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Abstracts

The study examined the information literacy (IL) competencies of management science students at the University of llorin,
Nigeria. A survey research design was adopted. Data was collected through a questionnaire developed by the authors. A total of
337 randomly selected undergraduate students from six departments represent the sample for the study. Six research questions
were developed and answered. The findings demonstrate that respondents generally perceived information literacy IL as an
insight on how to effectively and efficiently access and select needed information and as a tool for long-life learning. Respondents
have high IL skills in the use of the internet to access information needed in their field and can assess such information from
various sources. Competence in the circulation of information, identifying and locating information, and accessing sources and
evaluating information are the areas of strength revealed in the study; while the weaknesses identified are inability to determine
when information is needed, none awareness of specific search engines. The results also reveal that respondents can use IL skills
to retrieve information, search the library, and use specific search terms. Prominent information literacy courses offered are the
use of libraries, introduction to computers, and IL training on the use of popular search engines such as Google and Ask Me. The
common factors confronting the teaching of IL are power supply, high cost of computers, and limited time available for IL practical
and hands-on.
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1. INTRODUCTION

ALA (2007) defined information literacy as “a set of abil-
ities which enable individuals to recognize when infor-
mation is needed and possess the ability to locate, evalu-
ate, and utilize the needed information.” The importance
of information literacy in the modern environment of
rapid technological change and proliferating informa-
tion resources cannot be over-emphasized. Because of
technological advancement which has resulted in the
proliferation of information, individuals are faced with
diverse, abundant information choices whether in their
academic studies, in the workplace, and their personal
lives. Increasingly, information comes to individuals in
unfiltered formats, raising questions about its authentic-
ity, validity, and reliability. These pose new challenges for
individuals in evaluating and understanding it.

Information literacy is a necessary skill that is utilitari-
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an in every aspect of a person’s life. Information Literacy
(IL) is a set of abilities requiring individuals to recognize
when information is needed and can locate, evaluate, and
use effectively the needed information. The term Infor-
mation Literacy first appeared in print in a 1974 report
by G. Zurkowski written on behalf of a National Com-
mission on Libraries and Information Science. Zurkow-
ski used the phrase to describe the technique and skill
learned by the information literate ‘for utilizing a wide
range of information tools as well as primary sources in
molding solutions to their problem’ and draws a relative
line between the ‘literate’ and ‘information-literate’. In
higher education, most experts agree that information
literacy skills play an important role in the overall edu-
cation of students, both in their learning process and in
subsequent practice.

In the words of Lupton (2004, p.24), “information liter-
acy is a way of learning through engaging with informa-
tion. It includes ‘library research skills’ and ‘IT literacy’
but it is broader than these. Information literacy is not
just about finding, using, and presenting information, it
is about higher-order analysis, synthesis, critical think-
ing, and problem-solving. It involves seeking and using
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information for independent learning, lifelong learn-
ing, participative citizenship, and social responsibility”.
The United States’ American Library Association in a
National Forum on Information Literacy Report (1989)
defined information literacy as the ability to know when
there is a need for information, to be able to identify, lo-
cate, evaluate, and effectively use that information for the
issue or problem at hand. In the same way: Information
literacy competencies can be seen as generic skills, con-
sistent across disciplines or specific skills within a dis-
ciplinary lens. The standards themselves use both the
language of universality and discipline specificity. It is
essential to have an active and continuing program of
library orientation and instruction in accessing informa-
tion developed collaboratively and supported actively by
faculty, librarians, academicians, and other information
providers. While the best way to achieve information lit-
eracy competency for students is through collaboration
between disciplinary faculty and librarians, collabora-
tion is not always seen in all situations.

The need for effective functioning in the knowledge so-
ciety, and to cope with continuous social, economic, and
technological changes, has caused a wide debate about
what competencies young people and adults need for a
successful life and work in the 21 century. Competen-
cies have been defined and selected from the vantage
of their contribution to sustainable development, so-
cial welfare, cohesion, and justice, as well as personal
well-being (OECD, 2005). The European Council and the
European Parliament adopted, at the end of 2006, a Euro-
pean framework for developing key competences for life-
long learning. The Framework identifies and defines, for
the first time at the European level, the key competences
that citizens require for their personal fulfilment, social
inclusion, active citizenship and employability in our
knowledge-based society. The framework includes com-
petences in ‘traditional’” subjects, such as mother tongue
literacy, numeracy, and knowledge of foreign languages,
science, and technology. But it also covers other compe-
tencies, such as learning to learn, digital competence,
social and civic competences, initiative-taking, entrepre-
neurship, cultural awareness, and self-expression (Euro-
pean Commission, 2007).

Information literacy competence is a crucial skill in the
pursuit of knowledge. For students, information literacy
skills would enable students to be independent and stu-
dent-centric learning, rather than depending on teachers
or lecturers to provide answers to questions or problems
that they encounter. This, in turn, creates a greater re-
sponsibility toward their learning and helps the students
become dynamic learners and thinkers, creative, analyti-
cal and efficient in the use of information.

In a world where a huge amount of information is avail-
able, students need to develop a greater understanding of
the source of information and abilities to acquire, evalu-

ate, use, and communicate information. In terms of ben-
efits to the students, information literacy enables learn-
ers to master content and extend their investigations,
become more self-directed, and assume greater control
over their learning. With information literacy, the stu-
dents can turn to individuals who can determine the ex-
tent of information needed; access the needed informa-
tion effectively, and efficiently; evaluate information and
its sources critically; incorporate selected information
into one’s knowledge base; use information effectively to
accomplish a specific purpose; understand the economic,
legal, and social issues surrounding the use of informa-
tion, and access, and use information ethically and legal-
ly (American Library Association, 2000).

Being information literate will provide the essential skills
needed to become a more proficient learner in the uni-
versity, and subsequently benefit students in both pro-
fessional and personal endeavors. Information literate
individuals who are knowledgeable about finding, eval-
uating, analyzing, integrating, managing, and conveying
information to others efficiently and effectively are more
respected. They are students who are most successful at
solving problems, providing solutions, and producing
new ideas and direction for the future. Information lit-
eracy is a repertoire of understandings, practices, and
dispositions focused on flexible engagement with the
information ecosystem, underpinned by critical self-re-
flection. The repertoire involves finding, evaluating, in-
terpreting, managing, and using the information to an-
swer questions and develop new ones; and creating new
knowledge through ethical participation in communities
of learning, scholarship, and practice.(Association of
College and Research Library, 2014)

Regardless of the perspective from which information
literacy is defined, it is clear that IL is a topic of impor-
tance, particularly at the university level. IL is an import-
ant concept both at a national as well as international
level. There have been various efforts at improving IL
across all educational levels beginning from K-12 schools
through higher education and also involved the commu-
nity as awhole. The roots of IL are deeply embedded in
the library field and were initiated by librarians, it is im-
portant that IL is developed and maintained within the
field, but also bereflected upon across all disciplines in
academia. Interdisciplinary work in this area is a must
for its growth and sustainability Since, IL is needed by
all categories of students irrespective of disciplines, it is
important therefore to advance research on discipline
focused IL skills and competency among undergraduate
students.

Faculty of Management Studies at the University of
Ilorin, Nigeria is a relatively new faculty. The faculty just
graduate from her first set of students in the 2018/19 ac-
ademic session. Before this time until now, there has not
been any study that focused on the information literacy
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skills of this category of students. Besides, where there
available some studies at the University of Ilorin, that fo-
cus on IL of undergraduates from other faculty, a study
that focuses specifically on the Management students is
lacking. In light of this and being a very new faculty, it is
important to know their information literacy competen-
cies to identify whether or not their IL competencies can
match up with undergraduates from other faculties in
the university and to know whether more efforts should
be intensified in the teaching of IL to the Management
students so that they match up with their colleagues in
other faculties. It is against this background that the
study examined information literacy competency among
management science students at the University of Ilorin,
Ilorin, Kwara State, Nigeria. The study is significant be-
cause it will assist to expose the strategies students adopt
in carrying out these assignments, using various com-
petencies, including those of IL; identify the already ac-
quired skill by the students and the ones that need to be
added by students to become competent in their quest
for information; help the university management to de-
termine the necessary information literary courses that
need to be added to the curriculum, and the findings of
the study will constitute a useful addition to the body of
knowledge in the area of IL in general.

Statement of the Problem

Undergraduate students in academic institutions are
faced with the daunting task of searching for informa-
tion. They are faced with the challenges of finding in-
formation using various traditional and more advanced
technological media. Itis also observed that the majority
of undergraduates are using search engines, wikis, and
social media tools to finding formation. The experience
of challenges by undergraduate students in search for in-
formation is a reflection that students are not receiving
adequate instruction in developing the information liter-
acy skills and competencies required to conduct research
using credible and viable resources.

In this era of digital transformation, undergraduates are
expected to possess some information literacy skills that
should enable them to cope effectively since most aca-
demic activities in school now involve the use of infor-
mation communication technologies such as computers
and the internet. Information literacy is being taught
in various universities for the undergraduates to devel-
op several skills and competencies that will be useful
for them throughout their study in the university, and
even beyond. However, while many studies are available
on information literacy competencies of undergraduate
students from the advanced countries, limited studies
on the same subject is available in Nigeria. There seems
to be limited or no studies that focused on information
literacy competencies of the undergraduates especial-
ly those in the management sciences. Available studies
focused on other information literacy contents and not
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competencies. It is in light of this that this study exam-
ines the information literacy competence of management
science students at the University of Ilorin, Kwara State,
Nigeria.

2. OBJECTIVES OF THE STUDY

The broad objective of this study was to examine infor-
mation literacy competency among management science
students at the University of Ilorin, Kwara State, Nigeria.
The specific objectives of the study were to:

1.identify the perception of management science stu-
dents on information literacy,

2.determine the competency levels of information lit-
eracy among management science students,

3.identify the areas of strength and weakness in infor-
mation literacy competencies among the manage-
ment science students,

4.examine the extent to which the management sci-
ence students use their information literacy skills/
competencies in retrieving relevant information;

5.determine the information literacy programs/cours-
es the management science students have offered;
and

6.identify the challenges of information literacy com-
petencies being experienced by the management sci-
ence students.

3. LITERATURE REVIEW

Information literacy implies conscious and systematic
attention to developing the capacity to define effectively
an information need, use research tools and processes to
identify and locate such information, assess it, and com-
municate analysis and synthesis of the information in
response to that need. Ojedokun (2007) highlighted the
challenges before African higher institutions in produc-
ing graduates with relevant skills to function effective-
ly. For students to effectively search, retrieve, evaluate,
and use information efficiently to engage in independent
learning, research, and life-long learning, IL competence
becomes inevitable. Regarding approaches employed
some institutions teach Information literacy (IL) as a
stand-alone course while others teach it as an embedded
course.

According to the Council of Australian University Li-
brarians (2004), information literacy is an understand-
ing and set of abilities enabling individuals to recognize
when information is needed and can locate, evaluate and
use effectively the needed information. Librarians, teach-
ers, technologists, and some policymakers have recently
begun to address the need for information literacy train-
ing and teaching on all levels of education. In the Norwe-
gian educational sector, governmental units responsible
for ICT policies as well as the LIS sector have been preoc-
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cupied with topics and problems falling under the term
'information literacy’. Information literacy as a concept
has been formally articulated in the United States since
the early 1990s. It appeared as a result of the tremendous
progress in information technology and its dramatic im-
pact on information accessibility. Of course, Information
literacy is very important for libraries as well as in all ar-
eas of life and academic development. Therefore, exam-
ining it among management science faculty students is
germane.

4. RELATED STUDIES

As mentioned in the background, literature has report-
ed some related studies but not focused on Management
students' IL competencies. Some of the studies are re-
viewed as follows. Nwalo and Oyedum (2011) evaluat-
ed the IL skills of undergraduate students in six federal
universities in Nigeria, particularly on the use of library/
computer literacy. They reported that the IL skills of the
students were generally poor. Igwe and Esimokha (2012)
assessed the information literacy skills of students at
Federal Polytechnic Offa, Kwara State, Nigeria. The study
found that students possessed poor information literacy
skills, especially in evaluating information resources, ci-
tation/referencing, and plagiarism. The absence of an IL
course for students, non- integration of IL in the curric-
ulum, the ill-equipped and poor state of resources in the
library were identified as factors responsible.

Baro, Seimode, and Godfrey (2013) compared IL prac-
tices in university libraries in Nigeria, the UK, and the
US, and found that only those in UK and US provide IL
training in all the areas; however, there are differences
in their IL training delivery methods. Nigerians lacked
facilities/understanding of IL due to nonchalant attitude,
and low acceptance of the online approach to learning.
Ilogho andNkiko (2014) investigated the knowledge of
information literacy and search skills of students in five
selected private universities in Ogun State, Nigeria. They
also examined students’ ability to distinguish diverse in-
formation sources as well as assess the effectiveness of
information literacy programmes. The study concluded
that sound information literacy skills are a desideratum
in knowledge acquisition in the twenty-first century and
recommended that information literacy skills should be
integrated into the secondary and tertiary schools’ cur-
ricula.

A national survey conducted by Lana., and Kaitlyn (2012)
identified the skills health paraprofessional students
wished to develop after receiving feedback on skill gaps
as well as strategies they intended to use to address the
gaps. It was discovered that (64%) of the students in-
tended to develop library skills, while (63%) intended to
developlInternet skills and information evaluation skills.
Hunn and Rossiter (2006) reported the findings of a proj-
ect that developed an online information literacy tutori-

al at the DCMT Library, Cranfield University. This case
study highlighted some of the issues in designing and
developing a tutorial for a specific target audience and to
describe the actual tutorial package. Discussion on the
tutorial design includes commentary on the navigation,
themes associated with specific tutorials, and the tools
used to engage the user, including a generic search en-
gine.

Igwe and Ndubuisi-Okoh (2014) assessed the level of IL
awareness, perception, and skills of students atthe Na-
tional Open University of Nigeria. The findings revealed
a low level of awareness and poor IL perception arising
from the rejection of seven out of ten statements. How-
ever, thethree accepted statements see IL issues as an an-
tidote to students’ poor IL skills. The IL assessment test
shows that more students, when summed together, lack
IL skills and recommended integration of IL instruction
into the university’s curriculum. An exploratory study
was conducted by Fong (2014) to determine what librari-
ans in the US are doing to teach research skills to chem-
istry graduate students. The Chemistry librarians at ARL
(Association of Research Libraries) institutions were
surveyed about the content they teach; when, where, and
how they present it; and what assessment they perform.
The results reveal that the most popular resources and
information literacy skills taught cover gaps and prefer-
ences for teaching and assessment techniques. Ojedokun
(2014) conducted a study in some selected universities
in Nigeria to determine librarians' information literacy
skills. The findings demonstrated that librarians were de-
ficient in the essential skills required for a successful in-
formation research process. To remedy the deficiencies,
the study recommended regular training and retraining
through professional development workshops, librarians'
access to, and regular use of the Internet, and the review
of the curriculum of library schools.

The review of literature has shown that Information liter-
acy is no longer just alibrary issue but rather an education
and societal issue which has also become a global issue.
It could be deduced from the literature that countries
around the world are recognizing that only an educated,
skilled, and information-literate person can contribute
effectively to economic productivity and societal well-be-
ing. The literature shows undergraduates are unable to
access quality information as well as evaluating the
source of information due to their low information liter-
acy skills. It is also evident that students who offer infor-
mation literacy courses are more successful in utilizing
information and this is acquired through the informa-
tion literacy programmes that the institution curriculum
provides. Literature also shows that for undergraduate
students to become skilled and information-literate, li-
brarians and faculty at higher education institutions will
need to work together as partners to provide the educa-
tion needed in the age of information.
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5. METHODOLOGY

Design: This study was conducted at the University of
Ilorin in Ilorin, Kwara State, Nigeria. This study adopted
a quantitative survey design. Survey design collects stan-
dardized data from large numbers of people. The survey
design was considered appropriate in this study as it al-
lows the use of various data collection techniques such as
questionnaires, interviews, and observations and to able
to generalize the findings of the study to the entire popu-
lation of management students in the university.

Population and Sample: The target populations of the
study were all the full-time undergraduate students in
the faculty of management science, the University of
Ilorin in the 2017/2018 academic session. As at the time
of data collection for the study. the faculty had a total
number of three thousand six hundred and thirty -five
(3635) students from six different departments: Business
Administration, Public Administration, Marketing, Ac-
counting, Finance, Industrial Relations, and Personnel
Management. The breakdown of the population is con-
tained in Table 1.

Table 1. Population of The Study

S/N Name of Department Population
1 | Accounting department 819
2 | Finance department 847
3 | Business Administration department 557
4 | Marketing department 450
5 | Industrial relations and Personal management depart- 553
ment

6 | Public Administration department 550

TOTAL 3,635

Source: Academic planning office University of llorin (2018) and (COMSIT,
2018).

Sample and Sampling Procedure: This study adopted a
simple random sampling technique to select the sample
from the population. This is to give every respondent in
the population an equal opportunity of being selected.
Yamane (1967) provided a simplified formula to calculate
sample sizes. The author claimed that at a 95% confidence
level, Precision level = 0.05 can be assumed. The formu-
la is written as n = N / (1 + Ne2). With this formula,
the sample size for the study is 360. The sample size was
determined following the equation: n =N/ (1 + Ne2),
Where n= the sample size required. N= total known
population of the study, E= level of significance = 0.05

1 = unit (a constant)
n=3635/ 1+ 3635(0.05)2
n= 3635/ 1 + 3635x0.0025
n= 3635/ 1+ 9.09

n= 3635/ 10.09

n= 360 (sample size)

5.1. Data Collection Instruments

The instrument used for data collection in the study is
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a questionnaire. As it is known, a questionnaire usual-
ly helps to gather the factual-in-depth information. The
questionnaire adopted is a closed-ended/structured
questionnaire. It was divided into seven sections. Section
A requires the respondents’ demographic information
while Section B-F, was based on the objectives and re-
search questions of the study: Section B focused Students
perception of information literacy, Section C focused on
Level of Information literacy competence; Section D fo-
cused on Strength and weakness in information literacy
competence; Section E: focused on Information literacy
skills/competence in the retrieval of relevant informa-
tion; and Section F focused on Information literacy pro-
grammes offered by students; while section G focused
on challenges of Information Literacy competence. A
four-point rating scale format was used for the items.
The responses follow Strongly Agree(SA), Agree(A), Dis-
agree(D), Strongly Disagree(SD).

5.2. Validity and Reliability of the Instrument

The instrument was validated to ensure face, content,
and construct validity. Content Validity was employed
to find if the entire content is relevant to what has been
measured. To ensure the face and content validity of
the questionnaire, some experts in related research were
asked to examine the contents of the questionnaire for
language difficulty as well as to determine whether the
items contained in the questionnaire are capable of elic-
iting desired responses. Corrections were made on the
questionnaire based on the suggestions by the experts.
To achieve the reliability of the instrument used for data
collection in the study, a split-half reliability method was
used. The instrument was administered to twenty (20)
students from different faculties in the university. Re-
sponses collected were split into two equal halve and the
results were subjected to Cronbach alpha. The overall re-
liability of the questionnaire returned a reliability coeffi-
cient of r= 0.82. This is considered high enough for data
collection as suggested by Guo et al. (2019) and Zhao et
al. (2016).

Procedure for Data Collection: At the commencement
of the questionnaire administration, respondents were
assured of confidentially of the information they provide
and were guided on how to complete the filling of the
questionnaire. Respondents were allowed to ask ques-
tions on any of the items and clear explanationswere pro-
vided accordingly. The questionnaire was self-adminis-
tered to respondents by the researchers. The completed
copies of questionnaires were collected for analysis.

Data Analysis Techniques: Collected data on the study
were analysed using simple percentages and frequency
count. These methods were adopted because of the na-
ture of the data collected. The collected data were cod-
ed withthe Statistical Package for Social Science (IBM-
SPSS) software version 16.0. The results of the analysis
were presented in form of tables and figures.
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6. RESULTS

A total of 360 copies of the questionnaire were adminis-
tered to undergraduates of the Faculty of Management
Sciences, University of Ilorin; while a total of 337 copies
completed the survey giving a response rate of 93.6%. Ta-
ble 2 provides the details.

Table2. Demography of the Respondents

Frequency | Percent

Gender
Male 99 29.4
Female 238 70.6
Total 337 100
Department
Accounting 47 13.9
Business Administration 72 214
Finance 41 12.2
Industrial Relation and Personnel Management 51 15.1
Marketing 70 20.8
Public Administration 56 16.6
Total 337 100
Level
100 Level 89 26.4
200 Level 117 34.7
300 Level 41 122
400 Level 90 26.7
Total 337 100
Age
15-20 Years 114 33.8
21-25 Years 208 61.7
26-30 Years 15 4.5

Total 337 100

Table 2 shows that 99 (29.4%) of the respondents were
male while 238 (70.6%) were female. Hence, the major-
ity of the respondents were female. Also, Table 2 shows
47respondents (13.9%) were from the Department of Ac-
counting, 72 (21.4%) were from the Department of Busi-
ness Administration, 41 (12.2%) were from the Depart-
ment of Finance, 52 (15.1%) were from the Department
of Industrial Relation and Personnel Management, 70
(20.8%) were from the Department of Marketing while 56
(16.6%) were from the Department of Public Administra-
tion. Hence, the majority of the respondents were from
the Department of Business Administration. Table.2
further reveals that 89 (26.4%) of the respondents were
in 100 level, year 1; 117 (34.7%) were in 200 level, year 2;
41 (12.2%) were in 300 level year 3; while 90 (26.7%) were
in 400 level year 4. This implies that the majority of the
respondents were in 200 level. The table also shows that
114 (33.8%) of the respondents were between 15-20 years
old; 208 (61.7%) were between 21-25 years old; while 15
(4.5%) were between 26-30 years old. Thus, the majority
of the respondents were between 21-25 years of age.

Table 3 reveals that 319 (94.7%) of the respondents agreed
that information literacy is a tool for long-life learning
while 18 (5.4%) disagreed; 333 (98.8%) agreed that In-

formation literacy entails knowing when information
is needed and being able to calculate the nature and
extent of needed information while 4 (1.2%) disagreed;
330 (97.9%) agreed that information literacy gives an
insight on how to effectively and efficiently access and
select needed information while 7 (2.1%) disagreed; 310
(92.0%) agreed that information literacy involves evaluat-
ing selected information and its source critically while 27
(8.0%) disagreed; 325 (96.5%) agreed that information lit-
eracy leads to effective use of information to accomplish
a specific purpose while 12 (3.6%) disagreed. This implies
that respondents generally perceived IL as an insight on
how to effectively and efficiently access and select needed
information and as a tool for long-life learning.

Table 3. Student’s Perception of Information Literacy

. Strongly
{ Disag- .
Items strongly Agreed 538 Disag-
Agreed reed
reed

F ' % F % F % F | %
Information literacy is a tool

. . 167 | 49.6 152 1451 7 21|11 33
for long life learning

Information literacy entails
knowing when information is
needed and being able to cal- | 131 389 202|599 3 |09 1 03
culate the nature and extent of
needed information

Information literacy gives an
insight on how to effectively
and efficiently access and sele-
ct the needed information

121)359(209|620| 7 | 21| - -

Information literacy involves
evaluating selected informati- = 96 285 21463527 80 - | -
on and its source critically
Information literacy leads to
effective use of information to | 166 | 49.3 | 159 | 47.2| 9 | 27 | 3 | 09
accomplish a specific purpose

Table 4. Level of Information Literacy Competence

High Moderate Low
Extent Extent Extent

F % F % F % F %

Items No Extent

| can access information

from different sources 181537 | 148 | 439 | 8 | 24 ] .

I understand when

information is needed | 104 309 215 638 16 47 @2 0.6
and how to access it

| use the internet to ac-

cess information needed | 207 | 614 98 291 23 | 68 9 2.7

in my field of study

| can evaluate accessed

information for intelli- | 123 1 365 | 184 | 546 | 28 83 2 0.6

gent decision making

| can use Boolean ope-

ration when searching

for information (AND,
OR, NOT)

I need someone guide to
seek to check informati- | 47 | 139 94 | 279 85 [252 11 329
on online and offline

41 1122 54 160 | 111|329 | 131 | 389

Table 4 shows that 181 (53.7%) of the respondents can ac-
cess information from different sources to high extent,
148 (43.9%) to moderate extent while 8 (2.4%) to low ex-
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tent; 104 (30.9%) of the respondents understand when in-
formation is needed and how to access it to high extent,
215 (63.8%) to moderate extent, 16 (4.7%) to low extent
while 2 (0.6%) to no extent; 207 (61.4%) of the respondents
can use the internet to access information needed in
their field of study to high extent, 98 (29.1%) to moderate
extent, 23 (6.8%) to low extent while 9 (2.7%) to no extent;
123 (36.5%) of the respondents can evaluate accessed in-
formation for intelligent decision making to high extent,
184 (54.6%) to moderate extent, 28 (8.3%) to low extent
while 2 (0.6%) to no extent; 41 (12.2%) of the respondents
can use Boolean operation when searching for informa-
tion (AND, OR, NOT) to high extent, 54 (16.0%) to mod-
erate extent, 111 (32.9%) to low extent while 131 (38.9%)
to no extent; 47 (13.9%) of the respondents need someone
guide to seek to check information online and offline to
high extent, 94 (27.9%) to moderate extent, 85 (25.2%) to
low extent while 11 (32.9%) to no extent. The result im-
plies that respondents have high IL skills in the use of the
internet to access information needed in their field and
can assess such information from various sources.

Table 5 reveals that 315 (93.5%) of the respondents agreed
that they can define and calculate the nature and extent
of information needed while 22 (6.5%) disagreed; 316
(93.8%) of the respondents agreed that they can identify,
locate and access sources of information while 21 (6.2%)
disagreed; 299 (88.7%) of the respondents agreed that
they can evaluate information critically and incorporate
selected information into knowledge while 38 (11.3%)
disagreed. The three areas of IL strength identified are

Table 5. Areas of Strength in Information Literacy

Strongly
Agreed

F % F % F % F @ %

Strongly

Items .
Disagreed

Agreed | Disagreed

| can define and calculate
the nature and extent of
information needed

118 | 350 197 |585| 18 53 4 12

| can identify, locate and ac-

. . 122 1 362 194 576 17 50 4 12
cess sources of information

| can evaluate information

critically and incorporate

selected information into
knowledge

111 329 | 188|558 | 36 | 10.7 2 | 06

Table 6. Areas of Weakness in Information Literacy

Strongly Strongly
Agreed Disagreed

F % F % F % F | %

Items Agreed | Disagreed

| can’t determine when

. . 47 1139 69 205|171 50.7 50 14.8
information is needed

lam unable tolocateand 1, 1 o000 g 540 57 169
access sources of information

| am unaware of specific
search strategies e.g. (Boo-
lean Operators, Proximity,
Truncation)

56 | 16.6 159 472 103 306 19 | 5.6

I am unable to evaluate

. . .. 23 | 68 100 29.7 178  52.8 36 |10.7
information critically

| can'’t use other people’s

; 35 104 122|362 | 145 | 43.0 | 35 104
ethically
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the ability to defined and circulate information, identify,
and access sources of information.

Table 6 reveals that 116 (34.4%) of the respondents agreed
that they can’t determine when information is needed
while 121 (65.5%) disagreed; 98 (29.1%) of the respon-
dents agreed that they are am unable to locate and access
sources of information while 139 (70.9%) disagreed; 215
(63.8%) of the respondents agreed that they are unaware
of specific search strategies e.g. (Boolean Operators,
Proximity, Truncation) while 122 (36.2%) disagreed; 123
(36.5%) of the respondents agreed that they are unable
to evaluate information critically while 214 (63.5%) dis-
agreed; 157 (46.6%) of the respondents agreed that they
can’t use other people’s ethically while 180 (53.4%) dis-
agreed. The weaknesses identified are inability to deter-
mine when information is needed, locatesources, none
awareness of specific search engines.

Table 7. Use of Information Literacy Skills in the Retrieval of Relevant

Information
Strongly . Strongly
Items A Agreed | Disagreed e

F % F % F % F | %
| can easily use informa-
tion literacy skillstoget | 188 558 | 138 1 409 9 | 27 | 2 | 06
information online

| can easily search throu-
gh the library catalogue | 140 | 415|180 534 10 3.0 | 7 | 21
to locate information

| can use specific search
term in searching for 128 1380 187|555 21 62 1 | 03
information

| can use search engines
to search for informati- | 161 | 47.8 | 147 | 436 28 | 83 1 03
on effectively

Table 7 shows that 326 (96.7%) of the respondents agreed
that they can easily use information literacy skills to
get information online while 11 (3.3%) disagreed; 320
(94.9%) of the respondents agreed that they can easi-
ly search through the library catalogue to locate infor-
mation while 17 (5.1%) disagreed; 315 (93.5%) of the re-
spondents agreed that they can use specific search term
in searching for information while 23 (6.5%) disagreed;
308 (91.4%) of the respondents agreed that they can use
search engines to search for information effectively while
29 (8.6%) disagreed. Respondents can use IL skills to re-
trieve information, search the library and can use specif-
ic search terms

Table 8 reveals that 320 (95.0%) of the respondents agreed
that they can easily use information literacy courses e.g.
(introduction to computer application) while 17 (5.1%)
disagreed; 319 (94.6%) of the respondents agreed that
they took part in the course on the use of library e.g.
(GNS 102, Effective communication in higher education:
the use of library) while 18 (5.3%) disagreed; 216 (64.1%)
of the respondents agreed that they took part in informa-
tion technology courses e.g. (GNS 311, Digital skill acqui-
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Table 8. Information Literacy Programme/Courses Offered by Students

Items Strongly Agreed Agreed Disagreed Strongly Disagreed

F % F % F % F %
InformaFlon literacy courses e.g. (introduction to computer 163 484 157 466 13 39 4 12
application)
| took part in th-e course on use ofIl!Jrary eg. (GNS-102, Effecti- 175 519 144 27 18 53 3 3
ve communication in higher education: the use of library)
| Fook Part in |.nf9rmat|on techpologx courses e.g. (GNS 311, Di- 118 350 03 291 87 258 34 101
gital skill acquisition, Introduction to information technology)
Information literacy course on effective use of search engine

1 40.1 1 46. 4 10.1 12 X
e.g. (Google, AskMe, Yahoo etc.) 35 0 %6 63 3 0 36
Onlline Infor.matlon L|tera§y Program/Course e.g. (Online Infor- 108 320 173 513 35 104 21 62
mation Retrieval, Web design and Management)
Table 8. Challenges of Information Literacy Competency
Items Strongly Agreed Agreed Disagreed Strongly Disagreed

F % F % F % F %
Inade‘quate time to put information literacy competence into 0% 312 199 59,1 3 05 1 03
practice
Epileptic power supply hinder my display of information litera- 137 40.7 171 507 27 30 By 06
cy competence
Fackadalsmal Attltudfe of studepts affect putting Information 4 190 191 567 69 205 13 39
literacy competence into practice
High cost of computer gadget and ICT tools 120 35.6 177 52.5 35 10.4 5 1.5
High cost of data subscription affect my use of information 77 18 174 516 7 214 14 42

literacy competence

sition), Introduction to information technology) while
121 (35.9%) disagreed; 291 (86.4%) of the respondents
agreed that they took part in information literacy course
On effective use of search engines e.g. (Google, AskMe,
Yahoo, etc.) while 46 (13.7%) disagreed; 281 (86.4%) of the
respondents agreed that they took part in online infor-
mation literacy program/Course e.g. (online information
retrieval, web design, and management) while 56 (16.6%)
disagreed. Prominent information literacy courses of-
fered are the use of libraries, introduction to computers,
and IL training on the use of popular search engines such
as Google and Ask Me.

On the challenges of information literacy competence,
Table 4.7 reveals that 304 (90.3%) of the respondents
agreed that there is inadequate time to put information
literacy competence into practice, 33 (9.8%) disagreed;
308 (91.4%) of the respondents agreed that epileptic pow-
er supply hinders students from displaying their infor-
mation literacy competence, while 29 (8.6%) disagreed;
155 (75.7%) of the respondents agreed that lackadaisical
attitude of students affect putting information literacy
competence into practice, while 82 (24.4%) disagreed;
251 (74.4%) of the respondents agreed that high cost of
data subscription affect their usage of information liter-
acy competence while 86 (24.6%) disagreed. The com-
mon factors confronting the teaching of IL at the faculty
of management science are power supply, high cost of
computers and facilities, and limited time available for
hands-on IL skills.

7. DISCUSSION OF THE FINDINGS

The finding on the perception of information literacy

among the respondents reveals that the respondents gen-
erally perceived IL as an insight on how to effectively and
efficiently access and select needed information and as a
tool for long-life learning. This finding corroborates the
description of information literacy by ALA (2007) and
Abilock (2004) who looked at information literacy as a
transformation process in which the learner needs to
find, understand, evaluate and use information in various
forms to create for personal, social, or global purposes.IL
aims to make information users functional individuals
in the world of information instead of been redundant.
Therefore, it is not a surprise that the finding on the per-
ception of respondents in this study on IL relates to ear-
lier postulations by ALA and Abilock.

Findings on the level of information literacy competence
showed that the majority of respondents have high IL in
the use of the internet to access information needed in
their field and can assess such information from various
sources. This finding is similar to the one by Singh and
Joshi (2013) who demonstrated satisfactory along with the
significant difference between the first and second-year
students and reported high competence in using the in-
ternet to access information needed in their field of study
and access information from different sources. The simi-
larity in the two studies might be connected with the fact
that both studies were conducted focusing on undergrad-
uate students couple with the use of a similar instrument
(questionnaire) for the collection of data.

The study reveals three areas of IL strength including
circulate information, identify, locate and access sources
and evaluate information; while the weaknesses identi-
fied are inability to determine when information is need-
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ed, locate and access sources, none awareness of specif-
ic search engines, and inability to conduct information
evaluation. Nwalo and Oyedun (2011) had earlier report-
ed undergraduate students in their study have poor infor-
mation literacy skills. Similarly, the finding concurs with
Igwe and Esimokha (2012) who reported poor informa-
tion literacy skills among students of Federal Polytechnic
Offa, Kwara State, Nigeria. The finding here is not un-
expected because there were bound to be weaknesses in
IL skills possessed by the respondents since some factors
were identified as confronting the teaching of IL in the
faculty. Until such factors are properly taken care of, the
IL skills of the respondents might continue to be poor.

CILIP (2005) opined that information literacy is a part
of knowledge or learning and is made up of a series of
skills or competencies that must be acquired. No wonder
the findings in this study revealed information literacy
courses offered by the respondents to include how to use
the libraries, introduction to computers, and IL train-
ing on the use of popular search engines such as Google
and Ask Me. This finding is not a coincidence. Graduates
from universities nowadays are expected to demonstrate
certain IL competencies which in some instance assist
in securing jobs. Lack of it may result in a candidate not
been preferred by the recruiters. IL skills are needed by
every learner irrespective of discipline. No wonder it is
now part of the curriculum in most universities.

The common factors confronting the teaching of IL at
the faculty of management science are power supply,
high cost of computers and facilities, and limited time
available for hands-on IL skills. There are peculiarities in
developing countries regarding the issue of technology.
The teaching of IL and the development of IL skills in
school cannot be done in isolation of technology. Howev-
er, this is bedeviled by issues like cost of the ICT, power
outage, and limited-time allotted by some school for IL
lessons. This agrees with the earlier findings by authors
like Forg (2014) and Ojedokun (2014).

8. CONCLUSIONS

Information literacy competence is a crucial skill in the
pursuit of knowledge. For students, information litera-
cy skill would lead to independent and student-centric
learning, rather than depending on teachers or lecturers
to provide answers to questions or problems that they
encounter. This will in turn create a greater responsibil-
ity toward the individual’s learning which will help the
students become dynamic learners and thinkers, cre-
ative, analytical, and efficient information users. Specifi-
cally, this study has shown the information literacy level
of the students at the Faculty of Management Sciences,
University of Ilorin, Nigeria. It is hereby concluded that
there is a high level of information literacy among man-
agement science students; however, there are associated
challenges that limit the teaching of the course.
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8.1. Recommendations

Based on the findings of this study and the conclusion,
the following recommendations are made:

1. The university management should introduce an in-
formation literacy course as a compulsory course for
all the students.

2.Practicals/Hands-on on IL skills should be intro-
duced and also be made compulsory for the students.

3. The inability to determine when information is need-
ed, none awareness of specific search engines should
be more focused on the IL literacy programme.

4.The authority should see to the challenges confront-
ing the teaching of IL in the faculty including pow-
er supply, high cost of computers, and limited time
available for IL practical and hands-on. In light of
these, the university should consider providing al-
ternative power generating machines to substitute
for electricity. They should also consider distributing
computers to the students either free or by payment
of some token. This will facilitate the teaching of IL.
Lastly, more time should be allotted to the teaching
of IL to accommodate some important hands-on that
can lead to the development of necessary IL skills by
the students.

8.2. Limitation of the Study and Suggestions

The study focused on the information literacy compe-
tence of management science students at the University
of Ilorin, Nigeria. This is considered a limitation. There-
fore, a related study should be conducted that extends
the scope of the study to cover the entire university or
beyond. A self-reported instrument, a questionnaire was
used for the collection of data. Future research should
consider collecting data using other methods including
interviews, observation, and document analysis.
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