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Abstract: This study aims to find out what English lecturers think about the goals of foreign language teaching, what they think about teaching culture
in the context of English language teaching, and how often particular culture-teaching activities are used in English courses. The study was conducted
with the participation of 50 lecturers working in 4 state universities in Turkiye, namely Osmaniye Korkut Ata University, Cukurova University, Adana
Science and Technology University and Mersin University. A version of the questionnaire developed by Sercu (2005) and adapted by Kili¢ (2013) was
used as a data collection tool and the findings were analyzed with SPSS. The study's findings revealed that while participants are generally aware of
the importance of integrating culture in the foreign language classroom and have a positive attitude toward it, teaching culture and equipping students
with intercultural competence was not one of the teachers' primary goals. Instead, it has been recognised that one of the most important goals is to
acquire language knowledge and linguistic abilities to utilise English effectively. Lecturers' primary goal in teaching culture is to provide knowledge
of the target culture's everyday lives and routines while also demonstrating a good attitude and openness to other people and cultures. Some
recommendations for further study can be made based on the findings. Teachers should attend in-service teacher training workshops or seminars
focused on culture teaching in ELT to help them understand the relevance of culture in ELT and the components that should be incorporated in English
language classrooms.

Anahtar Kelimeler: Intercultural competence, Culture teaching activities, Teaching culture, English as a foreign language
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Oz: Bu aragtirma iiniversitelerin ingilizce hazirlik programlarinda gorev yapan ingilizce 6gretmenlerinin ingiliz Dili 6gretimindeki amaglari, hedef
kiiltiir 6gretimi konusunda katilimcilarin goriislerini ve derslerde uygulanan kiiltiirel aktivitelerin sikligini ve tiirlerini aragtirmay1 amaglamaktadir.
Caligma Tiirkiye’de yer alan Osmaniye Korkut Ata Universitesi, Cukurova Universitesi, Adana Bilim ve Teknoloji Universitesi ve Mersin Universitesi
olmak iizere 4 devlet {iniversitesi ve bu {iniversitelerde gorev yapan 50 dgretim gorevlisinin katilimu ile yiiriitiilmiistiir. Veri toplama araci olarak,
Sercu (2005) tarafindan gelistirilen anketin Kili¢ (2013) yilinda uyarlanan bir versiyonu kullanilmistir ve bulgular SPSS ile analiz edilmistir Calismanin
bulgulari, katthmcilarin genel olarak kiiltiiriin yabanci dil sinifina entegre edilmesinin 6neminin farkinda olduklarini ve buna kars: olumlu bir tutum
sergilediklerini, ancak kiiltiirii 6gretmenin ve 6grencileri kiiltiirlerarasi yetkinlikle donatmanin 6gretmenlerin 6ncelikli hedeflerinden biri olmadigini
ortaya koymustur. Bunun yerine, en énemli hedeflerden birinin Ingilizceyi etkili bir sekilde kullanmak icin dil bilgisi ve dilsel beceriler edinmek
oldugu kabul edilmistir. Ogretim gorevlilerinin kiiltiir 6gretimindeki birincil hedefi, hedef kiiltiiriin giinliik yasami ve rutinleri hakkinda bilgi verirken
ayn1 zamanda diger insanlara ve kiiltiirlere kars: iyi bir tutum ve agiklik sergilemektir. Bulgulara dayanarak daha ileri caligmalar igin baz1 6nerilerde
bulunulabilir. Ogretmenler, ELT'de kiiltiiriin 6nemini ve ingilizce dil siflarina dahil edilmesi gereken bilesenleri anlamalarina yardimei olmak igin
ELT'de kiiltiir 6gretimine odaklanan hizmet i¢i 6gretmen egitimi atdlyelerine veya seminerlerine katilmalidur.

Anahtar Kelimeler: Kiiltiirler aras: yetkinlik, Kiiltiir 6gretimi aktiviteleri, Kiiltiir 6gretimi, Yabanc1 dil olarak Ingilizce 6gretimi
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English Lecturers’ Perceptions and Practices of Culture Teaching Activities at University Contexts
(Ingilizce Okutmanlarinin Universite Baglaminda Kiiltiir Ogretimi Faaliyetlerine {liskin Algilar1 ve Uygulamalar1)

1. INTRODUCTION

As a result of the globalisation that swept the globe in the twenty-first century, the term
"internationalisation" is now used more frequently than ever in various disciplines, including business and
education. What does the phrase "internationalisation" mean, and how does it affect education?
Internationalisation has become a significant factor for higher education institutions nowadays, reflecting
the globalisation movement. The words "mobility" and 'English as a Lingua Franca' come to mind when
people think of internationalisation at higher education institutions (EFL). What can we learn about
mobility in the twenty-first century? What is the new status of English as a 'Lingua Franca'language? (EFL).

Mobility is quite widespread in today's community, not just for educational reasons but also for other
reasons. People can readily transition from one culture to another for various reasons, including travel, job,
marriage, or as a refugee. As a result of the increasingly global and multicultural environment, businesses
have begun to contact international investors and colleagues to grow their businesses. They have their
meetings using Skype, video conferencing, or other network technologies that allow the-m to join from
different parts of the world. International dialogues between nations have increased with increased
mobility, and foreign cultures are encountered more frequently than before. Hence, people need to possess
a wide range of complicated skills and information to keep up with the fast changes in society.

As a result of this shift, studying a foreign language has become more significant than obtaining a social
or academic diploma as a method of communication. Today, studying abroad is more popular and
accessible than it was in previous decades. In the 1980s, studying abroad in Turkiye was seen as a luxury
item by society. Scholarships provided by governments have enabled students, academicians, and
researchers in Turkiye to study abroad in recent years, and the number of students, academicians, and
researchers studying abroad in Turkiye is overgrowing. While some of them see it as an excellent
opportunity to extend their cultural and intellectual perspectives. Others travel overseas primarily in order
to find better educational resources, particularly those who study in cutting-edge fields that are
undeveloped academically at home or recent graduates with strong academic backgrounds. All of these
components might be viewed as "push” forces from their own nations (Bian, 2013, p.450). The outstanding
reputation and significant academic influence of the host school, which is unquestionably attractive to
international students, are other variables that can have an impact on the locations that students choose.

Furthermore, in the context of exchange programs for international students and employees, universities
are interacting more than ever before and forming cross-border cooperation arrangements. Governments,
the European Commission, the Turkish National Agency, and other specific organisations provide
Erasmus+, Jean Monnet, YLYS, and Fulbright scholarships. As a result, it is safe to say that mobility is
pervasive in today's society. Another significant issue is that, as worldwide surroundings and cultures
increasingly collide, the notion of teaching other cultures in addition to teaching a foreign language has
gained traction in the educational industry. This fast transition has increased the appeal and popularity of
learning a second language. Therefore, instructors are required to help their students develop intercultural
competency by infusing cultural components into materials and practices in the foreign language
classroom.

1.1 The role of the culture in teaching a language

Before comprehending the nature of intercultural competency and the importance of culture teaching, it is
necessary to define what we mean by culture. A fundamental description of 'culture' generally includes
musical, artistic, literary, religious, and religious traditions, as well as experience, knowledge, meanings,
attitudes, and values developed by a group of people in a particular community to deal with difficulties in
everyday life. In the literature review, there are a variety of methods and meanings to 'culture.’ According
to Zimmermann (2015), the word "culture" is a French phrase derived from the Latin word "collar," which
means "to cultivate or nurture."
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It may also be defined as a system of knowledge shared by a vast number of people in society. Hofstede
(1985) describes culture as a whole "mental programming" that distinguishes insiders of one kind from
those of another.

English as a lingua Franca has undoubtedly been utilised as an international language worldwide during
this fast transition in education. Learning a foreign language has been a crucial requirement in this regard
to be able to live in various cultures and educational settings. Furthermore, learning a new language,
coping with global changes, and effectively communicating with individuals from various cultures play a
critical role. Many recent studies (Baker, 2002; Byram, 1997; Kramsch, 2013) have underlined the close
relationship between language and culture, stating that "a language is a component of a culture, and a
culture is part of a language."

For many language instructors and academics, the question of teaching and learning culture has been a
major concern. Over the last three decades, several studies have uncovered the impact of culture on foreign
language learning. Kramsch (2014) stated that being able to communicate globally necessitates the capacity
to communicate across cultures. To put it another way, language and culture are inextricably linked. One
mirrors the other, and culture shapes language. It is unavoidable that learning a language does not imply
understanding simply the basics of the language, such as grammar and vocabulary. It also entails gaining
an awareness of and familiarity with the target culture's general characteristics.

As a result, today's instructors are expected to increase students' cultural awareness by including cultural
components in their teaching procedures so that learners can appropriately utilise the language. On the
other hand, a previous study has found that instructors in different classes throughout the world describe
and experience culture differently (Gonen & Salam, 2012). Furthermore, while some recognise the value of
culture, they fail to include parts of the target culture in the teaching process.

The role of instructors in ELT and their opinions on cultural instruction have been examined in several
studies (Xiaohui & Li, 2011; Belli, 2018; Chinh, 2013). Previous research has demonstrated that teachers
have some understanding of the features of the target culture. Some instructors describe culture as
literature, gastronomy, customs, or folklore, while others define it as tolerance for various values, faiths,
and beliefs. Apart from its relevance to language acquisition, the vital link between culture and language
has also piqued the curiosity of language educators and psychologists, intercultural communication
specialists, and anthropologists. According to Kramsch (2012), despite numerous investigations into the
significance, nature, and place of culture in foreign language study, it is an issue that is still being debated
around the world, with language educators, school curricula, and language learners all participating in the
discussion. Geng and Bada (2005) performed another research to demonstrate the influence of culture on
language acquisition. The researchers wanted to know what the 38 students felt about the consequences of
a 28-hour cultural class. Students were asked to complete a five-item questionnaire at the end of the course.
The study found that incorporating culture into the lesson substantially impacts the learners' language
abilities, boosting cultural awareness and positively influencing participants' views toward the target
culture.

As can be understood, traditional language education has significantly expanded thanks to intercultural
language teaching. While the integration of culture into language teaching is not new, our understanding
of the relationship between culture and language is relatively new. (Liddicoat, 1997). Language educators
are now required to educate about communicating in much more aspects than they previously did when
language instruction was restricted to the teaching of linguistic forms or functions. This change in what
comprises cultural awareness is the cause of this (Crozet & Liddicoat, 1999)

1.2 What is intercultural competence?

Various researchers define intercultural competence as adapting, communicating, learning, and working
in a culturally varied culture. According to Byram and Planet (2000), intercultural competence is "the ability
to comprehend the relationship between different cultures — both inside and outside the society — and to
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organise, that is, interpret each other's terms, either for themselves or for themselves or other people."
According to Yassine (2006), intercultural awareness is the growth of consciousness and comprehension of
one's own and other cultures. When individuals cease believing that their culture is the greatest and only
one, they gain intercultural awareness, which improves tolerance and understanding of different cultures.

Indzii and Can (2015) did recent research with trainee instructors at Cukurova University in Turkiye. The
goal of the study was to look at the topic of intercultural competency from the perspective of English
language trainee instructors. The study's findings indicated that while the trainee teachers were interested
in integrating the teaching language profession's culture, their perspective of intercultural competence and
awareness was skewed due to a lack of understanding of intercultural competence's many domains.

Kriau¢itiniené and SiugZdiniené (2010) conducted another study based on a survey of secondary schools
and gymnasiums in Lithuania to look into techniques of establishing intercultural competency in foreign
language teaching/learning classrooms and how it may be enhanced. According to the study's conclusions,
students do not get appropriate cultural information or participate in debates about individuals' ideas,
values, behaviour, and attitudes from various cultures. These results show no perfect textbook or teaching
approach that can help professionals in the language teaching profession integrate multicultural elements.

After reviewing contemporary literature on intercultural competence in EFL classrooms, it was discovered
that improving students' intercultural competence remains a challenging position for teachers. Cultural
distance can be given as an example of this situation (Ting-Toomey, 2009). The likelihood that the
evaluation of the conflict resolution process will be misinterpreted increases with the degree of a cultural
gap between the two conflict stakeholders. Deep-level differences including historical disputes, cultural
worldviews, and values can be part of the cultural membership gaps. Additionally, they may also involve
the misalignment of various expectations in a specific conflict episode. People from diverse cultural
communities frequently bring distinct value systems, speech and body language patterns, and interaction
scripts that have an impact on the real-life conflict interaction process. According to Moeller & Osborn
(2014), measuring intercultural competency is a problematic issue for educators, too. Given the students'
levels, worldviews, and educational backgrounds, it is unrealistic to expect them to achieve intercultural
competence at the same level.

1.3 Purpose of the study

The objective of the present study is to investigate the perceptions of English lecturers regarding the
objectives of foreign language teaching, opinions about the teaching culture in the English language
teaching context and explores the frequency of specific cultural teaching activities practised in English
courses practised at Osmaniye Korkut Ata University in Osmaniye, Cukurova University in Adana, Adana
Science and Technology University in Adana and Mersin University in Mersin. By utilising a quantitative
method, this study was guided by the following questions:

1. What are English instructors' opinions on the objectives of English language instruction?

2. What are English teachers' perspectives on the objectives of teaching culture in a foreign language
environment?

3. How frequently do English teachers employ cultural teaching activities, and what types of activities
do they use while teaching English?

1.4 Significance of the study

People began to hear the phrase "internationalisation” more frequently than before due to the globalisation
process. Thousands of students and academic/administrative professionals have begun to study abroad as
part of several international exchange programs and scholarships to improve their lives and obtain a
higher-quality education or employment. This fast transformation resulted in more intercultural college
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environments, a multicultural society, and new intellectual and academic discussions. Throughout all of
these quick changes, English as a Lingua Franca has kept its status. However, it has also grown in
importance day by day, forming a rapid increase in demand for language education and study. People
study English for various purposes nowadays, including business and tourism, education, or travel.
Teachers are required to improve their students' intercultural competency as a natural result of this
transition by adding cultural components into materials and practices in the foreign language classroom.
On the other hand, previous study findings have revealed that the practice of culture teaching in English
language education differs from place to place and even within the same institution. While some teachers
integrate culture as a significant part of the language teaching process, others dismiss or ignore it, focusing
instead on generic English and language abilities. Considering these crucial points, the researchers aimed
to reveal and analyse the perceptions and practices of English instructors regarding culture teaching
together with cultural practices in EFL classes of some state universities to underline the importance of
minimizing misunderstanding, discrimination, racism, and stereotyping to provide an openness to people
from other nationalities.

2. METHOD

2.1 Research design

This study aimed to find out how English language instructors perceive the goals of foreign language
teaching, culture, and teaching in English language classes, as well as the frequency with which cultural
activities were practised in English classes at different universities in Turkiye. For that purpose, the
research was methodologically carried out by a quantitative method using an English medium web-based
survey with closed answers to obtain the opinions of English instructors. The obtained data were examined
using descriptive and inferential statistics.

2.2, Participants

The study utilised a convenience sampling method including 50 English language instructors working at
Osmaniye Korkut Ata University, Cukurova University, Adana Science and Technology University and
Mersin University in Turkiye. They are state universities and have foreign language schools which serve
an intensive English preparatory program for one year and academic English courses for departments. The
study's participants had a weekly study of around 20 hours. The course books used in these English
language preparation programs for the spring semester of the 2017-2018 academic year were based on
integrated skills. To graduate from the English language preparation programs, students are expected to

achieve a B2 level. There is a testing centre where all of the examinations are prepared. Standard exams are
available to assess a student's English language competency. Demographic details about the participants
are given in Table 1 below:

Bolu Abant Izzet Baysal Universitesi Egitim Fakiiltesi Dergisi- )8 0/ls[S9:1>t13 Xl e-Ruvhac) L YENE
1034



English Lecturers’ Perceptions and Practices of Culture Teaching Activities at University Contexts
(Ingilizce Okutmanlarinin Universite Baglaminda Kiiltiir Ogretimi Faaliyetlerine {liskin Algilar1 ve Uygulamalar1)

Table 1.

Demographic Distribution of the Participants

Chaf'a.cterlstlcs of Groups N %
Participants
9 18,0
Gender Male 1 820
Female
20-30 12 24,0
Age 30-40 35 70,0
50+ 3 60
Nationality Turkish 46 92,0
Other Nationalities 4 8,0
Bachelor 16 32,0
Academic Background MA 31 62,0
PhD 3 60
. . 1-5 7 14,0
E:iarrs of Experience in 611 29 580
11+ 14 28,0

The demographic findings in Table 1 demonstrate that female instructors predominate at these universities,
with 41 females accounting for 82% of all participants. The data also show that the majority of the
instructors are between the ages of 30 and 40, with 35 participants. There are also 12 instructors between
the ages of 20 and 30, and only three participants above the age of 50. Moreover, it can be clearly seen that
92% of all participants are Turkish. The data about academic background show that more than half of the
participants, which is %62, have an MA degree and 16 participants have a Bachelor’s degree (32%), while
there are only 3 instructors with a PhD degree out of 50 participants in this study. Lastly, 58% of the
instructors have been working for 6-11 years, while 14% of them have been working for 1-5 years and there
are 14 participants with more than 11 years of experience equal to the 18% of all participants.

2.3 Data collection tool

A web-based questionnaire was used to collect the data for this investigation. Sercu et al. (2005) constructed
the original version of the questionnaire and scores utilised in their research, An International
Investigation. This study developed and utilised the questionnaire based on Kili¢’s (2013) version. There
are seven pieces in the Kili¢ (2013) version. It employs a 5-point and 3-point Likert-style rating scale. Three
portions of Kili¢'s (2013) survey were left out. 12 items in one of these excluded sections asked teachers
about their views on intercultural competency. There were also two sections in which teachers were asked
about their acquaintance with the target culture and the cultural features that participants frequently deal
with. Those portions were left out since they were outside the scope of the research. The survey's portions
were as follows: 1, 2, 3, and 4. These sections were used to determine the participants’ attitudes about the
major issues of the study topics, which were the purposes of foreign language education, the objectives of
culture teaching in an EFL environment, and the frequency of culture teaching activities. (See Appendix 1
for more information.)

Instead of using a 5-point Likert scale in the second, third, and fourth portions of the survey, a 3-point
Likert scale was employed to state the frequency. For coding rates, the scales "often," "once in a while," and
"never" were used. Cronbach's Alpha was used to test the internal reliability of all the scales, and it was
determined to be adequate for all of them. The scale Objectives of Foreign Language Teaching yielded a
Cronbach's Alpha of.667. The scale of Culture Teaching Objectives was found to be.780, and for the scale
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of Culture Teaching Activities, it was found to be.872. In addition, exploratory component analysis was
used to examine the scale's construct validity. The Kaiser Meyer Olkin Measure of Sampling Adequacy had
a value of.894 according to KMO and Barlett's tests, and the approximate 50 English lecturers' beliefs on
intercultural competence were.894 as well. Barlett's Test of Sphericity's Chi-Square value was 1835.395.
Familiarity with Foreign Culture has a one-factor structure that explains 52.94% of the total variation,
according to the findings of the scale's Principal Component Analysis. The items that made up this factor
had factor loadings that varied from.63 t0.80. Finally, The data normality test was performed using the
Kolmogorov-Smirnov test. According to the independent variables, those were determined to be normally
distributed dependent variable points.

2.4 Data analysis procedure

Following quantitative data collection, the Statistical Package for Social Sciences (SSPS) 20.0 was used to
evaluate the data using descriptive and inferential statistics to see whether any statistically significant
differences between variables existed. ANOVAs examined the relationship between demographic
characteristics and Sercu's (2005) classification of objective categories. The frequency analysis of the data
acquired through the questionnaire was also interpreted using statistical approaches such as means,
frequencies, and percentages. The examination of the pieces is explained in detail further down.

The first section of the questionnaire consists of six demographic questions designed to learn and apply the
demographic factors listed in Table 1 to the participants. In the second section, there were eight statements
aimed at eliciting instructors' opinions on the goals of English language instruction. For a start, a frequency
analysis of the items was performed to discover the most and least often occurring objectives. As shown in
Table 2, Sercu et al. (2005, p.21) categorised these objectives into four categories: learning objectives, culture,
language learning objectives, and general abilities.

Kili¢ (2013) and Dogan (2015) both employed these objective categories for the same study. The second
section of the questionnaire consisted of nine items aimed at determining the goals of culture instruction
in foreign language situations and its relationship to ELT experience. Initially, a frequency study of the
cultural teaching objectives is conducted to discover which objectives are most and least frequently used.
As stated in Table 3, Sercu et al. (2005, p.26) divided these objectives into knowledge, attitudinal, and skills.
t-Test and ANOVA analyses were used to investigate if there was a link between these goals' groups and
ELT experience. The descriptive data is shown in Table 4 below.

The last part of the questionnaire included 17 questions about how cultural teaching activities were used
during the teaching process. As indicated in Table 5, a frequency study of cultural teaching activities is
conducted in this part to discover which are the most and least popular.

3. FINDINGS

The findings of the study are presented in four sections: English language instructors” perceptions of the
objectives of foreign language education (section 1, Table 2); English language instructors” perceptions of
the objectives of teaching culture (section 2, Table 3) and its relationship with the experience of instructors
(section 3, Table 4) and the frequency of culture teaching activities English instructors use (section 4, Table
5).

Because there are 41 females or 82 per cent of all participants, and nine men, the demographic statistics in
Table 1 suggest that these colleges mostly employ female professors. The statistics also show that most of
the teachers are between the ages of 30 and 40, with 35 people in this age range. There are also 12 teachers
between the ages of 20 and 30, with only three participants above the age of 50. Furthermore, Turkish
people make up 92 per cent of all participants. The data about academic background show that more than
half of the participants, which is %62, have an MA degree and 16 participants have a Bachelor's degree
(32%), while there are only three instructors with a PhD degree out of 50 participants in this study. Lastly,
58% of the instructors have been working for 6-11 years, while 14% of them have been working for 1-5
years, and there are 14 participants with more than 11 years of experience, equal to 18% of all participants.

—
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3.1Findings on English language instructors’ perceptions of the objectives of foreign language
education

The second section of the questionnaire consists of 8 items to elicit the English language instructors'
perceptions of the objectives of foreign language education. Table 2 below shows the related descriptive
findings.

Table 2.

Results related to the Objectives of Foreign Language Education

Often Onceina Never
Items-Section II While
f % f % f %

Mean
SD

1- Enthuse my pupils for learning foreign 48  96.0 2 40 0 0.0 292 .39
languages.

2- Promote my pupil’s familiarity with
the culture and the civilisation of

. 48  96.0 2 40 0 00 291 39
the countries where the language

they are learning is spoken.

3- Assist my pupils in acquiring
rofici in the foreign 1
proficiency I The Toreign nsHIE® 41 8206 120 3 60 258 92

that will allow them to read literary

works in the foreign language.

4- Assist my pupils in acquiring skills
that will be useful in other subject
areas and life (such as memorising,

. ) . 42 84.0 7 140 1 20 266 .79

summarising, putting into words,

formulating accurately, giving a

presentation, etc.).

5- Promote the acquisition of an open
mind and a positive disposition 45 90.0 4 80 1 20 278 .67
towards unfamiliar cultures.

6- Promote the acquisition of learning
skills that will be useful for learning 45  90.0 3 60 2 40 276 74
other foreign languages.

7- Promote  the acquisition  of
proficiency in the foreign language
that will allow the learners touse the 47  94.0 3 60 0 00 288 47
foreign  language for practical
purposes.

8- Assist my pupils in developing a
better understanding of their own 42 7.0 7 140 1 20 266 .79
identity and culture.
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According to the frequency analysis findings, the item with the highest mean (m=2.92) is "enthuse my
pupils for studying foreign languages." Forty-eight participants chose this item as "frequently." "Promote
my pupil's familiarity with the culture, the civilisation of the nations where the language they are studying
is spoken," according to the aim with the second highest mean score (m=2.91). This question had 48
participants who chose "frequently," accounting for 96 per cent of the total participants. The third-placed
aim (m=2.88) is "to foster the development of a degree of competency in a foreign language that will enable
learners to utilise the foreign language for practical purposes.” Forty-seven participants chose 'often’ for
this item, including 94% of all participants. However, the item with the lowest mean (m=2.58) is "to assist
my pupils in acquiring a level of proficiency in the foreign language that will allow them to read literary
works in the foreign language", with 41 participants who chose 'often’ for this item. As can be inferred from
the results, the objectives related to language knowledge, students' level of proficiency and motivation and
skills to use the target language practically are among the primary objective for language instructors.

The study's initial research question was to determine how English language instructors see the goals of
foreign language instruction. The second component of the questionnaire, which included eight items, was
utilised to determine their beliefs. According to the results of the frequency analysis, the most important

"o

objectives of foreign language education are to "enthuse students to learning foreign languages," "promote
students' familiarity with the culture,” and "promote the acquisition of a level of proficiency in the foreign

language that will allow the learners to use the foreign language for practical purposes."

This result demonstrates that the teachers want to enhance their students' language competence levels to
utilise the foreign language in practical situations. They want to help them obtain the language skills they
need to continue their academic careers. When the nature of the foreign language teaching objectives for
the teachers in this study is compared to Sercu's (2005) definition of objectives, it is clear that none of them
can be classified as belonging to the cultural learning group. This finding might be attributed to the location
where English language instructors work.

The participants in this study work at universities with standard examination systems, which may explain
why English lecturers believe that the primary goal of English language teaching at universities is to
provide language learners with linguistic and general skills to facilitate language learning. Instructors are
expected to follow the curriculum and may not have time to focus on goals that are not examined in their
regular assessments. Another cause might be the English language teaching materials utilised in these
schools, particularly the course books. That is to say, the language teaching materials used at these
universities may not have sufficient information to incorporate multicultural language teaching pedagogy.

The findings of this study are consistent with those of comparable studies on the same topic done in Turkiye
and other regions of the world. To begin, Kilig (2013) looked at the beliefs of English lecturers in Turkish
postsecondary EFL teaching about intercultural competency. A questionnaire and a scale were used to
collect data from 368 English professors in Istanbul for her study. She discovered that culture learning is
not one of the critical goals of English language instruction and that lecturers emphasise the attitude
dimension of culture instruction. Furthermore, professors support international language instruction and
think they are well-versed in other cultures. It could be argued that the trainers see the goals of English
language education as general language learning goals: to maintain students' interest in English learning;
to increase their confidence in learning a language, which is one of the five objectives in the new curriculum
(empathy and attitude) and should be considered the first goal to work toward (English curriculum, 2001).

3.2 Findings on English language instructors' Objectives of Culture Teaching.

The third section of the questionnaire consists of 9 items to elicit the English language instructors'
perceptions of the objectives of culture teaching. Table 3 below shows the related descriptive findings.
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Table 3.

Results related to Objectives of Culture Teaching

Once in o

) Often a Never § 2

) )
Items- Section III While =

1- Provide information about the history,
geography, and political conditions of the 43 g¢ 7~ 14 0 0 272 70
foreign culture (s).

2- Provide information about daily life and
routines. 47 94 3 6 0 0 288 .47

3- Provide information about shared values
and beliefs. 47 94 2 4 1 2 286 .57

4- Provide experiences with a wide variety of
cultural expressions (literature, music, 34 68 14 28 2 4 232 101
theatre, film, etc.)

5- Develop attitudes of openness and
tolerance towards other people and 45 9¢ » 0 0 292 39
cultures.

6- Promote reflection on cultural differences. 44 88 4 8 > 4 272 78

7- Promote increased wunderstanding of
students' own culture. 46 oo 3 6 1 2 28 .62

8- Promote the ability to empathise with
people living in other cultures. 4 88 5 10 T2 274 72

9-  Promote the ability to handle intercultural
contact situations. 4 8 5 10 1 2 274 72

According to the results obtained from the frequency analysis presented in Table 3, the item that has the
highest mean (m=2.92) is "develop attitudes of openness and tolerance towards other people and cultures.".
48 respondents cited "often" for this item. The objective having the second highest mean score (m=2.88)
from the respondents is "provide information about daily life and routines" with 47 participants who chose
‘often’ for this item. And the objective which is third in rank (m=2.86) is "provide information about shared
values and beliefs". Moreover, the objective, which has the lowest mean score (m= 2.32), is "provide
experiences with a wide variety of cultural expressions (literature, music, theatre, film, etc.). The second
research question of this study was to identify the perceptions of English instructors about the objectives
of teaching culture in a foreign language context and its relationship with their experience. The result
highlighted the objectives of the participants regarding culture teaching in the English teaching context.

To begin with, it may be deduced that participants are enthusiastic about incorporating culture into ELT
and that they have a basic understanding of the target language culture. Whether they have lived or studied
abroad, or whether they have no problems with their understanding of the visible aspects of the target
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culture. "British/American people's practices, traditions, and beliefs that differ from ours and everyday life
elements” are examples of observable parts of the target culture.

In contrast to these findings, another important finding of this study was that the lowest mean scores are
(m= 2.32) "to provide experiences with a wide variety of cultural expressions (literature, music, theatre,
film, etc.)" and (m= 2.72) "to provide information about the history, geography and political conditions of
the foreign culture(s)". This outcome might be explained in a variety of ways. To begin with, it is probable
that most instructors regard culture as a sociological construct and are unaware of their teaching methods.
This might be due to time constraints, pupils' low levels of language competency, and the teacher-centred
teaching strategy. These findings align with those of Gonen's earlier research (2012). She looked into The
EFL Classroom's Teaching Culture: Teachers' Perspectives. According to her findings, all of the participants
have an appropriate understanding of the target culture's items to a certain extent, but how they cope with
the target culture is mostly influenced by curricular concerns and restrictions.

Many teachers fail to take into account the language and culture of their students. One issue is the extensive
curriculum. As a result, we must embrace the fact that studying culture takes time, and many instructors
do not set aside time to include culture in the classroom. Another issue might be that the teachers are
concerned about their lack of understanding of the target culture. Onalan (2005) conducted another study
to determine EFL instructors' perspectives on the significance of culture in ELT. According to the research,
instructors describe the culture in a sociological way that incorporates values and beliefs. While instructors
believe "culture" is essential for students, the survey found that it is not one of their key goals in teaching
language. The value of linguistic skills and knowledge is regarded as more extensive than that of "culture."
The culture was placed ninth among the top ten priorities by the majority of the instructors. Nalan (2005)
revealed that EFL instructors' good views about culture do not impact their prioritising in their lessons,
which is consistent with the findings of this study. Kili¢ (2013) came to identical conclusions.

3.3 Findings on English language instructors’ Objectives of Culture Teaching and its Relationship with
Their Experience

A one-way ANOVA was used in the study to see if there was a link between years of experience and
cultural teaching objectives. Table 4 summarises related findings.

Table 4.

One-way ANOVA Results related to Years of Teaching Experience and Objectives of Culture Teaching

Groups

Sections 1-5 years 11+ F
¥ 6-11 years years P

X SD x SD X SD

The Objectives  of
1 hi i .

Culture Teaching in ;) 59 28 oy 250 74 3138 053
English Language 6

Courses

Table 4 displays One-way ANOVA results related to years of teaching experience and the objectives of
culture teaching in English language classrooms. According to the results, the participants, who have been
working for 6-11 years, have the highest mean score (m=2.86), while the group of participants with more
than 11 years of teaching experience has the lowest mean score (m=2.50). When the p-value is taken into
consideration, there is a statistical significance, suggesting that the year of teaching experience is a factor
in determining the impact regarding the objectives of culture teaching in English language classrooms.
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However, it is slightly more than the accepted p-value [F=3.138, p=.053]. A variety of causes can explain it.
One possibility might be that junior instructors were exposed to more foreign cultures than older teachers.
Their graduation date may also be a factor. They may have had distinct academic curricula, which directly
impact their teaching experience.

3.4 Findings on the frequency and types of culture teaching activities English instructors use

The fourth section of the questionnaire consists of 17 items aiming to determine the frequency of culture
teaching activities that English instructors touch upon mostly while teaching English. Related findings are
given in Table 5.

Table 5.

Results Related to Frequency and Types of Culture Teaching Activities

Once in

§ Q
Items-Section IV Often a While Never g n
f % f % £ %
1- Taskmy pupils to think about theimage 37 74 10 20 3 6 242 101

of which media promotion of a foreign
country.

2- I tell my pupils what 1 heard (or read) 45 90 5 10 0 0 280 .60
about a foreign country or culture.

3- I tell my pupils why I find something 46 92 4 8 0 0 284 .54
fascinating or strange about the foreign
culture (s).

4- I ask my pupils to independently 45 90 4 8 1 2 278 .67
explore an aspect of the foreign culture.

5- Tuse videos, CD-ROMs, or the Internet 31 62 18 36 1 2 222 101
to illustrate an aspect of the foreign
culture.

6- I ask my pupils to think about what it 41 82 7 14 2 4 26 .88
would be

7- 1 talk to my pupils about my own 48 96 2 4 0 0 292 .39
experiences in a foreign culture.

8- I ask my pupils about their experiences 50 100 0 0 0 0 3.0 .00
in a foreign country.

9- I invite a person originating from a 44 88 4 8 2 4 272 78
foreign country to my classroom.

10- I ask my pupils to describe an aspect of 46 92 4 8 0 0 284 54
their own culture in the foreign
language.

11- I bring objects originating from foreign 44 88 6 12 0 0 276 .65
culture to my classroom.

12- T ask my pupils to participate in role- 45 90 5 10 0 0 280 .60
play situations in which people from
different cultures meet.

13- I decorate my classroom with a poster 40 80 9 18 1 2 258 .85
illustrating particular aspects of the
foreign culture.
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14- I comment on the way in which the 43 86 7 14 0 0 272 .70
foreign culture is represented in
the foreign language materials I
am using in a particular class.

15- I ask my pupils to compare an aspect of 45 90 5 10 0 0 280 .60
their own culture with that aspect of the

foreign culture.

16- I touch upon an aspect of the foreign 43 86 7 14 0 0 272 .70
culture regarding which 1 feel
negatively disposed of.

17- I talk with my pupils about stereotypes 41 82 9 18 0 0 264 .77
regarding particular cultures and
countries.

According to the results obtained from the frequency analysis, as shown in Table 5, the item that has the
highest mean (m=3.00) is "I ask my pupils about their experiences in the foreign country." It seems that all
the participants answered this item as 'often’. The activity has the second highest mean score (m=2.92) from
the participants "I talk to my pupils about my own experiences in a foreign culture." with 48 participants
choosing 'often' for their activity. The activities which are third in rank (m=2.84) are "I tell my pupils why
I find something fascinating or strange about the foreign culture(s)" and 'T ask my pupils to describe an
aspect of their own culture in the foreign language'. But the lowest mean score (m=2.22) belongs to the item
"I use videos, CD-ROMs or the Internet to illustrate an aspect of the foreign culture" with only 31
participants choosing 'often'. When all three responses with the highest mean scores are taken into account,
the most common activities are information exchanges with the aid of communication activities. The
study's last research objective was to determine the frequency with which English instructors employ
cultural teaching activities.

The findings indicated that current higher education foreign language courses should be altered due to an
insufficient focus on other cultures. As a result, foreign language degree programs must quickly embrace
an approach to intercultural learning that enables students to cope with global exchanges and effectively
communicate with individuals from various cultures. According to the little literature on culture teaching
in ELT, frequent in-training teacher services, workshops, or seminars for teachers should be provided to
improve teachers' understanding of the value of culture and how to include it in the teaching process. In
addition, a structure and its principles should be developed to properly balance instructional time and
language teaching. Finally, to develop a unified language and culture teaching/learning process, instructors
and students should supply extra reference resources on cultural subjects.

4. CONCLUSION and DISCUSSION

This study examined English language teachers' perspectives on the objectives of foreign language
education, the goals of culture teaching, and the frequency of culture teaching activities at four public
universities in Turkiye.

The study's findings indicated that participants are typically aware of the value of incorporating culture in
the foreign language classroom and have a favourable attitude toward it when teaching English. However,
the instructors' primary goals were not to educate culture or equip students with intercultural competency.
Instead, it has been recognised that one of the most important goals is to acquire language knowledge and
linguistic abilities to utilise English effectively. This conclusion implies that the teachers’ goal is to raise the
students' linguistic competence level so that they can practically use the foreign language, and they also
aid their students in acquiring the essential language abilities to continue their academic life. This result
may be influenced by where the English language instructors work. Participants of the current study work
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at universities including assessment systems such as standardized examination systems, which may
explain why English lecturers consider that the major goal of English language education is to equip
language learners with linguistic and general abilities to promote language learning. The instructors are
also expected to adhere to the curriculum and may not have enough time to devote to goals that are not
examined and are not included in their usual examinations. Another probable explanation is that English
language teaching materials, particularly course texts, are used in these schools. That is, the language
teaching materials used in these institutions may lack the necessary understanding to include multicultural
language teaching methods. It is important that teachers should be aware of students” prejudices students
may have and how to eliminate them in a foreign language setting. They should be able to choose lessons,
exercises, and other resources that will assist students to develop intercultural competence. When choosing
instructional resources, instructors should also take into account how well those resources may advance
the development of intercultural competence. (Sercu, 2006).

The findings of this study are consistent with the findings of comparable studies on the same topic done in
Turkiye and other parts of the world. To start, Kili¢ (2013) explored English lecturers' viewpoints on
intercultural competency in Turkish tertiary EFL teaching in her study. She discovered that culture learning
is not one of the key goals of English language instruction and that lecturers place greater emphasis on the
attitudinal dimension of culture teaching. Furthermore, instructors support intercultural language teaching
and think that they are sufficiently acquainted with different cultures. It can be carried out under the
pretence of development education, multicultural instruction, transcultural education, or any other
number of guises. Dogan (2015) conducted another study at Erciyes University in Kayseri to examine the
opinions of English language teachers concerning the objectives of teaching foreign languages, the goals of
teaching culture in the context of English language instruction, and the frequency of particular culture-
related teaching activities. She discovered that the instructors' top priorities for students learning English
were not intercultural ability and teaching culture. The major aims also included having a general
understanding of English and having language abilities. On the other hand, Dervin (2015) suggested that
the term "intercultural” influences the majority of teacher education programs in Europe and worldwide.
This underlines the reality that diversity in our classrooms is rising, meaning that teachers need to know
how to interact effectively with learners from diverse backgrounds, such as cultural, linguistic, or national
origins (Keengwe, 2010).

The second research question analyzed the main objectives of teaching culture. According to the
participants, teaching culture aimed to provide information on the daily lives and routines of the target
culture, as well as to exhibit a positive attitude and openness toward other people and cultures. This
conclusion brought to light the participants' goals for teaching culture within the context of English
instruction. It can be deduced that participants have a generally good attitude toward incorporating culture
into ELT and that, to a certain extent, they have a sufficient understanding of the culture of the target
language. They have little difficulty comprehending the visual aspects of the target culture, regardless of
whether they have lived or studied overseas.

Several consequences, such as time and curricular issues, may come from the research of delivering culture
in the foreign language class, and proposals for further studies are offered based on the findings. To
illustrate, in her study, Gonen and Saglam (2012) stated that all participants have appropriate knowledge
about the items of the target culture to a certain extent, but their way of coping with the target culture is
mostly influenced by curricular concerns and limits. The large majority of educators fail to incorporate
language and culture. One factor is the heavy-loaded curriculum. As a result, one can understand that
studying culture takes time, and many teachers do not find enough time to incorporate culture into the
teaching process. Another research performed by Onalan (2005) found that instructors typically describe
the culture in the sociological sense, which includes values and beliefs. A noteworthy finding from this
study revealed that, while instructors believe "culture" was essential for students, it was not one of their
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key goals while teaching language. Language knowledge and linguistic abilities were valued higher than
"culture." The majority of instructors rated culture tenth on their list of top 10 priorities. As a result,
although the lecturers had a positive attitude toward the inclusion of cultural teaching and activities in the
language teaching process, they stated that they could not include such activities at the desired level due
to different reasons. Similarly, Similarly, Alvarez's (2010) study discovered that instructors who are
worried about the underlying cause do not clearly recognise the usefulness of addressing culture in lessons.
It depicts an internal tension encountered by teachers who, while penetrated by mainstream
communicative-oriented ideas they have historically followed, are forced to include their own
unsupported cultural views in their lessons. Due to this paradox, teachers are forced to deal with culture
as a factor that demands a larger involvement in their lectures, while yet being unable to relate this demand
methodologically.

The third research question examined the most common activities to teach culture in participants’
educational settings. Findings from the data indicate that asking students about their thoughts on their
experiences in a foreign country is the most common method of teaching culture. When the three responses
with the highest mean scores are taken into account, it becomes clear that information exchanges facilitated
by communication activities are among the most prevalent activities. The findings showed that because
higher education's present foreign language course designs do not really put enough emphasis on taking
other cultures into account, they need to be revised. Therefore, intercultural learning methodologies that
assist students in navigating global exchanges and effectively communicating with people from many
cultural backgrounds need to be incorporated into foreign language degree programs. According to the
limited research on the subject, frequent in-service teacher training programs, workshops, or seminars
should be provided for teachers to increase their understanding of the significance of the role of culture
and how to include it in the teaching process. Additionally, a framework and its rules should be developed
to properly balance instructional time and language instruction. Finally, in order to create a close link
between the teaching and learning of language and culture, more reference resources on cultural themes
should be made available to instructors and students.

5. LIMITATIONS and RECOMMENDATIONS for FURTHER STUDIES

This section aims to present the limitations of the study together with some recommendations for further
studies. Firstly, the only data collection tool for this research was a web-based questionnaire. To better
understand the instructors' beliefs, other data analysis tools like interviews or observations could be used
in addition to the questionnaire. Also, the setting and the number of participants in the study may not be
enough to reflect on the perceptions of English instructors regarding these issues. A larger group of
participants might be included to have a more general reflection. Lastly, the 3- point Likert scale used in
the questionnaire may not be enough. A 5- point Likert-type rating scale could give more specific details
about the study's findings.

Second, this study looked into English instructors' opinions about the aims of foreign language teaching,
the goal of teaching culture in English language classes, and the frequency of culture-teaching activities in
English courses. Another research might be undertaken to analyse both foreign language instructors' and
foreign language learners' viewpoints in the same region, utilising both quantitative and qualitative
methodologies comparatively, to arrive at a clearer conclusion. Finally, while this study was done over a
short period, a longitudinal study with more individuals and various universities may be conducted. Other
factors, such as the type of university and the participants' backgrounds, can also be included in the
demographic section of the questionnaire to observe how they interact.

Some recommendations for future research may be made based on the findings and implications of this
study. In-service teacher training sessions or seminars on the topic of culture teaching in ELT should be
held regularly to help teachers become more aware of the importance of culture in ELT and gain a better
understanding of the culture and its components in the English language classes. Additionally, extra
reference materials on cultural subjects should be provided to instructors so that both teachers and students
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have access to diverse cultures and are familiar with them. As a result, including various tasks and
strategies in both in-class and out-of-class activities can promote cultural awareness.
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GENISLETILMIiS OZET
1. GIRIS

21. yiizyilda kiiresellesmenin tiim diinyay1 etkisi altina almasiyla birlikte, "uluslararasilasma" terimi, is ve
egitim gibi bir¢ok farkli nedenle pek c¢ok alanda her zamankinden daha fazla kullanilmaktadir.
Uluslararasilasma kavrami ne anlama geliyor ve egitime neyi yansitiyor? Kiiresellesme siirecinin bir
yansimasi olarak uluslararasilasma, giliniimiizde iniversiteler icin kilit bir unsur haline gelmistir.
Uluslararasilasma ile ilgili olarak yiiksekdgretimde akla gelen en belirgin iki bilesen 'hareketlilik' ve ortak
bir uluslararas1 dil olarak Ingilizce'dir. 21. yiizyilda hareketlilik nedir? Ingilizcenin uluslararasi ortak dil
olarak nasil bir yeni konumu var? Giintimiizde uluslararas: diyalog sadece egitim icin degil, seyahat, is,
evlilik, miilteci hayati gibi cesitli nedenlerle artmakta ve diger kiiltiirlerle eskisinden daha sik
karsilagilmaktadir. Is diinyasinda, giderek kiiresellesen ¢ok kiiltiirlii diinyanin bir sonucu olarak, sirketler
islerini gelistirmek icin yabanci yatirnmcilar ve emsalleriyle etkilesime girmeye baslhyor. Skype, video
konferans veya uluslararasi baglantilar etkinlestiren diger ag araclarmi kullanarak toplantilar diizenlerler.
Toplumdaki bu hizli degisimler, insanlardan ¢ok sayida karmasik beceri ve bilgi gerektirmektedir. Artan
ceviklikle, iilkeler ve diger kiiltiirler arasindaki uluslararas1 diyalog eskisinden daha sik artiyor.

Bu degisimin bir sonucu olarak yabanci dil 6grenmek artik sosyal veya akademik bir nitelik olmaktan ¢ikip
onemli bir iletisim araci haline gelmistir. Yurtdisinda egitim almak artik eskisinden daha yaygin ve
erigilebilir olmustur. 1980'lerde Tiirkiye'de yurt disinda okumak toplum tarafindan bir litks olarak
goriilmiis ve Avrupa tiniversitelerinde sadece yiiksek gelirli ailelerin ¢ocuklar: kaliteli egitim alabilmistir.
Ancak Tiirk devletinin son yillarda verdigi burslar, 6grencilerin, akademisyenlerin ve arastirmacilarin yurt
disinda egitim gormelerini saglamis ve her gecen giin hizla artmaktadir. Ayrica iiniversiteler, uluslararas:
Ogrenci ve personel degisim programlar: gergevesinde her zamankinden daha fazla birbirleriyle is birligi
yapmakta ve sinur otesi is birligi diizenlemeleri yapmaktadir. Avrupa Komisyonu, Tiirkiye Ulusal Ajansi
veya diger 6zel kuruluslar tarafindan saglanan Erasmus+, Jean Monnet, YLYS ve Fulbright gibi burslar
bunlardan sadece bir kagidir. Bu nedenle, giiniimiiz toplumunda hareketliligin ¢ok yaygin oldugu
sOylenebilmektedir.

Ote yandan uluslararasi ortamlarin ve farkli kiiltiirlerin daha sik bir araya geldigi bir ortamda yabanci dil
Ogretiminin yaru sira bagka kiiltiirlerin de 6gretilmesi fikrinin egitim alaninda énem kazanmasidir. 21.
ylizyila gelindiginde kiiresel degisimler hizla gerceklesirken, egitim ve ¢alisma ortamini kiiltiirel olarak
cesitlendirerek etkisini de beraberinde getirmistir. Giderek artan kiiresel bilesenler ve bunun sonucu olarak
yliksekogretim kurumlarinda dil 6grenme/6gretme hem Ogrenenler hem de ogretmenler igin kiiresel
diinyayla bas etmede hayati bir rol oynamaktadir. Bu hizli degisim, ikinci dil 6grenimini daha gekici ve
popiiler hale getirmistir. Uluslararasi ortak dil olarak ‘Ingilizce’, konumunu korumakla kalmamis, ayn
zamanda giin gectikce daha fazla nem kazanmis ve dil 6gretimi ve 6grenimi iddiasinda hizli bir biiyiime
olusturmustur. Bunun dogal bir sonucu olarak 6gretmenlerden yabanci dil 6grenme sinifinda kiiltiirel
unsurlar1 materyal ve yontemlerle birlestirerek 6grencilerinin kiiltiirleraras: yeterliklerini gelistirmeleri
beklenmektedir. Ancak daha onceki aragtirma bulgulari, Ingilizce egitiminde kiiltiir &gretimi
uygulamasinin bir yerden bir yere farklilik gosterdigini ve hatta ayni kurumda bile ayni olmadigini
vurgulamistir. Bazi egitmenler kiiltiirii dahil edip dil 6gretim siirecinin énemli bir bileseni olarak goriirken,
bazilar1 onu diglamakta veya gormezden gelmekte ve sadece genel Ingilizce ve dil becerilerine
odaklanabilmektedir. Bu, &gretmenlerin egitimsel niteliklerinin ve genel olarak yasam pratiklerinin
eksikligi olabilir.

Yakin zamanda yapilan arastirmalar, ikinci dil 6grenenlerin sadece bir dilin gramer bilgisine ve becerisine
degil, ayrica dili kiiltiirel ve sosyal olarak uygun sekillerde kullanima ihtiya¢ duyduklarini gostermistir.
Bir¢ok calisma kiiltiir 6gretiminde 6gretmenin roliine odaklanmistir (Robinson, 1981; Copper, 1985; Byram
ve digerleri, 1991; Wolf ve Riordan, 1991) Tiim bu calismalar, yabanci dil 6gretiminin bir parcas: olarak
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kiiltiir Ogretiminin Onemini ve bu siirecte Ogretmenlerin roliinii vurgulamaktadir. Byram (1997)
calismasinda, ikinci dil veya yabanci dil 6gretmenligi mesleginin, 6grenenleri farkl kiiltiirel toplumlardan,
davraniglardan ve degerlerden gelen insanlarla akic1 ve dogru bir sekilde konusmaya hazir hale getirmesi
gerektigini aciklamistir. Bu nedenle, egitimcilerin 6grenenlerin diger sosyal kimliklere sahip kisiler
tarafindan ortak bir anlayis kazanmalarma, diger milletlerden insanlarla onlarin degerlerine, dinlerine
saygl duyarak ve diger kiiltiirleri kabul ederek iletisim kurmalarina yardimeci olmas: oldukc¢a 6nem
tasimaktadir. Sadece dil bilgisi, kelime bilgisi ve diger dil 6gelerine odaklanarak veya beceri temelli bir
miifredati izleyerek Ingilizce 6gretmek, son zamanlarda yeterince dikkate alinmamaktadir. Ogretmenlerin,
uygulamada her zaman kolay olmayan kiiltiirel yonleri bilmeleri ve bunlara dikkat ¢cekmeleri ve siniflarda
kiltiir o0gretimi etkinliklerini uygulamalar1 beklenmektedir. Gelismis bir kiiltiirleraras: yeterlilik,
Ogrencilerin yanlis anlama, ayrimcilik, irkgilik, kliselestirmeyi en aza indirmesini ve diger milletlerden
insanlara agiklik saglamasini saglayacaktir. Ozetlemek gerekirse yabanci dil 6gretmenlerinin rolii hem dil
hem kiiltiir 6gretimi noktasinda bir araci olarak goriindiikleri i¢in ¢ok 6nemli hale gelmistir. Ayrica, dil
ogreticilerinin, 6grencilerinin dili uygun bir sekilde kullanabilmeleri igin 6grencilerin kiiltiirel yeterliligini
gelistirmek i¢in 6gretim uygulamalarina kiiltiirel unsurlar1 dahil etmeleri ayrica 6nem tagimaktadar.

Bu calismanin amact {iniversitelerin ingilizce hazirlik programlarinda gorev yapan 1ngilizce
ogretmenlerinin Ingiliz Dili 6gretimindeki amaglari, hedef kiiltiir 6gretimi konusunda katilimcilarin
goriislerini ve derslerde uygulanan kiiltiirel aktivitelerin sikiligini ve tiirlerini arastirmay1 hedeflemektedir.
Bu ¢alismanin amaci dogrultusunda asagidaki arastirma sorularina yanit aranmaistir:

1- Ingilizce hazirlk programlarinda gorev yapan Ingilizce ogretmenlerinin Ingiliz Dili
ogretimindeki amaglari nelerdir?

2- Ingilizce hazirlik programlarinda gorev yapan Ingilizce 6gretmenlerinin hedef kiiltiir 6gretimi
konusundaki goriisleri ve mesleki tecriibeyle iligkisi nedir?

3- Derslerde uygulanan kiiltiirel aktivitelerin siklig1 ve tiirlerini arastirmay1 nelerdir?

2. YONTEM

Caligma Tiirkiye’de yer alan Osmaniye Korkut Ata Universitesi, Cukurova Universitesi, Adana Alparslan
Tiirkes Bilim ve Teknoloji Universitesi ve Mersin Universitesi olmak iizere 4 devlet iiniversitesi ve bu
iiniversitelerde gorev yapan 50 6gretim gorevlisinin katilimi ile yiiriitiilmiistiir. Veri toplama araci olarak
2005 yilinda Sercu tarafindan gelistirilen anketin 2013 yilinda uygulanan bir versiyonu kullanilmistir,
bulgular SPSS ile analiz edilmistir.

3. BULGULAR, TARTISMA VE SONUC

Calisma kapsaminda yapilan anket sonuglarina bakildiginda, ilk arastirma sorusu olarak katilimcilarin
yabanci dil 6gretimindeki amaclarinin belirlenmesi hedeflenmistir. Bu baglamda, en yiiksek oranla 48
aday, o6grencilerin yabanci dil 6grenimini motive etmek ve bir anlamda dil 6grenimini sevdirmek oldugu
ifade edilebilir. Tkinci en yiiksek ortalamaya sahip yanit ise hedef dilin konusuldugu iilkelerin kiiltiiriine
ve medeniyetlerine iligkin d6grencilerin asinalik kazanmalarini saglamak olmustur. Katilimcilardan gelen
tglincli siradaki en yiiksek yanit ise; Ogrencilerin yabanci dili pratik amaglarla kullanabilmelerini
saglayacak, belirli bir seviyede dil edinimi kazandirmak olmustur. Ote yandan en diisiik orandaki yanit
ise; 0grencilerin yabanci dilde edebi eserler okumalarina yardimc olmak yanit1 yer almaktadir. Sonuglara
dayanarak, 6gretim elemanlarinin dil 6gretimindeki temel hedefleri; 6grencilerin yabanc: dil 6grenimine
iliskin motive etmek, farkli uluslar ve kiiltiirlere ait bilgi aktariminda bulunularak 6grencilerin asinalik
kazanmalariin saglanmasi ve &grencilerin dili pratik amaglarla kullanimini destekleyecek, belli bir
seviyede dile hakim olmalariin saglanmasindan bahsedilebilir.

Calismanin ikinci arastirma konusu olarak, dgretim elemanlarinin hedef kiiltiir 6gretimi konusundaki
goriisleri ve mesleki tecriibeyle iliskisi ortaya konulmaya calisilmistir. Bu baglamda, katilimcilara 9
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sorudan olusan anket uygulamasi yapilmistir. Tablo 6’da verilen sonuglara bakildiginda, “’diger kiiltiirlere
kars1 agik olmak ve tolerans gelistirmek’” hedef kiiltiir 6gretimi konusundaki 48 katilimcinin ile en ytiiksek
orana sahip sonug olarak ortaya ¢ikmustir. Ikinci en yliksek yanit ise, 47 katiimai ile “giinliik yasam ve
rutinler hakkinda bilgi paylasimi saglanmasi”” olarak belirlenmistir. Ugiincii en yiiksek yanit olarak da
“ortak deger ve inamiglarin paylasimi” segenegi olmustur. En az secilen hedef kiiltiir 6gretimi ise 34
katilimci ile * zengin bir gesitlilikle kiiltiirel ifadelerin (edebiyat, miizik, tiyatro ve film gibi) aktarilmasi
olmustur. Sonuglara dayanarak 6gretim elemanlarinin 6gretim kiiltiirii ile ilgili temel amaci, hedef
kiiltiiriin giinliik yasamlar1 ve rutinleri hakkinda bilgi vermek ve diger milletler ve kiiltiirlere kars: pozitif
tutum ve agiklik sergilemektir.

Calisma kapsaminda ayrica hedef kiiltiir 6gretimi ile mesleki tecriibe iligkisi incelenmis olup, 6 ila 11 yillik
mesleki tecriibeye sahip olan katilimcilarin daha yogun olarak kiiltiir 6gretimi konusunda istekli ve
farkindalik sahibi olduklari belirlenmistir. Mesleki tecriibesi diisiik olan katiimcilarin mezuniyet
tarihlerinin digerlerine oranla daha yeni olmasi sebebi ile farkl: kiiltiirlerle daha sik bir arada oldugu, bir
donem farkhl bir {ilkede egitim gordiigii veya egitim sistemindeki ulusallasma stratejilerine gerek
ogrencilik gerekse mesleki hayatlarinda daha ¢ok maruz kaldiklarindan bahsedilebilir. 30 y1l 6ncesine
bakildiginda farkli bir iilkede egitim goérmek, turistik ya da is amagl bir ziyarette bulunmak hem ¢ok liiks
hem de siklikla rastlanilmayan bir olay iken, giintimiizde ise gerek Erasmus+, Mevlana ve Farabi gibi ulusal
ve uluslararas: degisim programlari ile gerekse de Jean Monnet, Fullbright ve YLYS burslari ile bu tarz
hareketlilikler giiniimiiz 6grenci, 6gretmen ve akademisyenleri i¢in bir¢ok firsat sunmaktadir. Buradan
yola ¢ikilarak, daha fazla uluslararasi deneyime sahip dil 6gretmenlerin kiiltiir 6gretimi ve dil 6gretiminde
kiltiiri dahil etme konusunda farkindaliginin daha yiiksek oldugu soylenebilir.

Calismanin son arastirma konusu olarak katilimcilar tarafindan derslerde uygulanan kiiltiirel aktivitelerin
siklig1 ve tiirlerini arastirmasi hedeflenmistir. Bu kapsamda ise 5. Tablo 'da ki verilere dayanarak tiim
katiimailarin, “6grencilerime farklh iilkelerdeki deneyimlerini sorarim” ifadesini yamtladiklari ortaya
¢ikmustir. Bu sonuca dayanarak, 6gretmenlerin ilk etapta 6grencilerin herhangi bir yurt dis1 deneyimi olup
olmadiklari, katilimcilarin kiiltiir konusunda smnif hakkinda bir bilgi edinme, sinif diizeyinde bir seviye
belirleme ihtiyaci olarak yapilan bir davrams olarak diistiniilebilir. 2. En yiiksek yanit olarak ise,
“dgrencilerimle kendi kiiltiirel deneyimlerim hakkinda konusurum” segenegi karsimiza ¢ikmaktadir.
Ogretmenlerin kendi kiiltiirel deneyimlerinden yola cikarak, &grenciler {izerinde bir farkindalik
olusturmaya calistiklarindan bahsedilebilir. Ayn1 zamanda so6zel yolla kiiltiirel tecriibe ve deneyimi
paylasimi olarak yorumlanabilir. 3. En sik rastlanan kiiltiirel aktivite ise; “’6grencilerime yabanci kiiltiire
ait iyi ya da tuhaf buldugum seyleri anlatirrm” ifadesi ile “’kendi bakis agilari ile yabanci dilde kendi
kiiltiirlerini tasvir etmelerini, agiklamalarini isterim” yanitlar1 olmustur. En az basvurulan aktivite olarak
ise, “farkl1 bir kiiltiiri tanimlamak adina video, CD ve internet kullanirim” yanit1 yer almistir. Buradan
yola ¢ikarak, kiiltiir 6gretimi dil sinuflarinda miifredat ya da ders kitaplarina eklenmedigi siirece
katiimcilarin  herhangi bir 6n hazirlikta bulunmadigi, bu anlamda materyal kullanilmadigindan
bahsedilebilir. Bagvurulan kiiltiir aktivitelerinin ¢ogunlukla, karsilikli kiiltiirel deneyim paylasimina
dayanarak sozel iletisim yoluyla yapildig: goriilmektedir.

Arastirmanin sonuglari, katiimcilarin genel olarak yabanc dil smifina kiiltiirti entegre etmenin 6nemi
konusunda farkindalik sahibi olduklarini ve buna olumlu bir yaklasim sergilediklerini, ancak kiiltiirii
Ogretmek ve Ogrenenleri kiiltiirleraras: yeterliklerle donatmak 6gretmenlerin birincil amaci olmadigini
ortaya koymustur. Bunun yerine, Ingilizceyi uygun sekilde kullanmak icin dil bilgisi ve dil becerilerinin
kazandirilmasmin en 6nemli hedefler arasinda oldugu belirlenmistir. Calisma sonuglarina dayanarak,
Ingiliz Dili Ogretiminde kiiltiiriin roliiniin éneminin daha fazla farkinda olmalarma ve kiiltiir ve dahil
edilmesi gereken bilesenleri hakkinda daha fazla bilgi edinmelerine yardimci olmak icin, Ingilizce
Ogretiminde kiiltiir 6gretiminin odagma iligkin diizenli hizmet ici 6gretmen egitimi oturumlar1 veya
seminerleri diizenlenmelidir.

Arastirmada ortaya citkan sonuglara gore arastirmacilar ve uygulayicilar i¢in bazi onerilerde bulunmak
miimkiindiir. Bu ¢alisma kapsaminda uygulanan 6l¢egin uyarlanmasinda bazi hususlara dikkat edilmis
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olup, ileride 6l¢ek uyarlama calismalari yapacak arastirmacilarin da dikkat etmesi gereken hususlar
oldugunu belirtmek gerekir. Calismanin bulgularinin bazi sinirliliklar agisindan degerlendirildiginde; bu
calisma ile sadece iiniversitelerde gorev yapan Ingilizce okutmanlarinin yabana dil 6gretim amaglari,
Ingilizce derslerinin kiiltiir 6gretimi amacmna yonelik inanglar1 ve derslerde uygulanan kiiltiir 6gretimi
etkinliklerinin siklig1 arastirilmistir. Ancak hem nicel hem de nitel yontemleri karsilastirmali bir sekilde
kullanilarak daha net bir bulguya ulasmak i¢in hem yabanci dil 6gretmenlerinin hem de yabanci dil
O0grenenlerin ayni alandaki bakis acilarini arastirmak igin baska bir ¢alisma yapilabilir. Bununla birlikte,
farkli 6rneklemler {izerinde gelecekte yapilacak arastirmalar, arastirma bulgularinin genellestirilmesine
katkida bulunabilir. Son olarak, bu ¢alisma sinirh bir siirede gergeklestirildigi icin daha fazla katilimci ve
farkli tiniversiteler ile boylamsal bir ¢alisma yapailabilir. Ayrica {iniversitenin tiirii, katiimcilarm 6zge¢misi
gibi diger faktorler de anketin demografik kismina eklenerek bunlarin etkilerini bir arada gormek
miimkiindiir.
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ARASTIRMANIN ETiK iZNi

Bu calismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi” kapsaminda
uyulmasi gerektigi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Arastirma ve Yaym Etigine Aykir1 Eylemler” bashgi altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir.

ARASTIRMACILARIN KATKI ORANI

Arastirmacilar ¢alismaya esit oranda katki saglamistir.

CATISMA BEYANI (CONFLICT OF INTEREST)

Arastirmada ¢ikar ¢atismast bulunmamaktadir. Arastirmada herhangi bir kisi ya da kurum ile finansal ya

da kisisel yonden baglanti bulunmamaktadir
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