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ABSTRACT

In the effective implementation of the Internetthe language classroom, it is important that lagguachers and pre-
service teachers have positive attitudes towarihg ke Internet in teaching English as a foremmgluage (EFL). This study
reveals pre-service English teachers’ use and nefetie Internet. 195 third and fourth year studendm DEU Buca the
Faculty of Education, Department of English Languagd Teaching constitute the sample of the stligy.instrument used

to accomplish the research purposeRris-service Teachers’ Attitudes towards the usendfneeds for Internet Applications
in English Language Teachirsgirvey questionnaire. The results indicate thatt mbthe pre-service teachers are eager to use
Internet applications and they mostly have goodhiops about using it. The study also points out fira-service teachers
have some concerns about using the Internet. Tleeynaed training in using Internet applicationsE&L teaching.

KEYWORDS: the Internet use, pre-service English teachers

OZET

Internet’in etkili bir sekilde yabanci dil sinifindaki yerini almasindabagaci dil @retmenlerinin ve gretmen adaylarinin
Ingilizcenin yabanci dil olarakgpetimindeinternet kullanimina kar olumlu bir tutuma sahip olmasi énemlidir. Bu gaia,
Ingilizce @retmen adaylarinin yabanci digrétiminde internet kullanimina kartutumlarini ve ihtiyag alanlarini ortaya
¢ikarmaktadir. DEU Buca g&im Fak. Ingiliz Dili Egitimi ABD 3. ve 4. sinifa devam eden 19§rénci bu cakmanin
orneklemini olgturmaktadir. Cajmada Pre-service Teachers’ Attitudes towards the useawd needs for Internet
Applications in English Language Teachiadl anket kullanilngtir. Sonuglar gostermektedir kigietmen adaylarinin go
Internet'ten faydalanma konusunda istekliler verimte kullanimina ikkin olumlu ditincelere sahipler. Bu cgina ayrica,
Ogretmen adaylarinin Internet'ten yararlanma konuaubdzi endelere sahip oldgunu ve Internet uygulamalarindan
yararlanmadag@time gereksinim duyduklarini vurgulamaktadir.

ANAHTAR KEL IMELER: Internet kullanimijngilizce &retmen adaylar

* Ogr.Gor.Dr., Dokuz Eylul University, Buca Faculty BHlucation, Department of Foreign Languages, Divisfdnglish Language and
Teaching
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INTRODUCTION

Education is always in need of improvement, no endibw good the teachers and no matter how muchkeynon
is invested. In 1995, KickStart Initiative, the UA&dvisory Council on the National Information lagtructure,
pointed out that educational technology has nuneamlvantages. Firstly, it helps students to legrdding and

it changes students into active and motivated bxarrSecond, it enables teachers to bring the diéesrning
styles into the classroom. Third, students becoifieéoihg learners who can access, analyze and ssinthe
information from a variety of sources (Lasorenk8917). Language teachers are also keen on usingutemp
based technologies to facilitate language learaind they need to be guided to use these technelagithe
language classroom (Murray and Mcpherson, 2004gr Ghve past few years, the Internet has appeared as
striking new technology. Because the use of therihet is pervasive in numerous fields and domaitthout a
doubt, it also carries great potential for edugstiause. It is not an overstatement to say thatrternet has
transformed English language teaching (ELT). Tigmificance of the Internet for English languagectéag is
undoubtedly true and thus it should be an instrunfi@enteachers and learners if it is a means okssiog
information (Forsyth, 1998; Linder, 2004). EFL lears mostly have positive attitudes towards therfrgt and
this contributes highly to foreign language leagnadter overcoming some possible problems (AydGQ7).
Yavuz, in his Master Thesis, proposed that thermgiecan be safely used in constructing distast-goaduate
programs (1998). The various areas of Internet dppities and features that can be used in ELT mecéhdhe
language learning process with a big support factiers. The key to promoting improved learning \lith Web
seems to lie in how skillfully the tool is implented in the teaching and learning environment (Ons1®97).
ELT teachers should embrace the use of the Intéecbhology combining it with their knowledge ohfpuage
pedagogy. As Carrier (1997: 300) suggests, “oaflehge as ELT teachers is to embrace the techypabthe
Internet, rapidly tame it with pedagogy, and makelievant to our language teaching goals, so wehaaness
its motivational drawing power”. While it must becognized that the Internet cannot replace theukage
classroom or the language teacher, it offers a aaiunt of information and lends itself to commatticn
possibilities that can greatly enhance the languagerience. In a survey which was conductedt@dd %'
year students about their use of the Internet agleamentary level, it was revealed that most ofdlesenentary
school students could not get the necessary sufipanttheir parents and teachers about the uskeofternet
(Ersoy and Ygar, 2003). Since many elementary students have fingti contact with the Internet at school,
teachers are very influential in giving helpful daince to the students to use the Internet propeidyto get the
maximum benefit from it (Odala Kabak¢i and Coklar, 2007). The more enthusiastd more knowledgeable
language teachers are, the more successfully thaybenefit from it in language classrooms. Likewise
Warschauer, Shetzer and Meloni (2000: 11) suggesbfessional development is the lifeblood of taagh
However; lack of training and familiarity on pafttbe teachers can make it difficult to implemére tnternet in
the language classroom. Most teacher-preparatiogr@ams provided by departments of education dchage
written, funded, and regularly updated technololgyng (Moursund and Bielefeldt, 1999). All pre-seevand in-
service teachers should get education on both tdaty use and technology criticism (Moran and Self#99).

Since the language teacher is an important faottiné implementation of the Internet facilitiestire language
classroom, their attitudes towards the use of nkeret, their opinions and needs are of cruciglirrance. The
success of student learning with the Internet wélly mostly on the appreciation of the teachersituates
towards the Internet use (Teo, 2008). The Agomgluage Marketplace has carried out many reseamhdse
language teachers’ use of the Internet and thénfysdshow that teachers’ use of the Internet ireredn parallel
with the unbelievable growth in the use of Web (€e€1999). Literature in the field of using tecfogy and
the Internet in education reveals that there areynsudies evaluating the use and attitudes ofspreice
teachers (Luan, Fung, Nawawi and Hong , 2005; 2668). However; in Turkey, it is seen that there sosme
studies which investigate the attitudes and opmiohpre-service teachers towards the use of téogpand
computers izgi and Bekgi, 2007; Giindiiz, 2007; Oztiirk, Okcu Kadamete 2008), but the number of studies
investigating pre-service teachers’ attitudes talwahe use of the Internet is not so much. Sineeetks such a
gap in the field of English language teaching in country, studies which dig into this subject aemded. This
study seeks to highlight the attitudes of Englisé-gervice teachers towards the use of the intekheteover;
the basic skills and the educational needs of Ehghre-service teachers’ are analyzed in the stiidy.also
examined whether pre-service English teachersud#s differed significantly in their academic stat

METHOD
Sample

The universe of the study is English pre-servieehers from departments of English Language andhiiegin
Educational Faculties. The sample for the poputatib the study is 195 third and fourth year studefnbm
Dokuz Eylil University Buca the Faculty of Educatidepartment of English Language and Teaching. 20.
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(n=58) of the students attend to third class, 08.Gh= 137) of them attend to fourth class. Amomg $tudents
who participate in the study, 72.3 % (n= 141) amdle and 27.7 % (n= 54) are male. As for the heter
connection, 50.8 % (n=99) of the students havereteconnection at home, 1.5 % (n=3) at school% (h=15)
at the dormitory, 37.4 % (n=73) at cyber cafes, 211d% (n=4) of the students indicate that theydbhave any
kind of connection.

Materials

The instrument used to accomplish the researchopegpwa$re-service Teachers’ Attitudes towards the use of
and needs for Internet Applications in English Laage Teachingurvey questionnaire. The questionnaire was
used to survey the Internet use of English preiseteachers. It was also to investigate their aead opinions

of using Internet applications for English Langudgaching. This survey consists of two sub-scatelsiternet
Attitude Scale and Self-perception of ComputingliSKscale. This survey questionnaire is adaptechftbe
master thesis of Sudsuang Yutdhana and the vahditlyreliability checks are done by Kiilekgi (2009).

Internet attitude scaléncludes 7 items. Items in this scale are adajteatder to evaluate English pre-service
teachers’ opinions towards using Internet applicetifor teaching English. The increase of the scol#ained
from the scale points out that there are positititudes towards the use of Internet in the languelgssroom.
The validity and reliability analyses of the scalere done by 96 students. At the end of the exmoydactor
analyses it was seen that the scale consists ofamter and this factor explains 39 % of the totatiation.
During the process of reliability analysis, therdvach alpha reliability coefficient was calculatesl 73. The
test- retest reliability coefficient of the scalassfound as .92.

Self-perception of computing skills scaleludes 10 items. In this scale, which consi$tswo factors, the basic
computer skills of the students and their educatioreeds related to the use of computers are dedlua
Respondents indicated their level of agreementath étem in the scale based on a 3 point likertesiam
“very necessary” to “not necessary”. The increafsthe scores in the scale indicates that basigqoben skills

of the students and their educational needs retatdte use of computers also increase.

The validity and reliability check of the scaledisne by 96 students. At the end of the factoryammalt was seen
that the scale consisted of two factors and thesefactors explained 59 % of the total variatioruridg the
process of reliability check, the cronbach alphigabdity coefficient was calculated as 70. Thetteretest
reliability coefficient of the scale was found & 9

In addition to the two scales explained above,pteeservice English teachers were asked the fatigwhree
open-ended questions revealing their opinions ardgptions in using the Internet in teaching EFLhese
qguestions are as follows: “question 1: What othemments do you have about using the Internet irr you
teaching?”, “question 2: What are your concernsuaibising the Internet for TEFL?”, “question 3: Widat you
need to learn in order to use the Internet wellyfmur teaching and teaching preparation?”

Data Analysis

Frequency distribution and pearson correlation yaislwere applied to the data regarding the sanipéda
analysis benefited from the use of the SPSS 1iffva® packet program. In the following analysds t
criterionp < .05 was used to determine the significant results

A content analysis was used during the data asabfsihe open-ended questions. In making a coatestysis,
similar data are grouped under some certain cos@@phemes and they are organized in an undeegtémaay

so that they are interpreted reasonably. (Yildi&n§imsek, 2005). The data obtained from the open-ended
guestions were analyzed by this procedure: theareBer read all of the answers, coded them by éyavérds
found in the answers, and finally did the frequesaf each category.

RESULTS
Results related to the Internet Attitude Scale
English pre-service teachers’ responses to thetigussin the Internet Attitude Scale and their fregcy

distributions mean scores and standard deviatiogngigen in Table 1.

Table 1.Frequency Distributions, Mean Scores and Standagdiftions Related to Internet Attitude Scale
Item Strongly  Agree Disagree Strongly

agree disagree

N % n % N % n %

1. Internet applications can play an importan60  30.8 124 63.6 8 41 3 15
role in the classroom
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2. Internet applications can be used in the clags
to enhance the teaching of important skills

3. Internet applications are best used for drill31
remediation or reinforcement of facts

4. Internet applications are best used in the 30
classroom to promote students’ analytical,
creative and other high order thinking skills

5. Internet applications can be used in the 56
classroom to provide alternative learning
approaches for students who are having
difficulty in learning

6. Using internet applications is an appropriad@
activity for some students

7. Using internet applications can be used in88
the classroom to make learning more
interesting for all students

28.2

15.9

15.4

28.7

24.1

45.1

135

135

128

126

143

69.2

69.2

65.6

64.6

73.3

46.2

5

27

35

13

17

2.6

13.8

17.9

6.7

2.6

8.7

X 25.80

SS 2.62

Using the total sample of 195 pre-service Englstthers, means and standard deviations were dalddita
the Internet Attitude Scale. (See Table 1) The nseamne for the summed IAS as 25.80 (SD=2.62), with

potential range of 7 to 28.

As seen in Table 1, a large proportion of the radpats, almost 95 %, thought that the Internetiegidns can
play an important role in the classroom. Similadynong the respondents, 98 % of them agreed wih th
statement that Internet applications can be usdHeirclass to enhance the teaching of importatis skf the
respondents, 86 % believed that Internet applinatare best used for drill, remediation or reinéonent of facts
and again about 80 % of them pointed out that heteapplications are best used in the classrooprdmote
students’ analytical, creative and other high ottarking skills. Almost 95 % of the respondentsd@aositive
contributions about using Internet applicationghia classroom to provide alternative learning apphes for
some students and for the ones who are havingdliffi in learning. Among the respondents, 91 % hant
displayed a positive attitude to the final statetmemich states that using internet applications lzamised in the
classroom to make learning more interesting fostaitlents.

Results related to Self-perception of Computing SKs

English pre-service teachers’ responses to thetigussin the Self-perception of Computing Skillsatcand
their frequency distributions mean scores and stahdeviations are given in Table 2.

Table 2.Frequency Distributions, Mean Scores and Standagdifitions Related to SCSS

Item Very necessary Necessary Not Necessary
n % n % N %
Basic Skills  1.Basic skills of using Internet 137 70.2 29 14.9 29 14.9
applications
2.Basic computer skills 110 56.4 63 32.3 13.8
3.Chatroom 66 33.8 105 53.8 9.7
4. Webboard 11 5.6 59 30.3 64.1
Educational 5. Creating activities 138 70.8 52 26.7 2.5
needs 6. Creating lesson plans 123 63.1 69 354 15
7 .Gathering information from 140 71.8 52 26.7 3 15
ESL/EFL websites
X 19.25

SS 2.68
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Using the total sample of 195 pre service Englestthers, means and standard deviations were deltdta the
Self-perception of Computing Skills Scale. (See l@ab) The mean score for the summed SPCSS as 19.25
(SD=2.68), with a potential range of 7 to 21.

As seen in Table 2, more than 80 % of the respusdeund it quite necessary to have training osidskills

of using Internet applications, basic computeriskiind Chat room. And 36 % of the respondents fotind
necessary to have training on the use of Web boasdfor educational needs, a large proportion & th
respondents were in need of a special trainingreatitnig activities, lesson plans and gatheringrmédion from
ESL/EFL websites.

Relationship between Internet Attitude Scale and Seperception of Computing Skills Scale

The relationship between the IAS and SPCSS was ieganby correlation analysis. The findings are give
Table 3.

Table 3.Relationship Between Internet Attitudes and Seifguion of Computing Skills

Variables 1 2 3 4
(1)Internet Attitude Scale  1.000

(2)Basic skills .18** 1.000

(3)Educational needs 25%* .15* 1.000

(4) Self perception .28*+* .80*** 0 e 1.000

*p<.05, **p<.01, **p<.001

As seen in Table 3, IAS scores were positively alted with dimensions of SPCSS, namely Basic Skills
subscale (r=.25, p<.001) and educational needsaleh§=.18, p<.01). Moreover, IAS scores were tpay
correlated with SPCSS (r=.28, p<.001).

Attitudes towards the use of the Internet and pre-asrvice English teachers’ academic status

By using t-test it was examined whether pre-sertinglish teachers’ attitudes towards the use ofiikernet
show any difference depending on the variable @f ticademic status. The findings are given in &dbl

Table 4.Relationship Between Attitudes towards The Uséneflfiternet and Pre-service English Teachers’
Academic Status

Groups N X SS t
Grade 3 84 25.38 2.79 2.56%*
4 111 26.34 2.29

As seen in Table 4,"year students’ (M = 26.34, SD = 2.29) attitudesaais the use of the Internet were
higher than § year students’ attitudes (M = 25.38, SD = 2.78}} 4" and & year students differed significantly
in attitudes towards internet (t=2.56, p<.05) whdrtest was applied.

Results related to open-ended questions

As previously mentioned, in order to better undardtpre-service English teachers’ opinions andgpdiens in
using the Internet in teaching EFL, the surveyudeld three open-ended questions. The results ebtdor
these questions are summarized below.

Question I(What other comments do you have about usingritegriet in your teaching?)

Among the pre-service English teachers who padteigh in this study, 57 % (n= 111) of them answetlasl
question. About 26 % of the respondents (n=29dtHtat internet raises the quality of the lessomany ways;
some others (14 %, n= 16) considered the Interset emedium of fast search minimizing the burderhef
teacher. Of the respondents, 55 % (n=61) stateditbernet is an interesting, authentic source sueg by
various visuals. Only 5 % of them (n=5) indicathdttinternet is a technological tool increasingatirety.
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Question AWhat are your concerns about using the IntemeT EFL?)

Among the pre-service English teachers who pasdteigh in this study, 46 % (n=89) of them answered th
qguestion. About 66 % of the respondents (n=59)ebetl that besides its being useful, it has alsoesom
destructive effects upon students. Of the respasd@i % (n=19) believed that Internet may leadsdme
problems related to classroom management. Only 18=%1) of them claimed that language teachers mesyl
training courses.

Question 3(What do you need to learn in order to use therhdt well for your teaching and teaching
preparation?)

Among the pre-service English teachers who pasdteig in this study, 61 % (n=119) of them answertesl t
guestion. There are seven content topics the regms feel they need to learn. About 18 % of tlspeadents
(n=21) stated that they needed training on teacpigrams. Among them, 24 % (n=28) said that thdyndt
know the important websites. About 12 % of the osglents (n=14) said that they needed training aicba
computer skills and about 27 % (n=32) of them shid they did not know how to use the Internet.yQir8 %
(n=16) of them believed that they have difficulty édreating web-based activities and preparing regdans.
Only 2 % (n=2) of them said that they needed tr@nbn certain search engines. About 5 % (n=6)hef t
respondents needed to learn how to create a Weeb sit

DISCUSSION and CONCLUSION

The aim of this study is to highlight the attituddsEnglish pre-service teachers’ towards the ddbelnternet.
Moreover; the basic skills and the educational seddEnglish pre-service teachers’ are analyzeterstudy. It
is also examined whether pre-service English teatlatitudes differed significantly in their acadie status.
The result of the study shows that the attitudgsrefservice English teachers towards the useeofitfernet are
positive and high. Overall, the respondents haagtipe opinions about using the Internet for thegtruction.
It is obviously seen that Internet can provide madyantages for their future instruction. The In&rserves as
a medium for experiencing and presenting creatizeksy David Eastment (2001), for instance, who is a
freelance teacher, teacher-trainer and consultathiei area of computer-assisted language learpingides web
sites for the language teachers. The aim of Higdigpage is to provide details of sites which iateresting or
useful for language teachers. The Internet canialpoove their performance and research skills. ddeer; the
Internet allows them to access authentic matertaitact other teachers from different parts ofutloeld, follow
recent developments in language teaching and g@etsado resources that satisfy their needs. Intiaddias
Singhal (1997) points out “one of the most essemalagogical principles of language teaching ie tmat
emphasizes the study of language in a culturalesthtin this sense, the Internet is a good sofmcgiving the
culture of the target language, namely EnglishoAlhe use of the Internet in the EFL setting prmadhe
higher order skills. They evaluate and judge tHiermation they have found to decide what is bemafio them
(Chafe, 1999). From the responses of the pregseteiachers, it is seen that they are all awatbesie benefits
of the Internet and are eager to use it in thaissiooms.

However, a positive attitude towards using techgplfor instruction cannot ascertain that teacheesadble to
use or integrate it with their teaching. The resuaf the study also justify this argument. Pre-genEnglish
teachers’ basic skills on using the computer amdlitternet are not enough. The reason for the gmdee
English teachers’ not being competent enough ifrclEsmputer and Internet skills might be that ineational
programs, the improvement of such skills is noetakeriously. When the curriculum of the pre-senkEnglish
teachers is analyzed, it is seen that only in do@isd year with 3 credits they have a computerssand in the
following years there is no such similar course.isltsuggested that pre-service teachers shouldnieeco
competent Web users and they should be instruatedow to take this immense, overwhelming, frustigti
amazing resource and make it into a usable, mabbgaad productive tool (Lewin, 2001). Besides;-peevice
English teachers should take more courses whidhewible them to improve their computer competembey
need to have certain strategies and guidelinesathald help them to make critical and importantisiens. It is
always found that technology applications taughteimcher-education coursework are quite old-fagdoand
not practical for pre-service teachers to accureutait their future practices when they become Bhginguage
teachers. It is significant that a new paradigrneather education in technology use is needed ePtogining is

a necessity for most of them. The current ideaodfimology course is still inconsistent with prevesr teachers’
needs and expectations. Pre-service English temcheed help from fellow educators who understand
instruction, and who also understand how this tetdgy can assist their work efforts.

One of the important findings of the study is ttie Internet accessibility among the students iedow in the
school environment. Therefore; the Internet acbdigi and the use of the computers should be ginmre
importance at universities.
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From the results of the open-ended questions medi@above, it is interesting that there are fouppses for
which pre-service English teachers would like te tige Internet in the language classroom. Theybelthat
the Internet raises the quality of the lesson imynaays and is an interesting, authentic sourc@atied by
various visuals. It is a technological tool inciiegscreativity and also it is a medium of fast séaminimizing
the burden of the teacher. From their responsesarit be concluded that pre-service teachers shear cl
preferences towards the use of the Internet. Hokygre-service English teachers have some concdroat
using the Internet in the language classroom. Mbgte respondents claimed that Internet has sarsguttive
effects upon students besides its being usefugji&iam, pornography and culturally inappropriatesscan be
counted among the serious problems encounterec wkihg the Internet in EFL classrooms (AL-Mekhlafi
2004). Some of them stated that Internet may leagbine problems related to classroom managemerdsaad
last item; the respondents are in the opinion thaguage teachers may need training courses onsieof
computers and especially on the use of the Intefiftety need training on teaching programs, basimptaer
skills, certain search engines and website creaome of them do not know the important websitetheir
field and they have difficulty in creating web-bdssctivities and creating lesson plans.

As the result of the study indicates; there is aitp@ relation between the attitudes towards tke of the
Internet and self-perception of computing skills.térms of the variable of students’ grades, tleeurred a
difference. This finding shows that students’ leMfeawareness increases in relation to their ages.

Of course, there are some limitations to this stueyst, the respondents were selected from oneatidunal
faculty, that is, Buca the Faculty of Education.thdlugh the results represent some important and new
information, they shall be viewed circumspectlyilutitey are conducted again to reveal the attitunfesther
pre-service English teachers attending to diffetaniversities. This is of vital importance for theneralization

of the results. Second, the data reported here selgly on self reports. To minimize this limitatiothe
respondents were reassured complete anonymityctoeseonfidentiality.

In conclusion, although pre-service English teaghattitudes towards the use of the Internet agtipe, their
computer skills are not at an expected level. Tioeegthey need more training on using Internetiappions for
teaching EFL. It is hoped that this study would agdto the building of a ground theory based osimngi
consciousness of teachers and pre-service teatchirs importance of using the Internet technolimggchools.

REFERENCES

AL-Mekhlafi, A. (2004). The Internet and EFL Teaei The Reactions of UAE Secondary School Engliginguage
TeachersJournal of Language and Learning(2), 88-113.

Aydin, S. (2007). Attitudes of EFL Learners Towathls InternetThe Turkish Online Journal of Educational Technglog
3(2)

Carrier, M. (1997). ELT Online: the rise of thedmiet.ELT Journal.51(3), 279-309. Oxford University Press

Chafe, Allison. (1999) Effective use of the Intdrime second language education: Benefits, challeragel guidelines for
teachersRetrieved February 12009 from http://www.cdli.ca/~achafe/Internetessroom.html

Eastment, D. (2001). Web Sites for the Languagefiea TeachersELT Journal55(2), 214-216.

Ersoy, A. and Ysar, S. (2003)ilkogretim 4. ve 5.sinif @encilerinininternet Kullanma Durumlarifirk Egitim Bilimleri
Dergisi. 1(4).

Forsyth, I. (1998)Teaching and Learning Materials and the Interrigindon: Kogan Page Limited.

Gundiiz,S. (2007). Cgretmen adaylarinin bilgisayar 6zyeterlikler&" National Congress of Educatiganpublished paper),
Tokat: Gaziosmanga University, Faculty of Education.

izgi, U. and Bekgi, B. (2007). g@etmen adaylariningitim ortaminda kullandiklarigtim teknolojilerine iliskin yeterlilikleri.
16" National Congress of Educatignnpublished paper), Tokat: Gaziosmaapeniversity, Faculty of Education.

Lasorenko, J. (1997Wired for LearningUSA: Que Corporation.

Lewin, L. (2001).Using the Internet to Strengthen CurriculurdSA: Association for Supervision and Curriculum
Development.

Linder, D. (2004). The Internet in every classroddsthg outside computerELT Journal. 58(1), 10-17.

Luan, W.S., Fung, N.S., Nawawi, M. and Hong, TZR05) Experienced and inexperienced Internet wamg pre-service
teachers: Their use and attitudes toward the latdeducational Technology & Socie®(1), 90-103.

Moran, C. and Selfe, C. L. (1999) Teaching Engtistoss the Technology/Wealth Gdjne English JournaB8 (6), 48-55.

Moursund, D. and Bielefeldt, T. (1999)Vill new teachers be prepared to teach in a digage? A National Survey on
information technology in teacher educationSanta Monica. Retreived March 27, 2009, from
http://ww.mff.org/pubs/ME154.pdf

Murray, D.E. and McPherson, P. (2004%sing the Web to support language learniS8gdney: Macquaire University

Odabal, K., Kabakgl, I., and Coklar, A. (200Ifjternet, Cocuk ve Aildnkara: Nobel Yayin Datim.

Owston, Ronald D. (1997) The World Wide Web: A Areclogy to Enhance Teaching and Learnirigfucational
Researcher26(2), 27-33.

Oztiirk, Okgu and Karamete (2008) Determination oésprvice teachers’ opinions and attitudes towarsiage of
technological tools Ege University, Faculty of Edtion, Department of BOTHzmir.



160 Assessing the Attitudes of Pre-service English feacTowards The Use...G. Kilekgi

Singhal, Meena. (1997) The Internet and Foreignguage Education: Benefits and Challengése Internet TESL Journal.
3(6).

Teeler, D. and Gray, P. (199%ow to Use the Internet in ELTUK: Longman.

Teo, T. (2008). Pre-service teachers’ attitudesatd® computer use: A Singapore survéystralasian Journal of
Educational Technology4(4), 413-424.

Warschauer, M., Shetzer, H. and Meloni, C. (200@grnet for English Teachindllinois, USA: Pantagraph Printing.

Yavuz, F. , 1998, ‘Internet’in Ingiliz Dili Eitimi Bolumundeki Cevirimici Lisansusti Programlan Gelsimine Olan
KatkisI’, Master Thesis, Atatiirk University.

Yidinm, A. andSimsek, H. (2005)Sosyal bilimlerde nitel ardirma yéntemleriAnkara: Seckin Yayincilik.

Yutdhana, S., 2004, ‘A Needs Analysis of Thai Hgthool Teachers in Using Internet ApplicationsTeaching English as
a Foreign Language’, a published master thesishifg®n State University.



