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ABSTRACT

Regarding the limited classroom and real-life opportunities for using
and communicating in a second or foreign language, it is the language
teachers' liability to provide learners with opportunities for positive
communicative action. Based on the importance of speaking skill and
its vital role in communication, this study aimed to see how
communicative practices affected learners' ability to communicate. The
participants were selected from random intermediate intact classes.
English Language Test (CELT) was given to the participants prior to
the treatment regarding their proficiency level. A post-test was given to
the participants to contrast their results to the pre-test that was given
before the procedure. Paired samples t-tested were run on the pre-test
and post-test scores of participants, and then an ANOVA was run to
see whether the results of the students in the groups varied
substantially from those of the other groups. The findings of this study
reveal that applied communicative strategies significantly affected the
participants’ speaking ability and improved it to a considerable extent.
The research results imply that EFL teachers can strengthen their
teaching practice in light of the application of communicative
approaches leading to improvement in the speaking skill of the
students.
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Introduction

As a social creature, human lives along with his fellow man which requires a
communication system. To meet this need, human beings use language to associate with
one another. In order to construct ideas in words and to express perceptions, feelings,
and intentions, people need to speak. Therefore, communicating is one form of language.
Beyond the basic need for communication, communication skills are considered to be
one of the most essential skills that undergraduate students need to learn to secure their
opportunities and roles in the world around them at higher levels in today's business and
education world.

On the other hand, it should also be noted that for communication, humans use different
forms of language. Boonkit says (2010) language is a method for transmitting meaning.
Language, he claims, is primarily intended to serve as a means of interaction and
communication. Humans use language to communicate and understand each other.
Regarding the diversity among the people of the world and their languages, to be able to
understand each other and communicate more fluently, they tend to learn each other’s
language or widely spoken common one. Many people take English seriously as a
foreign language to have a decent future in the international community. English has
grown in importance as a foreign language in recent years. Since English is so
significant, it is taught in formal schools from elementary school to universities and even
educational institutes.

Elaborating more on the current status of the English language, it can be claimed that, it
has gained an unprecedented position. It has a prominent global presence in science,
trade, politics, finance, tourism, sport, and various forms of entertainment, making it a
possible global lingua franca. As a result, English, as the world's most widely spoken and
written language, has evolved into a functional tool for oral and written communication.
According to different scholars such as Shahini and Riazi (2011) and Farida and Sofwan
(2012), in English language teaching and learning, applied researchers have been
particularly interested in developing learners' communicative competence in recent
years. On the other hand, given the relevance of English as a global language of
communication, many students choose to use the language to communicate in a variety
of situations. It should not be missed that people judge a person's language competence
primarily based on his or her speaking ability, rather than any other language abilities.
As an outcome, many researchers use learners' speaking involvements as part of their
study to develop a technique for improving learners' speaking abilities.

Luoma (2004) asserts that teaching and testing experts have largely regarded speaking as
a technical term because it is one of the skills that language learners can acquire and
maintain. They should be able to communicate with others in an educational setting,
such as peers and teachers. Brown (1994, as cited in Celce and Murcia, 2001) lists many
characteristics and reasons why speaking is a difficult language ability. He assumes that
fluent speech includes reduced forms such as constructions, vowel reduction, and elision,
which learners who are not used to or practiced with will maintain their formal-
sounding’s full form. Highlighting the importance of speaking, Brown (2007) also
asserts that a “teacher should be able to guide students into learning situation in order to
enable them to master it because speaking is the key of communication” (p. 103). Ur
(1996), who shares a similar viewpoint, argues that since people who know a language
are called speakers of that language, speaking can be implemented as the most valuable
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skill among the four skills of listening, speaking, reading, and writing. In other words, as
Scrivener (2005) believes using a language and being able to communicate is more
important than just knowing about it. Hence, scholars must devise and teachers use more
effective teaching and learning strategies.

Introducing the problem

Speaking is one of the most important skills that any learner of a second or foreign
language must master (Richards, 1990). Many students determine the efficacy of an
English course and their language learning results based on how much they believe their
spoken language proficiency has improved (Richards, 1990). Encouraging the major role
of the speaking skill in mastering a language, Luoma (2004) claims that it is perhaps the
most challenging and difficult language skill to teach, learn and test. Alderson and
Bachman (2001) also assert that speaking in a foreign language is a difficult task that
takes a long time to master and necessitates the use of a variety of abilities and reactions
on behalf of both teachers and students.

Addressing the problem faced by learners, it should be mentioned that despite their
adequate knowledge of vocabulary and grammar of the target language, as Brown (2007)
asserts, most of the learners may feel isolated and hopeless to do the spoken task given.
Furthermore, the majority of students are reserved and reluctant to talk. Another issue
raised by Faulin and Soefendi (2013) is that learners are unable to share their thoughts
when they have difficulty communicating, even when they have something to say.
Another issue that makes it impossible for them to communicate their thoughts is lack of
confidence. Some of them may attempt to communicate but become frustrated when they
discover how difficult it is to express their ideas in English (Juhana, 2012). Since speech
instruction in most of the educational settings is restricted to written practices, EFL
students often lack the ability to articulate themselves in English.

Furthermore, according to Shumin (1997) to speak a language knowing more than the
grammar and vocabulary of that language is needed. Learners should develop the skill by
interacting with one another. Speaking is seldom done alone, so it automatically becomes
a collaborative skill. In this vein, Widdowson (1978) believes that “what is said is
dependent on understanding of what else has been said in the interaction” (p. 58). In
other words, it can be claimed if a learner is not able to understand what is said, he/she
will be unable to respond. As a result, there is a need for communication; however, since
EFL students' real-life language usage is restricted, it is difficult for them to speak
acceptable English in the classroom. In Turkey where English language is thought as a
foreign language, the opportunities for the students to practice English out of the
classroom is limited.

It should be remembered that the ability to communicate in a language is necessary. As
either a result of the limited classroom and real-life opportunities for using and
communicating in a foreign language, language teachers must provide learners with
opportunities for meaningful communicative behavior about relevant topics by using
interaction as the key to teach language for communication, since “"communication
derives essentially from interaction." As Tice (2007) asserts, the aim of language
teaching in every part of the world is to cultivate a healthy attitude toward
communicating in a second language by having simple realistic communication skill in
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speaking. As a whole, students rely on their teachers to implement the necessary and
appropriate methods to achieve this goal.

The current research sought to determine the impact of employing successful
communicative practices and techniques (namely discussion/conversation, stimulation,
and interview communicative strategies) which aim at solving the difficulty despite
learning strategies that the learners attempt to establish competence in the target
language.

Purpose

Based on the importance of speaking skill and its critical role in communication, as well
as the importance of interaction in the process of speaking progress, the researcher has
organized the current study to discover ways to improve teaching skills and methods in
speaking classes by implementing communicative strategies, and thereby indirectly to
improve students' speaking skills and language acquisition. Based on the literature
analysis, observation over the teaching process and the experiment, it is aimed to
accomplish this goal, and to draw attention to the efficacy and differential impacts of
discussion/conversation, stimulation, and interview communicative strategies in
speaking teaching and acquisition.

In this study, the following research question was answered and examined:

1. Is there any evidence that using a discussion/conversation communicative
approach improves the speaking performance of female EFL students?

2. Does the use of a stimulation communicative technique have a substantial impact
on the speaking capacity of female EFL students?

3. Does using the interview communicative technique have a major effect on the
speaking skill of female EFL students?

Based on the above question, the following null-hypothesis was formulated:

HO1: Using discussion/conversation communicative strategy has no significant effect
on female EFL learners’ speaking ability.

H02: Using stimulation communicative strategy has no significant effect on female
EFL learners’ speaking ability.

HO3: Using interview communicative strategy has no significant effect on female EFL
learners’ speaking ability.

Method

A quantitative method was employed in the present study. To achieve the set goals for
the study, it went through 3 different phases in each experiment group. The first one was
to sample the population and homogenize them and omit the outliers. The second phase
included a pre-test to check participants speaking ability prior to the treatments and also
to check whether there existed a difference between groups regarding their speaking
proficiency. The third phase that was treatment, was used to present the prepared
strategies and activities to the participants in Discussion / Conversation, Stimulation and
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Interview groups and the last post-test phase was to check the effect of treatments
(Discussion / Conversation, Stimulation & Interview strategies) on participants’ speaking
proficiency. Consequently, the present study involved a pre-test and post-test as well as a
comparison procedure. The design was a quasi-experimental one since the researcher
was imposed to select the sample of the study from existing intact prep classes at foreign
language school in a state university in Turkey.

As the data were collected in 2019, the author confirms that the study does not need
ethics committee approval according to the research integrity rules in their country.

Research variable and participants

This study investigated and compared the effect of different communicative techniques,
including Discussion / Conversation, Stimulation and Interview on the speaking skill of
Turkish Female EFL Learners. Communicative methods were therefore treated as the
independent variables and speaking ability as the dependent variable. Since the present
study was conducted on intermediate female EFL learners, it is worth mentioning that
proficiency level and gender are regarded as the control variables.

The participants were chosen randomly from intermediate intact prep classes that the
researcher was provided to perform the analysis on. Twenty people were assigned to the
Discussion group, 18 to the Stimulation group, and 18 to the Interview group out of the
total number of people who took part in the survey.

Their ages range from about eighteen to twenty-two years. Intermediate students are
preferred because their syllabi have appropriate speaking ability instruction, and they are
more willing to learn and become fluent. Therefore, they are conscious of the
complexities of oral speech.

Participants were chosen from 3 separate classes including a total of 70 students.
Although the students were admitted to this university through exemption test including
paper-based sub-tests and interviews prior to their promotion from pre-intermediate to
intermediate level suggesting their close homogeneity in overall language skills, they
were asked to take a standardized Comprehensive English Language Test (CELT) to
ensure their homogeneity of English language proficiency level. Based on the collected
data 14 students whose scores were one standard deviation below and one standard
deviation above the mean score were labeled outliers and excluded while the rest of the
participants (N=56) whose performance was within the range participated in this study.

Insruments and materials

In this research, the following instruments were used to analyze the impact of
communicative techniques on the speaking proficiency of Turkish female EFL learners.
1)Homogeneity Test

Participants were given a standardized Comprehensive English Language Test (CELT)
to make sure that they were similar regarding their proficiency level.

Comprehensive English Language Test (CELT) is a standardized document designed to
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measure the pre-intermediate to intermediate level English language abilities of EFL
learners in this study. CELT is composed of three sections: Listening, structure and
vocabulary.

2)Test of Spoken English (TSE) as Pre and Post Tests

TSE is an oral language exam for non-native English speakers and is a part of the Test of
English as a Foreign Language (TOEFL) test system established by the Educational
Testing Service (ETS). The purpose of this test is to measure the ability of non-native
English speakers to communicate in English orally.

In the present study, TSE was used once as a pre-test to check participants' speaking
ability prior to the treatment (applying communicative strategies) and later, as a post-test,
at the end of the study, to see how use of communicative techniques (Discussion /
Conversation, Stimulation, and Interview) affected the speaking growth of Turkish EFL
students.

Procedure

In order to conduct the present quasi-experimental study, three intact classes including
70 students were selected randomly from among pertinent prep classes held in 2019 in a
state university in Turkey. Subsequently, the procedure of the study was introduced and
explained by the researcher to the teachers of the classes and all the participants. After
the study introduction, CELT was given to all the participants prior to the treatment to
make sure that participants were similar regarding their proficiency level. In this study,
the paper-based form of CELT was given to all of the participants as a test of
homogeneity.

After taking the CELT exam, 14 outliers were omitted and the rest of the students
(N=56) were assigned into Discussion (N= 20), stimulation (N=18), and Interview
(N=18). All three groups were composed of just female intermediate students;
accordingly, the proficiency level and gender were considered as control variables. A
post-test was presented to the participants to equate their results to the pre-test that was
given before the treatment.

The research involved 14 treatment sessions; the students received material just before
the discussion for each class, for discussion group, and the instructors instructed them
with certain vocabulary prompts and appropriate terms. The aim of this directed
discussion was to provide them with encouragement and to assist them in improving
their communication. For instance, one session before the treatment, the teachers told the
students that they are going to discuss cooking preferences together and provided them
with cooking-related vocabularies and expressions such as chopping, grating, boiling,
roasting, grilling, etc. In the next session students are required to express their ideas and
cooking preferences supporting them with proper reasons and also agreeing or
disagreeing with a particular type of cooking or criticizing it. The students in this group
were allowed to utter a conversation, by staring at the person they were answering and
meaningfully expressing their words. To put it another way, they had to speak, not read
the dialogue. As their duty to monitor language use, the teachers of the classes ensured
that all students participated in the discussion.

The students were explained the different rules in attending an interview in the interview
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group, and tips were given to successfully face interviews. Then, the entire class was told
to consider one student at the top of the classroom asking her some questions. This
interviewee had to respond to prove that either she had received or missed what they
said. All students are required to take up a topic to be interviewed when their peers
asking questions. For example, the interviewee is being interviewed about her music
tastes while the other students start asking questions which are composed of two parts.
The first part includes general and some demographic related questions while the next
part include the topic related questions such as the interviewee’s favorite type of music,
favorite singer, the role of music in her life, etc. The interviewee is supposed to answer
all the questions in full detail.

In the third group that was stimulation, the participants were stimulated to communicate
and use the target language to learn it. In this class, the learners were not allowed to use
the kind of language used by learners in a classroom; they could be shopkeepers or
sellers, bankers or clients, doctors or patients; they could be scared, entertained, or
irritated; they could even be in a Royal Palace or in a kingdom, and depending on the
situation they could be advising, joking, or condoling. They were to use descriptive
vocabulary that could differ according to the circumstances, the character's occupation,
position, temperament or mood. All of these activities were carried out to fulfill the
communicative purpose or functions expected.

The post-test was presented to all three groups at the end of the term to assess any

potential impact of the procedure on the participants' ability to communicate and to
compare the results of all groups in terms of speaking ability. The main goal was to see
how using various communicative tactics resulted in a substantially positive change in
their post-test results as opposed to their pre-test performance and the post-test
performance of the other classes.

Findings
Examining the normality of the test results

The researcher used the Statistical Package for Social Sciences version 21 (SPSS) to
analyze the related data. First, the statistical analysis of the normality of the distribution
was performed on table 3.1:

Table 3.1 One-Sample Kolmogorov-Smirnov and Shapiro-Wilk Tests for Checking the
Normality of Pre and Post-Tests

Tests of Normality

Kolmogorov-Smirnov? Shapiro-Wilk
Statistic df Sig. Statistic df Sig.
pre-test .290 56 .089 .837 56 .080

post-test .195 56 119 9011 56 .088
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A brief look at the above outcome reveals that the pre- and post-tests were usually
distributed for the purposes of this study. After checking the normality of the samples it
was revealed that test score samples were naturally distributed (i.e., pre-test=.08>.05 and
post-test=.88>.05).

Normality tests are used to assess whether or not a data set is well-modeled by a regular
distribution. Furthermore, they can be used to determine the likelihood that a random
variable underlying the data set will be distributed correctly.

Cheching the participants’ speaking proficiency using their scores on pre-
test

The researcher used the ANOVA test to determine the homogeneity of the participants'
speaking ability as well as their pre-test results. The results are shown in Tables 3.2 and
3.3. Table 3.2 shows the performance and proficiency of the participants in different
groups.

Table 3.2 Descriptive Statistics of Pre-Test Scores of All Groups

pre-test
95% Confidence Interval for Mean
Lower

N Mean Std. Deviation Std. Error Bound Upper Bound
stimulation 18 29.34 7.254 1.710 25.84 33.05
discussion 20 32.40 11.180 2.500 27.27 37.73
interview 18 30.46 7.254 1.710 26.95 34.16
Total 56 30.79 8.796 1.175 28.54 33.25

As is shown on table above, the mean scores obtained for stimulation, discussion and
interview groups are 29.34, 32.40 and 30.46 respectively which show that discussion
group participants have performed better than the other groups and hence, possess a
higher proficiency in speaking. This difference observed in the performances can affect
the process of data analysis. As a matter of fact, the researcher used ANOVA test to
check whether the observed difference in the performance is statistically significant or
not. The results of the analysis are shown in Table 3.3.
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Table 3.3 ANOVA Test Results Checking the Significance of the Observed Difference

pre-test
Sum of
Squares df Mean Square F Sig.
Between Groups 91.468 2 45.734 .582 572
Within Groups 4163.889 53 78.564
Total 4255.357 55

The findings shown in Table 3.3 indicated that considering the disparity in their mean
scores, there were no significant differences among the three groups because the
significance level equaled .57, which was higher than the acceptable range, i.e. p=.05. To
get assured more, the researcher used a post hoc test to compare pairs of variations.
Table 3.4 displays the findings.

Table 3.4 Post Hoc Test Comparing the Significance of the Observed Difference in Pairs

Multiple Comparisons

Post Hoc Test

95% Confidence Interval

Mean

0] ) Difference Std. Lower Upper
grouping grouping (1-J) Error Sig. Bound Bound
stimulatio discussion -3.056 2.880 542 -10.00 3.89
n

interview -1.111 2.955 925 -8.24 6.01
discussio stimulation 3.056 2.880 532 -3.89 10.00
n

interview 1.944 2.880 779 -5.00 8.89
interview stimulation 1.111 2.955 915 -6.01 8.24

discussion -1.944 2.880 779 -8.89 5.00

there were no significant differences between the stimulation and discussion groups,
(p=.53) and stimulation and interview (p=.91) grooups. The comparison of the interview
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and discussion groups scores also showed no significance despite the trivial difference in
the mean scores because the obtained p-values were less than the set alpha of .05. hence,
it was concluded that none of the groups were significantly different in their speaking
proficiency and performance before conducting the treatments to the participants. After
the treatment sessions, the participants’ speaking proficiency once more was evaluated to
check the effect of the used strategies on their speaking performances.

Answering the first research question

The study's first research question was to determine whether or not using a
discussion/conversation communicative approach has a significant impact on female
EFL learners' speaking abilities. Tables 3.5 and 3.6 show the results of comparing their
performance on the speaking pre and post-tests.

Table 3.5 Descriptive Statistics of Pre and Post-Test Scores of Discussion Group

Std. Error
Mean N Std. Deviation Mean
Pair prediscussion 32.50 20 12.180 2.500
1
postdiscussion 41.00 20 9.522 1.906

According to the Table 3.5 the mean pre-test score for the discussion group is 32.5, with
a standard deviation of 12.18, while the mean post-test score for this group is 41, with a
standard deviation of 9.52. As the descriptive data of this table indicates, there has been
an increase in the speaking mean scores of this group from pre-test to post-test.
However, in order to determine if this increase is important, the researcher used a paired
samples t-test on the results.
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Table 3.6 Checking the Significance of Observed Difference in mean Scores of

Discussion Group

Paired Differences

95% Confidence Sig-
Interval of the (2_
Difference
M Std. Std. tal |
ea Devia Error Lowe
n tion Mean r Upper t df Ed)
P prediscussion
a
i postdiscussio 8. 12.25 ) 3. .00
; N 50 2.731 14.23 2763 20 19 6
0 1
1

Based on the results of the t-test in Table 3.6 [t (19) =3.2, and p=0.00], as well as the
mean scores for the pre-test and post-test of the group, it is clear that using
discussion/conversation communicative strategy has positive effects on Turkish female
EFL learners' speaking proficiency; therefore, the first null hypothesis stating that
discussion/conversation communicative strategy has no effect on Turkish female EFL
learners' speaking proficiency is rejected.
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Answering the second research question

The study's second research question was to determine whether or not using a stimulus
communicative approach has a substantial impact on EFL learners' speaking capacity.
The results of their speaking pre- and post-tests were compared to reach at the response.

Table 3.7 Descriptive Statistics of Pre and Post-Test Scores of Stimulation Group

Std. Error
Mean N Std. Deviation Mean
Pair preexstimulation 29.45 18 7.255 1.711
1
poststimulation 48.34 18 10.433 2.460

As Table 3.7 shows, the mean score for pre-test of stimulation group is 29.45, and
standard deviation is 7.26, while the mean score for post-test of this group is 48.34 and
standard deviation is 10.44. As the descriptive data of this table indicates, there has been
a considerable increase in the speaking mean scores of this group from pre-test to post-
test. However, in order to determine if this substantial improvement is statistically
significant, the researcher performed a second paired samples t-test on the results.
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Table 3.8 Checking the Significance of Observed Difference in mean Scores of
Stimulation Group

Paired Differences

95%

Confidence
Interval of the '
M Std. Difference Sig-
e Std. Error (2-
a Devi Mea Low Upp taile
n ation n er er t df d)
P preexstimul
ai ation - 1 .
r poststimulati 8. 10.2 2.41 )
23.9 13.8 8
1 on 8 36 .000
84 14 4
8
7
9

According to the significance results shown in Table 3.8 and also based on the mean
differences from pre to post-tests, it was revealed that that using stimulation
communicative strategy had positive effects on Turkish EFL learners' speaking
proficiency since the significance level equaled p= .00; therefore, the second null
hypothesis stating that stimulation communicative strategy has no significant effects on
improving speaking was rejected and the research hypothesis was accepted. The final
study issue focuses on the efficiency of interview communicative approach on EFL
learners' ability to communicate in English. Tables 3.9 and 3.10 present the findings.
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Answering the third research question

Similar to the approaches taken for answering the first and second research questions, the
searcher used another paired sample t-test to check the progress of the participants in
improving from pre to post-test. First and foremost, objective statistics were used to
assess and evaluate the group's mean ratings. The results are shown in Table 3.9.

Table 3.9 Descriptive Statistics of Pre and Post-Test Scores of Interview Group

Mean N Std. Deviation Std. Error Mean
Pair preinterview 30.57 18 7.255 1.711
1 postinterview 37.79 18 10.034 2.366

The mean scores of the third group were compared to the mean scores of the other
two groups to see whether they had increased their speech proficiency during the
therapy session or not. Hence, according to table 4.9 the mean score for the pre-test
of the group is 30.57, and standard deviation is 7.259, while the mean score for the
post-test of this group is 37.79, and standard deviation is 10.034. According to table
4.9, the group's mean in pre-test scores is 30.57, with a standard deviation of 7.255,
while the group's mean in post-test score is 37.79, with a standard deviation of
10.034.
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Table 3.10 Checking the Significance of Observed Difference in Mean Scores of

Interview Group

Paired Differences

95% Confidence

Interval of the

M Difference Sig.
e Std. Std. (2-
a Devia Error Lowe Uppe tailed
n tion Mean r r t df )
P preinterview -
a postinterview
] 7. - 2.
i 10.74 1
2 2.543 12.67 9 .011
r 1.892 7
2 6
2 3

According to Table 3.4, and the obtained results of a paired samples t-test [t (17) = 2.96,
p=0.01], a statistically meaningful difference can be seen between the mean scores of
this group in the pre and post-test. It can be inferred that using interview strategy had
positive effects on the speaking skill of Turkish EFL learners; hence, the third null
hypothesis was rejected and the research hypothesis was accepted. The next part of the
chapter deals with comparing the performances of participants in three groups.

Comparing the performance of all groups to spot the most effective one

Based on the findings of paired sample t-tests, it was concluded that all three groups
improved their speaking performance significantly, demonstrating the effectiveness of all
three interventions on speaking proficiency, hence the researcher decided to perform
further investigation and analyses on the data to spot the post effective strategy among
the all three ones. On the other hand, due to the similarity of all group prior to the
treatment in pre-test, the analyses were carried out on the post-test scores to spot the
existence of any difference or outperformance. To start the required analyses, first the
mean scores of all groups were compared using descriptive statistics. The results of mean
comparing are shown in Table 3.11.
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Table 3.11 Descriptive Statistics Comparing the Mean scores in Post-Tests

post-test
95% Confidence
Interval for Mean
Std. Std. Mini Maxi
Me Deviati Erro Lower Upper mu mu
N an on r Bound Bound m m
s 18 49 10.442 245 43.15 53.52 30 60
ation 34 ' 9 . .
discus 42. 1.90
. 20 8.532 37.01 44.99 30 60
sion 00 6
intervi 38. 2.36
18 10.043 32.79 42.77 20 50
ew 89 5
Total 44, 1.39
56 53 10.553 5 39.52 45.12 20 60

According to the comparison done on post-test mean scores of all three groups, the mean
scores and standard deviations of stimulation, discussion and interview groups are M =
49.34, SD = 10.44, M = 42, SD = 853 and M = 38.89, SD = 10.04 respectively. A brief
glance at the mean scores shows that the participants in different groups have performed
differently indicating that different strategies have improved participants’ speaking
proficiency to a different extent. Therefore, the researcher used another ANOVA test to
check whether the difference in performance is statistically significant. Table 3. 12
displays the required outcomes.
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Table 3.12 ANOVA Test Results Checking the Significance of the Observed Difference

in Post-test Performances

post-test
Sum of .
Squares df Mean Square F Slg'
Between Groups 1057.103 2 538.553 5.669 .006
Within Groups 4941.111 53 94.228
Total 5998.214 55

According to the findings, an ANOVA test was used to compare the mean performance
of the groups in the post-test in terms of their differences in speaking proficiency. Table
3.12 shows that there were major variations among the three classes, supporting the
disparity in their mean score, since the significance amount equaled.00, which was
smaller than the appropriate range, i.e. p=.05. this finding showed that some of the
classes performed better than the others. To get assured more, the researcher applied a
post hoc test to compare the differences in pairs. The results are shown in Table 3.13.
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Table 4.13 Post Hoc Test Comparing the Significance of the Observed Difference in

Pairs
Multiple Comparisons
95% Confidence Interval
Mean
0] ) Difference Std. Lower Upper
grouping grouping (1-9) Error Sig. Bound Bound
stimulati discussio
7.343 3.147 .048 -.24 14.91
on n
interview 10.557" 3.218 .004 2.78 18.33
discussi stimulati
on on -7.343 3.147 .058 -14.91 .24
interview 3.232 3.138 .562 -4.33 10.78
interview stimulati
on -10.557" 3.218 .005 -18.33 -2.78
discussio
-3.232 3.137 .564 -10.78 4.35

n

*. The mean difference is significant at the 0.05 level.

According to the analysis obtained from Table 4.13 there were substantial variations
between the stimulation and discussion groups (p=.48) and the stimulation and interview
groups (p=.00). However, the comparison of the interview and discussion groups scores
showed no significance despite the trivial difference in the mean scores because the
obtained p-values were less than the set alpha of .05. Because of the significance of the
difference and checking the mean differences, it was concluded that the stimulation
group outperformed the two other ones, meaning that stimulation strategy was the best
among these three strategies in improving learners’ speaking. On the other hand, the
insignificant difference between the interview and discussion groups, it was concluded
that these two strategies have almost affected the speaking proficiency of Turkish EFL
learners’ speaking to the same extent.
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Discussion and Conclusion

As it was discussed earlier, one of the factors that make the ability to speak a very
important skill is the diversity among the people of the world and their languages,
therefore, the people around the world need to learn each other’s language or widely
spoken common one to be able to understand each other and communicate more fluently.
On the other hand, being able to speak in another language as Ur (1996) asserts should
be in the center of attention in educational environment even should be taken more
important skill than listening, reading, and writing because one can be taken as a person
who knows the language when he/she can speak it. In other words, being able to use a
language is more critical than learning it, and understanding a lot about a language is
useless if you can't understand it (Scrivener, 2005).

Considering the significance of students being able to speak a language rather than only
learning its vocabulary and grammar, speaking is one of the most difficult language
skills to teach, master, and assess (Luoma, 2004). According to Alderson and Bachman
(2001), mastering speaking in a foreign language is a difficult ability that requires a long
time to master and necessitates the use of a variety of abilities and responses on the part
of both instructors and learners. Therefore, it is important to be able to communicate in a
foreign language. Language teachers, on the other hand, have a greater obligation to
provide learners with resources for positive communicative activity on related subjects
through interaction due to the restricted classroom and real-life options for using and
engaging with a second or foreign language. Hence, the present study aimed to find the
effect of using communicative strategies (namely discussion/conversation, stimulation
and interview communicative strategies) to solve the faced difficulty by the students.

The results of this research show that all three communicative techniques used had a
positive impact on the participants' speech capacity and increased it substantially.
According to the findings of the present research, the experimental group members
outperformed the control group after treatment when they used interaction techniques.

Thornbury (2005) agrees with the general findings of the current research, believing that
the instructor should perform certain communicative activities to make the speaking
class productive. He also claims that by using communicative methods to teach speaking,
students would be able to naturally generate English.

The study's findings can be explained by paying close attention to the fact that
communicative methods provided students with chances to practice speaking in a real-
life environment, since these strategies and the approaches they include are structured as
if the learners are communicating in a real-life situation. Richards’ (2006) claim is
consistent with the current assertion of effectiveness learners are involved in practices
and projects where they use language in a true communicative sense and rely on a
virtually real exchange of knowledge where the language used is not fully predictable,
which is consistent with the current assertion of effectiveness. Further investigation of
the data resulted in finding out that stimulation strategy significantly outperformed the
other two strategies i.e. discussion and interview in improving the learners’ speaking
skill. However, the discussion and interview did not show any significant difference in
their effect on improving learners’ speaking proficiency and improved participants’
ability to almost same extent.  The reason related to the outperformance of the
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stimulation group was that the participants were stimulated to communicate and use the
target language to learn it. The students were placed in various social contexts, such as
being and using the language of a variety of occupations or individuals such as
shopkeepers or consumers, bankers or clients, doctors or patients, which caused them to
use languages related to situations such as being scared, entertained, or annoyed, and
they may be advising, joking, or condoling depending on the situation. However, the
other strategies and activities were somehow more limited when compared to this
strategy.

Comparing the results of current study to the ones carried out on speaking ability and
different strategies affecting the speaking proficiency, the results of current study in
particular are in line with the one carried out by Charina (2013) who conducted his
research to find out the effect of information gap activities and games as the
communicative actions. Similar to the results of current study i.e. efficacy of
communicative activities, the results of their research showed that the speaking skills of
the students improved through communicative activities. Gradually, the improvements
were achieved which covered certain aspects, such as responsiveness, fluency, accuracy,
self-confidence and cooperation. The researcher has stated by speaking in English they
became more confident.

In addition, the results of current study regarding the efficacy of interaction and
communicative strategies are confirmed by the results obtained by Marzuki, Prayogo and
Wahyundi (2016) trying to improve the EFL learners’ speaking ability through
interactive storytelling. In a study similar to this one, the researchers found that the
approach used in this study resulted in 100 percent of learners meeting the success
criterion for speaking ability that had been established previously. Simply stated, they
discovered that the treatment improved the learners' fluency, understandability, and
consistency as they spoke.

The study by Benlagha (2015) tried to enhance speaking through interaction. Her study
investigated the possibility of promoting learners’ speaking skill. In fact, the research
attempted to probe the effectiveness of classroom interaction as a pedagogical strategy in
enhancing EFL

In terms of the effectiveness of the strategy in enhancing speaking ability, the results of
this study also agree with those of Nezhadmehr and Shahidy (2014), who investigated
the effects of contact strategy training on the speaking ability of intermediate EFL
students.

As a developing nation, Turkey has seen a large spread of the English language,
especially at the educational level. EFL students, on the other hand, face challenges in
learning English that stymie their progress. These impediments occur due to lack of real-
world language use at the oral performance stage. Improving students' speaking skills,
especially EFL students' speaking proficiency, is a difficult task for teachers, owing to
time constraints in the classroom, a lack of authentic contexts to use and practice with
students, and the pressure to complete those resources, all of which restrict teachers'
creativity. On the other hand, it is commonly known that in an EFL context, the
classroom is the primary and almost the only source of English, and also the only place
where English can be practiced, since when the students get out of the class, they are not
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provided with any opportunities to try out the English they learned in the class. One
effective way in the researcher’s opinion was using communicative strategies rather than
traditional rote learning ones in the classroom environment. Speaking is one of the most
important aspects of communication that needs extra focus and direction. As Rivers
(1981) points out, speaking is as common as reading and writing in terms of
communication. The aim of teaching speaking, which most instructors follow is to see
their students being able to use words as fluently and accurately as possible. Successful
teaching that promotes constructive participation of learners and the improvement of
speaking skills is a challenge for English teachers as a foreign language. That is to say,
being able to successfully communicate orally in the target language is essential
nowadays. It is important to emphasize that learners who are unable to communicate
fluently in a foreign language cannot be considered successful language consumers. As
the acts were carried out, the findings demonstrate that all of the actions improved the
students' speech ability significantly. The results also revealed that the students' speech
ability had increased, as post-test scores were higher than pre-test scores. In other terms,
communicative practices and techniques were generally effective in fostering the
speaking skill of learners as they provided the learners with authentic situations to allow
them to exercise and improve their vocabulary and solve one of the main challenges of
the EFL setting, i.e. speech normally in real time. The results can be accomplished when
learning environments integrating certain strategies and activities facilitated student
participation, boosted self-confidence, prepared students for real-world encounters, and
provided opportunities for them to improve their speech skills.

Implication and Suggestions

The research described here was modest, with a small sample size and a restricted scope
that included just a few hours of strategy instruction. Because strategy usage and task
type are inextricably connected, the target strategies taught to learners must be tested
with different task types. As a consequence, performing another research with a bigger
population and a longer treatment duration may provide more accurate findings.

- On the other hand, the current study was conducted only on the intermediate language
proficiency level; therefore, applying the aimed strategies and activities to other
proficiency levels, and even comparing the outcomes among different proficiency levels,
can yield broader results and broaden our perspectives on how to apply them.

- The participants in this research were Turkish EFL students. Other types of research
may be conducted in ESL environments. If feasible, a comparison research should be
carried out to compare EFL and ESL settings.

Because the present study excluded male learners, further research may be conducted to
determine the impact of the targeted variable on male learners and perhaps create a
comparison between the two groups.

Research Limitations and Future Research

In terms of the research's limitations, it is probable that no study is without its own set of
constraints. As a result, this research has its own unique set of limitations.

- One important drawback of the majority of research, including this one, is the difficulty
in evaluating individuals' learning processes. That is, each individual has his or her own
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peculiarities in the learning process, as well as his or her unique learning style. As a
result, it was difficult to control and even guess which additional methods learners used
to acquire or practice speaking outside of the classroom setting in this research.

- Another significant drawback of this research may be linked to gender. Because the
present study was conducted on just one gender without comparing the two, findings for
male students cannot be addressed. As a consequence, the findings with the opposite
gender are ambiguous.

- Another significant limitation of this research may be its failure to adequately address
all proficiency levels. The researcher only addressed one degree of proficiency,
intermediate. The results in this respect may not be extended to other proficiency levels
such as elementary, pre-intermediate, and advanced.

- A major delimitation of this study was the lack of generalizability to other skills and
components of language such as grammar, vocabulary, listening, reading, or writing
because the study focused on speaking skill; additionally, because the study was
conducted with students in a foreign school of university, the results may not be
generalizable to other contexts or educational environments.
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