of 5 factors: Benefits, Emotions, Supports, Acceptance, and Fears. This scale is a 5-point
Likert-type scale with 21 items, consisting of "Strongly Disagree", "Disagree", "Neither agree nor
disagree", "Agree", and "Strongly Agree" response options. Negative items were reversed and scored
again. The Cronbach Alpha reliability coefficient of the scale was reported as 0.86. In the current
study, the Cronbach Alpha reliability coefficient of the scale was calculated as 0.74 for the “Benefits”

sub-dimension, 0.83 for the “Emotions” sub-dimension, 0.69 for the “Supports” sub-dimension, 0.65

for the “Acceptance” sub-dimension, and 0.72 for the “Fears” sub-dimension.
Analysis of Data

IBM SPSS Statistics for Windows 22.0 was used in the analysis of the data obtained in the
research. The Shapiro-Wilk test confirmed that the data showed normal distribution (p > 0.05). Paired
group comparisons were made with the Independent Samples t-Test and multi-group comparisons
were made with the One-Way ANOVA test. The Least Significant Difference (LSD) test was used as

the Post Hoc test. The significance level was taken as o = 0.05.

Table 2. Shapiro-Wilk test results of normality distribution of research data

Statistics df p
Benefits 0.955 351 0.240
Emotions 0.925 351 0.058
Supports 0.939 351 0.157
Acceptance 0.974 351 0.665
Fears 0.931 351 0.104

p>0.05
According to Table 2, it was determined that the research data showed a normal distribution

(p>0.05).
Ethical Permissions of the Research

In this study, all of the rules specified to be followed under "Higher Education Institutions

Scientific Research and Publication Ethics Directive" were complied with. None of the actions
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specified in the second part of the directive, under the heading "Actions Violating the Scientific
Research and Publication Ethics"” were carried out. Before commencing the research, Ethics Committee
Approval, under number 2020/13-104, was obtained from the Aksaray University Human Research
Ethics Committee on 18.12.2020.

Findings

Table 3. Comparison of the scores given by PE teachers to SATCID according to their gender (Independent
Samples t-Test)

Items Groups N Mean Sd t df p
Female 98 4.40 0.48
Benefits 0.574 349  0.567
Male 253 4.36 0.56
Female 98 3.68 0.53
Emotions -0.203 349 0.839
Male 253 3.69 0.49
Female 98 4.04 0.70
Supports 1.297 349  0.195
Male 253 3.91 0.83
Female 98 3.31 0.83
Acceptance -1.074 349  0.284
Male 253 3.19 0.91
Female 98 3.02 1.31
Fears -0.406 349  0.685
Male 253 2.95 1.29
p>0.05

According to Table 3, no statistically significant difference was found between the attitude

scores of male and female PE teachers towards students with intellectual disability (p > 0.05).

Table 4. Comparison of the scores given by PE teachers to SATCID according to their age (One-Way ANOVA
Test)

Items Groups N Mean Sd F p LSD Test
(1) 30 or under 43 445 033
. (2) Aged 3140 88 439 0.49
Benefits (3) Aged 41-50 188 439 o056 2002 0052 "
(4) Aged 51 and above 36 415 0.68
(1) 30 or under 43 374 0.55
. 2) Aged 31-40 88 3.68 046
Emotions 23; Aged 41-50 184 369 047 o8 0791 -
(4) Aged 51 and above 36 3.63 0.69
(1) 30 or under 43 435 0.58 152
2) Aged 31-40 88 395 0.79
Supports Esi Aged 41-50 184 388 o083 026 0004 Ti
(4) Aged 51 and above 3 382 077 g
(1) 30 or under 43 3.62 0.80 152
(2) Aged 31-40 88 3.11 0.84
Acceptance 3) Aged 41-50 184 322 090 3.859 0.010* 1>3
(4) Aged 51 and above 36 306 093 >4
(1) 30 or under 43 356 1.26 152
Fears (2) Aged 31-40 85 285 121 4e00 0.009¢ 153
(3) Aged 41-50 184 295 131 154
(4) Aged 51 and above 36 271 131

*p <0.05
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According to Table 4, the attitude scores of the PE teachers aged 30 or younger towards
students with intellectual disabilities were found statistically significantly higher (p < 0.05) in the sub-
dimensions of "Supports", "Acceptance"”, and "Fears" than the 31-40 age group, 41-50 age group, and
51 and above age group. In the other sub-dimensions, it was observed that the attitude scores of the
PE teachers aged 30 or younger towards students with intellectual disability were higher than in the

other groups, but this difference was not significant (p > 0.05).

Table 5. Comparison of the scores given by PE teachers to SATCID according to their duration of service (One-
Way ANOVA Test)

Items Duration of Service N Mean Sd F p LSD Test
(1) 10 years or less 99 440 044
) (2) 11-20 years 108 434 048
Benefit 1.242 0.294 -
enetts (3) 21-30 years 129 431 065
(4) 31 or more years 15 433 046
1) 10 years or less 99 3.68  0.50
)10y
. (2) 11-20 years 108 3.70 0.46
Emot .693 .557 -
FHOHOnS (3) 21-30 years 129 366 052 ° 0
(4) 31 or more years 15 384 0.63
1) 10 years or less 9 419 0.65
( y 1>3
(2) 11-20 years 108 399 0.78 .
Supports (3) 21-30 years 129 377 o086 O30 0000 ;;L
(4) 31 or more years 15  3.64 087
(1) 10 years or less 99 340 085 153
(2) 11-20 years 108 3.30 0.83 .
Acceptance (3) 21-30 years 129 303 o095 /8% 00l Z;
(4) 31 or more years 15 3.17  0.83
(1) 10 years or less 99 311 131
(2) 11-20 years 108 292 1.30
F .864 4 -
cars (3) 21-30 years 129 295 127 0864 0460
(4) 31 or more years 15 2.60 1.38
* < 0.05

According to Table 5, in the sub-dimensions “Supports” and “Acceptance” it was observed
that the attitude scores of the PE teachers with 10 years of service or less towards students with
intellectual disabilities were statistically higher than those with 11-20 years, 21-30 years, and 31 years
of service (p < 0.05). In the other sub-dimensions, it was determined that the attitude scores of the PE
teachers with 10 years of service or less towards students with intellectual disabilities were statistically

higher than in the other groups, but this difference is not statistically significant (p > 0.05).

1302



KEFAD Cilt 22, Say1 2, Agustos, 2021

Table 6. Comparison of the scores that PE teachers gave to SATCID according to their PE experience with SN
students (Independent Samples t-test)

Items Experience N Mean Sd t df p
Y 227 445 0.47
Benefits Nej i 4o 0.ca 3.757 349 0.000*
Emotions ;es ﬁz ggg 8:‘512 0.300 349 0.764
Supports ;ej ﬁz gg; g:;i 3.807 349 0.000%
Acceptance Les ﬁz g?):, 8Z -2.543 349 0.011*
Y 227 . .
Fears Nej s ;g: 1;2 1319 349 0.188
*p <0.05

"o

According to Table 6, in the sub-dimensions "Benefits", "Supports”, and "Acceptance", the
attitude scores of the PE teachers who had PE experience with SN students were statistically higher
than those who had no experience (p < 0.05). In the sub-dimensions "Emotions" and "Fears", there was
no significant difference in the attitude scores in terms of experience (p > 0.05).

Table 7. Comparison of the scores given by PE teachers to SATCID according to their status of taking Sports for
People with Disabilities course (Independent Samples t-test)

Items Groups N Mean Sd t df p
Y 175 446 046
Benefits Nej e i o6l 2.885 349 0.004*
Y 17 3.68 48
Emotions 1\?5 172 3‘2 . 8‘53 0281 349 0.779
Supports Les 1;2 ;;3 8:;8 4237 349 0.000*
Acceptance Kfj 1;2 gfz 8:22 1322 349 0.187
Fears Les 1;2 ii‘;’ 12; 3797 349 0.000*
*p <0.05

According to Table 7, in the sub-dimensions "Benefits", "Supports", and "Fears", the attitude
scores of the PE teachers who took a Sports for People with Disabilities course were statistically higher
than those of the teachers who did not (p < 0.05). In the sub-dimensions "Emotions" and "Acceptance",
no statistically significant difference was found in terms of taking the Sports for People with

Disabilities (p > 0.05).
Discussions and Results

In this study, it was aimed to examine the attitudes of PE teachers towards students with
intellectual disabilities in terms of various variables. The findings obtained in the research were

compared with the literature and discussed along with interpretations.

It was concluded that the attitudes of the participating female and male PE teachers towards

students with intellectual disabilities were similar. This result may have been due to the generally
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positive attitudes of the PE teachers participating in the study towards students with intellectual
disabilities. This finding was in line with the findings of a study that showed the gender variable did
not constitute a difference in the attitudes of PE teachers (Doulkeridou et al., 2011; Hodge, Ammabh,
Casebolt, LaMaster and O’Sullivan, 2004; Jerlinder, Danermark and Gill, 2009; Ozcan and Ozer, 2018;
Ozer et al., 2006; Ozer et al., 2013; Rizzo and Vispoel, 1991; Rizzo and Wright, 1988; Siingii et al., 2020;
Wang, Qi and Wang, 2015).

Despite these results, when the literature was examined, there were also research findings that
showed that female PE teachers had a more positive attitude towards SN students when compared to
male PE teachers (Hodge and Elliott, 2013; Hodge and Jansma, 1999; Hutzler, 2003; Meegan and
MacPhail, 2006; Papadopoulou, Kokaridas, Papanikolaou and Patsiaouras, 2004; Rizzo and Wright,
1988; Vaporidi, Kokaridas and Krommidas, 2005). In a study conducted by Conatser et al. (2000) with
swimming instructors, it was stated that the female instructors had a more positive attitude than the
male instructors while teaching swimming to children with mild intellectual disability. This result can
be explained by the role of motherhood assumed by women and its characteristics, such as care,
compassion, and sensitivity (Prime Ministry Administration for Disabled People, 2009). In addition, it
was reported that the best results for the inclusion program for students with mild intellectual
disabilities were obtained with female instructors who took a Sports for People with Disabilities

course (Conatser et al., 2000).

Another finding of the study was that the attitudes of the PE teachers aged 30 or younger
towards students with intellectual disabilities were more positive than those of the PE teachers above
the age of 30. According to this finding, it can be concluded that the age of the PE teacher does not
make any difference in their attitude towards students with intellectual disabilities. Similar findings
were obtained in studies conducted within the literature on the subject (DePauw and GocKarp, 1990;
Ozer et al., 2013). The fact that nearly half of the teachers participating in this research did not take the
Sports for People with Disabilities course may have caused this result. Contrary to this finding, there
are studies in the literature that have revealed that the age of the PE teacher does not cause any
difference in attitude. In the studies conducted by Rizzo and Wright (1988), Rizzo and Vispoel (1991),
Ozer et al. (2006), and Yaman et al. (2018), it was reported that the age of the PE teachers did not affect
their attitudes. This difference may have been due to the fact that the participants were divided into

only 2 age groups (under or above 35 years of age) in the study conducted by Ozer et al. (2006).

When the attitude scores of the PE teachers participating in the study in terms of the duration
of service were examined, it was found that PE teachers with 10 years of service or less had a more
positive attitude in the "Supports" and "Acceptance" sub-dimensions than those with a longer
duration of service. This finding was in agreement with studies conducted with similar samples in the

literature (Ozer et al.,, 2013; Rizzo and Vispoel, 1991). In the study of Ozcan and Ozer (2018), in terms
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non

of the "Benefits", "Feelings", "Supports" sub-dimensions and total attitude scores, it was determined
that the attitudes of PE teachers who were new to the profession (1-10 years) towards SN students
were remarkably high. Their result supported the finding obtained in this study. The fact that the PE
teachers with a shorter duration of service showed more positive attitude towards students with
intellectual disabilities in the current study may have been related to the positive effects of
information given within the scope of the Sports for People with Disabilities course on PE teachers'
attitudes. In the studies conducted by Bekiari and Sakelariou (2004), Ozer et al. (2006), and Wang et al.
(2015), it was stated that the duration of service did not cause any difference in the attitudes of the PE
teachers towards students with intellectual disabilities, so this result was not in line with the findings

of the current study.

The attitude scores of the PE teachers who had experience with students with intellectual
disabilities were found to be higher in the sub-dimensions of "Benefits", "Supports" and "Acceptance"
compared to the teachers who did not have experience. No significant difference was found between
the groups in the other sub-dimensions. The level of prior acquaintance or contact with SN
individuals was accepted as an important factor in shaping the teachers' attitudes towards SN
students (Tripp and Sherrill, 1991). Numerous studies have shown that experience, and therefore
contact, is effective on the attitude of PE teachers (Ammah and Hodge, 2005; Bekiari and Sakelariou,

2004; Block and Rizzo, 1995; Combs, Elliott, Whipple, 2010; Doulkeridou et al., 2011; Hodge et al,,
2004; Hodge and Elliott, 2013; Jerlinder et al., 2009; Obrusnikova, 2008; Ozer et al., 2013).

Other findings were also obtained showing that the experience of PE teachers with SN
students is not effective on their attitudes towards their students (Block and Rizzo, 1995; Ozer et al.,
2013; Tripp and Rizzo, 2006; Yaman et al., 2018). This result may have been due to the effect of the
quality of the teachers' previous contact with SN students on their attitudes (Bines and Lei, 2011;
Michailakis and Reich, 2009). In the study of Wang et al. (2015), it was reported that PE teachers who

had problems with SN students during a class had negative attitudes towards students.

Another research finding was that there was no difference in the attitude scores of PE teachers
who had or did not have a SN individual in their family towards students with intellectual disabilities.
Similar results were reported in studies investigating the attitudes of PE teachers who had SN
individuals in their family or class towards students with intellectual disabilities (Block and Rizzo,
1995; Ozer et al., 2006; Ozer et al., 2013; Rizzo and Vispoel, 1991;). However, in the study of Ozcan and
Ozer (2018), a statistically significant difference was found in the "Benefits" sub-dimension and total
attitude scores in favor of PE teachers who had a relative with intellectual disability. This difference

may have been due to the high attitude scores of all of the PE teachers in the study.

The attitude scores of PE teachers who had academic preparation (Sports for People with

Disabilities) for SN individuals were higher in the "Benefits", "Supports", and "Fears" sub-dimensions
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than the teachers who did not take the course. Research results in the literature supported this finding
(Block and Rizzo, 1995; Combs et al., 2010; Folsom-Meek and Rizzo, 2002; Kowalski and Rizzo, 1996;
Kudlacek, Valkova, Sherrill, Myers, and French, 2002; Obrusnikova, 2008; Wang et al., 2015).
Furthermore, Block and Rizzo (1995) stated that the lack of in-service training and support for PE
teachers for PE with SN students is a critical failure. Through the Sports for People with Disabilities
course, the shortcomings and SN students, as well as teaching methods, etc., can be clarified and
explained to the teacher candidates, which in turn would grant them a better understanding and the
ability to solve problems that they may encounter regarding SN students during their service. In
studies conducted for the inclusion of SN students, experience and social contact practices with
children with SN should be included in undergraduate education in order for PE teachers to develop

positive attitudes.

Contrary to the findings obtained in this study, it was reported in the studies conducted by
Rizzo and Wright (1988), Rizzo and Vispoel (1991), and Yaman et al. (2018) that taking the Sports for
People with Disabilities course did not affect the attitudes of the PE teachers. In a study conducted in
England, more than half of the teacher candidates perceived the inclusion education that they received

as ineffective and demanded practice/activity-based education (Coates, 2012).

In conclusion, it was determined that those who had experience with students with
intellectual disabilities, had academic preparation, had 10 years of service or less, and were aged 30 or
under, had more positive attitudes towards students with intellectual disability. In terms of gender, it
was concluded that the attitudes of the PE teachers towards students with intellectual disabilities were
similar. In order for students with SN to benefit more from PE and sports lessons, providing in-service
training to teachers who did not take the Sports for People with Disabilities course can enable the
teachers to develop more positive attitudes towards students with intellectual disabilities. It is thought
that it would be useful to investigate the reasons underlying the teachers' positive or negative

attitudes towards students with SN using qualitative research techniques in future studies.
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