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Oz: Bu arastirmanin amaci, adalet degerine yonelik ortaokul 7. sinif 6grencile-
rinin karsitlik temelinde bakis agilarini incelemektir. Bu amaci gerceklestirmek
i¢in arastirmada fenomenoloji deseni kullanilmistir. Veriler, yar1 yapilandirilmis
goriisme formu ve ¢esitli dokiimanlar (siir ve ¢izim) aracilifiyla toplanmastir.
Katilimcilar, 2020-2021 egitim-6gretim yilinda bir devlet ortaokulunda 6grenim
goren 8 7. sinif 0grencisidir. Veriler, birbirini karsilikli olarak diglayan, karsit
sozciik ciftlerini ortaya koyan karsitlik kodlama dogrultusunda analiz edilmis-
tir. Ogrencilere gore adalet degerinin degismeyen dzlerinin/yapilarinin, “giiven-
lik ihtiyacinin karsilanmas1” oldugu tespit edilmistir. Bu baglamda 6grencilerin
geleceklerini glivende gérmenin teminati olarak adalet degerine sigindiklar
sonucuna ulasilmistir. Dolayisiyla dgrencilerin, adalet degerinin yoklugunda,
giivenlik ihtiyaglarmin doyurulmasinda problemler yasanabilecegini diistindiik-
leri sOylenebilir. Buna ek olarak 6grencilere gore adalet degerinin, “toplumsal
kargasaya kars1 toplumsal diizen”i inga etmeyi sagladig1 sonucuna ulasilmistir.
Adalet degeri 6grencilere gore su sekilde betimlenmektedir: “Adalet, toplumun
giivenlik ihtiyacinin karsilanmasi i¢in hakkaniyet, devletin egemenligi ve top-
lumsal birliktelikten olusan bir degerdir. Adaletin saglanmasindaki sonal amag;
toplumsal kargaganin olugsmamasi i¢in toplumsal diizenin insa edilmesidir.”

Anahtar Kelimeler: Sosyal Bilgiler Egitimi, Degerler Egitimi, Adalet Degeri,
Karsitlik, Fenomenoloji Deseni

&

Abstract: The aim of this study is to investigation the perspectives of secon-
dary school 7th grade students on the value of justice through the principle
of versus. In order to achieve this aim, phenomenology research design was
used. Data were collected through semi-structured interview form and various
documents (poetry and drawing). Participants consisted of 8 students selected
from 7th grade students studying at a public secondary school in the 2020-2021
academic year. The data were analyzed in terms of versus coding, which iden-
tifiy mutually exclusive, opposite word pairs. According to the students, it has
been determined that the unchanging essences/structures of the justice value
are “meeting the need for safety”. In this context, it was concluded that the
students took refuge in the value of justice as a guarantee of seeing their future
safe. Therefore, it can be said that the students think that in the absence of the
value of justice may affect fulfilling their safety needs. In addition, according to

the students, it was concluded that the value of justice enables to build “social
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order versus social disorder”. According to the students, the value of justice is
described as follows: “Justice is a value consisting of fairness, sovereignty of
the state and social unity in order to meet the safety needs of the society. The
ultimate aim of ensuring justice; is the construction of social order so that social
turmoil does not occur.”

Keywords: Social Studies Education, Values Education, Value of Justice, Ver-
sus, Phenomenological Design

Introduction

Social studies education, first introduced as an integrated study of humanities, and
used conceptually in the USA during the beginning of the 19th century. The USA,
which received heavy immigration from abroad, started to work for the America-
nization of immigrants. This situation paved the way for the emergence of social
studies. The aim of the program was to teach children about urban life and how to
live in a world that is getting harder than ever (Oztiirk & Deveci, 2011).

The National Education Association of the United States Committee on Se-
condary School Studies, which met in 1892, held the belief that Social Studies
course to create a national understanding. The content of the course is compo-
sed of history, geography and civics. In 1916, the Social Studies course defined
the subject as “knowledge about the organization and development of human
society, and human being as a member of social life”. In the 1920s, 30s and
40s, there were debates about whether the Social Studies course was necessary
or not. While the history always kept its place in these years, courses such as
political science, economy, sociology, and psychology were added to the cur-
riculum over time (Ravitch, 2003: 2). In the 1950s, Social Studies became a
course focused almost entirely on history and geography. In the 1960s, social
studies were evaluated in the same category as social sciences, in line with the
teaching of acquisitions such as research, examination, and knowledge genera-
tion. In the 1970s, the importance of the program began to decrease gradually
due to the fact that the new curriculum was not adequately taught to the teachers
and the effect of the traditional education approach. By the 1980s, the traditi-
onal understanding had become completely widespread. Whereas 1990s was
a period in which the subjects and curriculum proposals in social studies were
emphasized. The 1995s was a period in which alternative subjects or models
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were developed (Oztiirk & Deveci, 2011). In the 2000s, emphasis was placed
on the development of citizenship skills and values. In this context, the Social
Studies course has been defined by the National Council for the Social Studies
(NCSS) as “a combined study of social sciences in order to develop citizenship
competencies” (Parker, 2015: 4). In this context, it is seen that raising citizens
who respond to social demands is emphasized in the reason for the foundation,
purpose and definition of social studies. In order to meet social demands, there
is a need for values that keep different segments and masses of society together.

Based on the reality that values are an important element in shaping the per-
sonality of the individual, values are taught through various courses at school.
One of these courses is the Social Studies course. The values included in the
Social Studies Curriculum in Turkey (MoNE, 2018) are grouped under two he-
adings. While one of them is the values specific to the Social Studies course,
the other is the root values that are predicted to be used in the teaching of each
course. When these values are examined, it is seen that the value of “justice” is
common in both course-specific values and root values.

Justice foresees that people’s relationships should be realized in line with the
values of respect and love that people should respect each other’s rights, equ-
ality and merit should be taken as a basis (Hokelekli, 2009). The central phe-
nomenon of the studies and research carried out as a reflection of this situation
reveal the perception and attitude of the target audience towards the value of
justice. In this context, many studies have been conducted to determine the per-
ceptions and attitudes of teachers and/or teacher candidates towards the value of
justice (Chory-Assad, 2002; Balc1 & Yanpar Yelken, 2010; Cengelci Kose, Giir-
dogan Bayir, Kése & Yildirim Polat, 2019; Memisoglu & Taskin, 2019; Yesil,
Zirhlioglu & Yayla, 2022). Consistent with results of other studies is, Namdar &
Akbayrak (2019) investigation of the perceptions of gifted primary school 3rd
grade students about the value of justice after the drama technique. However,
very few studies have examined secondary school students’ perceptions of the
value of justice (Cakmak, 2016; Elbay, 2020; Uztemur, Ding & Inel, 2018) and
their metaphorical perceptions (Inel, Urhan & Unal, 2018; Oner & Mindivanl
Akdogan, 2021) aimed to reveal. In terms of attitude, an attitude scale towards
the value of justice has been developed (Karadavut, Karadag & Nacar, 2020).

In the literature, no research has been found that reveals the perspectives of
secondary school students regarding the value of justice on the basis of the

principle of versus. This may lead to a deficiency in learning the asymmetrical
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power balances and relations by revealing the opposite meanings of the value
of justice. In this framework, the holistic meaning of the value of justice for
students can be revealed by examining the perspectives of secondary school
students on the value of justice on the principle of content. With this unders-
tanding, various models, approaches and techniques can be developed by re-
searchers about the value of justice. School administrators and teachers can
help their students by organizing intervention programs on the value of justice
in their schools. In this context, the aim of the research is to investigation the
perspectives of secondary school 7th grade students on the value of justice on
the basis the principle of versus. The sub-questions of the research that intend
to achieve this aim are as follows:

1. According to the students, what are the meanings of the value of justice on
the basis of versus?

2.  What are the meanings that the symbols that the students draw representing
the value of justice evoke on the basis of versus?

3. According to the students, what are the unchanging essences/structures of
the value of justice?

Conceptual Framework
Value of Justice

In the 12th century Europe, the word justice was used in the sense of applying aut-
hority by using reward or punishment in justifying the justification (Duran, 2020).
At the same time, the word “Justitia” in Latin has meant to have justice, right,
law and equity (Ipek, 2021). In this context, the value of justice, whose historical
development process goes back to ancient times; it has been used as a word that
includes many positive concepts such as fairness, friendship and humanity. In this
respect, justice is an individual, social and natural value (Kocaoglu, 2013).

From an individual point of view, justice includes values and obligations.
Social justice aims at ensuring social balance. Justice by nature emphasizes
adaptation to the natural order. However, individual, social and natural justice
has a structure that is not separate from each other, but has a mutual relationship
with each other (Ertugrul, 2013; cited in Duran, 2020). From this point of view,
justice is to respect people’s rights and laws, not to oppress other individuals in
the society, and to behave in a measured and balanced way (Hokelekli, 2011).
Socrates, claimed that a just person would be happier and more peaceful, and
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argued that happiness in life can only be achieved by being just (Topakkaya,
2008). Parallel to this, Farabi argued that the purpose of life is to provide happi-
ness, that there is a strong relationship between justice and happiness, and that
reaching happiness is possible with the realization of the value of justice.

In order for the value of justice to provide the above-mentioned social benefits,
this value must be taught to children from an early age. In this framework, education
plays an important role in helping children gain the value of justice from an early
age. In this context, in the primary, secondary and high school curricula developed
by MoNE in 2018, the value of justice is mentioned as a root value that should be
considered while teaching each lesson. On the other hand, justice should be conve-
yed through its opposite meanings. Only in this way it can be known whether this
value includes strong conflicts, discriminatory and offensive discourses, or com-
peting aims inside and outside the school environment. Thus, the pattern of social

discriminations can be revealed in the context of the value of justice.

The Principle of Versus

Versus is a concept used in linguistic and philosophical areas. In this context,
linguistically versus are expressed in binary features. In this sense, binary fea-
tures are characterized by opposing structures that can be used to classify con-
cepts in terms of two mutually exclusive possibilities (Crystal, 2008: 54). In
parallel, Nordquist (2017) defines pairs of concepts that have antonym meaning
structures and opposite meanings as “dual features”. Antonymous pairs: e.g.
death-life, after-before, increase-decrease, fast-slow, light-dark, rough-smooth.
In a philosophical sense, versus is conceptualized as having a positive meaning.
According to Herakleitos, one of the Ancient Greek philosophers, everything
arises only from the fight of opposites. According to him, the absence of exis-
tence, absence also gives rise to existence. Good and bad are the same concep-
ts (Hangerlioglu, 1996). This point of view can be interpreted as the unity of
opposites. In Chinese philosophy, the concept of versus is expressed with the
concepts of Ying and Yang. The concept of Ying is the shadow side; that is, it
represents darkness, passivity, weakness and destructiveness, while the con-
cept of Yang represents the sunny side; that is, it represents brightness, activity,
strength and constructiveness. These concepts are different from each other in
the same system; but they are integral parts. In this context, in the absence of
one, the whole system is destroyed (Palmer, 2000). In summary, antonym is a
concept that expresses opposing sides that are in struggle with each other. An-
tonym creates a kind of opposite and contradictory situation.
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Politzer (2003; cited in Sazak, 2019: 8) contends that contradiction consists
of the unity of opposites. He also at the same time, Politzer also stated that as
a result of the interdependence of antonyms, one transforms into another and
creates qualitative situations, and this transformation leads to their annihilation.
Politzer explained this situation by the example of the relationship between the
exploiting class, the bourgeoisie, and the exploited class, the proletariat.

Versus are produced from each other and there is a transition or process from
one to the other (Anton, 1985; cited in Sazak, 2019: 9). In other words, the
concepts and facts that are contradictory to each other in terms of their qualities
and situations, opposite to each other, at opposite poles, and their situations are
called antithesis. This situation is seen in the style of binary opposition couples.

Value of justice & Versus: Justice, expressed as lawfulness, can be thought of
as the contrast of arbitrariness (justice versus arbitrariness). There are other
opposing pairs. For example:

* By saying “Justice and oppression don’t exist in the same place” (Turkish
proverb), it is meant that justice is opposed to oppression.

*  When saying “If you do not punish, you will be guilty of injustice, justice
is sharper than a sharpened sword” (Latin proverb), it is emphasized that

justice is a functioning system based on the reward-punishment cycle and
that justice has a meaning opposite to indecision.

*  Although it is emphasized that justice is not opposed to generosity with the
phrase “Be fair before being generous (Japanese proverb)” it is desired to
state that justice is a rational action against emotions.

*  “The day you buy the kad1', justice dies. The day you kill justice, the state
also dies (Fatih Sultan Mehmet). It is intended to be told that it is against
bribery, nepotism and favouritism.

Whether or not these words are reflected in social practices correctly and well,
they show that people and societies believe in the necessity of justice and are awa-
re of what will happen in case of injustice (Oner & Mindivanli Akdogan, 2021).
In this context, the social justice theory developed by Rawls (1999) is as follows:
»  To provide fair savings in favor of the least advantaged,

*  Equal participation in decision-making processes,
*  To provide equal opportunities for social duties and positions,
*  The existence of a system of maximum equal basic freedoms,

»  To respect everyone’s rights to safety and livelihood.

I The name of the judge in the Ottoman Empire.
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Method

Design

This research was carried out according to the phenomenology design, which is
within the scope of the qualitative research tradition, as it aims to understand the
viewpoints of the 7th grade students on the value of justice through the principle
of versus. Phenomenology design, focuses on phenomena that we are perceived
yet we do not have an in-depth and detailed understanding (Buyiikoztlirk, Kilig
Cakmak, Akgiin, Karadeniz & Demirel, 2013). Phenomenological studies are
divided into three groups: interpretive, existential, and transcendental. In this
study, the “descriptive phenomenological research” design of A. Giorgi’s trans-
cendental phenomenology, whichpioneered by Edmund Husserl was used as a
research method (Giorgi, 2009). In this research design, the basic features that
people have in common in their experiences and the meanings they attribute to
their experiences or the essence and structure of the experience are tried to be

revealed according to their perspectives (Denscombe, 2007).

The research was carried out in two stages. In the first stage, students’ perspe-
ctives on the value of justice (phenomenon); it was revealed through semi-stru-
ctured interview, poetry and drawings. In the second stage, in order to obtain
more detailed information on the development of students’ perspectives on the
value of justice, through semi-structured interviews conversations were held on
the main ideas and themes related to the poems and the meaning of the figures
and symbols in the drawings.

Role of the Researcher

According to Merriam (1998), “all observations and analyzes are filtered by the
researcher’s worldview, values, and perspective” (22). This situation necessita-
ted the researcher to consider the effect of his own prejudices during the data col-
lection and analysis of the research. To deal with bias, the conceptual framework
of the research was allowed to guide the data collected by the researcher, data
analysis, and conclusions. In addition, enrichment of data collection tools to sup-
port/validate qualitative findings helped to overcome researcher biases.

Stake (1995) describes the role of researchers as multidimensional. In this
context, researchers; they can take on the roles of a researcher, advocate, evalu-
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ator, biographer and translator. In this research, the researcher; assumed the role
of researcher. Thus, the experiences and backgrounds of the participants were
provided to guide the code and theme development process, and with the help
of this situation, the comments made by the researcher were tried to be shaped.

Participants (Study Group)

Participants were selected according to the criterion sampling method. The cri-
terion for participating in the research is students who have done at least 1 pro-
ject assignment on the value of justice and presented this project assignment.
The reason for this is that students have previous experiences on the value of
justice and the development of perspectives brought with it. Some demographic
characteristics of the participants are shown in Table 1.

Table 1: Some Demographic Characteristics of the Participants

Mother Father
Family  Level of Level of
Code name Age Gender income education Job education Job Bro
Gokeen 12 Girl 15000 TL  Secondary Housewife  High Farmer 3
Handan 12 Girl 12000 TL  Secondary Housewife  High Farmer 3
Isa 12 Boy 10000 TL  Secondary Housewife  Secondary = Farmer 2
Ismet 11 Boy 15000 TL  Elemantary  Farmer Secondary  Driver 2
Ipek 12 Girl 15000 TL  High Farmer High Worker 3
Merve 12 Girl 12000 TL  High Farmer High Worker 4
Nurten 11 Girl 8000 TL High Clerk Secondary ~ Farmer 3
Security
Yasin 12 Boy 11000 TL  Secondary Housewife  Elemantary guard 4

Data Collection Tools
Semi-Structured Interview Form

Interview questions were formed based on the relevant literature and expert opini-
ons in line with the purpose of the research. Accordingly, the interview questions
prepared by the researchers based on the relevant literature, the probe questions
written to deepen the answers given by the participants, were submitted to the
evaluation of two experts, one working in the area of social studies education
and the other working in the area of measurement and evaluation. The criterion
for these experts is determined as to have carried out at least 5 qualitative studies
before. Then, the suitability of the interview form in terms of language and exp-
ression was evaluated by 1 Turkish teacher. After going through these stages, the
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interview form was given its final form and the interview form was applied to the
7th grade students of secondary school consisting of 5 for the pilot application.
After the last stage, the interview form consisting of 6 questions was made ready
for application. The questions were asked by face to face interview in the school
library between 12.30-1.00 pm. These interviews were conducted twice in order
to better understand the students’ thinking about the value of justice.

Poem

It was stated by Van Manen (1990) that poems can be used as a data collection
tool in determining the perspectives on the related phenomenon. In this sense,
poems about the value of justice written by students help to understand the
students’ inner-psychological worlds and perspectives on the value of justice
through creative processes. Thus, the emotional meaning they attribute to the
value of justice and the effects of an unjust life on society have been tried to be
determined with a more comfortable and free writing practice. In this sense, the
value of justice has been compared with its opposite meanings. Comparison is
also a way of concretization. The aim is to reveal the different aspects of the
concept from other concepts, so that its distinctive features are better understo-
od (Ardanact, 2001). Apart from these, writing a poem has another benefit such
as supporting the data obtained from the semi-structured interview form.

Drawing

Drawing; it is an effective data collection tool that is frequently used in educa-
tion and psychology research in terms of revealing the feelings and thoughts of
students (Okyay, 2008). Before the semi-structured interview, the students were
asked, “What comes to your mind when you say justice?”” and “What comes to
mind when you think of the opposite meanings of justice?”” such focused ques-
tions were asked separately. In this direction, the students were asked to draw
whatever came to their minds about the value of justice on the A4 paper. Accor-
ding to Halmatov (2015), if the data obtained from the interviews are supported
with drawing analysis studies, richer results could be obtained.

Data Analysis

In this research, since the structure and essence of the perspectives of the parti-

cipants on the value of justice were tried to be revealed, the audio recordings of
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the interviews that formed the research data were first transferred to the com-

puter environment and made ready for analysis. After this technical process,

each interview text and poems were read in order to gain a holistic perspective.

Symbols in the drawings; analyzed in terms of the meanings and indicators it

evokes. Then, the whole data set was coded in accordance with versus coding

and themes reflecting various perspectives were determined. While performing

the analysis, the following four processes that Giorgi (2009) pointed out for

phenomenological analysis are as follows.

ded

Bracketing: It is the researcher’s suspension of all knowledge, thoughts,
attitudes, values and prejudices about the phenomenon studied during the
analysis. In this context, the research, the data and all efforts to be pre-
vented as much as possible from the knowledge, thoughts, prejudices and
values of the researcher. For this, the role of the researcher in the research

was defined and the data that collected were analyzed in line with this role.

Phenomenological reduction: Identifying key features or units of meaning
related to perspectives in the entire data set. In this context, in this study, the
expressions used by the students to describe their perspectives on the value
of justice were divided into different units according to the meanings they
contain and the nuances between these meanings. Accordingly, the data were
analyzed in accordance with the versus coding. Versus coding defines oppo-
site people, groups, social systems, institutions, phenomena, processes, con-
cepts, values with dichotomous or binary terms (Saldana, 2019: 137). Wol-
cott (2003) defines each pair of antonyms as one of the mutually exclusive
units of meaning within a binary group. Opposite couples exist in many areas
of social life and there is usually an asymmetrical balance of power between
them. This dilemma manifests itself in the “X versus Y” code. According to
Agar (1996, 27), the focus of versus coding is to discover patterns that reveal
injustice. In this context, the data obtained from semi-structured interviews
and poems were divided into meaning units in the form of binary meaning

pairs in line with the versus coding. A total of 12 versus codes were obtained.

Imaginary variation: It is to reveal the structural themes of the phenomenon
in line with the units of meaning. While making the imaginative variety,
the themes hidden in the students’ perspectives on the value of justice were

revealed. First of all, the 12 versus codes determined then reduced to 5
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categories in accordance with the structural and semantic distinctions. As a
result of this process, 2 themes were created based on the meaning of each
category. Then, it was cycled between the theme-dataset. Evidence frag-
ments were searched in the data set suitable for the perspectives represented

by the themes, and these were directly quoted in the findings section.

It is a synthesis of meanings and essences. In the last stage of the analysis,
the common points between the units of meaning and structural themes
were determined, and the unchanging essences and structure of the perspe-

ctives (phenomenon) on the value of justice were revealed.

Trustworthiness

In order to ensure trustworthiness in the research process, the following studies

were carried out (Creswell, 2016):

Studies on the method, process and results of the research are explained

clearly and in detail.

A long-term interaction was held with the participants outside of the data

collection time.

A consistent and interconnected process has been followed from the colle-

ction of data to the analysis and reaching the results.

Member control was carried out in order to verify the research data and re-
sults, and external audit was provided by presenting the research process to
other relevant researchers. In order to decide the appropriateness, validity
and reliability of the versus codes on the basis of themes, the percentage of
agreement between the coders was calculated. In this context, the data set was
coded by two researchers according to the versus coding and then the versus
codes; reduced to categories and themes. It was checked whether the same
or similar versus codes were assigned to the same passages and whether the
same or similar versus codes were reduced to the same or similar themes. As
a result of these controls, it was determined that the similarity of opinion was
90% and this rate is above the Miles & Huberman (1994) accepted the limit

value that set as more than 80%, so it was accepted as sufficient.
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Findings

The Meaning of the Value of Justice on the Basis of Versus

According to the participants, the meaning of the value of justice on the basis of

versus is presented in Table 2.

Table 2: Meaning of the Value of Justice on the Basis of Versus

Theme

Category

Versus Code

Conflict versus Cohesion form

Alienation from society
versus Social values

Deception versus Truthfulness
& honesty

Chaos versus Peace

Arbitrary versus Instruc-
tions

Deterrent effect: “Punishment”
versus Sanction

Arbitration versus Judge’s
ruling

Unlimited freedom versus
Limits of rights and freedoms

Doing your own thing versus
Written laws

Nepotic tendencies versus
Fairness

Favoritism versus Justice

Unfair advantage versus Justice

Defiance versus Standardization

Avoidance versus Spatial-o-
riented process

Everywhere versus Courtroom

Not to defend versus Argumen-
tative debate

Domination versus Given
space

Pressure versus Right &
freedom

Persecution versus Justice

Conflict versus Cohesion Form

This theme shows that the value of justice is perceived by the participants as
“keeping the society together”. So much so that the value of justice includes
some features that ensure social cohesion. Thanks to these features, while har-
mony in society is lived on the basis of a form (truthfulness-honesty, peace,
punishment, judge’s judgment, limits of rights and freedoms, written laws and
morality of justice); if the value of justice is violated, social conflict (deceit,
chaos, not encountering sanctions, arbitrariness, unlimited freedom, doing your

own thing, nepotism and unjust gain) becomes inevitable. In this framework,
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“Conflict versus Cohesion form theme” is grouped under 3 categories. This
situation is illustrated in Figure 1.

.
Alienation from

society versus
Social values

y

N
Conflict
Versus

Cohesion
form

Nepotic

Arbitra .
Ty tendencies
versus Versus

Instructions

Fairness

Figure 1. The Categories Constituting the Theme of Conflict versus Cohesion Form

When Figure 1 is examined, it is seen that three categories structure the conf-
lict versus cohesion form. As a result of the relations of these categories, the
conflict versus cohesion form theme emerged. The categories are explained in
the following paragraphs, respectively.

Alienation from society versus social values: This category emphasizes the
social values-providing feature of justice. Justice tends to be perceived by par-
ticipants as a value that includes social values. On the other hand, if the value
of justice is eroded, this time the phenomenon of alienation from society may
occur. According to the participants, alienation from society is characterized by
attitudes and behaviors that disregard the social order. So much so that individu-
als who lack the value of justice are characterized by deceit and can cause chaos
in society. In this context, the category of “alienation from society versus social
values” is divided into 2 versus codes that make up the units of meaning. These:

1. Deception versus truthfulness & honesty: While most of the participants
(Gokgen, Handan, Isa, Ismet, ipek, Nurten and Yasin) characterized the va-
lue of justice with the values of truthfulness and honesty, they claimed that
its opposite; deceit would prevail in the absence of justice. Yasin explains

this situation as follows: The greatest justice is to keep your promise, not

ded



Sezgin Elbay

to lie and not to slander. These are the characteristics of honest people,
fair people; who live in society as honest, reliable, compassionate, helpful

people and appear as an example.

2. Chaos versus peace: While most of the participants (Handan, Isa, Ismet,
Ipek, Merve, Nurten and Yasin) described the value of justice as the value
of peace, they argued that in the absence of justice, chaos would prevail.
Handan explains this situation as follows: Justice ensures that people live
in peace and tranquility in society. If there is no justice in a society, that
society will soon perish because of disagreements. Similarly, Isa expressed
his views as follows: If there was no justice, the order in the world would
be corrupted. Again in this context, Yasin stated the following: ...peace and
ensuring peace are some concepts that justice expresses.... Injustice causes
turmoil and increases the crime rate. Ismet described the meaning of the
value of justice through metaphors: 4 world without justice is like hell. If
you want heaven, be just. Being just indicates the importance of life, the
unity of the world. In this way, the world will survive. Ipek is also one of the
applicants for metaphor. According to her: Without justice, society cannot
breathe. Justice is the breath of society.

Arbitrary versus instructions: This category refers to situations of conceptual
tension and conflict between a mechanism that operates according to certain ru-
les on the one hand, and an arbitrary course of action on the other. It tends to be
perceived by participants as a value that includes justice, law and order. On the
other hand, if the value of justice is disregarded, people may act to satisfy their
selfish instincts. In this context, the category of “Arbitrary versus Instructions”

is divided into 4 versus codes that make up the units of meaning. These:

1. Deterrent effect: “Punishment” versus sanction: While half of the partici-
pants (Gokgen, Handan, Isa, and Nurten) thought that the value of justice
could exist with a deterrent effect, on the contrary, they claimed that in the
absence of justice, sanctions would not be encountered. Handan explains
this situation as follows:

If'we do not give them the punishment they deserve, they will continue to commit
these crimes. For example: ‘when someone gives me a little punishment beca-
use he is my relative.’ I would continue to commit the same mistakes. We must

always be fair everywhere.
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Nurten, on the other hand, questioned her thoughts and gave examples: What
would happen if there was no justice? Of course, harassing, raping, fighting,
stealing etc. things would happen. For example, violence against women would

be like stealing someone's car.

2. Arbitration versus judge’s ruling: Half of the participants (Gokgen, Han-
dan, Ipek and Yasin) stated that the judge should give a verdict in order
for the value of justice to have practical effects, on the other hand, they
claimed that an arbitrariness would prevail in the society. Ipek explains this
situation as follows: In countries where justice is not practiced, everyone
acts according to their own will. The just sultan is the shadow and spear of
Allah on earth. Similarly, Yasin expressed his views as follows: The indivi-
dual has no right or responsibility to ensure his own justice. A short passage
from the poem of Yasin on this subject is as follows:

.... No criminal anymore
One of the powerful judges of our state...

3.  Unlimited freedom versus limits of rights and freedoms: While some of the
participants (Gokgen, Handan and Isa) thought that the value of justice could
limit rights and freedoms, they claimed that there could be unlimited freedom

in the absence of justice. Gokgen explains this situation as follows:

The right consists of innate and acquired rights. Congenital rights are divided
into two. Inherited rights, such as the right to life, the right to health, the ri-
ght to food and drink and shelter are examples of this. The right to dress can
be given as an example of subsequent rights. Freedom is living freely without
touching anyone's freedom. As an example, everyone has the right to receive
education. However, we do not have the freedom to make a sound while stud-

ying. So voice means shouting.

Handan reflected his thoughts on his own poem as follows:
.... If there was no justice in our world

People would do anything...

4. Doing your own thing versus written laws: While some of the participants
(Gokgen and Ipek) thought that the value of justice could exist through writ-
ten laws, on the contrary, they claimed that in the absence of justice, doing
your own thing they knew. Gokgen explains this situation as follows:

At the same time, “Justice”, which is one of our most important and meaningful

words, contains a law and these laws are in written form. In short, justice has
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brought many laws for us.... When we think of justice, we think of laws and

courts. The laws that are written.

Ipek explains the situations where there is no law, through examples, as fol-
lows: Why is violence against women, racial, language and religious discrimi-
nation so common in countries where there is no justice? Because there are no
laws in those countries.

Nepotic tendencies versus fairness: This category shows that the participants
are against discrimination and favoritism. So much so that, according to the par-
ticipants, individuals who lack the value of justice can provide various advanta-
ges to their “relatives, spouses, friends and colleagues” without depending on the
principle of “merit”. In this context, the category of “Nepotic tendencies versus
Fairness” is divided into 2 versus codes that make up the units of meaning. These:

1. Favoritism versus justice: Most of the participants (Handan, Isa, Ismet,
Merve, Nurten, and Yasin) claimed that the value of justice is at one end of
justice, and at the other end is favoritism. Handan explains this situation in
a story she fictionalized:

...When the thief came to prison, he regretted what he had done but then he
thought to himself. He knew that people who stole got more penalties; but he
could not understand why he was punished less than those who stole. After thin-
king for a moment, he realized that the judge had reduced his sentence a little
because he was a relative and immediately called out. He said he wanted to
go to the person in charge of the prison and be questioned again. The prison
officer accepted this and told the thief that he would be tried again in another
court tomorrow morning, and again the officials took him to his old place. In the
morning, the thief was tried in another court. The judge asked the thief: “Why
do you want to be tried again? ” since you were tried in another court before.
The thief, replied: ‘Because the judge in that court was my relative, he gave me
a lesser sentence than the required punishment.’ The judge was very surprised,
because no thief would do that. The judge gave the thief the punishment he de-
served. The thief received the punishment he deserved and was taken to prison.
Regardless if someone our relative, friend or acquaintance, if he/she commit a

crime, we must deliver them the punishment they deserve.

Isa touches on the issue of discrimination as follows: The strong oppresses the
weak.... After all, there would be discrimination based on religion, language,

race, and gender because there would be no punishment.
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2. Unfair advantage versus justice: Some of the participants (Ipek and Merve)
claimed that the value of justice is on one hand advantageous and at the ot-
her hand creates unfair advantage. Merve explains this situation as follows:

Some people are experts at their jobs and do their jobs very well. People should
be given what they deserve. Those who are novices and masters or experts in
a workplace should not receive the same salary. The person who is a specialist
needs to get a higher salary to ensure justice. This doesnt necessarily mean
that a just person will act equally. Because justice and equality are not the
same concepts. Not giving a working person his due also means not being fair.
For example, if a person working in a workplace earnes more than he deserves,

then there is no point talking about justice.

Defiance versus Standardization

This theme states that the value of justice should be applied in line with a stan-
dard norm of measurement; however, it explains that individuals who resist this
and create a barrier cause tensions in society. Such tensions are characterized
by either passive or active resistance. In this context, “avoidance, non-defen-
se” reactions are shown as passive resistance, while “oppression, cruelty and
domination” reactions are shown as active resistance. In this framework, the
theme of “Defiance versus Standardization” is grouped under 2 categories. This
situation is illustrated in Figure 2.

Avoidance versus Domination
Spatial-oriented versus Given
process space

Defiance versus
Standardization

Figure 2. Categories Constituting the Theme of Defiance versus Standardization

When Figure 2 is examined, it is seen that two categories structure the defian-
ce versus standardization theme. As a result of the relations of these categories,
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the theme of defiance versus standardization emerged. The categories are exp-

lained in the following paragraphs, respectively.

Avoidance versus spatial-oriented process: This category shows that justice
has a mechanism that works in a certain public space and within a process.
However, there are individuals who avoid this place-oriented process. In this
context, the category of “Avoidance versus Spatial-oriented process” is divided

into 2 versus codes that make up the units of meaning. These:

1. Everywhere versus courtroom: Most of the participants (Gok¢en, Handan,
Isa, Ipek and Yasin) consider the value of justice as a judicial activity that
takes place in the courtroom. Yasin states this situation as follows: In order

to ensure justice, individuals should apply to courts.

2. Not to defend versus argumentative debate: While some of the participants
(Gokeen and Yasin) stated that there should be a debate through an organi-
zed arguments in order for justice to be fulfilled, they stated that it should
not be the one defend oneself against it. Gokc¢en explains this situation as
follows: Two individuals complain to each other and the case begins. In the
process of this case, the two defendants hire a lawyer for themselves and try

to justify themselves in the courtroom.

Domination versus given space: This category expresses the rights and free-
doms that can be experienced in a limited area accepted by legal authorities.
The opposite is asymmetric power relations that have no legal basis. In this con-
text, the category of “Domination versus given space” is divided into 2 versus

codes that make up the meaning units. These:

1. Pressure versus right & freedom: While some of the participants (Gokgen,
Ipek, and Merve) characterized the value of justice with rights and freedoms,
by contrast, they argued that in the absence of justice, oppression would pre-
vail. Merve explains this situation as follows: Giving rights to people even in

situations where difficulties are encountered means to act fairly.

2. Persecution versus justice: While some of the participants (Ipek, Merve and
Yasin) characterized the value of justice as being just, they argued that in
the absence of justice, oppression would prevail. Ipek states this situation as

follows: Justice and cruelty do not exist in the same place.
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The Meanings That Symbols Evoke on the Basis of Versus

The opposite meanings of the symbols in the student drawings are shown in

Table 3.

Table 3: The Meanings That Symbols Evoke on the Basis of Versus

The meanings Semiotics Drawings n

Justice means the equal living
of the society in unity and
solidarity. Meaning: Non-dis-
crimination and peace.

The drawing shows a white skin
tone, and a dark skin tone hands
try reach a heart together.

A defendant tried in the court-
room. It is seen that the defense
and prosecution authorities are not

Justice means the legal pro-
vision of authority. Meaning:
Security and legal authority.

depicted.

Justice means not discrim- A hand holding a balancing scale S s
inating between different C ao.aing & Pt s it

R on which different people are mea- =
segments of society and that . Py

K . . sured. Here, the scale symbolizes 71 .

the judgment is carried out by legal authority, while balancin, s a N
representatives of legal author- 5 ¥ g LSty e

different people equally indicates

ity. Meaning: Legal authority rejection of favoritism

and rejection of favoritism.

The symbol of justice statue of
Themis was drawn. A female
statue in an eye patch holding
scales balance and a sword. The
eye patch symbolizes impartiality,
the scales equality, and the sword
symbolizes decision.

Justice means impartiality and
equality in decision making.
Meaning: Impartiality, equality
and judgment.

When Table 3 is examined, it is seen that many symbols representing the

value of justice are drawn. Some of the participants’ opinions on the drawings

are as follows:

Opinions of Gokgen regarding the first drawing: What is meant in this pa-
inting is not to discriminate and to remember that every human being is
equal.

The opinions of Handan regarding the second drawing:

“What is intended to be conveyed in this picture is that a thief appears before the
Jjudge and justice is provided by the state. It is the fact that a person finds the state
in front of him because of doing bad things. Let no one do bad things in life.”

The opinions of Isa regarding the third drawing: Justice is the foundation of pro-
perty.
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+  Opinions of Ipek on the fourth drawing:

The eye patch in the picture describes neutrality. This is why the statue’s eyes
are closed. No matter who your relative, spouse or friend is, privileges should
not be given to anyone. Therefore, the eye patch represents neutrality. Libra
symbolizes equality. Every person is equal. There should be no discrimina-
tion based on race, language or religion. Everyone is equal before justice.
The sword, on the other hand, expresses the decision and the finality of the
decision. It describes the final execution of the judgments of justice.

The Unchanging Essences/Sructures of the Value of Justice on the

Equality
— Fairness Rejection of
favoritism
Impartiality
- Legal authority
Safety need

_

Figure 3. The Unchanging Essences/Structures of the Value of Justice on the Basis of Versus

Basis of Versus

When Figure 3 is examined, it is seen that the value of justice basically meets
the need of safety.

Discussion & Conclusion

According to middle school 7th grade students, the meaning of the value of justice
on the basis of contrast is determined through the themes of “conflict versus cohe-
sion and defiance versus standardization”. In this context, it has been concluded
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that the value of justice provides social cohesion within an organization. Justice
is understood by students in the way of living in accordance with the established
and founding rules and norms of the society. It is thought that the tendency to live
according to law and order has come to the fore. On the other hand, if the justice
mechanism does not work or cannot be operated as desired, attitudes and behavi-
ors with destructive effects may prevail in the society this time. In summary, the
impact of the value of justice on social life was emphasized by the students. Ac-
cording to Kocaoglu (2013), the value of justice aims to provide social balance. In
parallel with this, in studies conducted by Ding and Uztemur (2016) and Uztemur
et al. (2018), 8th grade students of secondary school indicated that the value of
justice is important in terms of social cohesion. Similarly, in the study conducted
by Inel et al. (2018), it was determined that secondary school students emphasized
the importance of justice in terms of social life.

It has been determined that the meanings evoked by the symbols on the basis
of versus, in the drawings made by the 7th grade students that represent the va-
lue of justice, are: “non-discrimination, peace, safety, legal authority, rejection
of nepotism, impartiality and judgement”. In this context, it has been concluded
that in order to establish justice, it is necessary to live together in peace and
safety without discrimination and favoritism, and in order to achieve this, it is
necessary to make an objective judgment by a sovereign power. It was also found
that, although the word equality was perceived as a close concept to justice by
the students, they did not treat them as equal. In parallel, in studies conducted by
Elbay (2020), Mulhan (2007) and Namdar & Akbayrak (2019), students stated
that justice has an important function in distinguishing between right and wrong.
Similarly, in many studies conducted by secondary school 8th grade students, it
was emphasized that the value of justice is different from equality, and that the
value of equality is a prerequisite for ensuring justice; however, it was stated that
providing equality alone would not be sufficient for justice (Ding & Uztemur,
2016; Uztemur et al., 2018). On the other hand, in many studies conducted, it has
been determined that the values of justice and equality are used together by stu-
dents and in this context, justice is mostly expressed with the concept of equality
(Cakmak, 2016; Inel et al., 2018; Oner & Mindivanli Akdogan, 2021).

According to middle school 7th grade students, the unchanging essences/struc-
tures of the justice value are “meeting the need for safety”. In this context, it was
concluded that the students took refuge in the value of justice as a guarantee of
seeing their future safe. Therefore, it can be said that the students think that in
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the absence of the value of justice, there may be problems in satisfying their
safety needs. Maslow, in his first developed the theory of “Maslow’s Hierar-
chy of Needs”, in his 1943 article “A Theory of Human Motivation” and his
subsequent book “Motivation and Personality”argued that this hierarchy shows
that people are motivated to meet basic needs before moving on to other needs.
Maslow’s theory stated that people, by meeting their needs in certain categories,
seek to satisfy ‘higher needs’ that occupay the highest level in the hierarchy,
and that the personality development of the individual is determined by the
quality of the dominant need that attain the highest position. Maslow’s perso-
nality categories formed an array among themselves, and each need a category
that correspond to a personality development level. An individual cannot pass
to the next level of need category, hence the level of personality development,
without fully meeting the needs in the first category (https://studiousguy.com/
maslows-safety-needs-examples/). The first category is related to the fulfill-
ment of physical needs (such as eating, drinking, breathing). After this need is
met, the individual spends time and effort to satisfy the second need category,
safety needs. At this level, safety and security needs become primary. People
want control and order in their lives; therefore, the need for safety and trust
contributes greatly to behaviors at this level (https://www.cevsantelorgu.com.tr/
guvenlik-ihtiyaci/#page-content). The students included in the study also show
the importance they attach to control and trust in their lives with their tenden-

cies towards social cohesion, law and order.

The study has been carried out on secondary school 7th grade students. In
addition, semi-structured interview form, poetry form and drawing were used
as data collection tools. The research was completed in 3 months. When all
these limitations and results are evaluated together; it is seen that the value of
justice enables to build “social order versus social disorder”. In addition, it has
been determined that the words “discrimination and nepotism” are frequently
used by the students as the contrast concepts of the value of justice. It is thought
that this situation indicates the existence of individuals and groups that are not
represented in or outside the school community and are exposed to discrimina-
tory practices according to students’ perspective. According to the students, the
value of justice is described as follows: “Justice is a value consisting of fairness,
sovereignty of the state and social unity in order to meet the safety needs of the
society. The ultimate aim of ensuring justice; is the construction of social order
so that social turmoil does not occur.”
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In line with the findings and conclusions of the research, the following are

recommended:

*  Research should be conducted on why concepts such as “discrimination

and nepotism” are preferred as antonym meanings of the value of justice.

e Studies similar to this research can be carried out in order to increase the
awareness of students and teacher candidates at different education levels

about the value of justice.

*  With mixed method research, the consistency of students’ perspectives on

justice values can be tested.

» It has been determined that the value of justice is sometimes narrowly un-
derstood (for example: a verdict or a result of trial activity in the courtroom)

so further research seeking the reasons behind this can be carried out.

*  Opposing concepts about the value of justice were expressed by the students. It

can be examined whether students have an experience related to these concepts.

»  Inorder to develop the understanding the concept of justice, the value of jus-
tice should be observed at the lowest extremities of the society in social stu-
dies education. First of all, the reflections of the value of justice on the society
should be shown practically through appropriate examples, and then students

should be encouraged to practice and contemplate on these examples.
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