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Ozet

Dil 6grenmek; kelime ve dil yapilarmin 6grenimi yaninda kelimelerle kurulan anlam diinyasini tanimak,
anlamak ve degerlendirmektir. Bu baglamda dil 6gretiminde kullanilacak metnin se¢imi, dil 6gretim yaklasim ve
yontemlerine gore degismektedir. Giinitimiizde, Tiirk¢enin yabanci dil olarak 6gretimi i¢in hazirlanan materyaller
ve dgretim yontemleri, Avrupa Dilleri Ogretimi Ortak Cerceve Metni (The Common European Framework of
Reference for Language) cercevesinde Al, A2, B1, B2, C1, C2 seviyelerine gore belirlenen ortak dil 6lgiitleri esas
alinarak diizenlenmektedir. Avrupa Dilleri Ogretimi Ortak Cerceve Metninin temel dayanagi, dil 6gretiminde
dort temel becerinin her seviyede farkli dil islevlerini gelistirecek bicimde ogretilmesidir. Dil Ogretim
materyallerinin igerigi ve islevselligi material se¢iminde 6nemli bir unsurdur. Dolayisiyla programin, hedef
kitlenin ilgi ve ihtiyag durumu, ogretici, hedef kitlenin o6zellikleri, yontem, metin gibi bir¢ok ayag1
bulunmaktadir. Ogretim yéntem ve metinleri bu unsurlar dogrultusunda hazirlanmali; konular yakin gevreden
uzaga, kolaydan zora, somuttan soyuta dogru verilmelidir. Ogretimin gergeklestirilmesinde en temel malzeme
olan metinlerin segiminde, metinsellik 6l¢iitlerine ilaveten yabanci dil olarak Tiirkc¢e dgretimine doniik metin
se¢imi Olgiitleri de goz oniinde bulundurulmalidir. Bu ¢alismada Tiirk¢enin yabanci dil olarak &gretiminde
kullanilacak metnin edebi, iiretilmis veya 0zgiil/6zgiin tiirlerden hangisi olacagini 6gretimde kullanilacak
yontem, hedef kitlenin 6zellikleri, Avrupa Dilleri Ogretimi Ortak Cerceve Metninde yer alan kazanimlar gibi
birgok etkenin belirledigi degerlendirilmistir.
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Giris

“Metin” kelimesi TDK'nin Tiirk¢e Sozliigii'nde: “1. Bir yaziy1 bi¢im, anlatim ve noktalama
ozellikleriyle olusturan kelimelerin biitiinii. 2. Basili veya el yazmasi parca, tekst.” olarak
tanimlanmistir. Giinay’a (2003, s. 35) gore metin, “Basi ve sonu ile kapali bir yap1 olusturan dilsel
gostergelerin art arda geldigi anlamli yap1 olarak tanimlanabilir.” Bir baska ifadeyle metin, hedef
kitleye aktarilan konu ile ilgili yazili ciimlelerden olusan dil biitiiniidiir. Dilsel agidan metin, “birbirini
izleyen, sirali ve anlamli biitlinler olusturan ciimleler dizisidir.” (Giinay, 2007, s. 44). Konunun
baglamina uygun olarak belirli bir sira i¢inde yazilan bu ciimlelerle, metni okuyan kisi yazarin duygu
ve diislincelerini anlamaya calisir. Climlelerde bicimsel olarak karsimiza ¢ikan nitelik, metinlerde
anlamsal boyut kazanir. Yazarin metni yazma amaci, metnin tiiriinti, uzunlugunu ve anlatim bi¢imini
belirler. Bu agidan okuyucu bilimsel, felsefi, edebi, giinliik hayat1 anlatan metinler gibi birbirinden

farkl ozelliklere sahip metinlerle karsilasir (Giines, 2013, s. 2).

Bir metni, metin yapan 6zellikler “metinsellik” veya “metin olma” Olgiitleri olarak ele almuir.
Metinsellik, bir metnin olusmas: icin gerekli kosullar veya metin olmayan ciimle gruplarindan
ayirmak icin bagvurulan oOlgiitler olarak ele almnir (Toklu, 2009, s. 127). Metinsellik Olciitleri yedi

maddede degerlendirilir:

1. Bagdasiklik: Bagdasiklik, metnin yiizey yapisindaki bilesenlerin dil bilgisel iliskilerine

dayarur.

2. Tutarlilik: Metindeki bilgilerin belli bir biitiinliik i¢inde zihinde anlam agisindan bir sema
meydana getirmesidir (Karatay, 2010, s. 375). Bir metnin tutarli olmasi;, metnin 6gelerinin tema, kisi,
yer veya olay bakimindan tekrarlanmasi ve temel bir tema cercevesinde gelismesine baghdir (Giinay,

2007, s. 100). Bagdasikliktan farkl: olarak tutarlilik, anlamsal bagint1 ve biitiinliikle ilgilidir.

3. Amaclilik: Yazma, amac¢ giidiimlii bir siiregtir. Bu siire¢ igerisinde yazarlar, metni

belirledikleri amaglarina gore iiretirler (Ulper ve Uzun, 2009, s. 654).

4. Kabul edilebilirlik: Metinde ifade edilen durum, duygu veya olayn yerel toplumda kabul
edilebilir olmasidir. Bunun ic¢in metinde bahsedilen konularla ilgili olarak verilen hiikiimlerde

reddedilecek bir noktanin bulunmamasi gerekir (Alan, 1994, s. 179).

5. Bilgilendiricilik: Metnin, okuyucuya yeni bilgiler sunmasidir. Yeni bilgi iceren her metin

okur tarafindan farkli ve orijinal kabul edilir.

6. Duruma uygunluk: Metnin konusu, hitap ettigi kitle, ulasmak istedigi amag ve tiirii gibi

metin 0geleri arasinda uyum olmasidir.
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7. Metinler arasilik: Metinler arasilik, bir metnin 6ncel metinle olan iliskisi, bagintisidir. Baz1
yazarlar, metnini olustururken farkinda olmadan veya bilerek baska metinlerden yararlanrlar. Bu

durum bagska metinlerin transformasyona, doniisiime ugramasi olarak ifade edilir (Aktulum, 2008).

Metin, dil 6gretim islevi acgisindan diisiiniildiigiinde hedef kitlede okuma eylemi ile baslayan
siirecin estetik diisiinme, duygu ve diisiincelerini sozlii ve yazili olarak dogru, etkili ifade etme

becerisini kazandirma ile gelistirilmesine dayanur.
1. Yabanc Dil Ogretiminde Metin Secimini Etkileyen Unsurlar

Yabanc dil 6gretiminde her metni ders materyali olarak kullanmak miimkiin degildir. Metin
se¢imini belirleyen birtakim unsurlar vardir. Hedef kitle, kazanim, islenen konu, siire, yontem ve

metnin igerigi metin se¢iminde belirleyicidir.
a. Hedef kitle

Yabancilara Tiirk¢e 6gretiminde dil yapisi, kiiltiir ve cografyadan kaynaklanan birbirinden
farkli nitelikte hedef kitleler yer almaktadir: Iki dilliler, Tiirk soylular ve yabancilar. ki dilli olarak
gruplandirilan hedef kitle ana dili Tiirkce olan Tiirkiye Cumhuriyeti vatandaslaridir. Tiirk soylular,
Tiirkiye topraklari disginda yasayan Tiirklerin olusturdugu hedef kitledir. Yabancilar ise Tiirk dilini ve
kiiltiiriinti bilmeyenlerden olusur. Hedef kitlenin 6zelliklerine gére kullanilacak olan materyaller de
farkli ozellikler tasimalidir. Dolayisiyla ana dili Tiirkge olanlarla Tiirkge bilmeyen yabancilara aym

yontem ve tekniklerle dil 6gretimi yapmak dogru bir yaklasim degildir.

Iki dilli kavrami, ana dili Tiirkge ve Tiirkiye Cumhuriyeti vatandasi olan ancak bagka bir
toplumda yasayan bireyler icin kullanilmaktadir. Bu kisiler, hem ana dilini hem de ikinci dili ¢ok iyi
bilir ve her iki dili birlikte kullanirlar. iki dillilerle ilgili karsimiza ¢ikan en 6nemli sorun; Tiirk kiiltiirii
ile yasadig1 toplumun kiiltiirii arasinda kalmis olmalari, bunun sonucu olarak kiiltiir catismasi
yasamalaridir. Iki dilliler Tiirkiye’de yasamak, kendi kiiltiirlerine uyum saglamak ve Tiirkge
konusmakta zorluk ¢ekmektedirler. Bu hedef kitleye, Tiirk kiiltiiriiniin ve Tiirk dilinin giizelligini

yeniden kazandiracak metinler segilmelidir.

Tiirk soylular, Tiirkiye sinirlar1 disinda kendi vatanlarinda veya bagka bir devletin hakimiyeti
altinda yasayan Tiirklerdir. Ruslar; 1926-1930 yillar1 arasinda Arap alfabesini degistirmis, 6énce Latin
alfabesine daha sonra 1938-1940 yillar1 arasinda da Kiril alfabesine ge¢mislerdir. Bunun sonucu olarak
Tiirk boylarinin her birine ayri birer alfabe kabul ettirmislerdir (Ercilasun, 1990, s. 9). Dogu Blokunun
yikilmas: sonucunda Orta Asya Tiirk Cumhuriyetlerinde Milli Egitim Bakanligina bagh okullar,

Uluslararasi Hoca Ahmet Yesevi ve Kirgiz Tiirk Manas Universiteleri ve Tiirkge Ogretim Merkezleri
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kurulmustur. Bu kurum ve merkezlerde Tiirk soylulara Tiirkge 6gretiminde Tiirk birligi suurunu

gliclendirecek ve tarih bilinci uyandiracak nitelikte metinler esas alinmalidir (Duman, 2003, s. 152).

Yabana 6grenci olarak adlandirilan bu grup; Tiirkge bilmeyen, Tiirk dili ve Tiirkiye ile hicbir
ortak bagi bulunmayan kisilerdir. 1992 yilindan bu yana Tiirkiye’de Tiirkce 6grenen yabanct uyruklu
Ogrenciler; 2010 yilinda Tiirkiye Burslar1 adi altinda Yurt Disi Tiirkler ve Akraba Topluluklar
Bagkanliginca verilen destekle tesvik edilmistir. Her gecen yil kendi imkanlariyla Tiirk¢e 6grenmek
i¢in tlkemize gelen 6grenci sayist artmakla birlikte burslu uluslararast 6grenci sayisinda da artis
goriilmektedir (Giiltekin, 2016, s. 400). 2018-2019 egitim-6gretim yilinda Tiirkiye’de Tiirkce 6grenen
uluslararas1 6grenci sayis1 100 bin 220’si erkek, 54 bin 285’i kadin olmak {izere toplam 154 bin 505’tir
(Yiiksek Ogretim Kurumu, 2019).

b. Kazanim

Yabancilara Tiirkce Ogretiminde metin se¢imi yapilirken Avrupa Dilleri Ogretimi Ortak
Cergeve Programinda (The Common European Framework of Reference for Language) belirtilen dil
iglevlerinin ne derece metinlere yansitildig1 ve bunlarin kullanim sirasina dikkat edilmelidir. Cerceve
metninin genel yaklasimi hedef kitlenin yakin ¢evresinden baslayarak uzak gevreye dogru giinliik
hayatta karsilastig1 veya karsilasabilecegi olay ve durumlari anlamasini, bu olay ve durumlarla ilgili
sorunlart ¢6zme becerisini kazandirmaktir. Bu amagla, Temel Diizey (A1-A2) seviyelerinde giinliik
yasamdaki ihtiyaglarini gidermeye yonelik dil yapilari ve kelimeler metinlerde yer almalidir. Aymn
zamanda hedef dilin kiiltiiriinii yansitacak basit kalip ifadeler de yer almalidir. Orta Diizey (B1-B2),
ogrencilerin Tiirk dili ve kiiltiirtinii daha iyi anlamaya basladig1 ve uzak cevreye agildigi, olay ve
durumlarla ilgili ¢ikarimda bulunabildigi seviyelerdir. Dolayisiyla buna yodnelik dil islevleri
kazandirilmalidir. leri Diizey (C1-C2) ise hedef kitlenin dili etkili bir sekilde kullanabildigi ve her
tiirlit metni okuyabildigi varsayilan bir seviyedir. Bu seviyede yasadig1 cevre de dahil olmak {izere

diinyadaki olaylari kavramaya yonelik kazanimlara yer verilmelidir.

Metin se¢iminde hangi tiirde metne yer verilmis olursa olsun, dil islevlerinin verilis siras:
onemlidir. Otantik metinler kullanildiginda buna gore bir se¢im yapilmali, metin {iretilecegi
durumlarda ise kurgular bu yonde olusturulmalidir. Boylece dil 6gretiminin hizli ve etkili olmasi

saglanacaktir.
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c. Konu (igerik)

Dil 6gretiminde sinif i¢cinde metin ve okuyucu arasinda etkilesim saglayan metinler, hedef
kitlenin ilgi ve ihtiyaclarina hitap eden metinlerdir. Bunun igin her kiiltiirde ortak olan temel
kavramlar secilmelidir. Konular, yakin ¢evreden baslayarak “ben”, daha sonra “aile”, toplum ve
diinya seklinde uzak cevreye dogru zenginlestirilmelidir. Hedef kitlenin okunan metindeki yeni
bilgileri anlamasi, ana dilinde de yeterli diizeyde 6n bilgi ve deneyime sahip olmasini gerektirir. Bu
nedenle, konular basitten karmasiga, somuttan soyuta ilkesine gore secilmelidir. Metinde kullanilan
dil yapilari, sarmal bir sekilde 6nceki metinlerde verilen dil yapilarim1 kapsayarak ve gelistirecek

sekilde verilmelidir.
¢. Uzunluk

Yabancilara Tiirkge 6gretiminde metinde bulunmasi gereken kelime sayisina dair bir dlgiitten
soz etmek miimkiin degildir. Tiirk¢enin Ogretiminde kullanilacak metinlerdeki kelime sayisina
yonelik bilimsel arastirmalarin yok denecek kadar az olmasi ve geneli kapsamamasi nedeniyle metin
uzunlugunu belirleyecek bir veri bulunmamaktadir. Ancak bu konuyla ilgili diinya genelinde
uygulanan PIRLS ve PISA arastirmalari ile Oxford, Cambridge ve Pearson’un dil 6gretim kitaplarma
bakildiginda PIRLS 2001 arastirmasinda 4. siuf Ogrencilerinin okuma-anlama becerilerini 6l¢mek
amaciyla kullanilan metinlerinin uzunlugunun 355-575 kelime arasinda oldugu (MEB, 2003); PISA
aragtirmalarinda 15 yas Ogrencilerine uygulanan metinlerin ise 450-1800 kelime arasinda oldugu
goriilmiistiir. Bu bilgilerden hareketle Al seviyesinde kisa diyaloglardan baslayarak A2 seviyesinde
350 kelime, B1 seviyesinde 500, B2 seviyelerinde 750-800 kelimeye ¢ikilabilir. C1 ve C2 diizeylerinde
ise metinler 1000-1500 kelimeden olusabilir. Metin uzunlugunu belirlemede kelime sayis1 yaninda,

anlam biitiinliigii ve akicilik da 6nemlidir.
d. Yontem

Yontem, “Ogretmenin yonteme yatkinligi, zaman ve fiziksel imkanlar, maliyet, 0grenci
grubunun biiyiikliigli, konunun o&zelligi ve O6gretim sonucunda Ogrencide gelistirilmek istenen
nitelikler” g6z oniinde bulundurularak belirlenir. (Kii¢iikkahmet, 1997, s. 62-63). Metin seciminde
yontemi belirleyen asil unsur 6gretimin amacidir. Daha sonra metnin igerigi ve uzunlugu da yontemi
belirlemede etkilidir. Her yontemin &zellikleri ve uygulama bigimi farkhi oldugundan dil greticisinin

oncelikle yontemleri iyi bilmesi gerekir.

Yabanci dil 6gretiminde yaygin olarak kullanilan yontemlerin basinda dil bilgisi ¢eviri

yontemi, dogrudan dil yontemi, isitsel dilsel yontem, isitsel gorsel yontem ve se¢meli yontem gelir:
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Dil bilgisi ¢eviri yontemi, dort temel beceriyi (okuma, dinleme, konusma ve yazma) ayr1 ayri
ele alan bir yontemdir. Bu yontemde edebi metinlerdeki kelime ve ciimlelerin gevirisi yapilir,
metindeki biitlin yeni kelimeler ve dil bilgisi kurallar1 6gretilir (Dogan, 2012, s. 79). Dil bilgisi ¢eviri
yontemi, edebl metinlerin kullanilmasi ve konusma becerisinin geri planda kalmasi nedeniyle

elestirilen bir yontemdir.

Dogrudan dil yonteminde, sinuf ortaminda sozlii iletisime agirlik verilir. Konusma becerisi ve
gorsel materyallerle baslayan, sonrasinda metne gegilen bir yontemdir. Metinler, giinliik hayatta en
¢ok kullanilan kelimelerden olusur. Dil bilgisi 6gretimi dort temel beceriye dahil edilerek ogretilir.

Etkilesime dayali oldugundan etkili bir yontemdir.

Isitsel-dilsel yontemle dile ait unsurlar orneklerden hareketle ogretilir. Sozlii anlatim
onceliklidir (Demircan, 1990, s. 185). Sadece dinlemeye agirlik verilen bu yontemde, bilgiler gorsellerle

desteklenmedigi igin 6grencinin 6grendiklerini unutmasi daha kolaydr.

Isitsel-gdrsel yontemin temel amaci, gorsel dil malzemelerinin sesle birlestirilerek daha iyi
ogrenilmesini saglamaktir (Demircan, 2007, s. 197). Ik asamada dinleme ve konusma becerilerine,
sonra okuma ve yazmaya yer verilir. Sunum, agiklama, tekrarlama ve aktarma basamaklar1 uygulanr

(Gtines, 2011, s. 132).

Gelisen teknoloji ve degisen ihtiyaclarla birlikte yeni yontem arayislar1 da ortaya c¢ikmustir.
Se¢meli yontemin amaci, birden fazla yontemi bir arada kullanarak ihtiyaca cevap vermektir. Se¢meli
yontem, eski ve modern yontemleri bir arada etkili bir sekilde uygulamay: esas aldigindan daha fazla

uygulanmaktadir.
2. Dil 6gretiminde Yaklasimlar ve Metin Se¢imi

Dil 6gretiminde temel becerilerin kazandirilmasinda ve gelistirilmesinde en 6nemli malzeme
metindir. Ge¢gmisten giiniimiize bir¢ok dil dgretim yaklasimi benimsenmistir. Bu yaklasimlarin her

biri farkl tiirde metinleri esas almgtir.
a. Geleneksel yaklasim ve edebi metinler

Geleneksel yaklasimda dil ogretim araci olarak edebi metinler tercih edilmektedir. Edebi
metin, okuyucuda hayranlik uyandiran sanat degeri tasiyan metinlerdir. Edebi metinler, Tiirk¢enin
giizel ve etkili drneklerini gosteren ve bu nedenle hedef kitleye dogru ve etkili Tiirkce 6gretebilmek
i¢in 6gretiminde kullanilmas1 gereken metinler arasindadir. “Dil bilgisi, kelime ve kiiltiir”ii esas alan
geleneksel yaklasimda dili iyi kullanmanin sarti, dilin kurallarin iyi bilmektir. Bu amagla, dil bilgisi
Ogretimine oncelik verilir. Kelime 6gretiminin temel amact da ilk ogretilmesi gereken Ogelerin kelime

oldugu goriistinden kaynaklanir. Kurallar ve kelimelerin ardindan dil-kiiltiir iliskisi kurularak dilin
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mantig1 ve kiiltliri 6gretilir. Edebiyat, tarih, cografya, genel kiiltiir konularini igeren metinlerle hem
dilin kurallar1 hem de dilin kiiltiirti verilir (Giines, 2013, s. 3-4). Edebi metinlerde ayni zamanda
kelimeler, yazarin amacina ve dili kullamisina bagli olarak mecazlarla yeni anlamlar kazamr. Bu
nedenle hedef kitlenin konuyla ilgili 6n bilgiye ve s6z varligina sahip olmasi gerekir. $iir, masal,
hikdye, roman, tiyatro gibi kurmaca edebi metinler, ayn1 zamanda hedef kitlenin 6grendigi dilin

kiiltiiriine uyum saglamasinda da etkilidir.

Ancak edebi metinler belirli bir dil seviyesi ve kiiltiir gerektirdigi igin ileri diizey Tiirkge

O0gretiminde bu metinlerden yararlanilmas: daha uygundur.
b. Davranis¢i yaklagim ve iiretilmis metinler

Davranus¢l yaklasima gore dil taklit ve ezberleme yoluyla 6gretilir. Davranisct yaklasimda, dil
davrams olarak degerlendirildiginden iiretilmis metinler kullamilir. Uretilmis metinleri tercih
etmedeki amag, hedef kitlenin ihtiyacim karsilamak ve dili hizli bir sekilde 6grenmelerini saglamaktir.
Bu metinler, kelimelerin giinliik hayattaki kullanimlariyla verildigi; kurmacadan uzak, basit anlatiml
metinlerdir. Edebi metinlerde gerekli olan 6n bilgiye ihtiya¢ duyulmamasi ve bir durumu veya olay1
anlatmasi bakimindan grenciler agisindan da daha kolay anlagilmaktadir. Uretilmis metinler, kitap
yazarlar1 ve hedef kitleyi yakindan taniyan dgreticiler tarafindan da yazilir. Ogrencilerin seviyesi

ilerledikge tiretilmis metinlerle birlikte edebi metinler de kullanilabilir.
c. Bilissel yaklasim ve 6zel/6zgiin metinler

Bilissel yaklasima gore dil 6gretiminde konuya ve temaya uygun 06zel ve 0zgiin metinler
kullanilmalidir. Bilissel yaklasimda iletisim kurmak onceliklidir. Bu nedenle 6grencilerin algilama,
kavrama, ¢ikarimda bulunma becerileri ile okuma ve dinleme becerilerinin gelisimi de g6z éniinde
bulundurulmaktadir. Ozel ve 0zgiin metinler; afisler, brosiirler, yemek tarifleri, haritalar, mektuplar,
gazete yazilar1 gibi metinlerdir. Bu yaklasimin elestirlen tarafi, kalip ifadelerin 6gretimine agirlik

verilmesidir.
Neurer, metinleri genel olarak ii¢ grupta inceler (Neurer, 1984'ten akt: Dilek, 1995, s. 12):
a. Kullanim islevli
b. Bilgi iletici
¢. Yazinsal metinler

Kullanim islevli metinler, hedef kitlenin derste Ogrendiklerini giinliik hayatinda

uygulayabilmesini saglayan metinlerdir. Bu metinlerle hedef kitlenin giinlitk hayatta karsilasilan
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durumlari, sorunlari anlamasi ve bunlara yonelik ¢oziimleri dogru ifade etmesi amaclanir. Bu

asamada ilanlar, resmi yazilar, haritalar, kullanim kilavuzlar1 gibi metinler tercih edilir.

Bilgi iletici metinler, hedef kitlenin bilgiyi anlama, degerlendirme ve yorumlama becerilerinin
gelistirilmesinde kullanilir. Bu metinler; 6grenicinin genel ve kiiltiirel bilgisini artirma, bakis agisini
genisletme, karsilastirma yapma ve 6grendiklerini giinliik hayatta da uygulayabilmesini saglama gibi
islevleri gerceklestirir (Tapan, 1989, s. 187). Bilgi iletici metinler; sozliik, ansiklopedi, haber yazilari,

makale, sdylesi gibi bilgi ve yoruma dayali metinlerden olusur.

Yazinsal metinler ise hedef dil ile hedef kiiltiiriin de 6gretilmesini saglar. Dolayisiyla okurun
metinle iletisime gectigi, aym1 zamanda kiiltiir tasiyiciligi yapan metinlerdir. Aytag (1995, s. 51),
okurun hayat bilgilerini yalnizca kendi deneyimlerinden ziyade, okudugu yazinsal metinlerden de
edinilebilecegini belirtmektedir. Okuyucunun 6n bilgiye sahip olmasin gerektiren bu metinler, ileri

diizeyde kullanilabilecek metinlerdir.
Sonug¢

Bu calismada yabanci dil olarak Tiirk¢e 6gretiminde metin se¢imi degerlendirilmistir. Tiirkce
Ogretiminde metin secimine iliskin 6l¢iitler ve géz 6niinde bulundurulmas: gereken etkenler disinda
yabanac dil olarak Tiirkce 6gretiminde metin sec¢imini etkileyen degiskenler bulunmaktadir. Avrupa
Dilleri Ogretimi Ortak Cerceve Metni (2018) dil 6grenicilerin kisisel, kamusal, mesleksel ve egitimsel

alanlarda karsilasabilecekleri metin bi¢imlerini su sekilde siniflandirmistir:

1. Kisisel alanla ilgili metinler: Garanti belgeleri, yemek tarifleri, egitici metinler, roman ve

dergiler, gazeteler, brosiirler, kisisel mektuplar, kaydedilmis konusma metinleri,

2. Kamusal alanla ilgili metinler: Resmi duyurular ve notlar, el ilani, duvar yazilari, biletler,

tarifeler, duyurular, sozlesmeler, mentiler,

3. Mesleki alanla ilgili metinler: Isaretler, kartvizitler, is mektuplari, raporlar, egitici

kilavuzlar, reklamlar, etiketler ve paketlerdeki yazilar, is tanitimlari,

4. Egitim alaniyla ilgili metinler: Ders kitaplari, okuma kitaplari, tahtaya yazilmis metinler,

bilgisayar ile sunulan metinler, video ile sunulan metinler, gazete makaleleri, sozliikler.

Yukaridaki siniflamada dil 6grenicinin icinde bulundugu fiziksel konum, ilgili kurumlar,

kisiler, nesneler, olaylar ve etkinliklerin dikkate alindig1 sdylenebilir.

Giintimiizde Tiirkce 6gretiminde cesitli yaklasimlardan faydalanilmakta ve gelisen teknoloji
ile birlikte farkli metin tiirlerinden yararlanilmaktadir. Yabanci dil olarak Tiirk¢e Ogretiminde

baslangi¢ seviyesinde 6zel metinler kullanilirken ileri seviyelerde {iretilmis metinler ve edebi metinler
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tercih edilmektedir. Metin se¢iminde 6nemli olan; metin cgesitlerinin yabanci dil 6grenimi siirecinde
dogru seviyede ve ilgili temada kullanilmasidir. Yabanci dil 6gretimi ve 6grenimi sadece siuf
ortaminda gerceklestirilen bir eylem degildir. Bu nedenle yabanci dil dgrenicilerinin karsilastiklar:
metinler smif ortami ve ders materyalleri ile simirlanmamali, 6grenicilere farkli ortamlarda degisik

metinlerle bulusma imkani verilmelidir.

Kaynakg¢a
Alan, Y. (1994). Lisan ve insan. Izmir: T.O.V. Yayinlar1.
Avytag, G. (1995). Edebiyat iizerine, Littera edebiyat yazilar. Ankara: Uriin Yayinlari
Demircan, O. (1990). Yabanc: dil 5gretim yintemleri. Istanbul: Ekin Egitim Yaymailik.
Demircan, O. (2005). Yabanc: dil 63retim yontemleri. Istanbul: Der Yayinlari.

Dilek, 1. (1995). Yabanc: dil olarak Tiirkce G§retiminde 6zgiin metinlerle calisma yollart. Yaymlanmamig
Yiiksek Lisans Tezi, Istanbul Universitesi Sosyal Bilimler Enstitiisii Yabanci Diller Egitimi

Boliimii, Istanbul.
Dogan, C. (2012). Sistematik yabanc: dil 63retim yaklagimi ve yontemleri. Istanbul: Ensar Nesriyat.
Duman, A. (2003). Tiirk soylulara Tiirkiye Tiirkcesi 6gretiminde metin secimi. TUBAR, XIII, 151-154.
Ercilasun, A. B. (1990). Tiirk dilinin diinti bugtinii gelecegi. Tiirk Kiiltiirii, 321, 9.

Giiltekin, I. (2016). Tiirkgenin yabanci dil olarak &gretiminde yardimci okuma kitaplarindan ve
metinlerinden yararlanma. Tiirkcenin Yabanci Dil Olarak Ogretiminde Yontem ve Uygulamalar,

Yunus Emre Enstitiisii, Istanbul: Kiiltiir Sanat Basimevi.
Giinay, D. V. (2007). Metin Bilgisi. Istanbul: Multilingual Yaynlari.

Giines, F. (2011). Dil 6gretim yaklasimlar1 ve Tiirkge Ogretimindeki uygulamalar, Mustafa Kemal
Universitesi Sosyal Bilimler Enstitiisii Dergisi, 8 (15): 123-148.

Giines, F. (2013). Tiirkce 6gretiminde metin se¢imi. Ana Dili Egitimi Dergisi, 1 (1), 1-12.

Karatay, H. (2010). Bagdasiklik araglarini kullanma diizeyi ile tutarlh metin yazma arasindaki iligki.
Mustafa Kemal Universitesi Sosyal Bilimler Enstitiisii Dergisi, 7 (13): 373-385.

Kiiglikahmet, L. (1997). Egitim programlar: 63retim, 63retim ilke ve yontemleri. Ankara: Gazi Kitabevi.

MEB (2003). PIRLS 2001 uluslararas: okuma becerileri gelisim projesi ulusal raporu. Haziran, Ankara: MEB

Yayinlar1.



Uslu Ustten, A., Haykir, T.

Tapan, N. (1989). Yabana dil olarak Almanca 6gretiminde 6zgiin metinlerin islevi. Dilbilim Dergisi,
VIII, 183-192, istanbul: 1.U. Edebiyat Fakiiltesi Basimevi.

Toklu, O. (2009). Dilbilimine giris, Ankara: Akcag Yayinlari.

Ulper, H., Uzun, L. (2009). Bilissel siire¢ modeline gore hazirlanan yazma &gretimi izlencesinin

Ogrenci basarisina etkisi, ilkégretim Online , 8 (3): 651-665.

Yiiksek Ogretim Kurumu (2019). Yiiksek Ogretim Kurumu istatistikleri. 15 Nisan2019 tarihinde

https://istatistik.yok.gov.tr/ adresinden indirilmistir.

1642



KEFAD Volume 20, Issue 3, December, 2019

Ahi Evran University
Journal of Kirsehir Education Faculty

/A

KEFAD ISSN: 2147 - 1037

http://kefad.ahievran.edu.tr

Text Selection in Teaching Turkish as a Foreign Language

Dog. Dr. Aliye Uslu Ustten
Dr. Tayfun Haykar

DOI:10.29299/kefad.2019.20.03.018 Article Information
Received:12/05/2019  Revised:28/08/2019  Accepted:21/10/2019

Abstract

Learning language is to recognize, understand and evaluate the world of meaning established by words as well
as the learning of words and language structures. Nowadays, the materials and teaching methods prepared for
teaching Turkish as a foreign language are arranged according to common language criteria determined
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Introduction

The word “text” in the Turkish Dictionary of TDK: “1. The whole of words that form a writing
with form, expression and punctuation features. 2. The printed or manuscript is defined as text.
According to Giinay (2003, p. 35), “the text can be defined as the meaningful structure in which the
linguistic signs forming a closed structure with its beginning and end come consecutively.” In other
words, the text is the language consisting of written sentences related to the subject transferred to the
target audience. From a linguistic point of view, “the text is a series of sentences that form
consecutive, meaningful and integral whole”. (Giinay, 2007, p. 44). With these sentences written in a
certain order in accordance with the context of the subject, the person who reads the text tries to
understand the feelings and thoughts of the author. The form that we encounter formally in sentences,
gains a semantic dimension in the texts. The author's purpose of writing the text determines the type,
length and narrative style of the text. In this respect, the reader encounters texts with different

characteristics such as scientific, philosophical, literary and daily life texts (Giines, 2013, p. 2).

Properties that make a text a text are treated as criteria for “textuality” or “text”. Textuality is
considered as the conditions required for the formation of a text or criteria used to differentiate it from

non-text sentence groups (Toklu, 2009, p. 127). Textuality criteria are evaluated in seven items:

1. Coherence: Coherence is based on the grammatical relations of the components in the

surface structure of the text.

2. Consistency: The consistency is the information in the text in a certain integrity of the mind
in terms of forming a schema (Karatay, 2010, p. 375). Consistency of a text depends on the repetition of
the elements of the text in terms of theme, person, place or event and the development of a basic
theme (Giinay, 2007, p. 100). Unlike cohesion, consistency is related to semantic correlation and

integrity.

3. Purposefulness: Writing is a goal-guided process. In this process, the authors produce the

text according to the objectives they determine (Ulper and Uzun, 2009, p. 654).

4. Acceptability: The condition, emotion or event expressed in the text is acceptable in the
local community. For this, there should be no point to reject in the provisions given in the text related

to the issues mentioned in the text (Alan, 1994, p. 179).

5. Informative: The text presents new information to the reader. Each text containing new

information is considered different and original by the reader.

6. Conformity to the situation: The subject of the text is the harmony between the text

elements such as the audience they are addressing, the purpose and the type they want to reach.
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7. Intertextuality: Intertextuality is the relationship between a text and a predecessor. Some
authors use other texts unintentionally or intentionally when creating their text. This situation is

expressed as transformation of other texts (Aktulum, 2008).

When the text is considered in terms of language teaching function, the process which starts
with reading action in the target audience is based on the development of aesthetic thinking, the

ability to express emotions and thoughts verbally and in writing accurately and effectively.
1. Factors Affecting Text Selection in Foreign Language Teaching

It is not possible to use every text as a course material in foreign language teaching. There are
some elements that determine the choice of text. Target audience, acquisition, subject, duration,

method and content of the text are decisive in text selection.
a. Target group

In teaching Turkish to foreigners, there are different target groups originating from language
structure, culture and geography: bilingual, Turkish origin foreigners and foreigners. Bilingual
grouped as the target audience of who are Turkish citizens of the Republic of Turkey. Turkish origin
foreigners are living outside the territory of the Turks form the target audience. Foreigners are those
who do not know the Turkish language and culture. The materials to be used according to the
characteristics of the target audience should also have different characteristics. Therefore, it is not the
right approach to teach language to those who are native speakers of Turkish and those who do not

speak Turkish with the same methods and techniques.

The bilingual concept is used for individuals who are Turkish citizens but living in another
community. They know both the mother tongue and the second language very well and use both
languages together. The most important problem is faced regarding bilingualism is they are caught
between the Turkish culture and the culture of the society they live in. As a result, they experience a
cultural conflict. They also have difficulties in living in Turkey, adapting to their culture and speak
Turkish. Texts that will bring this target audience the beauty of Turkish culture and Turkish language

should be selected.

Turkish origin foreigners are the Turks who live outside the borders of Turkey or in their
homeland but under the sovereignty of another state. The Russians changed the Arabic alphabet from
1926 to 1930, first to the Latin alphabet and then to the Cyrillic alphabet from 1938 to 1940. As a result
of this, each of the Turkish tribes adopted a separate alphabet (Ercilasun, 1990, p. 9). As a result of the
collapse of the Eastern Bloc, schools affiliated to the Ministry of National Education, International

Hoca Ahmet Yesevi and Kyrgyz Turk Manas Universities and Turkish Teaching Centers were
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established in the Central Asian Turkish Republics. In these institutions and centers, texts that will
strengthen the consciousness of Turkish unity and raise awareness of history should be taken as basis

in teaching Turkish to Turkish origin foreigners (Duman, 2003, p. 152).

This group who is called foreign students, with no common bond Turkish language and
Turkey does not know Turkish. Since 1992 foreign students who learn Turkish in Turkey in 2010
under the name of Turkey Scholarships Abroad, have been encouraged with support of Presidency for
Turks Abroad and Related Communities. Although the number of students coming to our country to
learn Turkish with their own financial opportunity increases every year, there is an increase in the
number of international students with scholarship (Giiltekin, 2016, p. 400). 2018-2019 academic year,
the number of international students learning Turkish in Turkey were 154.505 (Higher Education

Authority, 2019).
b. Learning outcome

When choosing text in teaching Turkish to foreigners, attention should be paid to the extent to
which language functions are reflected in the texts and their order of use. The general approach of the
framework text is to understand the events and situations in the daily life starting from the immediate
environment to the distant environment and to gain the ability to solve the problems related to these
events and situations. For this purpose, in order to meet the needs of everyday life language structures
and words should be included in the text of basic level (Al1-A2). It should also include simple
stereotypes that reflect the culture of the target language. Intermediate Level (B1-B2) is the level in
which students begin to understand Turkish language and culture better and open up to the distant
environment and make inferences about events and situations. Therefore, language functions should
be gained for this purpose. Advanced (C1-C2) is the level where the target audience can use the
language effectively and read all kinds of text. At this level, learning outcomes such as understanding

the world events, including the environment in which they live should be given.

No matter what type of text is included in the text selection, the order in which the language
functions are given is important. When authentic texts are used, a selection should be made
accordingly, and fictions should be created in this direction when text is produced. This will ensure

that language teaching is fast and effective.
c. Subject (content)

In language teaching, texts that enable interaction between the text and the reader in the
classroom are the texts that address the interests and needs of the target audience. For this, the basic
concepts common to each culture should be chosen. The subjects should be enriched from the

/a7

immediate environment to the distant environment in the form of “1”, then “family”, “society” and
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“the world”. The target audience's understanding of the new information in the text requires sufficient
knowledge and experience in their mother tongue. Therefore, subjects should be chosen according to
the principle from simple to complex, from concrete to abstract. The language structures used in the
text should be given in a spiral manner, covering and developing the language structures given in the

previous texts.
d. Length

In teaching Turkish to foreigners, it is not possible to mention a criterion about the number of
words that should be in the text. There is no data to determine the length of the text, since scientific
research on the number of words in the texts to be used in teaching Turkish is almost non-existent and
does not cover the general. However, when PIRLS and PISA researches are conducted worldwide and
the language teaching books of Oxford, Cambridge and Pearson are examined, the length of the texts
used to measure reading-comprehension skills of 4th grade students is between 355-575 words (MEB,
2003). In PISA research, the texts applied to 15-year-old students were found to be between 450-1800
words. Starting from the short dialogues at Al level, 350 words can be reached at A2 level, 500 words
at B1 level and 750-800 words at B2 level. At the C1 and C2 levels, texts can be composed of 1000-1500
words. In addition to the number of words, the integrity of meaning and fluency are also important in

determining the length of the text.
d. Method

The method is determined by taking into consideration the “teacher's propensity to the
method, time and physical facilities, cost, size of the student group, the nature of the subject, and the
qualifications that the student wants to develop as a result of teaching”. (Kiigiikahmet, 1997, p. 62-63).
The main determinant of the method of text selection is the aim of the teaching. The content and
length of the text are then effective in determining the method. Since the characteristics and the way of

application of each method are different, the language teacher should first know the methods well.

The most widely used methods in foreign language teaching are grammar translation method,
direct language method, auditory linguistic method, auditory visual method and elective method:
Grammar translation method deals with four basic skills (reading, listening, speaking and writing)
separately. In this method, the words and sentences in literary texts are translated and all new words
and grammar rules are taught (Dogan, 2012, p. 79). Grammar translation method is criticized for the

use of literary texts and speaking skills.

In the direct language method, oral communication is emphasized in the classroom

environment. It is a method that starts with speaking skills and visual materials and then passes to the
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text. The texts consist of the most commonly used words in daily life. Grammar teaching is taught by

including four basic skills. It is an effective method because it is based on interaction.

Auditory-linguistic method is taught from the examples of language elements. Oral
expression has priority (Demircan, 1990, p. 185). In this method, which focuses only on listening, it is
easier for the student to forget what he/she has learned because the information is not supported by

visuals.

The main purpose of the auditory-visual method is to provide better learning of visual
language materials by combining them with sound (Demircan, 2007, p. 197). In the first stage,
listening and speaking skills and then reading and writing are included. Presentation, explanation,

repetition and transfer steps are applied (Giines, 2011, p. 132).

With the developing technology and changing needs, the search for new methods emerged.
The aim of the elective method is to meet the need by using more than one method together. The
elective method is applied more often because it aims applying the old and modern methods together

effectively.
2. Approaches in language teaching and text selection

The most important material in the acquisition and development of basic skills in language
teaching is the text. Many language teaching approaches have been adopted from past to present.

Each of these approaches is based on different types of texts.
a. Traditional approach and literary texts

In the traditional approach, literary texts are preferred as a language teaching tool. Literary
text is an art that has fascinated readers. Literary texts are among the texts that show good and
effective examples of Turkish and therefore should be used in teaching in order to teach correct and
effective Turkish to the target audience. In the traditional approach based on “grammar, vocabulary
and culture”, the condition of using the language effectively is to know the rules of language well. For
this purpose, grammar teaching is given priority. The main purpose of vocabulary teaching is that the
first elements to be taught are vocabulary. After the rules and words, the logic and culture of language
are taught by establishing a language-culture relationship. Literature, history, geography, general
culture and the culture of the language is given with texts containing the subjects of the language
(Glines, 2013, p. 3-4). In literary texts, words also acquire new meanings with metaphors depending
on the author's purpose and use of language. Therefore, the target audience should have prior
knowledge and vocabulary. Fictional literary texts such as poetry, fairy tales, stories, novels and

theaters are also effective in adapting to the culture of the language the target audience learns.
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However, since literary texts require a certain level of language and culture, it is more

appropriate to use these texts in advanced Turkish teaching.
b. Behavioral approach and produced texts

According to the behavioral approach, language is taught through imitation and
memorization. In the behavioral approach, the texts produced are used as language is evaluated as
behavior. The aim of choosing the texts produced is to meet the needs of the target audience and
enable them to learn the language quickly. These texts, the words used in daily life; away from fiction,
simple narrative texts. It is also easier for students to understand the fact that there is no need for prior
knowledge in literary texts and that they describe a situation or event. Produced texts are also written
by book authors and instructors who are familiar with the target audience. Literary texts can be used

along with the texts produced as students progress.
c. Cognitive approach and specific/original texts

According to the cognitive approach, specific and original texts appropriate to the subject and
theme should be used in language teaching. In the cognitive approach, communication takes priority.
For this reason, students' perception, comprehension, inference skills and reading and listening skills
are also considered. Special and original texts; banners, brochures, recipes, maps, letters, newspaper

articles. The critical side of this approach is the emphasis on the teaching of stereotypes.
Neurer examines the texts in three groups in general (Neurer, cited in 1984: Dilek, 1995, p. 12):
a. Multifunctional
b. Information forwarder
c. Literary texts

Functional texts are the texts that enable the target audience to apply what they learn in their
daily life. With these texts, it is aimed for the target audience to understand the situations and
problems encountered in daily life and to express the solutions towards them. At this stage,

advertisements, official texts, maps, user manuals, texts are preferred.

Transmitting texts are used to improve the understanding, evaluation and interpretation skills
of the target audience. These texts perform functions such as increasing the general and cultural
knowledge of the learner, extending the perspective, making comparisons and enabling them to apply
what they learn in daily life (Tapan, 1989, p. 187). Transmitting texts are dictionary, encyclopedia,

news articles, articles, interviews and information-based texts.
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Literary texts also provide the target language and target culture to be taught. Therefore, the
texts in which the reader communicates with the text are cultural texts. Aytag (1995, p. 51) states that
the reader's life knowledge can be obtained not only from his own experiences but also from the
literary texts he read. These texts, which require the reader to have prior knowledge, are texts that can

be used at an advanced level.
Conclusion

In this study, the choice of text in teaching Turkish as a foreign language was evaluated. Apart
from the criteria and factors that should be taken into consideration, there are variables affecting the
choice of text in teaching Turkish as a foreign language. The Common Framework Text on Teaching
European Languages (2018) classifies the forms of text that language learners may encounter in

personal, public, professional and educational fields:

1. Texts related to the personal field: Guarantee documents, recipes, educational texts, novels

and magazines, newspapers, brochures, personal letters, recorded speech texts,

2. Texts related to public space: Official announcements and notes, flyers, graffiti, tickets,

tariffs, announcements, contracts, menus,

3. Texts related to the professional field: Signs, business cards, business letters, reports,

educational guides, advertisements, labels and articles in packages, business presentations,

4. Texts related to the field of education: Textbooks, reading books, texts written on

blackboard, texts presented by computer, texts presented by video, newspaper articles, dictionaries.

In the above classification, it can be said that the physical language environment of the

learner, related institutions, people, objects, events and activities are taken into consideration.

Today, various approaches are used in teaching Turkish and different text types are used with
developing technology. While teaching Turkish as a foreign language, special texts are used at the
beginner level, while literary texts are preferred advanced levels. The use of text types at the correct
level and related theme in the process of learning a foreign language is the mot important issue in the
selection of text. Foreign language teaching and learning is not only an action in the classroom.
Therefore, the texts encountered by foreign language learners should not be limited to the classroom
environment and course materials, and learners should be given the opportunity to meet different

texts in different environments.
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