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Haiku poems as a creative path

to language development and language learning

e Sabira Stahlberg, independent scholar
e Fazile Nasretdin, translator

e Orsolya Kiss, University of Tartu

INNOVATIVE

Abstract: Haiku is originally a Japanese short form of poetry with three lines and seventeen syllables.
It is a momentary poem containing nature allusions or depictions of the environment, impressions
and emotions and also an element of insight or surprise. This concise form of poetry became famous
internationally more than a century ago and it is still highly popular. Thousands of people write haiku
and participate in haiku meetings and competitions globally. In recent years, Tatar language haiku
poetry has become an integral part of multilingual haiku activities of a group based in Finland. The
poems are discussed during online meetings alongside other languages and mixed-language poetry.
They are then published on a specialised website, Haiku Colorit. Within only a short time, the original
Tatar haiku poems have gained a following of hundreds of readers.

Encouragement of creativity is the foundation for these activities, but parallel with writing also the
translation activities are important. The haiku poems are published with translations in at least two
but often four or five languages on the website. Writing, translating and editing poems are activities
which develop language skills. Haiku poetry is also used worldwide for language learning. The short
poems are easy to understand and readers receive a feeling of success while reading. For language
learners the poems are useful tools for acquisition of vocabulary and for expression and translation
exercises. Writing original poems also activate and support the development of language knowledge
in a new language. Experiences gathered globally and by the Haiku Colorit team through innovative
language teaching, introduction of haiku poems into schoolbooks and work with migrants show that
the short poems are an easy and quick gateway to learning and creating motivation for acquisition of
a new language.
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This article documents several aspects of the use of haiku poetry. The haiku poem and its goals; form
and contents; writing and creating haiku in Tatar; translation; language learning with haiku poetry;
and recent developments and innovative practices using haiku poems as a path to support and inspire
language users and learners are presented. Part | provides an overview of haiku poetry by Sabira
Stahlberg, with examples in Tatar, English, Finnish and Hungarian from the Haiku Colorit online
meetings and poems published online. A first-hand description of original Tatar language haiku poetry
writing, editing and challenges before a haiku poet are presented by Fazile Nasretdin in Part Il.
Orsolya Kiss analyses haiku poetry as a tool for language learning in Part Ill. The aim of this three-
part article is to map out how haiku poetry can be used in widely different contexts to support,
develop and teach a language.

Keywords: haiku, Tatar poetry, creativity, language skills, language development, language learning

Dil gelisimi ve dil 6grenmeye yo6nelik yaratici bir yol olarak Haiku siirleri

Ozet: Haiku, aslinda ii¢ satir ve on yedi heceden olusan bir Japon kisa siir bicimidir. Cok kisa bir siir
olarak; dogaya géndermeler veya dogrudan cevre tasvirleri, izlenimler ve duygularla birlikte ayrica bir
i¢gérii veya siirpriz unsuru igerir. Bu é6zIi siir bicimi, bir asirdan fazla bir stire énce uluslararasi alanda
iin kazandi ve bugiin hala olduk¢a popiiler; binlerce insan haiku yaziyor ve diinya ¢apinda haiku
toplantilarina ve yarismalarina katiliyor. Son yillarda, Tatar dilindeki haiku siirleri, Finlandiya’daki ¢cok
dilli haiku etkinliklerinin entegre bir pargasi haline geldi. Siirler, cevrimici toplantilarda diger dillerde
ve karisik farkli dillerdeki siirlerle birlikte tartisiliyor, ayrica 6zel bir web sitesi olan Haiku Colorit’te
yayinlaniyor. Kisa bir siire icinde, yiizlerce okuyucu orijinal Tatar haiku siirlerinin takipgisi oldu.

Yaraticiligin tesvik edilmesi bu faaliyetlerin temelini olusturuyor, ancak haiku siirleri en az iki olmak
lizere genellikle birkag¢ dile terciime edilerek yayinlandigindan, siirlerin yazilmasinin yani sira ¢eviri
faaliyetleri de 6nem tasiyor. Siirlerin ¢evrilmesi ve diizenlenmesi dil becerilerini gelistiren etkinliklerdir.
Haiku siiri diinya ¢apinda dil 6drenimi icin de kullaniimaktadir. Kisa siirler kolay anlasilir ve okuyucuya
okurken bir basari hissi verir. Dil édrenenler igin siirler, kelime bilgisi edinme ve ifade ve ceviri
alstirmalarinda faydali araglardir. Ozgiin siirler yazmak, yeni bir dilde becerilerin gelisimini harekete
gecirir ve destekler. Kiiresel olarak toplanan deneyimler ve ayrica Haiku Colorit ekibinin yenilikgi dil
ogretimi ile birlikte haiku siirlerinin okul kitaplarina eklenmesi ve gé¢menlerle yapilan ¢alismalar, kisa
siirlerin yeni bir dil edinimi igin motivasyon olusturdugunu ve 6grenmeye gegiste kolay ve hizli bir araci
oldugunu géstermektedir.
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Bu makale, haiku kullaniminin cesitli yonlerini aciklamaktadir. Haiku ve bigimi, icerigi ve amaclari,
haiku yazma ve olusturma, cevirisi, haiku siiriyle dil 6grenme ve dil kullanicilarini ve 6grencilerini
desteklemek ve ilham vermek icin bir yontem olarak haiku siirindeki son gelismeler anlatiimaktadir.
Dil destegi, gelistirme ve 6grenme igin haiku siirlerini kullanarak yenilik¢i uygulamalar sunulmaktadir.
1. Béliimde, Haiku Colorit ¢evrimici toplantilarindan ve web sitesinde yayinlanan Tatarca, Fince ve
Ingilizce 6rneklerle Sabira Stahlberg’in haiku siirine genel bir bakis verilmektedir. 2. Béliimde Fazile
Nasretdin, orijinal Tatar dilinde haiku yazimi, diizenlemesi ve zorluklarinin ilk elden bir agiklamasini
sunmaktadir. Orsolya Kiss, 3. Béliimde dil 6greniminde bir arag¢ olarak haiku siirini analiz etmektedir.
Ug béliimden olusan bu arastirmanin amaci, Haiku siirinin dili desteklemek, gelistirmek ve 6§retmek
icin ¢ok farkli baglamlarda nasil kullanilabileceginin haritasini ¢itkarmak®tir.

Anahtar kelimeler: haiku, Tatar siiri, yaraticilik, dil gelisimi, dil 6grenimi

Haiku sigirlare telne listerii ham tel 6yranii 6¢en icadi ber yul

Referat: Haiku — Yaponiyada ¢iga baslagan kiskaga yazilgan sigriyét isuli. Haiku 6¢ yuldan hém uncide
icektdn tora. Ul tabigdttd yéki dyldnd-tirddd tugan hislérne tasvirlap baslana hdm hig té kételmdgdn
uy-fiker beldn timamlana. Kiskaga haiku i1suli belén yazilgan 6¢yulliklar ber asirdan artik inde halikara
tanilip, bligenge kénne bik td popular bulgannar; dénya kiilimendd mefndrgd keseldr haikular yaza,
tiigdrékldrgd hdm bdygeldrgd katnasa. Sofigi yillarda Finlandiyéddéd tatar telendd haiku yazu
kiiptellelek ségilenefi ayirilmas ber élesend dverelde. Sigirldr mahsus internet sahifdsendd bastirila,
hdm alar turinda onlain ograsularda katnas tellér hdm blitdn tellér poeziydse beldn ydndsd fikerldsii
litd. Kiska vakit ecendd tatar telenddge haikular y6zldgdn ukugilarniii igtibarin célep itte.

icadi maksat méhim bulsa da, yazu belin berrdttdin tdrcemd itii ese dé méhim, ¢onki sigirldr ifi azinda
ike ydéki kiibrik telldrgd tdrcemd iteld. Haiku poeziydse térle illérdd tel Gyrdnii dsbapi bulip ta
kullanila. Kiska sigirldrne ailau cifiel hdm ukug¢ida ufiay hisldr uyata. Haiku yazu telne aktivlastiruda
hdm tédrcemd itiidé faydali koral. Finlandiyéddédge Haiku Colorit térkemenefi hédm baska illdrned
tdcribdldre kiska sigirldr yafia telne 6yrdtiidd hdm éyréiniidd cifiel hdm tiz ber i1sul ikéinen kiirsétd.

Bu mdkald haiku sigriydteneil bernicd kullanu aspektin dokumentlastira: haiku nérsd ul hdm anii
yasalis formasi nindi, icat itlie hdm yazui, tdrcemd itiie, tel 6yrdnii 6lkdsendd sofigi lisese, tatar telen
kullanugilarga yédrdém hdm ilham uyatu 6mete. Mdkald 6¢ dlestdn tora: katnas telle haiku hdm tatar
telendd bulgan haiku beldn tanistiru (Sabira Stahlberg), tatar telendd haiku yazu turinda berenge
tdcribdldr (Fazile Nasretdin) hdm haiku yédrddmendd tel 6yrdnii (Orsolya Kiss).
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XaiiKy Wwurbipbaape TesHe YCTepy ham Ten eMpaHy edeH uxaau bep on

Pegepam: Xaliky — AnoHusda 4yviea 6aWA020H KbICKAYA A3biA2aH WU2bpUasm bicyasl. XalKy e4
10710aH haM YHM#(UOE UM(eKMaH mopa. ¥n mabueamema AKU 3linsHa-mupada myeaH XUCAdpHeE
maceupaan 6awnaHa ham huy ma kemenmaeaH yli-fiker 6enaH mamamaara. Keickaua xaliky bicysbl
6en1aH A3bi2aH 64r0AbIKAap bep acbipOaH apmelK UHOE XA/ablKapa MAHbIaAbir, byeeHee KeHHe buK
ma nonynap 6yneaHHap, O6HA KynamMeHO03 MEHHIp4a Kewenap Xalikyaap A3d, myz2apaknapea ham
balicenapea kamHawa. CoHebl ennapda PuHAaHOUAOs mamap mesneHO0d xalKy A3y Kynmesnnenek
weezblneHeH aepoiamac bep eneweHa asepende. LLuzbipbnap maxcyc uHmepHem caxugaceHOd
b6acmelpslaa, ham anap mypsiHOa oHaalH odpawynapda KamHaw mennap ham 6ymaH mennap
noesusce 6enaH AHaWS ukepaawy yma. KbicKa 8akeim 34eHOa mamap mesneHOsze xalkynap
lie31929H YKy4YblAAPHbLIH, u2bmubapsiH Xanen umme. Wxwadu makcam mehum bynca da, A3y 6enaH
beppammoH mapxema umy swe 03 Mehum, Y6HKU WuU2bipbaap UH 03bIHOA UKe AKU KyOpaK
mennapaa mapiema umena.

Xaliky nossusce mepne unnapda men olipaHy acbanel byasin ma KyanaHelad. Keicka wuebipbaapHe
aHnay xuren ham ykyuoioa yHal xucasp yama. Xaliky A3y menHe akmusaawmelpyda ham mapiema
umyoa ¢palidansl Kopan. ®uHaaHOuAadaee Xaliky Kosopum mepKemeHeH ham 6aWKa UnnapHeH
maxpubanape KbiCKA Wuebipbnap AHA mesHe olipamyda ham elipaHyda HuHesa ham mus 6ep bicyn
UK3HEH Kypcama.

By maKana xaliky wuebpusmeHeHr bepHUYd KyasaaHy acrnekmoliH O0KyMeHmaAaumolpa: xalKy Hapca
yn ham aHbIH Acanbiul popmacebl HUHOU, uxam umye ham A3yel, maprema umye, mesa elpaHy
6/1KaCeH0a COHabl ycelwe, mamap mesneH KyaaaHy4siaapaa apoam ham unham yasmy ememe. Makana
ey eseWmaH mopa: KAmHaw messne xaliKy ham mamap meneHoa byneaH xaliky 6enaH maHblWmsipy
(Cabupa Cmanbepz), mamap meneHO0a xaliKy A3y mypeiHOa 6bepeHb4ye maxgpubanap (Pazuna
HacpemaduH) ham xaliky apdameHO0a men elipaHy (Opwona Kuw).
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I. Haiku poetry

e Sabira Stahlberg

Haiku has been called the world’s shortest poem. This originally Japanese form of poetry contains
seventeen syllables, divided into three lines with five, seven and five syllables each. Several forms of
songs and poetry, many of them satirical, such as renga, waka, hokku and haikai contributed to the
development of modern haiku. The name haiku was established by Masaoka Shiki (1867-1902) at the
end of the nineteenth century. Matsuo Basho (1644—1694) is revered as the father of haiku, and he is
probably the most famous of all haiku writers for the past 400 years. This poetry form, together with
tanka, has been highly popular among the educated elite in Japan, and haiku is also taught in schools
in many countries (see Yasuda 1957; Hakutani 2009: 7-36; Higginson 1985: 7-47; Addiss 2012). Haiku
poems can be combined with pictures, traditionally paintings but nowadays also photos, into haiga
(‘haiku-picture’; see Addiss 2012 for classical examples). Here is an example of a Tatar language haiga:

cloud ribbon
drawn on the blue sky

have a good trip
bolit tasmasi

ktk yézena sizilgan

ak yullar Translation and photo: Sabira Stahlberg

Sl

(66 Fazilepasretdn.2021

Haiku poetry is today a worldwide phenomenon. These short poems gained international popularity
especially during the second half of the twentieth century. The first translations and original efforts of
haiku creation in other languages than Japanese were published already at the beginning of the
1900s by mainly French, English and American writers (modernists, see Hakutani 2009). In the 1950s
and 1960s the beat poets and others interested in Zen Buddhism discovered haiku. They created their
own variation of the poetry which often moved in a direction far away from the original idea of haiku.
In Western Europe and North America many writers and also general audiences are fond of the haiku

https://www.tehlikedekidiller.com = https://dergipark.org.tr/en/pub/tdd 382



Tehlikedeki Diller Dergisi TDD e Journal of Endangered Languages JofEL e Volume 11 e Issue 19 e July 2021

form because of its concentration and “here and now”-attitude (see Higginson 1985: 49-76). Even
persons who claim that they do not understand poetry often find haiku poems easy to connect with.
What are the aspects or factors which make haiku poetry so interesting for such a wide range of
readers and writers, not only poets, but also ordinary people and language learners?

This first part discusses haiku poetry in general and the haiku activities in Finland. The examples are
originally written in Tatar by Fazile Nasretdin, whose background is Mishar Tatar, but she writes in an
internationally understandable form of Tatar (International Tatar, see Easy to Read article by Stahlberg
& Nasretdin, in this issue). Fazile Nasretdin translates her poems herself into Finnish, English, Swedish
and Turkish, and her poems have also been translated into English by Sabira Stahlberg and some into
Hungarian by Orsolya Kiss. All poems presented in this article have been discussed and edited by a
multilingual group at Haiku Colorit meetings during 2019-2021. The Haiku Colorit group was initiated
in 2017 by Marianne Stahlberg who has actively encouraged haiku writing in Finland and Sweden and
conducted many haiku workshops for the past twenty years. The haiku meetings (since 2020 called
Haikuriltai) are guided by Sabira Stahlberg, a scholar, writer and creative writing teacher. Until now
hundreds of haiku poems in several languages have been published on the Haiku Colorit website by

dozens of writers.*

Form

One important reason for the popularity of haiku is its short form. There are just three lines and a
limited amount of syllables. Rhythm, rhymes and other poetic forms or techniques are not applied,
and haiku poetry does not contain any aphorisms or metaphors. Only essential words, just enough to
convey the meaning, are put into the poems.

A comparison between English and Japanese haiku poems shows that seventeen syllables in English
contain on average one third more information than the same syllable amount in Japanese (Reichhold
2002: 28). The language structures are different. Comparing Tatar language poems and haiku poetry
in other languages, both Turkic and languages from other groups, would be an interesting task for
linguists, literary scholars and language students. Such a study could reveal new information on how
different languages transmit information and how far the same meaning can be compressed into a
few short lines in different languages.

1 Haiku Colorit website: https://haiku.coloritrf.eu
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A typical haiku poem contains nature words or allusions to the natural environment or seasons. In
this poem, Fazile Nasretdin talks directly about the environment and a specific season, winter:

Kiil katkan — bozl, The lake is frozen.
dulkinnari tinaygan. Waves have fallen silent.
Baliklar imin? Fish are safe?

(Fazile Nasretdin, translation Sabira Stahlberg 2021)

The writer does not explain why or who is concerned about the fish, but shows the frozen lake and
the waves which do not “speak” or move, because the waters have turned into ice. The question
about the fish is surprising in the third line and the answer remains for the reader to solve. This is
characteristic for haiku: just enough words which fire the reader’s imagination.

Content

A second reason for haiku popularity worldwide is that a haiku poem is anchored in the real world,
yet it moves simultaneously on other cognitive levels. A complex Japanese concept, yigen, contains
several aspects of human experience and impressions, among them natural grace, release, modesty,
concealment, infinity, profundity, depth, darkness and eternity (Hakutani 2009: 11-12).

In another Tatar language poem, the classical haiku style is used for birds setting off for their long
journey south in the autumn. A closer reading reveals that the writer says goodbye to summer
through this allusion to a season. The readers can decide for themselves if there is melancholy, love
and well-wishing for the birds, or some other mood hidden in the third line. The writer remains on
the ground observing the cranes taking off. The picture described in the poem offers the reader a
strong feeling of suddenness, together with the dynamic picture of leaving:

Tornalar kirda — Cranes in the field
ddrrdi ogip kitteldr. suddenly spin into flight.
izge sdgatlér! Safe journey!

(Fazile Nasretdin, translation Sabira Stahlberg 2020)
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Traditionally a reference to nature or season should be included, but many modern haiku writers are
of the opinion that is not necessary. In the Japanese tradition words referring to nature can be either
direct terms (summer, autumn, winter, spring) or products (strawberries in early summer, apples in
autumn), traditions (celebrations) or other events (bird migration) occurring during a specific season.
Senryd, a haiku poem without seasonal words, is seen as a valid haiku today mainly outside Japan,
although purists do not accept them as authentic haiku poetry (Reichhold 2002: 39).

Here is an example of a typical nature haiku with a clear season. Winter is indicated because of the

snow:

Kar tukimasi Snow fabric
tdrdzdldrne 6rtkdn. covers the windows.
Bdis geltdire. Crystal network.

(Fazile Nasretdin, translation Sabira Stahlberg 2021)

Some poems are not that clear, as they only allude to the time of year. Dried fruit can refer to winter
or spring in the regions where there are four seasons. In the pre-supermarket period, fresh fruit was
largely unavailable in shops during winter and spring until the first summer fruits were ripe. In
northern Europe dried fruit and nuts are also traditionally associated with Christmas.

The next example talks about a well-known phenomenon: dried fruit are often wrinkled and sweet;
the sugar content is high. The fact is expressed and transmitted to the reader together with the idea
of ageing: elderly people usually get wrinkles and start shrinking in size (and some become sweeter).
The human senses are also present (compare Reichhold 2002: 41), especially eyesight and taste buds.
This poem was written on the topic “Fruit” for a Haikuriltai:

Kipkén cimesldr — Dry fruit —
tdnndre béreskdn. wrinkled skins.
Tatl, téimleldr. Sweet, tasty.

(Fazile Nasretdin, translation Sabira Stahlberg 2021)
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Insight

A third aspect which contributes to haiku popularity and the easy understanding of the poems is the
action and immediate presence. Something happens now and here and it is explained in common
words. The writer appears to take a photograph of the moment. The reader looks at this photograph,
discovering many things the photographer wanted the reader to see, but the reader might also find
elements which the writer did not necessarily intend to include but simply appear in the picture. In a
haiku poem, the reader steps directly into the event taking place in the poem. The reader can catch
the meaning instantly or receive a revelation or insight after thinking it over. There is nothing hidden
in this haiku and the ideas are crystal-clear and simple, at least on the surface:

Tin difigezlédrne Calm seas —
kati davil yarsita. storm makes them furious
Yarlar yuila. washing the shores.

(Fazile Nasretdin, translation Sabira Stahlberg 2021)

Here the calm sea is whipped up by a storm which causes the waves to splash onto the beach, but
there is another level, too. All seasons are possible, except the time when the sea might be frozen.
The poem can be interpreted from the viewpoints of a natural phenomenon but also as anger or
other strong emotions in a human. In fact, the poem was written on the topic “Anger” for an online
Haikuriltai of the Haiku Colorit group. Parallel with the action the poem also conveys the idea that the
storm will abate and the waves wash away the anger.

Action and a fleeting moment is caught in another poem about dew which evaporates with the sun’s
rays in the morning. This is a microcosm in a macro world, a typical feature for haiku poems. This
poem alludes to summer, but also to guests who come and leave, and it can further be interpreted as
an allegory about human life and its shortness:

Téik ¢tk ¢irémdd Dewdrop
yaltirap tora. glitters in grass.
Kunakka kilgén. Short visit.

(Fazile Nasretdin, translation Sabira Stahlberg 2020)
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Haiku spirit

A fourth reason for the wide interest in haiku poetry globally is that a poem can be written anywhere
in a short moment of concentration and focus, in many ways and in different languages. All the poem
needs is the haiku spirit. The haiku spirit means that the poem keeps to the basic principles of haiku
poetry although the syllable count may vary. The first two lines tell what is happening and where and
sometimes who is involved and how: a situation, picture, setting or an environment. The third line is
usually a contrast, surprise or change. A haiku poem is not simply putting words after another or
suggesting a picture, but to trigger a momentary feeling, emotion or atmosphere, and to awaken an
insight and appreciation in the reader (see Reichhold 2002: 27-81). Adding a photo or a painting and
making the haiku poem into a haiga can contribute to the understanding and perception. Here is an
example of a photo together with the previous example, making it more complex through the rose:

Dewdrop
Tak ¢k ciramda glitters in grass.
yaltirap tora. Short visit.

Kunakka kilgan.

Translation and photo:
Sabira Stahlberg

© Fazile Nasretdin 2020

A poem which contains the haiku spirit can be about anything, including everyday actions and life,
small events or changes in consciousness which modify our view of ourselves and everything around
us. Humour is a constant companion to help haiku writers and readers in catching the meaning and
shifting to another point of view. The readers create the scenery or event in their own minds, adding
whatever they need, want or is necessary to understand the scanty words in the poem. A good haiku
poem makes the reader look at the world from a new angle and discover the small world inside the
big one we live in (see Yasuda 1957).

In the following poem, the writer looks back at her life. The third line is crucial; it lifts the poem to a
more abstract level by broadening the scope of observation. The picture is concrete and the writer
shares her idea with other people who might have similar life experiences. A slight ambiguity in the
fading of the fabric leaves space for various thoughts, for instance how and why the fabric has faded,
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has it been washed many times or did the sun bleach it? What were the original colours, texture and
patterns? Is the author satisfied with or unhappy about her life? The poem further raises the question
of whose truth are we looking at. Here language is at play, too, as the Tatar, Finnish and Hungarian
versions all contain alliteration:

Tatar Finnish

Utkén mizgellér — Eletyt hetket —

tdsle-tésle tukima. kuin kirjava kangas.

Matur asalgan. Kauniisti haalistunut.
English Hungarian

Past moments — Elmult pillanat -

like a colourful fabric. mint egy szinpompds szévet.
Beautifully faded. Szépen kifakul.

(Fazile Nasretdin, Tatar and Finnish; Sabira Stahlberg, English translation; Orsolya Kiss, Hungarian
translation 2020)

Haikuriltai: multilingual haiku activities

Today haiku associations, groups and clubs function in many countries and languages throughout the
world. There are international conferences, seminars, meetings, competitions, scores of websites and
also much research on haiku. Dozens of books, anthologies and translations are published yearly (see
Higginson 1985: 77-83). Many writers and ordinary people produce haiku and the concept has been
stretched to include even collections of quotations by famous people (see for instance Raikkdnen
2018); quotations, aphorisms etc. are in fact not haiku poems at all. Haiku is not anymore just a
Japanese-style poem but has become a local and global space where everybody can write, read,
discuss, socialise and share their moments and memories (Higginson 1985: 139, 151; Reichhold 2002:
82-106). Haiku poetry reading and writing is also used in language teaching (see Part Ill).

Ordinarily haiku clubs and organisations use only one or two languages, but Haiku Colorit is an open,
international and multilingual group. It welcomes all who write haiku in any language to submit their
poems for discussion. The group is part of the non-profit association Colorit ry.rf.,? presently the only

2 Colorit ry.rf.: https://coloritrf.eu
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regular haiku events organiser in Finland. The group arranges occasional haiku workshops in libraries
and during literature festivals and it also regularly presents multilingual haiku at the Helsinki Book
Fair. Meetings were previously arranged in a café in Helsinki but since the Covid-19 pandemic began
Haikuriltais are organised online.

Haiku Colorit also keeps a website, where poems are published after being discussed and edited
during the monthly meetings.? The website has thousands of visitors every month. It also publishes
haiga (haiku with pictures) and information about haiku writing. Tatar haiku poems are included in
every Haikuriltai alongside other languages, Finnish, Swedish, English, Hungarian, Turkish, Estonian,
etc., and mixed language. Participants can write about predefined topics which are published on the
website before the meeting or freely about any topic.

Haiku and language skills

Haiku activities are a highly advantageous method for acquiring or improving language skills. Teaching
how to read and write poetry is especially important for several kinds of language users and speakers,
learners of language and culture, migrants who are adapting to a new society and everyone else who
wishes to improve their expression of feelings and thoughts. Poetry reading and writing improves
both vocabulary and grammar (Stahlberg 2020: 32).

Simplicity and a feeling of connection with the language and with the cultural and natural
environments are important aspects of any haiku poetry activity. Haiku writing can also lower stress
levels and improve concentration and focus, enlarge the perception of the surroundings, increase
satisfaction in life and clarify thoughts and ideas (compare Hakutani 2009: 11-12; Reichhold 2002:
11-26). Scholars have not yet paid much attention to this side of haiku activities, but the results from
multilingual haiku meetings, creative writing workshops and other haiku events organised by Haiku
Colorit show that haiku writing is helpful for reducing anxiousness and stress in general, and for
bringing the mind into the present moment.*

3 Haiku Colorit: https://haiku.coloritrf.eu
4  See https://bokpil.eu/sv/skriv-haiku-minska-pa-stress/

https://www.tehlikedekidiller.com = https://dergipark.org.tr/en/pub/tdd 389



Tehlikedeki Diller Dergisi TDD e Journal of Endangered Languages JofEL e Volume 11 e Issue 19 e July 2021

Publishing haiku poetry

Publishing multilingual haiku is one of the aims of the Haiku Colorit group and its publisher Bokpil.®
The Tatar haiku poems are also a part of these publication activities. So far Marianne Stahlberg has
published a Swedish-language Easy to Read haiku book (see article about Easy to Read by Stahlberg &
Nasretdin, in this issue). It was translated by the author herself and Sabira Stahlberg into English as A
hundred poems (Hundra dikter, 2017). Poems from this book have been reprinted in schoolbooks in
Finland as an example of modern Swedish-language Easy to Read literature. In Sweden and Finland,
as well as in some other countries, the Easy to Read haiku book is used as a first reader for migrants,
students and others who are learning Swedish, persons who have reading difficulties such as dyslexia
and children who are learning to read. The English-language poems are used in language teaching
internationally.

In Sabira Stahlberg’s multilingual poetry books Polyglotta Sabirica (2015, translated into German as
Polyglorica+ and English Polyglotta Sabirica inglisch in 2017) and Wan Sun (2021), many haiku poems
appear in mixed language and include also Tatar and other Turkic languages. The poems have reached
a large international audience and they are the object of academic literary research especially within
the field of multilingual literature (compare Domokos et al. 2016; Domokos 2018). These poems mix
vocabulary and grammatical structures and in addition to the commonly perceived levels of haiku
poetry understanding they propel the reader into a multilingual universe.

Fazile Nasretdin’s poems are probably the first haiku poetry originally written in Tatar language with
Latin script. In the following Part II, the author explains first-hand in Tatar how her haiku poems are
created and processed before publishing them online. In Part Ill Orsolya Kiss analyses the discussion
in Part Il and presents the utilisation of haiku poems for language learning.

Sigirnen az siizenda
kiip magna bulir.
A few words in a poem
can express a lot.
Tatar mdkale / proverb

5 Bokpil: https://bokpil.eu, for books see Villa Bokpil: https://villa.bokpil.eu
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Il. Haiku yazu — Creating haiku

e Fazile Nasretdin

Ddftdr bitenef | watch the empty squares
sakmaklarin kariymin. on the notebook page.
Ac kiirendldr. It cries: food!

(Sabira Stahlberg tarcemase)

Sigriyat — bigrak ta kiskaca yazilgan, kiip maanale uy-fikerlar ecena algan poeziyd, mine yds cagimnan
birle ukirga tartth. Halik aviz icatinifi bayetlare, monacatlare, kiska cirlari, dart yulliklari, kanath siizlare,
makallare ham baska sundiylar falsafi ham ahlaki karaslari belan mine soklandira.

Donya kulamenda kif itep taralgan yapon halkiniii tanka-haikulari mifia osiy, kiifielema yata. Tatar
sigriyatenda saf haiku ahanenda yazilgan sigerlar ogratkanim yuk. Lakin tatar adabiyatinda haikularni
slzga alganda talantl tatar sagire, Dardmand (1859-1921), iska tosa. Sigerlare haiku stilendd bulmasa
da, aniii icatinda uy-fiker yoreti, osta siz uynatu ham omumi keselek toygilari tabigatka kusilip agik
ham yaseren gagila; az slizlar belan tiran, falsafi fikerlar kilep ¢iga.

Misal 1: Dardmand (Zakir Ramiyev)

Kiifiel hér cirdd gél ezli,
Kadédir hér cirdé tikdn tézli...

% %k %

Bolit (itte. Gbmberli kiik yiraklarda.
Sil sauly, sular gérli bolaklarda.
Tavis — kolaklarda...

ozaklarda...
sil = taskin

* %%
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Tauli matur illdrendd
Gorli agim sulari;
Tonik yaltir kiilldrendd
Kafigildiy akkulari.

akku = akkos

%k %k

Ence-almaslar yugalmas
Hém yatip kalmas — (itdr.

Bligenge konne haiku sigerlaren uku-yazu donya kilamenda kin itep taralgan. Minem haikularima
kilsak, alar iskdrmastan tua basladi. Kénnarnefi berenda haiku tliigaragena cakirilip katnaskan idem da,
duslarniii etdrlie naticdsenda yaza basladim. Bu ddabi tligardk ayga ber tapkir ciyila. Aralasu ham yazu
torle tellardd bara. Katnasucilar yazgan haikularin bilesalar, bergd eskartalar, ectdleklare turinda
fikerlasalar, ber-bersena kog-ilham birdlar ham ¢in haiku stilen tabarga yardam itesalar. Harkem Uz
teldgdn telendd aralasa — ber urtak tel harzaman tabila. Belmagan teldd yazilgan haikularniii
ectaleklare tarcemaldr yardamenda barisina da barip citd. Tatar tele baska tellar arasinda bertigez
kabul itela.

Haiku isulinda uy-fikerlarne yazip kuyu, miia kalsa, bik cayl. Birelgdn olge buyin¢a (haiku 5-7 -5
icekle 6¢yullik), kiskaca, kiipmaanale fikerlar tabip, alar belan bas miyen eslatep toru faydali ham ruhi
yaktan sifali da, dip 1sanam. Haikunifi berence ike yulinda &aytelgan fikerdan sofi O¢encesenda
omumiyatla kdtelmagan ber uy dyteld. Bu ayiruca ber nifislek hdm ukugini uylarga 6ndi.®

Misal 2

Tes arasina In the tooth cavity
as valgiklari kala. food crumbs remain.
Ug orliklari? Seeds of revenge?

6  Haikular 6¢en siltama: https://haiku.coloritrf.eu/tt/
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Difigez dulkinnari Meren aallokko Sea waves
tasl yarga bdreld. térmdilee rantakiviin. bumping into shore rocks.
Kiibege kala. Vaahto viipyilee. Foam lingers.

(Sabira Stahlberg tarcemase)

Haiku 6¢en fikerlar tirda-yakni klzatep, torle hallarga ducar bulip tua da, o¢yullikka dvereld. Haiku
omumiyatla tabiatka bayle, l1akin min alarni térle temalarga yazirga yaratam. Matur kirenes, muzika,
cir stizlare, tdmle aslar, torle monasabatlar, yahsi kitaplar, ufaysiz ham aybat hislar, hayvannar, hava
torisi, gazita-jurnal tekstlari h.b.s. yazarga cakira ham havas birep tora. Ber kiska mizgel uylarni alla
kaylarga ilta. Kati stress bulganda haiku yazirga utirsai, ariganhgiin ham nagar hislarei taralip yugala.
Komacaully torgan yuk-bar narsdlarne onitip kitdsen, kufielefi rdhatlana. Sdngat yaginnan yugari
daracalaniien baskalardan kotmisef, lakin Gzefi ufidim dip toyasiii da, kanatlanip kitdsen.

Old age, we say,
increases our experience.
Colours get stronger.

Translation and photo: Sabira Stahlberg

Mifa kalsa, haiku yazu — kondalek sogilefindn tuktap kalip uylanu, kifelefine tiniglandiru. Utirasii,
uylanasifi, balki da matur kirenes kirasefi. Kirgadn-sizengdn ayberldar ham donyavi moénasabatlar
arasinda yafa elemtalar tabasifi, uyiini kilesle stizlar belan galidalanderasen. Slzlarnei ¢amasi ham
ectaleknei bayligi kilep ¢iksa, rahatlanep kitdasef. Yazip kuyganin cimesle bulsin da, baskasinii da uyin
calep itsen ide dip teldp kalasii. Omumikeselek toygilarin, dényavi tormis ménasabatlaren afilau 6¢en

yardam itsen dip 6metta kalasii.

Saf yafigirash haiku, albatta, harzaman lizennan-lize tumiy. Ani eskarterga ham yaia versiyalar yazarga
yis-yis turi kila. Kilesle stizlar berdan tabilmasa, uylanip yorisef, sizleklar kariysifi, yakinnarifinan
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sorasasifi hdm di, ezldnep torgan siizldref akilifia darrai kilep utira. Agar da haikularifini baskalarga
ukir 6¢en nindi bulsa ravesta yazip ¢igarirga teldasan, dlbatta, alarni kabat eskarterga kirak.

Misal 3
| Versiya
Difigez tiréngd

cumarga ydsep tora.
Vakit ézéyd.

Il Versiya

Difigez ¢akira. The sea is calling.
Tirdn ¢umasi kild. | wish to dive deep.
Vakit ézéyd. Time is running out.

(Sabira Stahlberg tdrcemase)

Tatar telennan fin telend tircema iti omumiyétla cifiel Gta. ikese da tézeles bagiminnan agglutinatif
telldr bulganga kiirda comlildrne tezii bik zur kiyinlik kitermi. ikesendd da kusimgalar (suffikslar)
yarddmenda slizga yafla magnalar ham tosmerlar barlikka kilda. Bu tellar urtakhg! tarcema itline

cinelayta.

Misal 4

Tugizau yo6zé Yhdekséin pientd Nine little swan chicks
akkosniii balalari. joutsenta jérvelld. are swimming on the lake.
Ana akkos yuk. Emoa ei ndy. No sign of mother.

(Sabira Stahlberg tarcemase)

Kiibesenga daytemnarnen karsiligin tabu, kultur ayirmaliklari ham stizlarnef ozinliklari avirhk kitererga
momkin. Teldan telgd tarcema itkdnda berdam yangiras yaki ahai tabu kiyinlik kiterd, hdarzaman
momkin da tligel. Tatar telennan ingliz¢dga tarcema itkanda tellarnefi tozeles ayirmaligi 6¢en dores
ahafine buldirirga baska yullar saylarga turi kila.
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Misal 5

Tin difigezldrne Calm seas —

kati davil yarsita. storm makes them furious
Yarlar yuila. washing the shores.

(Sabira Stahlberg tarcemase)

Tugan telnef bellien tirdnaytl, stz bayligin Uster yaki ¢it tellar 6yranganda haikular ber 6stama tel
Gzlasterl yuli buhp tora. Tellarne yasater ham Usterer 6¢en kiip uku ham yazu moéhim. Ayiruca azgilik
yaki yotilu kurkinigi astindagi tellarda ukir 6¢en torle materiallarnii bar bului zaruri. Tatar tele ham
baska azcilik tellar donyanii torle taraflarinda kiipcelek tellar yanasasenda yafia tosmerlar alsin,

yasasen ham bayisin.

Telldr bolit
havalarda gel y6zsen,
cil-davilda da.

Har gol iiz sabaginda ¢agak ata.
Every flower blossoms on its own stem.
Tatar mdkale / proverb
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lll. Haiku composition as an instrument for

language learning and development

e Orsolya Kiss

Introduction and theoretical background

This section provides a brief overview of haiku composition as a tool for language learning. It also
highlights how haiku writing sessions can support language development and language maintenance
among minority language speakers.

Since the 1970s the methods and instruments for language learning have undergone substantial
changes. A dramatic shift from the grammar-based to communication-based language teaching has
occurred (Nassaji & Fotos 2010: 12). One of the direct outcomes of this process is the approach called
Communicative Language Teaching (CLT). Instead of focusing on teaching grammatical structures, CLT
encourages students to achieve communication skills in the particular language. This approach has
contributed to the development and implementation of new language learning methods in second
language classrooms, including also creative writing.

Empirical studies show that creative writing in a second language can enhance students’ vocabulary
learning and support writing skills and self-expression in the target language (Khatib 2011; Hanauer
2012; Kirkgdz 2014). As a form of creative writing, haiku composition has gained a lot of attention as a
language learning task and also as a research topic in second language classrooms. Many empirical
case studies have been carried out on the topic worldwide. Examples of participants in such studies
are students at Japanese universities learning English as a second language (lida 2011, 2012 and
2017; Lee 2011), university students in Ecuador (Santillan 2018) and primary school pupils in Bulgaria
from the Roma minority (Pannacci 2019).’

Although many of the students participating in the studies found haiku composition a challenging
task, important benefits were identified as well. The results show that haiku composition is a valuable
exercise especially for vocabulary acquisition. The researchers agree that this is due to the special

7 Eleonora Pannacci has developed free online materials with haiku poems in Easy Language for English
classes, see https://edu.bokpil.eu/en/activities/
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structure of haiku — seventeen syllables within three lines. The structure encourages the learners to
look up synonyms and similar words to be able to express their message within the syllable limits (Lee
2011: 32; Santillan 2018: 110-112). Further, haiku writing increases the awareness of the connotative
worth of words and enhances self-expression skills in the foreign language. During classroom haiku
sessions researchers/teachers generally apply the following steps (lida 2011 and 2012; Lee 2011;
Santillan 2018; Pannacci 2019):

The students learn about the concept of haiku poetry.
They read haiku in English.

They compose haiku by themselves.

The students peer-review and discuss each others’ haiku.

v A N e

Finally, they choose an image which they attach to the haiku poem.

Some researchers include additional steps: for instance, in Atsushi lida’s studies, students also keep a
diary about their learning process, difficulties and self-evaluation. In addition, lida publishes the haiku
poems of the students (lida 2011 and 2012).

There are a few controversial topics about haiku composition and they cause certain disagreements
among researchers. Specifically, while most researchers encourage students to follow the traditional
haiku structure and include seasonal references, Bu Yong Lee (2011: 31-33) advises students to use
additional syllables. The extra syllables offer more space for the exploration of new structures and for
experiments with freshly learned vocabulary. Lee provides also other important aspects that should
be different for haiku poetry composed in a second language. Haiku poetry is traditionally used to
capture a specific moment and mostly written in the present tense capturing the present. However,
Lee proposes that haiku composition in a second language should allow learners to try out various
grammatical structures other than the present tense and thus stimulate their learning process. In
traditional haiku seasonal references must be mentioned, but in second language haiku composition
students benefit more from writing about many different topics and not only of the passing of time.
Consequently the learners would experience less nervousness, affective filters and stress when they
do not find the suitable synonyms for season words or fail to conform to the syllable limitations (Lee
2011: 39-40).

In the following, | will discuss how haiku composition sessions can be utilised to support minority
language speakers, using Fazile Nasretdin’s experiences from Part Il. Later a personal and empirical
experience on how haiku writing can support minority language learning as a second language is
presented.
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Haiku composition supporting minority languages: Fazile Nasretdin’s experience

In this section, | argue that haiku composition can support the development of language skills both on
the individual and the collective minority level. The three authors of this article regularly attend the
Haikuriltai meetings of Haiku Colorit. These monthly multilingual meetings have many aspects in
common with the haiku sessions organised for students, described in the monolingual case studies
mentioned above. During the sessions, the participants share haiku poems they have written before
the meeting (most poems are written before; from time to time also instant haiku is written during
the session). The haiku meetings are organised online since spring 2020 and they include reading the
poems aloud, exchanging thoughts about them and the translations, and a discussion of language,
word choice, content and form. Later a selection of the edited haiku poems are published on the
Haiku Colorit website. The Haikuriltais are arranged according to the following structure:

Before the session the participants compose poems on a specific topic or any theme.
Monthly sessions, where participants give each other feedback (live peer-reviewing).
During the sessions, language, form and content are jointly improved (group work).

A w e

The haiku poems and translations are published on the website.

Even if there are several similarities with haiku classroom sessions, at the Haikuriltais the participants
are already aware of the concept and spirit of haiku poetry and therefore the pedagogical part is not
included. Further, the haiku writing courses in the case studies were organised in order to develop
only one language (English), but the Haiku Colorit events are multilingual and develop at least three
languages, usually between five and ten. The participants also present their haiku translations or
translations are made instantly during the meeting, and the Haikuriltais might include haiku written in
more than one language (mixed language). Through translating and discussing different aspects of the
poems, the participants actively employ their multilingual skills. Additionally they can also pick up
new phrases, words or elements from languages they are not familiar with before.

Although Tatar language is not used as the basis for the conversations (depending on the participants,
two or more languages everybody understands are chosen), Fazile Nasretdin writes her haiku poems
in Tatar and translates them often herself (see Part Il). She describes the process of haiku writing on
her own as follows: “Often you have to work [on the haiku poems] and rewrite the versions. If you do
not find the words right away, you think, walk, look up in dictionaries, ask close friends and family
members, and then all of a sudden the right word comes into your mind.” Fazile Nasretdin’s report in
Part Il covers several important issues about minority language use during haiku composition. More
specifically, all fields of the minority language are actively used:
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¢ (re)writing in Tatar during the process of haiku composition

¢ reading and increasing vocabulary while using dictionaries (Tatar and several other languages)

® speaking, listening and processing through discussions about word meanings and expressions with
family members and friends

According to some researchers, bilingual persons are not supposed to possess the same degree of
language proficiency in all fields (speaking, writing, listening, reading). Achieving high writing skills are
thought to be especially challenging as it requires more effort (Myers-Scotton 2006: 42—43). Haiku
composition appears to be an effective task for practising and developing all fields of language skills
although it focuses on writing. Fazile Nasretdin acknowledges that this process deepens her mother
tongue skills especially concerning vocabulary.

These qualitative results show similarities with the case studies about haiku composition in second
language education: the participating students identified also vocabulary acquisition as one of the
main benefits of haiku writing sessions. Fazile Nasretdin extends now her haiku composition further
and includes translations in Finnish, English, Turkish and Swedish. She describes translating her own
haiku poems as a difficult task, because it is challenging to find corresponding words with the
accurate syllable number. She tries to keep to the seventeen syllables, however breaking the rule
when necessary. Especially finding phrases about culture-related words can cause difficulties. She
also reflects on the writing itself:

Siizlér havada Words fly in the air
cerki ketiie kebek. like a herd of mosquitoes
Tidlaugilar yuk. with no listeners.

(Fazile Nasretdin, translation Sabira Stahlberg 2019)

Even if the providing of translations creates several challenges, publishing literary writings composed
in minority languages with translations can benefit the whole community. Firstly, translated literature
can help majority language speakers to gain a better understanding about the world view of minority
language speakers (PEN 2016; see also Domokos et al. 2016; Domokos 2018). Translated literature
like haiku poems can also serve as important language learning and language skills development
materials. One of the main challenges is the frequent lack of accurate materials, especially if the
minority language is a non-standard language variety or a dialect (Villa 2002). The Tatars in Finland
live in this kind of situation: they speak the Mishar Tatar dialect and write it in Latin script, in contrast
to the more widely distributed Kazan Tatar which is written with the Cyrillic alphabet. According to
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data from semi-structured interviews, most Tatars in Finland find it hard to read Tatar texts in the
Cyrillic alphabet (Kiss 2019). The Tatar haiku poems written with the Latin script makes them easily
accessible reading materials for other Tatar diaspora speakers and Tatar language learners and these
poems can help the speakers enhance their language skills. On the other hand, for readers used to
the Cyrillic script, the Latin orthography might create difficulties.

I went on a long trip. Ozin yulga ¢iktim.

Suddenly the train stopped. Kinat puyiz tuktald.

Spring again outside. Tista tagin yaz.

Translation and photo: Sabira Stahlberg

© Fazile Nasretdin 2019

Another important aspect is that the Haiku Colorit meetings are organised online. This means that
the participants are not geographically limited but can join in freely from any location in the world.
Online meetings aiming at advancing language are recognised as a helpful activity for all who wish to
improve their language skills. Especially in the case of minority languages which are spoken in more
than one country online sessions can offer a uniting experience and an opportunity for maintaining
language skills (Caroll et al. 2018).

Taking Fazile Nasretdin’s subjective experience as the foundation, | suggest that haiku composition is
a useful exercise from which minority language speakers and also their community can benefit. Haiku
poems are easy to write, the composition develops the vocabulary, and when meetings are organised
online, feedback and communication about the poems is easily accessible. Still, further and long-term
research is needed to identify more accurately the potential advantages haiku composition has for
the speakers’ minority language skills.
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Haiku composition for learning a minority language as a second language

In this section | present my qualitative experience about composing haiku poems in Tatar, which | am
learning as a second language. | focus on the advantages for my language skills and aspects | have
noticed since starting to attend the Haikuriltais of Haiku Colorit. In my experience, the main benefits
haiku composition offers is vocabulary enhancement and development of a feeling for the language
as well as punctuality.

Below is an example of a haiku poem written for a Haikuriltai directly in Tatar, aiming towards second
language development. This is the first draft and as can be easily seen, the syllable number does not
match the 5 — 7 — 5 pattern, as it is only 4 — 6 — 6. Additionally, | was unsure which synonyms should
be used in the third line: great or fine? Some words are misspelt; for instance, the word for window,
tezere, should be térdzd.

Version 1

Tista tavis,
Min tezerene yabam.
Barisi da yaksi /dybdit. (?)?

Self-translation

Noise outside,
| close the window.
Everything is fine/great. (?)

In order to fulfil the seventeen syllables and choose the correct words, peer-reviewing the poems,
exchanging ideas and discussing meanings with a native speaker can help (lida 2010: 32; Santillan
2018). lida (2010 and 2012) argues that group discussion and an exchange of ideas are an essential
part of second language learning when using haiku composition. Discussing and peer-reviewing
support language development in a more efficient way because they span all language skill areas,
reading, writing, speaking, and listening. They also help learners, in the view of Hansen and Liu, “to
develop communicative competence by addressing sociolinguistic, linguistic, strategic, and discourse
aspects of communication” (Hansen & Liu 2005: 38).

8 The question mark expresses the uncertainty and hesitation about the right word choice.
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During the Haikuriltais, Tatar is not the main conversation language, as there are participants present
who do not know it, so the sessions do not develop my speaking and listening abilities as much as it
advances reading and writing skills in Tatar. Spelling and punctuality can emerge through discussion
and feedback from others proficient in the target language (lida 2012), but in my experience with the
multilingual group, also persons who do not know the language can give opinions about the rhythm,
sound and overall feeling of the poems. Below is the second draft of the same haiku after discussion:

Version 2

Tista bik sau-su.
Térdzdne yabip kuyam.
Barisi da yahsi.

The syllabic pattern in the second draft still does not follow the seventeen syllables pattern, but now
new synonyms and grammatical structures are provided although the meaning remains the same. In
the third line the most accurate synonym is chosen, which better acquaints the reader with the exact
meaning of a certain word. According to lida, the effects on second language learning through haiku
writing help the learners to find their own voice in the target language and improve self-expression
and writing skills both in the personal and academic contexts (lida 2012).

When creating haiku poems, the language learner benefits from keeping a diary about the different
versions and drafts and noting all the words used during the composition. From my experience with
writing haiku, | find that it can be very motivating to see the amount of acquired new words and the
improvement of language knowledge after working on a poem. Studies about language learning claim
that keeping a record during the learning process is an important activity (Darasawang & Reinders
2010).

Conclusions

Case studies on haiku writing in second language classrooms suggest that haiku composition sessions
can improve language skills. In this section, some advantages of haiku writing for minority language
learning and skills development were identified both for the first and second language. To determine
these factors | analysed Fazile Nasretdin’s experience in Tatar language haiku writing and my own
gualitative experience on haiku composition in Tatar.
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Even if this data is small and clearly subjective, a few important conclusions could be drawn:

* Writing haiku and attending haiku sessions improve vocabulary and enhance all fields of language
skills both in the first and the second languages.

* When language learners create haiku poems in a second language, the development of punctuality
in writing appears to be a more important factor than for native speakers.

* It is essential to make haiku written in minority languages accessible for all (for instance on the
internet) and to provide translations for them, as the haiku poetry can serve as important reading
and language learning materials for the whole community and also for language learners.

These results encourage further investigation on the topic of writing haiku poetry both for language
learning and minority language skills enhancement. Much more research should be carried out for

instance on how creative writing and haiku writing sessions can benefit and support the minority
language speakers and language learners.

Thanks

The authors wish to thank Albina Samarhan and Marianne Stahlberg for valuable comments and
suggestions to this article.
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