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Ozet

On yildan bu yana polislerin katildigr hizmetici egitimler, degisik yaratict drama ¢calismalartyla
devam etmigstir. Polis egitiminde; hem kendi bireysel birikimlerinden siirekli yararlanmak, hem
de gerektiginde bu birikimi “canlandirarak” bagkalariyla paylagmak kendiliginden yer alabilir.
24 saat halkla birlikte olan ve her yurttasa drnek davranma sorumlulugunu tagiyan polislerin,
kendilerine iligkin biligsel, duyussal ve bedensel farkindalik diizeyi dnemli goriilmektedir. Bu
farkindalik, polislerin bagkalariyla kurduklar: iletisimin niteligini dogrudan etkileyebilir.
Polislerin hizmetici egitiminde degisik basliklaria siirdiiriilen etkinliklerin, yaratict drama ve
ortiik programla dogrudan iligkili oldugu diigiiniilmektedir. Tiirkiye'de pek ¢ok kurum ya da
kurulusla yapian isbirliginde oldugu gibi; topluma ornek olan yurttas polislerin
yetistirilmesinde yaratict dramayla siirdiiriilen birliktelikten, istenilen yeterlikte ve keyifli
yasantilar dogabilir.

Anahtar Sozciikler: Polis, Hizmetici Egitim, Yaratici Drama

On yildan bu yana polislerden pek ¢ok sey égrendim. 1998 yilinda; lisans iistii 6§renim goren,
kitaplar yazan, uluslar aras1 kongre, seminer ve toplantilarda Tiirkiye’yi temsil eden, odiiller
kazanan, diger tlke polisleriyle egitim amagcli isbirligini siirdiiren ya da birikimiyle onlar1
egiten, insam kosulsuz seven, gevresiyle nitelikli etkilesim kuran, 6nce kendisine ayna tutarak
kahkaha atmasim bilen, giiler yiizli bakis acis1 ve 6zgiiveniyle ornek olan yurttas polisleri

heniiz bilmiyordum.

Igisleri Bakanhp Emniyet Genel Miidiirliigii Asayis Daire Bagkanligs ve UNICEF isbirligiyle
diizenlenen, Egiticilerin Egitimi Program: Temmuz 1998’da yapilmusti. Benden “Yarauci
Drama” ve “Etkili Konugma-Dinleme” konularninda bir stylesi istenmisti. O tarih, Ekim 2008’e

uzanan ilk adimlardan biri oldu.

Polislerin Hizmetici Egitimi

Emniyet Genel Midiirligi Egitim Dairesi Bagkanligimin gorevi; “Emniyet Teskilati
personelini yetigtirmek, gorev, yetki ve sorumluluklan konusunda bilgilerini artirmak, hizmetin

verim ve nitelifini yiikseltmek, personeli iist gorevlere hazirlamak, calisma metot ve

sisternlerinin geligtirilmesi yoniinde ilgi ve istek uyandirmak, personelin dinanizmini artirmak

** Bu yazun bir boliimii, http:/www.isref.org adresinde 24.09.2008 tarihinde yayinlanan “Yaratic: Drama ve Polis
Egitimi” baglikli makaleden aynen alinmigtir.
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amaciyla yapilacak egitimleri diizenlemektir” biciminde tanimlanmaktadir (1). Bu ifade;
polislerin sorun ¢ozmeye doniik olarak iirettigi hizmetin niteliginin arttiilmasim ve toplumun

polisten beklentilerinin karsilanmasini saglamak i¢in dnemli gériilmektedir.

Polislerle “Once Bireysel Gelisim” adindaki hizmetici egitim etkinligi; “Egitimde Iletisim ve
Etkilesim, Ogreticilerin Egitimi, Yonetimde Iletisim Becerileri, Sinif I¢i Iletisim ve Beden Dili,
Ogretimde Planlama ve Program Gelistirme, Insan Iliskilerinde Iletisim ve Hizmetigi Egitimde
Program Geligtirme” konulu ¢ahigmalarla devam etmigtir (2). Bu ¢alismalar sirasinda; adr agik¢a
sdylenmese de yaratici dramaya siklikla yer verilmis, bu egitimler, Tiirkiye’nin farkli illerinde
ve farkli siirelerle yiiriitiilmiistiir.

Giiniimiizde Egitim1 Dairesi Bagkanhii'min c¢alismalari incelendiginde, “Yaratict Drama
Kursu” adiyla Uplanlanan bir kursun duyurusu ile karsilagilmaktadir. Yaratict Drama Kursu;
“Teskilatimuzda halen egitici olarak gbrev yapan personelin verimliligini arttirmak ve yaratici
drama yaklagtminin egitime yansitilmasi ile katiimciarin egitimde dramayr Ogrenmest

amaciyla diizenlenmektedir” bigiminde tanitilmaktadir (3).

Istihbarat Dairesi Bagkanligi Istihbarat Akademisi brang kurslan da polislerin hizmetigi
egitiminde yaratici dramaya yer vermektedir. Brang kurslarinda yaratict dramanin; hem
kuramsal boyutuyla tamitilmasini, hem de uygulamalarla anlasilmasini saglamak amaciyla
caligmalar yapilmaktadir. Bu amagla segilen etkinlikler; brans kurslarma katilan polislerin
mesleki gereksinimleri dogrultusunda, dogaclama ve rol oynama becerilerini kusatacak bigimde
yapilandiriimaktadir.

Yaratica1 Drama

Yaratici drama; “Herhangi bir konuyu, dogaglama, rol oynama gibi tekniklerden yararlanarak,
bir grupla ve grup iiyelerinin birikimlerinden, yasantilanindan yola ¢ikarak canlandirmalar
yapmak, canlandirma siireclerinde oyunun genel 6zelliklerinden yararlanmak, bir lider, drama
Ogretmeni ya da egitmeni eslifinde ve yapilacak ¢aligmanin amacina, grubun yapisina gore
onceden belirlenmis mekanda bulunmak” ifadeleriyle en genel bigimiyle tanimlanabilir
(Adgiizel, 2006). Yaratici dramayla siirdiiriilen ¢aliymalar sirasinda, katthumcilanin varolan
yasantilarindan etkili bi¢imde yararlanarak “gercek yasam ve kurgusal olan” arasinda yeni

oriintiiler olugturmalarma firsatlar saglanir (Ustiindag, 2007a).

Adigiizel’e gore (1999) yaratic: drama; yasanmadan anlatilmaz gibi gizemli yam one siiriilen
ve daha c¢ok yasanilanlardan neler hissedildigine yonelik olarak siirdiiriilen g¢aligmalarla

agiklanacak bir kavram degildir. iginde drama lideri, grup, ¢alisma mekani, oyun bulunmayan,
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kendine 6zgii hedefleri, arag-gerecleri ve degerlendirme olgiitleri olmayan, oyunun 6zelliklerine,
dogaclamaya, rol oynamaya dayanmayan, giiven, uyum, gozlem gibi temel c¢aligmalarin yer

almadig: ve bir igerikten yoksun ¢alismalarin drama olarak tanimlanmamasi gerekir.

Dramada gecirilen yasantilar, katilanlarin ¢ok yonlii yaraticiliklanm gelistirerek kendi
birikimlerine elestirel gozle bakip farkhlastirmalart igin sans verir. Drama yasantilariyla
O0grenme; gozlemek, duyumsamak, denemek ve yapmak demektir. Drama siireci bireyin
bildiklerinden yola ¢ikarak, bilmedikleriyle ilgili farkh diigiinmeye caligarak, Ortiili kalan
deneyimlerini kullanmasini, kendisiyle verilen rol arasinda bir bag kurmasini, oynamaya hazir

ve istekli oldugunda da roliinii oynamasin: saglar (Ustiindag, 2007a).

Bu ifadeler goz oniinde bulunduruldugunda; polis egitiminde ya da meslek yasamimn iginde
hem kendi bireysel birikimlerinden siirekli yararlanmak, hem de gerektiginde bu birikimi
“canlandirarak” bagkalanyla paylagsmak kendiliginden yer alabilir. Aslinda gozlem,
duyumsama, deneme, yapma yoluyla, parmak izi kadar kisiye 6zgii ve diisiinsel bir siire¢ olan
ogrenmenin bulunmadig hangi birey va da meslek olabilir ki? Yaratici drama belki de etkililik
acisindan disiiniildigiinde “canlandirma-dogaglamalar yapma™ ozelligiyle $grenme ortaminda
yer alan en uygun secimler arasindadir. Mieruch’un (1997) “Ogrenme ortamlanina gelen kisi
basta bir buz kahbidir, 6nemli olan onu yavagga ¢6zmek ve eriyip ortama katilmasina yardim
etmektir” s6zii yaratici drama siirecini daha iyi anlamak igin dzellikle animsanabilir. Bu siirecte
bulunan katilmcilann pek ¢ogu, calismalarin baslangiciyla sonu arasinda kendi diisiince, duygu

ve goriigleri agisindan biiyiik farkhihklar oldugunu ifade ederler.
Polislerin Hizmetici Egitiminde Yaratict Dramanin Gerekliligi

Alanyazin tarandiginda, polislerin hizmeti¢i egitiminde yaratici dramanin gerekliligi ile ilgili
goriigleri iceren degigik yaymlara ulasilabilir. Akin’in, “Toplumda her zaman 6mek kigilik
modeli olusturmasi gereken polisin egitimi uygulamali olmayan bir 6gretimle gerceklesemez.
Kigi olaylant karsihikhi olarak degerlendiremez, sorunlari ve durumlart empati kurarak
inceleyemezse, yaklasgim bicimi bireyi topluma kazandirmak yerine olumsuz duygulara ve
davranmiglara yoneltmek olabilir™ ifadesi yaratici dramamin gerekliligini anlatan ilk Ornekler

arasindadir (1999).

Levent (1999), drama yontemiyle davramg bilimi dersinin ashnda bir demokrasi kiiltiirii
oldugunu anlatug yazisinda soyle der: “Ulkemizde polisle toplum arasinda genis bir mesafe
olusmus. Hemen her ailede bir polis olabilecegi halde, toplum polisi uzaydan iiniformasiyla bu
tilkeye 1s1nlanmis kursun adam zannediyor. Polis iiniformasi icersindeki insanin, kendi iilkesinin

insan, bu topraklann yetistirdigi evladi oldugunu unutuyor. Belki ortalama kiiltiiriin yetersizligi
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ile kisa siirede polis okulunu bitirip, tiniforma ve silah elde edenler de bunu unutup kendilerini
iistiinliik elde etmis gibi gorebiliyorlar. Bu her iki tarafin da bilgi eksikliginden kaynaklanmuyor
mu?”. Yaratict dramamn hangi yasta olursa olsun yagayarak grenmeye olanak verdigi aym
yazida pek c¢ok kez vurgulanmustir. “Bireye; bir sorunla kargilagtifi zaman ne yapacagini
gosterme, bilgiye nasil ulasacagimin yollarim deneme firsatlari verme, kendini dingin ya da
denetim altinda tutma ve hatta duygusal olarak rahatlatma yaratici dramamn iggoriileri

arasindadir” ifadesi giiniimiizde de gegerligini korumaktadir.

Kivrak ve Koral; yaratict drama dersinin “Giinliik stkintilardan kurtulup rahatlamaya yardimct
oldugunu, iletisim kurmada katkida bulundugunu, topluluk karsisinda hitabet yetenegini
arttirdifimi, hayal giiciinii-hizh ve etkili karar verebilme-giiven yetenegini gelistirdigini, beden
dilini ve zamam kullanmada yararli oldugunu, meslekte karsilasilabilecek olaylann
canlandmlmasinm Onemli bir dstiinliigi bulundugunu, etkili ve kalict bir 6grenme yolu
oldugunu, empatik iletisim yoluyla olumlu davranislarin kazamldigini ve utangaglik-cekingenlik
gibi olumsuz duygulardan arinmada ise yaradifi” belirtmistir (2004). Yazarlar bu
belirlemelerin yani sira yaratict dramamn; “Kendim tamma-kesfetme-gelistirme ve daha iyi
ifade etmede etkili oldugunu, aragtirici olma yoniinde kisiyi etkiledigini, ortam i¢inde tartiyma-
miinazara ve kargilikli bilgi alig-veriginde rahatlik hissi yarattifim, 6grenci merkezli problem
¢cOzme siirecini yasattifinu ve polis egitiminde olumlu davramslar kazanmak igin gerekli
oldugunu” bir anketle ortaya koymustur. Anket sonuglarimin yorumunda, polis egitiminde

yaratici dramanin son derece onemli ve vazgecilemeyecek bir yere sahip oldugu vurgulanmustir.

24 saat halkla birlikte olan ve her yurttasa 6rnek davranma sorumlulugunu tagiyan polislerin,
kendilerine iliskin biligsel, duyugsal ve bedensel farkindalik diizeyi onemli goriilmektedir. Bu
farkindalik, polislerin bagkalanyla kurduklari iletigimin niteligini dogrudan etkileyebilir. Kendi
bireysel ozelliklerinin farkmda olan polisler, bagkalarina da o gozle bakabilir, onlart da
tanimaya ve anlamaya ¢aligabilir. fletisim ya da etkilesim siirecinin, farkinda olunan bireysel
Ozellikleri paylagsmaya ve onlani artirmaya dayandigi diisiiniilebilir. Polislerin hizmetici
egitimindeki drama calismalarinda, degisik diizeylerdeki farkindaliklann arttinlmasina doniik
¢esithi caligmalar planlamak olasidir.

Diger yandan Adalet Bakanligi Ceza ve Tevkifevleri Genel Miidiirliigii'niin cezaevlerini
yasama dair her faaliyetin yer aldifi biiyiik bir egitim yerleskesine doniistiirmek amaciyla
baslattift proje, hem polisler hem de yaratici drama ile dogrudan ilgilidir (4). Bu projede;

cezaevleri igerisinde yer alan personel, tutuklu, hiikiimlii ve uzmanlara cesitli egitimler
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diizenlenmektedir. Egitimler i¢inde yaratici drama ¢aligmalan yapilmus ve yetkililer tarafindan

cezaevleri ¢atisindaki iletisim siirecine etkileri agisindan 6nemli gériisler olusturulmugtur.
Sonug

Bir okulda, sinifta ya da Ogrenme ortamunda bireylerin birbirleriyle olan etkilesimlerine
dayanan, yaganan kiiltiirle ortaya cikan, “gdriinmeyen, gizli ve yazili olmayan” ileti, oncelik,
tutum, davranis, deger ya da kisaca yagsam bigemleri “Ortiik Program” olarak tammlanir. Drama
ortilk programu “Dogrudan gézlenemeyen, dlgiilmesi gii¢, valnizca duyumsanan etkinliklerle
fark edilen, gelismesi zaman alan, algilanmasi uzun siiren ve genellikle unutulmayan duyusgsal

degerler” olarak tarif edilir (Ustiindag, 2007b).

Drama yagantilari, 6zellikle duyussal boyutuyla birey iizerinde giiglii etkiler birakabilir.
Paylagimlar sirasinda; birbirinin s6ziinii kesmeden dikkatle dinleme, s6z alarak konusmayi
aligkanlik haline getirme, herkese goriislerini sdyleme firsati vermeye 6zen gosterme, verilen
yonergelere kendi istegiyle uyma, cinsiyet ayrim: yapmama, bagkalarimn yaptiklariyla alay
etmeme vd. yasantilar 6grenenlerin farkinda olmadan edindikleri ve kolay kolay unutamadiklan

derse iliskin ortiik paylagimlardir (Ustiindag, 2007b).

Polislerin hizmeti¢i egitiminde degigik basliklarla siirdiiriilen etkinliklerin, yaratici drama ve
ortiilk programla dogrudan iligkili oldugu diiiiniilmektedir. Fotograf yorumlamadan &grenme
bicimlerini tanimaya, insan iligkilerinin dayandifi ilkeleri canlandumalar iginde
duyumsamadan, sozsiiz c¢aligmalarin birey iizerindeki etkilerini kavramaya, beden dilini
anlamaya caligmaktan sozel dil becerilerini etkili kullanmaya kadar yapilan tiim calismalar
polisler tizerinde 6nemli etkiler birakmamis olsaydi, giiniimiize degin birbirini izleyen hizmetigi
egitimler olabilir miydi?

Istihbarat Akademisi brang kurslarinda, yaratic1 dramayla siirdiiriilen galigmalarin da polisler
acisindan benzer etkiler yarattifn gozlenmistir. Etkinliklerin baslangicinda, polislerin
birbirleriyle ve 6gretim elemanryla tamigip kaynagmasini saglamak ve etkili iletisim kurma
yollarini aramak i¢in oyunlardan yararlamlmugstir. Oyunlar, polisierin bir stire sonra 6grenme

ortaminda gegirecekleri yeni yasantilara iligkin giidiilenmelerini kolaylagtirmistir.

Sonraki caligmalarda bir rol olusturmak; kendinden bagka birini anlamaya ve hissetmeye
calismak, bunun i¢in konusmak, yapmak, denemek, dinlemek vd. yer almigtir. Evlat, anne,
damat, es, kardes, komsu, miisteri vd. roller almak ya da kendini borsa uzmans, hostes, santral
memuruy, turist rehberi vd. bilmedigin bir meslek sahibi olarak rol iginde bulmak bireysel, ikili
ya da kiime canlandirmalari ile yapilmustir.
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Canlandirmalar sirasinda sézsiiz eylemler ve devinimlerde de bulunulmustur. Farkli zaman
dilimlerindeki durus, yiiriiyiis, tamsma, yolculuk, yemek yeme, sira bekleme vd. yasamin
icinden ve siradan isler, bir makina parcast olma ya da bir iiriiniin olusma basamaklarim bedenle
anlatma, pazar yeri, 6gretmenler odasi, balik hali, maag kuyrugu vd. bir mekan: ya da ortarmi
canlandirmayla, yalnizca fotograf kareleri olugturarak ya da sesler ¢ikararak da siirdiiriilmiigtiir.

Yaratic1 dramann ige kosuldugu derslerde; bir etkinlikten digerine gegiste, etkinlik swrasinda
ya da sonunda “Neler yasadik, neler hissettik, neler diisiiniiyoruz?” sorularinin yamitlan
aranmugtir. Etkinliklerin bitiminde; bireysel diisiince, duygu ya da kazammlarin paylasilmasi,
dersin baslangici ile sonug arasindaki siireci agikga ifade etmeye ¢alisarak gozden gecirmek igin
onemii bir firsat olmustur.

Bal ve Beren polis etiginden soz ederken; adalet, tarafsizhk, sadakat gibi degerlerin personel
tarafindan igsellestirilmesini ve bunun i¢in “gizli miifredat” uygulanmasi vurgular (2007).
“Meslek etigine aykin bir davramsin etrafinda higbir sekilde yaptlmadigin goren birey, meslek
etigine davranmaya karsi bireysel egilime sahip olsa bile, o davranisi yapmamaya calisir”
ifadesi bu uygulamaya 6rnek verilebilir. Bal ve Beren’in “gizli miifredat” olarak tamimladig:
goriigiin, yukanda agiklanan “Ortiik program” ozellikleriyle neredeyse esdeger sayilabilecegi

diigiiniilmektedir.

Canlandirmalar, dogaglamalar, rol oynamalarla siirdiiriilen bir yaratict drama dersi sonrasinda,
egitimcinin o derse iliskin kazanilmasmi 6ngérdiigii hedef-davramslar arasinda bulunmamasina
karsin, Ogrencilerin kendilerini “ferahlamig, rahat, giivenli, degerli, enerjik, mutlu
duyumsamalan” drama ortiik programinmin etkilerine drmek olarak verilebilir. Bu durum polis
egitimi s6z konusu oldugunda; bir yandan meslek etifine iliskin degerlerin icsellestirilmesi ve
bir yandan da duyugsal paylagimda bulunma konusunda bireye cesaret vermesi agisindan
Onemlidir. Bal ve Beren’in, polis etigi ile ilgili egitimin ezbere dayali bir egitim olmamasi ve
egiticilere drama destekli egitim yapabilme becerilerinin kazandimlmas: gerektigi iizerinde
durmasi belki de bundandir.

Polis Akademisi Giivenlik Bilimleri Fakiiltesi, Polis Meslek Yiiksek Okullari (PMYO) ve
Polis Meslek Egitim Merkezleri (POMEM) vd. polis tegkilatimin tiyelerini daha nitelikli olarak
yetigtirmek icin kendilerini yenilemeyi siirdiirmektedir. Diger taraftan Egitim Dairesi
Bagkanlifi, sayilan: neredeyse 200 bini bulan polis teskilat: icin siirekli hizmetici egitimler
diizenlenmektedir. Egitimlerin hemen tiimiinde istenilen ve ulagilmasi1 ongoriilen paylagimlar;
“Ogrenen Merkezli Egitim, Giivenli Egitim Ortami, Senaryoya Dayali Uygulamah Egitim,
Uniforma Iginde Biricik Olmak, Devre Arkadasghgiyla Dostluk vd.” (5) ifadeleriyle
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sunulmaktadic. Bu bagliklan iceren egitimler, yaratici drama siireciyle etkililikle
biitiinlestirilebilir. Tiirkiye’de pek cok kurum ya da kurulusla yapilan igbirliginde oldugu gibi;
topluma Ornek olan yurttas polislerin yetistirilmesinde yaratici dramayla siirdiiriilen

birliktelikten, istenilen yeterlikte ve keyifli yasantilar dogabilir.
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Abstract

In-service training programs attended by police officers have continued with various creative
drama activities. Police education may spontaneously include attempts both to continuously
make use of their personal experience and to “refresh” such experience and share it with others
when necessary. Cognitive, affective, and bodily self-awareness levels of police officers are
considered important in that they are among the public 24 hours a day and are responsible for
exemplary behavior for all citizens. Such self-awareness might directly affect the quality of their
communication with others. Performed under various titles, the activities in police in-service
training programs are believed to be directly related to creative drama and the implicit
program. As proved by the cooperation with many institutions or organizations in Turkey,
adequately desirable and pleasing experiences could emerge from the use of creative drama to
train citizen-police officers as exemplary figures for society.

Keywords: Police, In-service training, Creative Drama

I have learned much from police officers in the last ten years. Back in 1998, I did not yet
know the citizen-police officers with exemplary conduct they display through their genial
perspective and self-confidence, who study at graduate programs; write books; represent Turkey
at international congresses, seminars, and meetings; are awarded; maintain cooperation with
educational purposes with police officers from other countries or educate them through their
experiences; have unconditional love for mankind; establish qualified communication with

others; and know how to laugh at themselves first.

Sponsored jointly by the Department of Public Order of Security General Directorate of the
Ministry of the Interior and UNICEF, Program on Training the Instructors was held in July
1998. I was asked to deliver a speech on “Creative Drama” and “Effective Speaking-Listening”.
That day was when one of the first steps were taken and continued until October 2008.

** Part of this aticle was published under the title “Yaratic1 Drama ve Polis Egtimi” [Creative Drama and Police
Education] on 24.09.2008 at http://www.isref.org
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" Dr., Lecturer, Drama Leader/Instructor, Faculty of Education, Hacettepe University, e-mail:

tulayus @hacettepe.edu.ir



http://www.isref.org
mailto:tulayus@hacettepe.edu.tr

152 Tiilay USTUNDAG

Police In-Service Training

The duties of the Department of Education of Security General Directorate are defined as: “to
train personnel for the Police Organization; to inform them about their duties, powers, and
responsibilities; to improve service efficiency and quality; to prepare the personnel for higher-
ranking offices; to arouse interest and eagerness to develop studying methods and systems; and
to organize training programs that aim to increase dynamism among the personnel” (1). This
definition is deemed important to increase the quality of the problem-solving-oriented service

produced by the police and to meet society’s expectations from the police organization.

The in-service training activity organized with police officers called “First Individual
Development” was followed by others on “Communication and Interaction in Education,
Training of Instructors, Communicative Management Skills, In-Class Communication and Body
Language, Planning and Program Development in Education, Communication in Human
Relations, and Program Development in In-Service Training” (2). These activities often
included creative drama, though not explicitly stated, and these training programs were

organized in various cities in Turkey for differing durations.

The Department of Education currently offers a “Course on Creative Drama”, which is
promoted by stating that “it is organized to increase efficiency among the instructor personnel
employed in our organization and to train the participants in drama in education using the

creative drama approach” (3).

The Intelligence Department of Intelligence Academy also offers branch courses that include
creative drama in police in-service training. These branch courses are designed to introduce
creative drama in its theoretical aspects and to make it comprehensible through practice.
Activities to this end are designed in such a way that they encompass improvisational and role-
playing skills of police officers participating in the branch courses in accordance with their

professional needs.
Creative Drama

A most general definition for creative drama could be “to perform animations with groups on
any subject using the experiences of group members through techniques such as improvisation
and role-playing; to make use of the general characteristics of the play in animations; and to be
present in a previously-specified place in accordance with the purpose of the activity and group

structure in the company of a leader, a drama teacher or instructor” (Adigiizel, 2006). Activities
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for creative drama provide participants with opportunities to create new patterns between “real

life and the fictional” by effectively using their existing experiences (Ustiindag, 2007a).

For Adigiizel (1999), creative drama is not a concept that focuses on a mysterious aspect
which cannot be described without experience or one that could be explained through activities
rather concentrating on how the experience makes one feel. Activities that do not include a
drama leader, a group, a place for activities, plays, peculiar goals, tools, and evaluative criteria,
as well as basic activities oriented towards trust, harmony, and observation and that are not

based on improvisation, role-playing, and play characteristics should not be described as drama.

Experiences in drama allow participants to improve their multidimensional creativity and
view and change their own experiences from a critical perspective. Learning through drama
means observing, sensing, trying, and performing. Drawing upon what an individual already
knows, drama process allows him/her to try to think different about what s/he does not know
yet, to use his/her implicit experiences, to establish a link between him/herself and a given role,

and to play his/her role when s/he is ready and eager to play it (Ustiindag, 2007a).

Given the above statements, police education or professional life of a police officer may
spontaneously include attempts both to continuously make use of their personal experience and
to “refresh” such experience and share it with others when necessary. In fact, can there be any
individual or profession without learning, an intellectual process through sensing, trial, and
performance which is as personal as a fingerprint? Perhaps in terms of effectiveness, creative
drama is one of the most appropriate choices in a learning environment with its aspect of
“performing animations-improvisations”. Mieruch’s statement (1997), “An individual is like an
ice block when s/he is first introduced to a learning environment and what matters is to slowly
defrost him/her away and help him/her participate in the environment”, could be particularly
remembered for a better comprehension of the creative drama process. Most participants of this
process report great differences in their ideas, feelings, and views between the beginning and the

end of activities.
The need for Creative Drama in Police In-Service Training

A review of the literature reveals various publications on the need for police in-service
training. Among the primary examples pointing to the need for creative drama is the statement
by Akin (1999) that “Without an applied education, it is not possible to achieve the in-service
training of police officers who are supposed to serve a role model for the society. If one fails to
consider the mutual connections between facts and empathize with problems and cases, he could

end up with the approach to orient individuals to unfavorable sentiments and conducts.”
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In his article arguing that the course on behavioral sciences through drama method is in fact a
culture of democracy, Levent (1999) states that “There has long been a serious gap between the
police and the society in our country. Although every family can produce police officers, the
society still sees policemen as people from the outer space. Many people forget the fact that the
man in a police uniform is their fellow citizen, one of the children of this country. Perhaps due
to the relatively low level of culture, those who are entitled to wear uniforms and carry guns
after graduating from the police academies within a short period also see themselves possessing
superiority over others. Does it not stem from ignorance on both sides?” The article also
frequently stresses that creative drama allows learning at every age. His suggestion that “Among
the functions of creative drama are offering an individual solutions in the face of problems,
allowing to try the ways for access to information, keeping oneself calm and under control, and

even emotional relief” also applies to the present day.

Kivrak and Koral (2004) suggest that creative drama course offers numerous advantages as it
“provides relief from daily stress; contributes to establishing communication; promotes
rhetorical skills before any audience; improves imagination, swift and effective decision-making
as well as skills for confidence; helps one effectively use body language and better manage the
time; offers a significant advantage by performing animations about cases that could be
experienced in professional life; ensures an effective and permanent learning; helps individuals
acquire positive patterns of behavior through empathetic communication and recover from
unfavorable moods such as shyness and timidity.” In addition to these remarks, the authors also
demonstrated through a survey that creative drama “contributes to better self-recognition, self-
discovery, self-improvement and self-expression; encourage individuals for inquiry; produces
the feeling of ease in discussions, debates and mutual exchange of information in a social
environment; offers the process of student-centered problem solving; and is needed for
inculcating desirable patterns of behavior in the process of police education.” The interpretation
of the survey results emphasized that creative drama is of utmost importance and indispensable

for police education.

Cognitive, affective, and bodily self-awareness levels of police officers are considered
important in that they are in that they are among the public 24 hours a day and responsible for
exemplary behavior for all citizens. Such self-awareness might directly affect the quality of their
communication with others. Performed under various titles, the activities in police in-service
training programs are believed to be directly related to creative drama and the implicit program.
It is very likely that police officers aware of their own personal traits will consider others in the

same manner, and try to understand and empathize with them. It could be suggested that the
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process of interaction and communication is based on sharing and enhancing the recognized
individual traits. It is possible to arrange various activities that would enhance different levels of

self-awareness in the drama activities of police officers during their in-service training

Furthermore, launched by the General Directorate of Prisons and Detention Houses of the
Ministry of Justice, the project of transforming the prisons into large educational campuses
which would involve all activities of life is directly related to both police officers and creative
drama (4). As part of the project in question, the government is organizing various training
activities for the personnel, detainees, convicted prisoners and experts in the prisons. The
training program also included creative drama activities, and the concerned authorities were
able to formulate critical opinions regarding their effect on the interaction process inside the

prisons.
Conclusion

The “invisible, hidden, and unwritten” messages, priorities, attitudes, behaviors, values, or in
short, lifestyles that are based on interactions between individuals in a school, classroom or
learning environment and emerge from the experienced culture are called “Implicit Program”.
Drama implicit program is defined as “affective values that are not directly observed, are
difficult to measure, only to be recognized through the activities sensed, take time to develop
and to be perceived, and are often unforgettable” (Ustiindag, 2007b).

Drama experiences might strongly affect an individual particularly through its affective
aspect. Implicit sharings about the course that the learners cannot easily forget include
experiences such as listening to each other without interrupting during sharings; to make it a
habit out of asking to speak; to take care to allow everyone to declare their opinion; to obey

instructions voluntarily; to avoid sexism; and not to ridicule others (Ustiindag, 2007b).

Activities performed under various titles in police in-service training are believed to be
directly related to creative drama and implicit program. If all these activities — including
photograph interpretation, introduction to learning styles, sensing the principles of human
relations in animations, understanding the impacts of non-verbal activities on individuals,
learning body language, and using verbal language skills — had not deeply affected the
participant police officers, could all these in-service training programs have been organized one

after another until now?

Activities with creative drama offered in the branch courses in the Intelligence Academy have

also been observed to have similar effects on police officers. During the first stage of the
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activities, some plays were used to ensure that the police officers get to know and familiarize
with each other and their instructors and to search for effective communicative ways. These
plays facilitated motivation among the officers towards their new experiences in the learning

environment.

The activities continued with creating a role; trying to understand how another person feels;
and to speak, performing, trying, and listening etc. to this end. The participants assumed certain
roles such as a son or a daughter, a mother, a son-in-law, wife/husband, a sibling, a neighbor, or
a customer or found themselves in an unfamiliar professional role such as a stock market
observer, a hostess, a switchboard operator, a tourist guide etc. in animations designed for a

single person, pairs of a group.

Animations also included non-verbal actions and movements. Common activities at different
times in daily life such as standing, walking, getting acquainted with someone, traveling, eating,
waiting in a queue etc. were performed through animations in a particular place or environment
such as assuming the role of a machine part or representing the production stages of a particular
product using body language, marketplace, teachers’ room, fish market, salary queue, etc. or

only by forming snapshots or making some sounds.

In courses in which creative drama is employed, between, during or after each activity,
answers were sought to the questions “what have we experienced, felt and what do we think
now?”. At the end of an activity, sharing personal ideas, feelings or acquisitions created a
valuable opportunity for review by trying to openly express the differences between the

beginning and conclusion of the course.

On police ethics, Bal and Beren underlines the internalization by the personnel of particular
values such as justice, impartiality and loyalty and applying an “tmplicit curriculum” to this end
(2007). This could be exemplified by the statement that “One who does not witness any
behaviour incompatible with professional ethics tries to avoid such behavior, even if s/he has a
personal tendency towards violating professional ethics”. Bal and Beren’s concept of “implicit

curriculum” is believed to be almost equivalent to the above-explained “implicit program”.

The effects of the drama implicit program could be exemplified by the “feelings of relief,
relaxation, safety, value, energy, happiness” among the students following a creative drama
course with animations, improvisations, role-playings, though these are not included in the
target-behaviors designed as the acquisitions of the course by the instructor. As far as police
education is concerned, this is important in that it encourages individuals both to internalize the

values of professional ethics and to involve in affective sharing. Perhaps, this is the reason why
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Bal and Beren highlights the fact that education on police ethics should not rely on

memorization and should help instructors acquire the required drama-aided instruction skills.

The Faculty of Security Sciences of Police Academy, Vocational Police Schools (PMYO) and
Vocational Police Training Centers (POMEM) etc. are continuously renewing themselves in
order to train more qualified members for the police organization. On the other hand, the
Department of Education organizes constant in-service training programs for the members of
the police organization, whose number amounts to almost two hundred thousand. The sharings
commonly desired in nearly all training programs include “Learner-Oriented Education, Secure
Education Environment, Scenario-Based Applied Training, Being Unique in the Uniform,
Friendship with Colleagues etc.” (5). These training programs could be effectively integrated
with creative drama. As proved by the cooperation with many institutions or organizations in
Turkey, adequately desirable and pleasing experiences could emerge from the use of creative

drama to train citizen-police officers as exemplary figures for society.
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