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Abstract

Key Words

Play is especially an indispensable part of primary education. During this
process, the attitude, and beliefs of teachers, who design, plan, and teach,
towards play is important. In this study, it was aimed at analyzing the primary
school teachers’ perceptions of play in terms of different variables. The survey
model among the quantitative research methods was used in the study. The
study was carried out with 293 primary school teachers working in primary
schools in Kahramanmaras, Hatay and Gaziantep in the 2021-2022 academic
year who were selected through the simple random sampling method. The data
of the study were collected through the “Perception of Play Scale” developed
by Giines, Tugrul and Oztiirk (2020). The data of the study were analyzed with
the SPSS 22 software. According to the results of the study, a significant
difference was found between the teachers only in the function of play and
interest-curiosity-exploration sub- factor in favor of female teachers in terms
of gender. A significant difference was found in the authenticity and purpose
of play sub-factor in favor of higher grades and in nature and source of play
sub-factor in favor of lower grades in terms of the grades the teachers teach. A
significant difference was found in favor of teachers with lower service period
in terms of professional seniority.
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Introduction

Primary school teachers take charge in the primary school stage - the first step in primary
education - which constitutes an indispensable part of mandatory education in our country (Saylik and
Tuag, 2021). The education given at this stage is extremely important in the sense that it develops a
positive attitude in students towards themselves, their schools, and the environment. Great
responsibilities fall on the shoulders of teachers in providing this education (Aydin and Unsal, 2022;
Tok and Bozkurt, 2010). Primary school teachers play a significant role in terms of social, academic,
and pedagogical development of primary school students (Boyaci et al., 2016), helping them acquire the
necessary skills to maintain their lives (Elma and Ergen, 2016) and supporting their affective,
psychomotor, and mental development (Aydin and Unsal, 2022; Erol and Basaran, 2020).

With the emergence of humankind, play has made itself a place in each society and has existed
everywhere in the world where there are children. Childhood plays have become tools which prepare
children for life and help them attribute meaning to life (Ozdemir and Ramazan, 2014; Ozyiirek and
Cavus, 2016). In short, since playing games is the most natural need of children, play makes it possible
for children to develop their minds and spend quality time. In addition, it gives children a chance to
socialize as well (Dagdelen and Kosterelioglu, 2015).

Primary school children learn through plays because of their age. Therefore, children’s view of
play as a big part of their lives and acting in accordance indicates how important play is for them (Unal
et al., 2017). Play has the characteristic of supporting all developmental areas of children. Children’s
pre-acquired psychomotor and mental skills are developmental areas which develop through play
(Ozyiirek and Cavus, 2016; Ramazan, 2013; Ozdemir and Ramazan, 2014). Primary school children
need to acquire these developmental areas through play due to their age. Play, which helps primary
school children learn about life by experiencing, is also used as a tool in children’s education. From this
perspective, primary school teachers have great responsibilities in terms of teaching through play
(Sentiirk, 2020). For this reason, primary school teachers should provide education and training by
presenting opportunities for children to play, enrich the education they give by intertwining it with play
and thus, make education and training fun and easy for children (Ozdemir and Ramazan, 2014;
Ramazan, 2013).

Play has a very important place in learning activities and advancement of mental development.
Play means learning activities as well. Therefore, children comprehend learning through play, obeying
the rules, progressing in a regular manner, and making evaluations (Hazar and Altun, 2018). Giving
importance to play in the learning and teaching process has a very significant place for primary school
teachers in terms of having efficient and productive lessons (Sentiirk, 2020). Children feel at ease, have
fun, communicate, experience different emotional states (joy, sadness, excitement), develop various
skills and gravitate towards their interest areas while playing. In this respect, play allows primary school
teachers to discover and get to know children (Gozalan and Kogak, 2014; Ozyiirek and Cavus, 2016;
Tugrul et al., 2019; Zorluoglu and Elbir, 2018). Therefore, learning through play has an important place
in education.

Today, play is used by primary school teachers as an alternative teaching method. Use of play
as a tool in education increase the interest, curiosity, and comprehension of primary school children
(Go6zalan and Kogak, 2014; Hazar and Altun, 2018). Therefore, teachers should take children’s
individual differences, interests and needs into consideration, diversify, and enrich these and give place
to plays in the educational environment (Hazar and Altun, 2018). Play for children is an important part
of expressing themselves and the starting point of discovering life, whereas it is an opportunity for
teachers to get to know children better, observe them and make inferences based on these observations
on behalf of children. Thus, primary school teachers’ evaluation and interpretation of the information
they acquire carries great importance for children who are at this critical stage. While children
comprehend a great deal of information and skills through play, they display their interest areas, attitudes
and values and beliefs through play as well. It is considered that this can be guiding for teachers and
educators (Saracho, 2012 narrated by Tugrul et al., 2019; Unal et al., 2017). It is considered that this
study will contribute to primary school teachers, in the sense of presenting the importance given to play
by primary school teachers who will be teaching play period children, identifying and presenting their
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perceptions of play and their beliefs as to how they will carry play to the education and training process,
as well as experiencing awareness about their situation in the light of possible differences or similarities
due to independent variables, completing their lacking points and developing themselves and to the
literature by supporting similar studies.

From this point or view, it was aimed at comparing the perceptions of primary school teachers
of play and the answers to the following questions were sought:

1. s there a significant difference between perceptions of primary school teachers of play in
terms of gender?

2. Is there a significant difference between perceptions of primary school teachers of play in
terms of the grades they teach?

3. Is there a significant difference between perceptions of primary school teachers of play in
terms of their professional seniority?

Method
Study Model

In this study which aims at presenting primary school teachers’ perceptions of play, the survey
model among the quantitative research methods was used. The basic goal of survey studies is to present
the thoughts, interests, skill levels of the participants about an event or situation. In such studies, large
groups are studied as much as possible (Buyiikoztiirk et al., 2010). In this study, the survey model was
preferred as well to support the literature related to the perceptions of primary school teachers of play
and the theory that the social, economic, cultural, and physical variables the study group experience are
reflected on the perceptions of the primary school teachers of play.

Study Group

The study group of the study consists of primary school teachers working in primary schools
affiliated with the Ministry of National Education in Kahramanmaras, Hatay and Gaziantep in the 2021-
2022 academic year. The study group consists of 293 primary school teachers selected through the
simple random sampling method.

The distribution of the demographic variables related to the participants are given in Table 1.
Table 1. Distribution of demographic data related to the participants
Demographic

information Value f Percentage

Female 159 54,26

Gender
Male 134 45,74
1t grade 55 19,40
2" grade 84 28,17

Grade level taught 3 grade 71 24,20
4" grade 83 28,23
0-5 Years 43 14,70
6-10 Years 40 13,65

Professional seniority ~ 11-25 Years 74 25,25
16-20 Years 69 23,54
21 Years and over 67 22,86

Data Collection Tool and Analysis of Data

The data of the study were collected through the “Perception of Play Scale” developed by Giines,
Tugrul and Oztiirk (2020). The scale consists of three sub-factors as, function of play and interest-
curiosity-exploration, authenticity and purpose of play and nature and source of play. During the
development of the scale, the Cronbach Alpha value of the whole scale was found as .72 by the
researchers. In addition, the Cronbach Alpha values in this study were found as .69 for the whole scale,
as .65 for the function of play and interest-curiosity-exploration, as .67 for the authenticity and purpose
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of play and as .63 for the nature and source of play sub-factors. In consideration of these values, the data
of the scale were accepted as reliable.

In the study carried out with 293 participants, the data were firstly added to the MS Excel
software and the to the SPSS 22.0 analysis software paying attention to the types of data. The required
analyses were done with the 293 participants. The descriptive analyses related to the scale and its sub-
dimensions are given in Table 2. Kolmogorov-Smirnov normality analysis was done for groups with
samples over 50.

Table 2. Descriptive Analysis related to the Scale
N Min. Max. Mean S.D  Skewness  Kurtosis

Interest, Curiosity,

. 203 2700 4500 3483 227 055 1.30
Exploration

Authenticity, 203 600 230 1478 315  -298 129
Purpose

Nature, Source 203 500 180 1145 250 195 2319
Scale Total 203 470 730 6103 425 095 406

When Table 2 is analyzed, it can be seen that the skewness and kurtosis values of the data related
to the scale and its sub-dimensions fall in the -1,5 +1,5 interval. Kolmogorov-Smirnov normality
analysis was done for groups with samples over 50.

The analyses related to the normality of the data are presented in Table 3

Tablo 3. Normality Analyses of the Data.

Perception of Play Scale Kolmogorov-Smirnov
Statistics Sd P
Interest, Curiosity, Exploration ,104 293 ,000
Authenticity, Purpose ,091 293 ,000
Nature, Source ,113 293 ,000
Scale Total ,086 293 ,000

When Table 3 is analyzed, it can be seen that the data display normal distribution (p=,00/p<,05).
Therefore, parametric analyses were done. According to the demographic variables, T-test was done for
variables with two different values and one-way ANOVA analyses were done for variables with three
and higher values.

Findings

In this section, findings related to whether there is a difference in teachers’ perceptions of play
in terms of gender, professional seniority and grade level taught are presented.

Whether there is a difference between the perception of play scale and its sub-dimensions and
the gender demographic variable in terms of gender was analyzed with the T-test and the findings are
presented in Table 4.

Table 4. Teachers’ perceptions of play according to gender

Gender N Mean Sd df t p

iosi Female 159 35,11 2,09

Interest, _Cur|05|ty, 291 2370 018
Exploration Male 134 34,49 2,43
ici Femal 159 14,72 3,34

Authenticity, emale 291 307 744
Purpose Male 134 14,85 2,92
Female 159 11,37 2,47

Nature, Source 291 265 792
Male 134 11,45 2,54
Female 159 61,22 4,54

Scale Total 291 -,858  ,392
Male 134 60,79 3,87

p<.05
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According to gender, a significant difference was not found in primary school teachers’
perception of play in the Authenticity, Purpose-Nature, Source and Scale Total sub-dimensions. In the
Interest, Curiosity, Exploration sub-dimension, a significant difference was found in favor of female
primary school teachers ( t=-2,370, p<.05).

Whether there is a difference between the primary school teachers’ perception of play scale and
its sun-dimensions and grade level taught was analyzed with ANOVA and the findings are presented in
Table 5.

Table 5. Perceptions of play LSD results according to the level of grades taught by the primary school teachers
Perceptions

of Play Groups N Mean Sd F p Difference
1%t grade 55 34,74 2,13
Interest, 2Wgrade 84 3495 2,04
Curiosity, a 204,894
Exploration 3" grade 71 34,90 2,42
4™ grade 83 34,71 2,47
1%t grade 55 13,10 4,05
Authenticity, 2" grade 84 14,07 2,58 1-3. 1-4
’ 13,498,000 '
Purpose 3" grade 71 15,49 2,76 2-3,2-4
4™ grade 83 16,01 2,64
1%t grade 55 12,63 2,59
2dgrade 84 1219 2,64 1-3,1-4
Nature, g 15071 000 2-1,4-2
Source 3dgrade 71 1047 2,09 -4 3.2

4™ grade 83 10,61 2,01
1%t grade 55 60,49 5,09
2" grade 84 61,27 3,72
Scale Total 521 668
3 grade 71 60,87 4,39

4" grade 83 61,33 4,05

When Table 5 was analyzed, it was seen that there was no significant difference in the Interest,
Curiosity, Exploration and Scale Total sub-factors, whereas a significant difference was found in the
Authenticity, Purpose (F=13,498-P=,000) and Nature, Source (F=15,071-P=,000) sub-factors.

When Table 5 was analyzed, a significant difference was found in the Authenticity, Purpose
sub-factor in favor of primary school teachers who taught 4th grades. In the Nature, Source sub-factor,
a significant difference was found in favor of primary school teachers who taught 1st grades. According
to the LSD test results in the table, it was determined that there was a significant difference between
primary school teachers who taught 1-3, 1-4, 2-3, 2-4 grades in the Interest, Curiosity, Exploration sub-
factor and between primary school teachers who taught 1-3, 1-4, 2-1, 4-2, 2-4, 3-2 grades in the Nature,
Source sub-factor.

Whether there is a difference between the primary school teachers’ perceptions of play scale
and its sub-dimensions and professional seniority was analyzed with ANOVA and the results are
presented in Table 6.
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Table 6. Perceptions of play LSD results according to the professional seniority of the primary school teachers
Perceptions

of Play Groups N Mean Sd F p Differences
0-5 Years 43 3558 2,71
Interest 6-10 Years 40 34,62 161 0-5 Years/21
Lo Years and over
Curiosity, 11-15 Years 74 34,89 225 3,077 ,017 '
Exploration 16-20 Yars/21
16-20 Years 69 35,08 1,89 Years and over
21 Yearsand over 67 34,14 2,52
0-5 Years 43 15,11 3,05
o 6-10 Years 40 1580 2,92
QJ‘:SSQ:C'W* 11-15 Years 74 1429 336 1815 ,126
16-20 Years 69 14,44 3,22
21 Yearsandover 67 14,85 2,96
0-5 Years 43 12,32 2,89
N 6-10 Years 40 11,60 2,55 0.5y /1115 Y
ature, -5Y./11- .
Source 11-15 Years 74 1125 252 2,752 ,028 0-5 Y /16-20 Y.
16-20 Years 69 10,78 2,34
21 Yearsand over 67 11,53 2,21
0-5 Years 43 63,02 4,79 05 Y /11-15 Y
6-10 Years 40 62,02 4,55 0-5Y./16-20 Y.,
Scale Total 11-15 Years 74 6044 392 4136 ,003 0-5Y./21 Years
16-20 Years 69 6031 4,33 and over,

21 Yearsand over 67 60,53 3,51 6-10 Y./16-20 Y.

When Table 6 was analyzed, a significant difference was not found in the Authenticity, Purpose
sub-factor, whereas a significant difference was found in the Interest, Curiosity, Exploration (F=3,077-
P=,017), Nature, Source (F=2,752-P=,028) and Scale Total (F=4,136-P=,003) sub-factors.

When Table 6 was analyzed, a significant difference was found in the Interest, Curiosity,
Exploration sub-factor in favor of primary school teachers with 11-15 years of professional seniority. A
significant difference was found in the Nature, Source sub-factor in favor of primary school teachers
with 6-10 years of professional seniority. A significant difference was found in the Scale Total sub-
factor in favor of primary school teachers with 0-5 years of professional seniority. According to the LSD
test results in the table, it was determined that there was a significant difference between primary school
teachers with 0-5 Years/21 Years and over and 16-20 Years/21 Years of professional seniority in the
Interest, Curiosity, Exploration sub-factor; between primary school teachers with 0-5 Years /11-15
Years and 0-5 Years/16-20 Years of professional seniority in the Nature, Source sub-factor and between
primary school teachers with 0-5 Years/11-15 Years, 0-5 Years/16-20 Years, 0-5 Years/21 Years and
over, 6-10 Years/16-20 Years of professional seniority in the Scale Total sub-factor.

Discussion, Results and Suggestions

Play is one of the topics which has had an important place in the literature throughout history
and has been studied by numerous educators who are experts in their fields (Cetken, Sevimli Celik,
2018). As a result, there are many definitions and theories in the literature such as, “Play is behaviors
which are shaped in line with the wishes and needs of children” (Johnson, Christie & Yawkey,1998).
Through the point of view of children, playing is equal to living, whereas adults view play as the
relaxation method of children (Mayesky, 2009). Johnson, Christie and Yawkey (1998) state that the
behaviors and attitudes of teachers can positively and negatively affect children’s games. In the light of
the information in the literature, we can see how important teachers’ attitudes towards play are. The
position and influence of primary school teachers, who are the milestones of children’s lives and play’s
place in children’s lives have made it necessary for us to identify primary school teachers’ perception
of play. In the light of these needs, the results of the study we carried out with primary school teachers
are presented below.
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According to the findings of the study, a significant difference was not found in the teachers’
perception of play in terms of gender with the exception of the Interest, Curiosity, Exploration sub-
dimension. In this dimension, a significant difference was seen in favor of the female teachers. This
result can be interpreted in terms of gender as a gain of women being more curious. When we evaluate
the findings of the study in general, we see that there are no significant differences in primary school
teachers’ perceptions of play in terms of gender. In Arikan’s study (2020), in which teachers’ perception
of play and self-sufficiency were evaluated, the finding that there is a significant difference in favor of
female teachers in terms of tender is in line with the results of our study. In Dilekmen and Bozan Tiirlin’s
study (2018), the finding that there is no difference in pre-school teachers’ perceptions of play in terms
of gender is in line with the results of our study as well.

According to the findings of our study, a significant difference was found in the Authenticity,
Purpose sub-dimension in terms of grade level taught in factor of primary school teachers who taught
4th grades. This result can be interpreted as teachers’ targeting more academic goals in an authentic
manner in line with students’ level based on the gains in terms of the grade level. In the Nature, Source
sub-dimension, a significant difference was found in favor of primary school teachers who taught 1st
grades. This result can be interpreted as teachers” aiming to progress in line with children’s nature and
the characteristics they possess. Not finding a significant difference in general might be due to teachers’
view that their formations related to play are sufficient (Cetken, Sevimli Celik, 2018). According to the
results of Hoorn, Judith, Nourot, Patricia, Scales, Alward and Keith’s study (2007) on teachers’
perceptions of play, play was expressed as an opportunity, an environment for children to express
themselves, moments where they feel special and times where they observe students by teachers. This
result in the literature is beneficial in terms of understanding the reasons for the significant differences
observed in the 1st and 4th grade teachers more clearly.

According to professional seniority, a significant difference was found in the Interest, Curiosity,
Exploration sub-dimension in favor of primary school teachers with 11-15 years of professional
seniority. In the Nature, Source sub-dimension, a significant difference was found in favor of primary
school teachers with 6-10 years of professional seniority. In the Scale Total sub-dimension, a significant
difference was found in favor of primary school teachers with 0-5 years of professional seniority. When
these results were analyzed, although it was seen that there was a significant difference in the sub-
dimensions in favor of more experienced primary school teachers, a significant difference in the whole
scale was found in favor of primary school teachers who were in the first years of their career. This
result might be due to actively including play in their lessons since these primary school teachers are
young, dynamic, energetic, and idealistic. A similar result can be seen in Arikan’s (2020) study.
According to the findings of Arikan’s study on teachers’ perceptions of play and self-sufficiency, a
significant difference was found in the nature and source of play dimension in favor of teachers with 4-
10 years of professional seniority in terms of seniority and in the interest, curiosity, and exploration
dimensions in favor of teachers with 7-10 years of professional seniority. A similar result can be seen
in Dilekmen and Bozan Tiriin’s (2018) article. In Dilekmen and Bozan Tiiriin’s study (2018), a
significant difference was found in favor of teachers with 1-5 years of professional seniority and in favor
of teachers with 21 years and above professional seniority. Howard and Mclnnes (2013) observed that
teachers with higher professional experience assume a more permanent and functional role in the
learning of students. This result might be due to experienced teachers’ reflecting their experience in
terms of the permanence of play in their lessons in an accurate manner. The studies in the literature show
that teachers’ perceptions of play influence the activities in education and training (Ozdemir and
Ramazan, 2012). In Trawick-Smith, Swaminathan and Liu’s study (2016), it was expressed that the
games children play with their teachers develop their skills and can develop their communication and
algebraic skills. These results display the place of teachers’ perceptions of play in the education process
in a clearer manner.

References

Arikan, G. (2020). Beden egitimi ve spor, sinif, okul dncesi 6gretmenlerinin oyun algisi ve 6z yeterlik diizeylerinin
incelenmesi. Spor ve Rekreasyon Arastrmalart Dergisi, 2(2), 1-13.

Aydm, S., & Unsal, S. (2022). Ogretmen ve veli goriislerine gore smif &gretmenlerinin tercih edilme
nedenleri. Ankara University Journal of Faculty of Educational Sciences (JFES), 55(1), 183-218.

214



Journal of Education, Theory and Practice Research 2023, Vol 9, Issue 3, 208-215 Oguzhan KURU

Boyaci, Z., Kilig, A., & S$Sahin, $. (2016). Bireylerin geleceginin sekillenmesine smif 6gretmenlerinin
etkisi. Kastamonu Egitim Dergisi, 25(2), 701-718.

Cetken. S. H., & Sevimli Celik.S.(2018) Okul dncesi 6gretmenlerinin dis mekan oyunlarina karsi bakis acilariin
incelenmesi. Kuramsal Egitimbilim Dergisi, 11(2), 318-341, Nisan 2018

Dagdelen, O., & Késterelioglu, I. (2015). ilkokullardaki oyun ve fiziki etkinlikler dersinin dgretmen goriislerine
gore degerlendirilmesi. Adiyaman Universitesi Sosyal Bilimler Enstitiisii Dergisi, (19), 97-128.

Dilekmen. M., & Bozan Tiirin. N. (2018) Okul oncesi egitimde oyunun Ogretmen goriislerine gore
degerlendirilmesi. Atatiirk Universitesi Kazim Karabekir Egitim Fakiiltesi Dergisi, (2),43-56.

Elma, C., & Ergen, Y. (2016). Yeni mezun smif 6gretmenlerinin sinif 6gretmeni yetistirme programina iligkin
gorisleri. Kesit Akademi Dergisi, 2(4), 185-211.

Erol, M., & Basaran, M. (2020). Ilkokul grencileri simf dgretmeni degisimini nasil algiliyor? Egitimde Nitel
Arastirmalar Dergisi-ENAD, 8 (4), 1196-1213.

Gozalan, E., & Kogak, N. (2014). Oyun temelli dikkat egitim programinin 5-6 yas ¢ocuklarin kelime bilgi
diizeylerine etkisinin incelenmesi. Karamanoglu Mehmetbey Universitesi Sosyal ve Ekonomik Arastirmalar
Dergisi, 2014(4), 115-121.

Hazar, Z. (2018). Egitsel oyunlara yonelik dgretmen gériisleri ve yeterliliklerinin incelenmesi. CBU Beden Egitimi
ve Spor Bilimleri Dergisi, 13(1), 52-72.

Hidayet, T., & Bozkurt, A. (2010). Sinif 6gretmenlerinin 1. 2. 3. smuflar i¢in ayr1 ve 4. 5. smiflar i¢in ayr1
yetistirilmeleri konusunda simf 6gretmenlerinin goriiglerinin degerlendirilmesi. Gaziantep University
Journal of Social Sciences, 9(3), 759-778.

Hoorn V. Judith, Nourot, M. Patricia, Scales, B. & Alward,. R. K. (2007). Play at the center of curriculum, (4th
Edition), Pearson, New Jersey.

Howard, J., & Mclnnes, K. (2013). The impact of children's perception of an activity as play rather than not play
on emotional well-being. Child care, health and development, 39(5), 737-742.

Johnson, J. E., Christie, J. F., & Yawkey, T. D. (1998). Play and early childhood development (2nd ed.). Addison
Wesley Longman.

Mayesky, M. (2009). Creative activities for young children (9th ed.). Delmar, Cengagae Learning.

Ozdemir, A., & Ramazan, O. (2012) Oyuncaga ¢ocuk, anne ve dgretmen bakis agis1. Egitim Bilimleri Arastirma
Dergisi, 2 (1), 2-16.

Ozdemir, A., & Ramazan, O. (2014). Okul 6ncesi 6gretmenlerinin oyuna iliskin gériisleri. Egitim ve Ogretim
Arastrmalar: Dergisi, 3(4), 298-308.

Ozyiirek, A., & Cavus, Z. S. (2016). ilkokul 6gretmenlerinin oyunu dgretim yontemi olarak kullanma durumlarmin
incelenmesi. Kastamonu Egitim Dergisi, 24(5), 2157-2166.

Ramazan, O. (2013). Oyun etkinlikleri 1. (Ed. R. Zembat), Cocuk ve oyun. Erzurum: Atatiirk Universitesi A¢tk
Ogretim Fakiiltesi Yaywn.

Saylik, A., & Sefa, T. (2021). Velilerin goziiyle ideal sinif 6gretmeninin 6zellikleri nitel bir ¢alisma. Elektronik
Egitim Bilimleri Dergisi, 10(19), 44-61.

Sentiirk, C. (2020). Oyun temelli fen 6grenme yasantilariin akademik basariya, kaliciliga, tutuma ve grenme
stirecin etkileri. Milli Egitim Dergisi, 49(227), 159-194.

Trawick-Smith, J., Swaminathan, S., & Liu, X. (2016). The relationship of teacher—child play interactions to
mathematics learning in preschool, Early Child Development & Care, 186(5),716-733.
Tugrul, B., Menekse, B. O. Z., Uludag, G., Aslan, O. M., Celik, S. S., & Capan, A. S. (2019). Okul 6ncesi
dénemdeki ¢ocuklarin okuldaki oyun olanaklarinin incelenmesi. Trakya Egitim Dergisi, 9(2), 185-198.
Unal, F., K&k, E. E., & Pmar, Y. (2017). Ogretmenlerin penceresinden oyun ve egitim programlarinda oyuna yer
verme durumlart. Avrasya Sosyal ve Ekonomi Arastirmalar: Dergisi (ASEAD), 4(12), 731-746.

Zorluoglu, S. L., & Elbir, B. C. (2019). Egitsel oyuncak ve egitsel oyun igerikli arastirmalardaki egilimler: Icerik
analizi. Bayburt Egitim Fakiiltesi Dergisi, 14(27), 1-22.

This work is licensed under a Creative Commons Attribution 4.0 International License.

215


https://creativecommons.org/licenses/by/4.0/

ISSN 2149-7702
e-ISSN 2587-0718 DOI: 10.38089/ekuad.2023.151

Cilt 9 (2023) Say1 3, 208-215

Siif Ogretmenlerinin Oyun Algilarinin incelenmesi

Oguzhan KURU !

Oz

Anahtar Kelimeler

Oyun ozellikle ilkokulda 6gretimin vazgecilmez bir pargasidir. Bu siiregte
Ogretimi tasarlayan, planlayan, ger¢eklestiren 6gretmenlerin de oyuna dair tutum
ve inanglari 6nem arz etmektedir. Bu c¢alismada sinif 6gretmenlerinin oyun
algilarinin ¢esitli degiskenler agisindan incelenmesi amaglanmistir. Bu ¢aligmada
nicel arastirma yontemlerinden tarama modeli kullanilmistir. Arastirma 2021-
2022 egitim 6gretim yi1linda Kahramanmaras, Hatay ve Gaziantep’te ilkokullarda
gorev yapan, basit seckisiz drnekleme yontemi ile secilmis 293 sinif 6gretmeni ile
yiiriitiilmiistiir. Arastirmanin verileri Giines, Tugrul ve Oztiirk (2020) tarafindan
hazirlanan “Oyun Algis1 Olgegi” ile toplanmistir. Aragtirmanin verileri SPSS 22
programi ile analiz edilmistir. Arastirmanin sonuglarina gore 6gretmenler arasinda
cinsiyete gore sadece oyunun islevi ve oyunda ilgi-merak-kesif alt faktoriinde
kadin &gretmenlerin lehine anlami farklihiga rastlanmustir. Ogretmenlerin
okuttuklar1 sinif diizeyine gore ise oyunun 6zgiinliigii ve amaci alt faktoriinde
okuttuklar1 simf diizeyi biiylik olanlarin; oyunun dogasi ve kaynagi alt boyutunda
ise simif diizeyi kiigiik olanlarin lehine anlamli farklilik bulunmustur. Mesleki
kideme gore ise hizmet siireleri daha diigiikk olan 6gretmenlerin lehine anlamli
farklilik tespit edilmistir.
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Giris

Smif 6gretmenleri iilkemizde zorunlu egitimin ayrilmaz bir pargasini olusturan temel egitimin
ilk basamagi olan ilkokul kademesinde gorev almaktadirlar (Saylik ve Tuag, 2021). Bu kademede
verilen egitim Ogrencilerin kendine, okuluna ve gevresine karst olumlu tutum gelistirmesi agisindan
olduk¢a 6nemlidir. Bu egitimin verilmesinde sinif 6gretmenlerine 6nemli sorumluluklar diismektedir
(Aydin ve Unsal, 2022; Tok ve Bozkurt, 2010). Ilkokul donemindeki 6grencilerin sosyal, akademik ve
pedagojik anlamda gelismesinde (Boyaci vd., 2016), hayatlarini devam ettirecek olan gerekli becerileri
kazanmasint saglamada (Elma ve Ergen, 2016), bununla birlikte 6grencilerin duyussal, devinigsel,
zihinsel gelisimlerini desteklemede sinif 6gretmenleri 5nemli rol oynamaktadir (Aydin ve Unsal, 2022;
Erol ve Basaran, 2020).

Insanoglunun ortaya ¢ikistyla beraber oyun her toplumda kendine yer edinmis olup diinyada
cocugun oldugu her yerde oyun da var olmustur. Cocukluk donemindeki oyunlar, onlar1 hayata
hazirlayan ve yasamini anlamlandirmaya yarayan bir ara¢ olmustur (Ozdemir ve Ramazan, 2014;
Ozyiirek ve Cavus, 2016). Kisaca oyun oynamak cocugun en dogal gereksinimi oldugundan; oyun,
cocugun zekasin gelistirmesine ve kaliteli zaman gecirmesine olanak saglamaktadir. Ayn1 zamanda
cocugun sosyallesmesine de imkan tanimaktadir (Dagdelen ve Kosterelioglu, 2015).

Ilkokul dénemindeki ¢ocuklar yaslar itibariyle oyunla dgrenmektedir. Bu nedenle ¢ocugun
oyunu yasamin biiylik bir pargasi olarak diislinlip hareket etmesi, ¢ocuklar i¢in oyunun ne kadar 6nemli
oldugunun gostergesidir (Unal ve digerleri, 2017). Oyun, g¢ocuklarin tiim gelisim alanlarin
destekleyecek niteliktedir. Cocuklarin daha 6nceden kazandiklar1 psikomotor ve zihinsel beceriler oyun
yoluyla gelistirilen gelisim alanlaridir (Ozyiirek ve Cavus, 2016; Ramazan, 2013; Ozdemir ve Ramazan,
2014). ilkokul gagindaki gocuklar donemleri itibariyle bu gelisim alanlarmi oyun yoluyla saglamaya
gereksinim duymaktadir. Tlkokul dénemindeki gocuklarin hayat: yasayarak tanimasima yardimci olan
oyun, ayni zamanda ¢ocuklarin egitiminde de arag olarak kullanilmaktadir. Bu perspektiften
bakildiginda oyunla 6gretme sorumlulugu konusunda sinif 6gretmenine dnemli gorevler digmektedir
(Sentiirk, 2020). Bu nedenle simif 6gretmenleri ¢ocuklara oyun igin firsatlar sunarak, verdigi egitimi
oyunla i¢ ice olacak sekilde zenginlestirerek egitim ve 6gretimi gocuklara oyun araciligiyla daha kolay
ve eglenceli hale getirerek uygulamalidir (Ozdemir ve Ramazan, 2014; Ramazan, 2013).

Oyun, 6grenme etkinliklerinde ve zihinsel gelisimin ilerlemesinde olduk¢a onemli bir yere
sahiptir. Oyun ayni1 zamanda 0grenme faaliyetleridir. Bu nedenle ¢cocuk oyunla 6grenmeyi, kurallara
uymayi, diizenli bir sekilde ilerlemeyi, degerlendirmeyi kavramaktadir (Hazar ve Altun, 2018).
Ogrenme ve 6gretme siireclerinde oyuna yer verilmesi, dersin etkili olmasi ve dersin verimli ge¢mesi
acisindan sinif 6gretmeni i¢in ¢ok dnemli bir yer tutmaktadir (Sentiirk, 2020). Cocuklar oyun oynarken
kendini rahat hisseder, eglenir, iletisim kurar, farkli duygu durumlarin1 yasar (seving, liziintii, heyecan),
cesitli becerilerini gelistirir, ilgi duydugu alana yonelir. Bu yoniiyle simif dgretmenleri i¢in oyun,
cocuklar1 kesfetmeyi ve tanimayi saglamaktadir (Gozalan ve Kogak, 2014; Ozyiirek ve Cavus, 2016;
Tugrul ve digerleri, 2019; Zorluoglu ve Elbir, 2018). Bu ylizden oyun ile 6grenme egitimde dnemli bir
yer tutmaktadir.

Cagimizda oyun alternatif bir Ogretim yontemi olarak smif Ogretmenleri tarafindan
kullanilmaktadir. Oyunun egitimde arag¢ olarak kullanilmasi ilkokul dénemindeki ¢ocuklarin ilgisini,
merakini ve 6grenmesini arttirmaktadir (Gozalan ve Kogak, 2014; Hazar ve Altun, 2018). Bu nedenle
ogretmen ¢ocuklarin bireysel farkliliklarmi, ilgi ve ihtiyaglarin1i gbéz Oniinde bulundurarak,
cesitlendirerek ve zenginlestirerek oyunlara egitim ortaminda yer vermelidir (Hazar ve Altun,2018).
Oyun, ¢ocuk icin kendini ifade etme dilinin 6nemli bir pargasi, yasami kesfetme serliveninin ¢ikis
noktast; 6gretmen igin ise bu seriivende ¢gocugu daha yakindan tanima, gézlemleme ve bu durumlardan
cocuk adina ¢ikarimlar yapma firsati tanimaktadir. Boylelikle sinif 6gretmeni bu edindigi bilgileri
degerlendirip yorumlamasi kritik dénemde olan bu ¢ocuklar igin biiyiik bir 5nem tagimaktadir. Cocuklar
oyunla birgok bilgi ve beceriyi kavrarken ayni zamanda ilgili oldugu konularini, tutum ve degerlerini,
inancglarint da oyun esnasinda ortaya koymaktadir. Bu durumun 6gretmen ve egitimcilere yol gosterici
olabilecegi diisiiniilmektedir (Unal ve digerleri, 2017; Saracho, 2012 Akt. Tugrul ve digerleri, 2019).
Bu aragtirma, oyun donemi ¢ocuklarina &gretmenlik yapacak olan simif dgretmenlerinin, oyuna
verdikleri 6nemi, oyun konusundaki algilarii belirleyip ortaya koymak ve oyunu egitim ve 6gretim
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stirecine nasil tasiyacagina dair inanglar1 hakkinda bilgi sahibi olma acisindan; ayrica simif
ogretmenlerinin bagimsiz degiskenler esliginde ortaya ¢ikacak olan farklilik veya benzerlikler 1s1ginda
kendi durumlart hususunda farkindalik yagsamalari ve muhtemel eksiklerini tamamlayip, kendilerini
gelistirmeleri noktasinda smif &gretmelerine ve benzer yapilmis c¢alismalar destekleyerek ilgili
alanyazina katki saglayacagi distiniilmektedir. Tiim bunlardan hareketle bu calismada sinif
Ogretmenlerinin oyuna dair algilarmin karsilastirilmasi amaglanmis ve asagidaki sorulara cevap
aranmigtir.

1. Smf dgretmenlerinin cinsiyete gore oyun algilar1 arasinda anlamli bir farklislasma var
midir?

2. Smif 6gretmenlerinin okutuyor olduklart sinif diizeyine gore oyun algilar1 arasinda anlamh
bir farklislasma var midir?

3. Smif ogretmenlerinin mesleki kidemlerine gore oyun algilar1 arasinda anlamli bir
farkliglasma var midir?

Yontem
Arastirmanin Modeli

Sinif dgretmenlerinin oyun algilarini ortaya koymaya calisan bu arastirmada nicel aragtirma
yontemlerinden tarama modeli kullanilmigtir. Tarama arastirmalarinin temel amaci bir olaya, duruma
iliskin katilimcilarin diisiince, tutum, ilgi, yetenek diizeylerini ortaya koymaktir. Bu tlir aragtirmalarda
miimkiin oldugunca biiyiik gruplar tizerinde ¢alismalar yapilmaktadir (Biiyiikoztiirk vd., 2010). Yapilan
bu ¢alismada da daha Once alanyazinda yer alan smif 6gretmenlerinin oyun algisma iliskin ilgili
literatiirii desteklemek agisindan arastirmanin calisma grubunun yasadigi sosyal, ekonomik, kiiltiirel,
fiziksel degiskenlerin sinif 6gretmenlerinin oyun algisina yansimasi kuramini desteklemesi i¢in tarama
modeli tercih edilmistir.

Calisma Grubu

Arastirmanin ¢alisma grubunu 2021-2022 egitim 6gretim yilinda Milli Egitim Bakanligina bagli
Kahramanmaras, Hatay ve Gaziantep’te ilkokullarda gérev yapan sinif 6gretmenleri olusturmaktadir.
Calisma grubu basit seckisiz drnekleme yontemi ile secilmis 293 sinif 6gretmeninden olugmaktadir.
Katilimcilara ait olan demografik degiskenlerin dagilimi Tablo 1°de verilmistir.

Tablo 1. Katilimcilara ait demografik verilerin dagilimi

Demografik Bilgi Deger f Yiizde
L. Kadin 159 54,26
Cinsiyet Erkek 134 45,74
1.Simf 55 19,40

2.Smf 84 28,17

Okuttugu Siif Diizeyi 3 .Sinif 71 24,20
4.Smf 83 28,23

0-5 Y1l 43 14,70

6-10 Y1l 40 13,65

Mesleki Kidem 11-25 Y1l 74 25,25
16-20 Yil 69 23,54

21 Yil ve Ustii 67 22,86

Veri Toplama Aract ve Verilerin Analizi

Arastirmani verileri Giines, Tugrul ve Oztiirk (2020) tarafindan hazirlanan “Oyun Algisi
Olgegi” ile toplanmistir. Olgek oyunun islevi ve oyunda ilgi-merak-kesif, oyunun 6zgiinliigii ve amac1
ve oyunun dogas1 ve kaynag seklinde iic alt faktérden olusmaktadir. Olgegin gelistirilmesi asamasinda
arastirmacilar tarafindan 6lgegin tamamina ait Cronbach Alpha degeri.72 olarak bulunmustur. Ayrica
bu calismada ise Cronbach Alpha degerleri 6l¢egin tamamina ait .69, oyunun islevi ve oyunda ilgi-
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merak-kesif .65, oyunun 6zglinliigii ve amaci .67 ve oyunun dogasi ve kaynagi alt boyutu igin .63 olarak
bulunmustur. Bu degerlerden de hareketle 6lgegin verileri giivenilir olarak kabul edilmistir.

293 kisi ile yiiriitiilen calismada veriler 6nce MS Excel paket programina sonra da SPSS 22.0
analiz programina veri tiirleri dikkate alinarak eklenmistir. 293 kisi ile gerekli analizler ytriitiilmiistiir.
Olgek ve alt boyutlari ile ilgili olarak yapilan betimleyici analizler Tablo 2’de verilmistir. Orneklem
sayist 50’den biiylik olan gruplar i¢in Kolmogorov-Smirinov normallik analizi yapilmistir.

Tablo 2. Olgme aracina ait betimleyici analiz
N Min. Maks.  Ortalama S.S  Carpiklik  Basiklik

flgi, Merak, Kesif 293 27,00 45,00 34,83 2,27 ,055 1,300
Ozgiinliik, Amag 293 6,00 23,00 14,78 3,15 -,298 ,129
Doga, Kaynak 293 5,00 18,00 1145 2,50 ,195 -,319
Olgek Toplam 293 47,00 73,00 61,03 4,25 ,095 ,406

Tablo 2 incelendiginde dlgege ve alt boyutlarina ait olan verilerin ¢arpiklik ve basiklik degerleri
-1,5 +1,5 Araliginda oldugu goriilmektedir. Orneklem sayist 50°den biiyiikk olan gruplar igin
Kolmogorov-Smirinov normallik analizi yapilmistir. Tablo 3’te verilerin normalligi ile ilgili analizler
verilmistir.

Tablo 3. Verilerin normallik analizleri

Kolmogorov-Smirnov

Oyun Algist Olgegi Tstatistik sd P
Ilgi, Merak, Kesif ,104 293 ,000
Ozgiinlﬁk, Amag ,091 293 ,000
Doga, Kaynak 113 293 ,000
Olgek Toplam ,086 293 ,000

Tablo 3 incelendiginde verilerin normal dagilim gosterdigi goriilmektedir (p=,00/p<,05). Bu
nedenle parametrik analizler yapilmistir. Demografik degiskenlere gore iki farkli deger alanlar i¢in T
testi, li¢ ve daha fazla deger alan degiskenler icin ise tek yonliit ANOVA analizleri yapilmistir.

Bulgular

Bu kisimda sinif 6gretmenlerinin oyun algilarinin cinsiyet, mesleki kidem ve okuttugu sinif
diizeylerine gore aralarinda farklilik olup olmadigiin bulgularina yer verilmistir.

Sinif dgretmenlerinin oyun algis1 dlgegi ve alt boyutlar ile demografik degisken cinsiyet
arasinda farklilik olup olmadig1 T testi ile analiz edilmis ve bulgular Tablo 4’te sunulmustur.

Tablo 4. Cinsiyete gore sinif 6gretmenlerinin oyun algisi

Cinsiyet N Ortalama Ss Sd T P
. . Kadin 159 35,11 2,09
Ilgi, Merak, Kesif 291 -2,370 1,018
Erkek 134 34,49 2,43
sl A Kadin 159 14,72 3,34 - 207 Saa
ZBUIILS, AMAS e ek 134 14,85 2,92 ' ’
Kadin 159 11,37 2,47
Doga, Kaynak 291 ,265 , 792
Erkek 134 11,45 2,54
Oleek Tonl Kadm 159 61,22 4,54 201 858 392
Ge ORI TE ek 134 60,79 3,87 ' ’

P<.05

Cinsiyete gore sif 6gretmenlerinin oyun algilarinda Ozgiinliik, Amag-Doga, Kaynak ve Olgek
Toplam alt faktorlerinde anlamli farliliga rastlanmamustir. /igi, Merak, Kesif alt faktoriinde kadin smif
ogretmenlerinin lehine( t=-2,370, p<.05) anlaml1 farkliliga rastlanmistir.
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Sinif 6gretmenlerinin oyun algis1 6lgegi ve alt boyutlan ile okuttugu simif diizeyleri arasinda
farklilik olup olmadigt ANOVA ile analiz edilmis ve bulgular Tablo 5°te sunulmustur.

Tablo 5. Smif 6gretmenlerinin okuttuklart sinif diizeylerine gére oyun algist LSD sonuglari

Oyun

Algisi Gruplar N Ort. Ss F P Fark
) 1.smf 55 34,74 2,13
llgi, 2.smif 84 34,95 2,04
Merak, ,204 ,894
Kesif 3.smnif 71 34,90 2,42
4. .sinif 83 34,71 2,47
1.smf 55 13,10 4,05
Ozgiinliik, _2.suuf 84 14,07 2,58 1-3,1-4
’ 13,498 ,000
Amag 3.siuf 71 15,49 2,76 2-3, 2-4
4.sinif 83 16,01 2,64
1.smf 55 12,63 2,59
Doga 2.smif 84 12,19 2,64 1-3,1-4
’ 15,071 ,000 2-1,4-2
Kaynak — 3.simif 71 10,47 2,09 54 32
4.sinif 83 10,61 2,01
1.smf 55 60,49 5,09
Olgek 2.sinif 84 61,27 3,72
,521 ,668
Toplam 3.simf 71 60,87 4,39
4.sinif 83 61,33 4,05

Tablo 5 incelendiginde Igi, Merak, Kesif ve Olgek Toplam alt faktorlerinde anlamli farkliliga
rastlanilmamig olup Ozgiinliik, Ama¢(F=13,498-P=,000) - Doga, Kaynak(F=15,071-P=,000) alt
faktorlerinde anlaml farliliga rastlanilmstir.

Tablo 5 incelendiginde Ozgiinliik, Amag alt faktoriinde 4.smifi okutan smif 6gretmenlerinin
lehine anlamli farklilik bulunmustur. Doga, Kaynak alt faktdriinde 1. Sinif okutan sinif 6gretmenlerinin
lehine anlamli farklilik bulunmustur. Tablodaki LSD testi sonug¢larina gore sinif 6gretmenlerinin oyun
algisi Ilgi, Merak, Kesif alt faktoriinde 1-3, 1-4, 2-3, 2-4 smiflar1 okutan siif dgretmenleri arasinda,
Doga, Kaynak alt faktoriinde 1-3, 1-4, 2-1, 4-2, 2-4, 3-2 smuflar1 okutan simif 6gretmenleri arasinda
anlamli diizeyde farklilik oldugu tespit edilmistir.

Sinif 6gretmenlerinin oyun algisi 6l¢egi ve alt boyutlari ile mesleki kidemleri arasinda farklilik
olup olmadigt ANOVA ile analiz edilmis ve bulgular Tablo 6’te sunulmustur.
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Tablo 6. Smif 6gretmenlerinin mesleki kideme gore oyun algist LSD sonuglart

Oyun Algis1  Gruplar N Ort. Ss F P Fark

0-5Yil 43 3558 271 0-5 Y121 Y.U.,
.  olovil 40 3462 161 %(6;2:0 Yil21
keg;{f Merak, “11.15yu 74 3489 225 3077 017 o

1620 Y1l 69 3508 1,89

20Y. U 67 3414 2,52

0-5Yil 43 1511 3,05
o 6-10Yil 40 1580 2,92
S;i‘“l“k’ 11-15Yil 74 1429 336 1815 126

1620 il 69 1444 322

21Y.U 67 1485 2,9

0-5Yil 43 1232 289 05Y/11-15 Y.,

] 6-10Yil 40 1160 2,55 0-5Y./16-20'Y.

E;%k 11-15Y1l 74 11,25 2,52 2752 028

1620 Y1l 69 10,78 2,34

2070 67 1153 221

05Yil 43 6302 479 0-5Y./11-15 Y.,
) 6-10YIl 40 6202 455 0-5Y./16-20Y.,
glglzfn L5Vl 74 6044 392 4136 003 g eoo

16-20 Y1l 69 60,31 4,33
21Y.U 67 60,53 3,51

. Tablo 6 incelendiginde Ozgiinliik, Amag alt faktorlerinde anlamli farkliliga rastlamlmamis olup
ligi, Merak, Kesif (F=3,077-P=,017) - Doga, Kaynak(F=2,752-P=,028) ve Ol¢cek Toplam (F=4,136-
P=,003) alt faktorlerinde anlamli farliliga rastlanilmistir.

Tablo 6 incelendiginde Ilgi, Merak, Kesif alt faktdriinde 11-15 y1llik mesleki kidemi sahip smif
Ogretmenlerinin lehine anlaml farklilik bulunmustur. Doga, Kaynak alt faktoriinde 6-10 yillik mesleki
kidemi sahip siif gretmenlerinin lehine anlamli farklilik bulunmustur. Olgek Toplam alt faktoriinde 0-
5 yillik mesleki kidemi sahip sinif 6gretmenlerinin lehine anlamli farklilik bulunmustur. Tablodaki LSD
testi sonuglarma gore simif dgretmenlerinin oyun algist flgi, Merak, Kesif alt faktdriinde 0-5 Y11/21 Yil
ve Uzeri, 16-20 Y11/21 Y1l ve Uzeri mesleki kideme sahip siif égretmenleri arasinda, Doga, Kaynak
alt faktoriinde 0-5 Y11 /11-15 Y1l 0-5 Y11/16-20 Yillik mesleki kideme sahip sinif 6gretmenleri arasinda,
Olcek T oplam alt faktoriinde 0-5 Y1I/11-15 Yil, 0-5 Y11/16-20 Yil, 0-5 Y11/21 Y1l ve Uzeri, 6-10 Y11/16-
20 Yillik mesleki kideme sahip smif 6gretmenleri arasinda anlamli diizeyde farklilik oldugu tespit
edilmistir.

Tartisma, Sonuc ve Oneriler

Oyun tarih boyunca alaninda yetkin birgok egitimci tarafindan arastirilan literatiirde 6nemli yer
kaplayan konulardan biridir (Cetken ve Sevimli Celik, 2018). Bundan dolayidir ki “oyun ¢ocuklarin
istek ve ihtiyaglarina yonelik sekillenen davraniglardir” gibi birgok tanim ve kuram alan yazinda
kargimiza ¢ikmaktadir (Johnson, Christie ve Yawkey, 1998). Cocugun bakis agisinda oyun yasamakla
es degerdir. Ancak yetigkinlerin bakis agisinda oyun cocuklarin rahatlama seklidir (Mayesky, 2009).
Johnson, Christie ve Yawkey (1998), 6gretmenlerin davranis ve tutumlariin ¢ocuk oyunlarini olumlu
ve olumsuz olarak etkileyebilecegini sOylemektedir. Literatiirde yer alan bilgilerden yola ¢ikarak
ogretmenlerin oyun konusundaki tutumun ne kadar énemli oldugunu gérmekteyiz. Bir ¢ocugun egitim
hayatinin kilometre tasi olan sinif 6gretmenlerinin konumu ve etkisi ve oyunun ¢ocugun hayatindaki
yeri bize smif ¢gretmenlerinin oyun algisinin tespitini gerekli kilmistir. Bu ihtiyaglar 1s18inda siif
ogretmenleri ile yaptigimiz ¢alisma sonuglarina asagida verilmistir.
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Calisma bulgularina gore sinif dgretmenlerinin cinsiyete gore oyun algilarinda figi, Merak, Kesif
alt boyutu disinda anlamli farklilik bulunamamustir. /lgi, Merak, Kesif alt boyutunda kadin simif
ogretmenlerinin lehine anlaml farklilik goriilmiistiir. Bu sonug cinsiyete gére kadmlarin daha merakl
olmalarinin bir getirisi olarak yorumlanabilir. Caligma bulgularin1 genel olarak degerlendirdigimizde
cinsiyete gore smif Ogretmenlerinin oyun algilarinda anlamli farklihik olmadigim1 gdérmekteyiz.
Arikan’m (2020) yaptig1 6gretmenlerin oyun algilari ve 6z yeterlilikleri ile ilgili arastirma bulgularina
gore cinsiyete gore kadin 6gretmenlerin lehine anlamli farklilik tespit ettigi ¢alismanin sonuglari
arastirmamizla ortiismektedir. Dilekmen ve Bozan Tiiriin’iin (2018) yaptig1 calismada da okul dncesi
Ogretmenlerinin cinsiyete gore oyun algilarinda farklilik olmadig: tespit ettigi calismanin arastirmamizin
sonucuyla ortiisen bir diger ¢alisma olarak karsimiza ¢ikmaktadir.

Arastirmamizin bulgularina gore okutulan sinif diizeyine gore Ozgiinliik, Amag alt boyutunda 4.
sinifi okutan smif 6gretmenlerinin lehine anlamli farklilik bulunmustur. Bu sonug sinif diizeyine gore
ogretmenlerin kazanimlar dogrultusunda daha fazla akademik amaci 6grencinin seviyesine uygun bir
ozgiinlik iginde hedeflemelerinden kaynakli olabilir seklinde yorumlanabilir. Doga, Kaynak alt
boyutunda 1. smifi okutan smif &gretmenlerinin lehine anlamli farklilik bulunmustur. Bu sonug
ogretmenlerin ¢ocugun dogasina uygun, cocukta olandan yola ¢ikarak ilerlemeyi hedeflemelerinden
kaynakl1 olabilir seklinde yorumlanabilir. Genel olarak anlamli farliligin belirgin olarak karsimiza
¢cikmamasi 6gretmenlerin oyuna yonelik formasyonlarini yeterli olarak (Cetken ve Sevimli Celik, 2018)
gbérmelerinden kaynaklaniyor olabilir. Hoorn, Judith, Nourot, Patricia, Scales, Alward ve Keith (2007)
Ogretmenlerin oyun algilarinin ne olduguyla ilgili yaptiklar1 aragtirma sonucuna gore; dgretmenlerin
oyunu ¢ocuklar i¢in bir sans, ifade sanslarinin oldugu bir ortam, 6zel hissettikleri anlar ve 6grencileri
gozlemledikleri vakitler olarak gordiikleri tespit edilmistir. Literatiirde karsimiza ¢gikan bu sonug 1. Sinif
ve 4. Smif dgretmenlerinde goriilen anlamli farkliligin sebeplerinin daha seffaf olarak gdorebilmemize
fayda saglamaktadir.

Mesleki kideme gore simif dgretmenlerini Ilgi, Merak, Kesif alt faktoriinde 11-15 yillik mesleki
kidemi sahip sinif 6gretmenlerinin lehine anlamli farklilik bulunmustur. Doga, Kaynak alt faktoriinde
6-10 yillik mesleki kidemi sahip sinif 6gretmenlerinin lehine anlamli farklilk bulunmustur. Olcek
Toplam alt faktoriinde 0-5 yillik mesleki kidemi sahip sinif 6gretmenlerinin lehine anlamli farklilik
bulunmustur. Sonuclar incelediginde alt boyutlarda tecriibeli sinif 6gretmenlerinin Iehine anlamli
farklilik goriilse dahi 6lgek toplaminda anlamli farklilik meslek hayatinin ilk yillarindaki siif
Ogretmenlerinin lehine oldugu goriilmektedir. Bu sonug smif 6gretmenlerin geng, dinamik, enerjik ve
idealist olmalarindan otiirii oyunu aktif olarak ise kosmalarindan kaynakli olabilir. Benzer bir sonuca
Arikan’in (2020) yaptig1 ¢caligmada rastlamaktayiz. Bu aragtirmaya gore; 6gretmenlerin oyun algilari ve
0z yeterlilikleri ile ilgili aragtirma bulgularma gore kideme gore oyunun dogas1 ve kaynagi boyutunda
4-10 yillik mesleki kideme sahip 6gretmenlerin lehine, ilgi merak kesif boyutunda 7-10 yillik mesleki
kideme sahip 6gretmenlerin lehine anlamli farklilik tespit edilmistir. Benzer bir sonuca Dilekmen ve
Bozan Tiirlin (2018)’iin makalesinde de rastlamaktayiz. Dilekmen ve Bozan Tiiriin’iin (2018) yaptig1
calismada mesleki kidemi 1-5 yil olan Ogretmenler ile 21 yil ve iizeri mesleki kideme sahip
ogretmenlerin lehine anlamli farklilik bulunmustur. Howard ve Mclnnes (2013) ise yaptiklar1 arastirma
sonucunda mesleki deneyimi artan dgretmenlerin 6grencilerin 6grenmelerinde daha kalici ve iglevsel
bir rol aldiklarin1 gozlemlemislerdir. Bu sonu¢ bize deneyimli 6gretmenlerin oyunun kaliciligi
konusundaki tecriibelerini dogru sekilde ise kogsmalarindan kaynaklaniyor olabilecegini gdstermektedir.
Literatiirde karsimiza ¢ikan ¢aligmalar 6gretmenlerin oyun algilarinin egitim-6gretimdeki faaliyetleri
etkiledigini gostermektedir (Ozdemir ve Ramazan, 2012). Trawick-Smith, Swaminathan ve Liu’da
(2016) yaptiklar1 arastirmada; cocuklarin Ogretmenleriyle beraber oynadiklart oyunun onlarin
yeteneklerini gelistirdigi, iletisim ve cebirsel yeteneklerini gelistirebilecegini ifade etmislerdir. Bu
bilgiler 6gretmenlerin oyun algilarmin egitim siirecindeki konumunu daha net bir sekilde 6niimiize
sermektedir.
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