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Oz

Okul tiikenmisligi durumu hemen hemen her 6grencinin okul yasaminda belli donemlerde yasadigi
bir durumdur. Alanyazinda okul tiikkenmisliginin ¢ok yonlii olarak inceleme konusu yapildigi, ancak
okul tiikenmisligiyle basa ¢ikma becerisinin sinirli kaldigi dikkat ¢ekmektedir. Bu baglamda bu
caligmada okul tiikkenmigligiyle basa ¢ikma becerisi lizerinde biligsel esnekligin ve algilanan sosyal
destegin yordayici rolii incelenmistir. Caligmanin verileri arastirmaci tarafindan arastirmanin amaci
aciklanarak ve katilimin goniilli oldugu vurgulanarak cesitli liselerde egitimine devam eden lise
Ogrencileri tlizerinde toplanmistir. Calismanin katilimer grubunu 200’1 (%56) kiz ve 155’1 (%44)
erkek olan toplam 355 lise 6grencisi olusturmustur. Calismanin verileri “Okul Tiikkenmisligiyle Basa
Cikma Becerisi Olgegi”, “Bilissel Esneklik Olgegi” ve “Cok Boyutlu Algilanan Sosyal Destek
Olgegi” ile toplanmistir. Calismanin verilerinin analizinde korelasyon ve hiyerarsik regresyon analizi
kullanilmigtir. Hiyerarsik regresyon analizi sonucunda bilissel esnekligin ve algilanan sosyal
destegin okul tilkenmisligiyle basa ¢ikma becerisinin anlamli birer yordayicisi oldugu bulunmustur.
Caligmada ulasilan sonuglar alanyazin baglaminda tartisilmis ve sahadaki uygulamacilar igin

onerilerde bulunulmustur.
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Giris

Okul siiregleri her bireyin yasaminin belli bir dénemini alan bir siirectir. Okul siireci
bireylere bilgi ve beceriler kazandirmasinin yaninda bireyleri zorlayici ya da yiiklenen
sorumluklardan dolay1 yorucu da olabilmektedir (Kiliggi, 2006). Tiirkiye’de 12 yillik
egitimin zorunlu olmasindan dolay1 bireylerin biiyiik cogunlugu en az 12 yillik bir siireyi
ogrencilikle mesgul olarak gecirmektedirler. Bu baglamda diisiiniildiigiinde de okul siireci
bazen Ogrencinin yorgunluguna, bikkinligina veya siiregten kopmasina kadar farkl
olumsuzluklara neden olabilmektedir. S6z konusu bu olumsuz durumlari incelemek i¢in hem
Tiirkiye’de hem de hem de yurtdisinda son yillarda mesleki tiikenmisligin 6grencilerde
goriilen sekli olan okul tiikenmisligi konusu arastirma konusu yapilmistir (Aypay ve
Eryilmaz 2011; Giindiiz vd., 2012; Salmela-Aro vd., 2008; Schaufeli vd., 2002; Walburg,
2014).

Okul tiikenmisligi okulun artan beklentilerine paralel olarak 6grencide bir tiikenme
olmasi, egitim siire¢lerinde 6grencinin okula karst alayct ve umursamaz bir tavir takinmast
olarak tanimlanmaktadir (Salmela-Aro vd., 2009). Baska bir tanimda; okul tiikenmigligi
Aypay (2011, s. 512) tarafindan “okul ve egitimin asir1 taleplerinin 6grencilerde yol agtigi
tiilkenmislik sendromu” olarak tanimlanmaktadir. Alanyazinda okul tlikenmisliginin ¢ok
boyutlu olarak incelendigi dikkat ¢ekmektedir. Calismalarda 6grencilerin daha ¢ok okul
tilkenmisligi yasamasinmi artiran faktorler, okul tiikenmisliginin olumsuz sonuglar1 ve okul
tilkenmisligine karsi bireyleri koruyucu rol iistlenen kavramlarla okul tiikkenmisliginin
iliskisinin incelendigi goriilmektedir.

Ogrencilerde okul tiikenmisligini daha ¢ok artiran etmenler oldugu arastirmalarda
ortaya konmustur. Bu etmenlerden bazilarinin; yogun odevler (Salmela-Aro vd., 2016;
Teuber vd., 2021), diizensiz c¢aligma aligkanliklar1 (Seger ve Gengdogan, 2012), smav
siireclerinde &grenciden yogun beklentiler (Giindogan, 2019; Ozdemir, 2015), diisiik
akademik performans veya diisiik yetkinlik algis1 (Bilge vd., 2014) oldugu goriilmektedir.
Ogrencilerde goriilen okul tiikenmisliginin pek ¢ok olumsuz sonuglar1 da olmaktadir.
Aragtirmalarda okul tiikenmigliginin psikolojik problemler (Collin vd., 2020; Seger, 2015),
okul devamsizlig1 (Seibert vd., 2017), kayg1 (May, 2014) gibi olumsuzluklarla iliskili oldugu
ortaya konmustur. Bu baglamda okul tilkenmisligi bireyleri ¢ok yonlii olarak olumsuz yonde

etkileyebilmektedir.

Alanyazinda Tiirk kiltiiriinde okul tiikenmisliginin farkli kavramlarla iligkisinin

incelendigi dikkat ¢ekerken bu problem durumunun basa ¢ikma boyutunun yeterince ele
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almmadig1 dikkat ¢cekmektedir. Deneysel olarak yiirlitiilmiis ¢alismalarda 6grencilerin okul

tiikenmisligi yasadiginda bu durumun iistesinden gelebilme becerilerini artirmaya doniik
caligmalar oldugu dikkat ¢ekmektedir. Ulas (2018) ¢alismasinda ortaokul 6grencilerinin okul
tikenmisligiyle basa ¢ikma becerileri iizerinde biligsel davranis terapiye dayali
psikoegitimin etkili oldugunu bulmustur. Baska bir ¢alismada Ates (2016) ¢6ziim odakl
terapiye dayali psikoegitimin Ogrencilerin okul tiikkenmisliklerini azalttigini, baska bir
ifadeyle 6grencilerin okul tiikenmisligiyle basa ¢cikma becerilerini uygulanan psikoegitimin
artirdigr sonucuna ulagsmistir. S6z konusu caligmalar gostermistir ki 6grencilerin okul

tilkkenmisligiyle basa ¢ikma becerilerine odaklanmak 6nemli bir husus olmaktadir.

Basa ¢ikma, sorunlu bir durumun ¢o6ziimine veya o durumun etkisinin
hafifletilmesine yonelik eylemdir (Ray vd., 1982). Tunks ve Bellissimo (1988) basa
cikmay1, bir soruna karsilik vermek i¢in kullanilan belirli davranigsal veya biligsel eylemler
olarak tanimlamaktadir. Bu tanima benzer baska bir tanimda Folkman ve Lazarus (1986)
basa ¢ikma becerisini, yasanilan problemlerin ¢6ziim yollar1 ya da problem durumun yol
actigi olumsuz sonuclari azaltmaya yonelik biligsel ve davranigsal stratejilerle c¢aba
gostermek seklinde tanimlanmistir. Basa ¢ikmayla ilgili tanimlarin ortak noktasi bir problem
durumunun olmasi ve bireyin bu problem durumunun ¢6ziimii i¢in bir ugras iginde

olmasidir.

Alanyazinda basa ¢ikmanin aktif, kaginan ve olumsuz seklinde {i¢ boyutunun oldugu
belirtilmistir (Spirito vd., 1988). Aktif basa ¢ikma olumlu bir yaklagimla problemi ¢6zmek
icin yapici bir basa ¢ikma stratejisiyken, kaginan basa ¢ikma stratejisi soruna odaklanmak
yerine ¢oziimii farkl yerlerden beklemek, olumsuz basa ¢ikmaysa sorunu ¢ozemeyecegine
inanmak ve sorunla ilgili insanlar1 su¢lamaktir (Bedel ve Kutlu, 2018; Holahan ve Moos,
1987). Basa c¢ikma stratejisinin islevsel ve islevsel olmayan basa ¢ikma seklinde bir
siiflamast da mevcuttur (Frydenberg, 1991). Islevsel basa ¢ikma bireyin sorunla
ylzlesmesi, mevcut potansiyelini sorunu ¢ozmek i¢in gdézden gecirmesi ve sorunun
iistesinden gelme yollarin1 aramasidir (Riolli ve Savicki, 2010). Islevsel olmayan basa
cikmaysa bireyin sorunun kaynagini ele almak yerine, sorundan kaginmaya ve soruna digtan
¢coziim beklemeye doniik bir tavir sergilemesidir (Becker vd., 2022). Basa ¢ikma tiirleri
dikkate alindiginda insanlarin bir sorunun ¢oziimii i¢in aktif ya da islevsel basa ¢ikma

stratejilerini kullanmalarinin daha etkili ¢oziimler bulmasini sagladigi ifade edilebilir.

Her yas grubundaki insanlar i¢in yasamda karsi karsiya kalinan problemlerin

coziimiinde basa c¢ikma becerisi 6nemli bir beceridir (Lazarus ve Folkman, 1988). Ayni
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sekilde egitim yasamina devam eden Ogrenciler i¢in de egitim ve Ogretim silirecinde

karsilagilan problemlerin ¢oziimii i¢in basa ¢ikma becerisi onemli bir beceri olmaktadir
(Maykrantz ve Houghton, 2020). Ogrenciler egitim siireclerinde hem akademik hem de
psikolojik farkli problemler yasayabilmektedir (Aypay, 2011). Ogrencilerin akademik olarak
yasadig1 bir problem tiirii olan okul tilkenmisligi problemiyle basa ¢ikabilme becerisinin de
ogrenciler i¢in Onemli bir beceri oldugu sdylenebilir (Giindogan ve Secer, 2022). Bu
baglamda, alanyazinda basa ¢ikma i¢in One siiriilmiis olan aktif, kaginan ve olumsuz basa
c¢ikma (Bedel, Isik ve Hamarta, 2014) ya da islevsel olan ve islevsel olmayan basa ¢ikma
(Frydenberg, 1991) tiirleri okul tiikenmisligiyle basa ¢ikmada da kullanilabilir.

Okul tiikenmisligiyle basa ¢ikma becerisi 6grencinin okul tiikenmisliginin
belirtilerinin iistesinden gelebilmek i¢in mevcut potansiyellerinin etkili bir bi¢imde
kullanabilmesi ve bu olumsuz durumun iistesinden gelebilmesi olarak tanimlanmaktadir
(Giindogan, 2021). Ayrica okul tiikenmisligiyle basa ¢ikma becerisi; “0grencinin yasamakta
oldugu okul tiikenmisligi durumunun etkin bir bi¢imde iistesinden gelip, olast olumsuz
etkilerini azaltmak ve egitim yasamina tekrar daha etkin bir sekilde devam etmek igin
mevcut basa ¢ikma becerilerini okul tiikkenmisligine karsi kullanabilmesi” olarak da
tanimlanmistir (Gilindogan, 2021, s. 44). Okul tikenmisligi kavrami ile iliskili olan
kavramlarin okul basa c¢ikma becerisi ile iliskili olabilecegi ifade edilebilir. Biligsel
esnekligin okul tiikkenmisligiyle basa ¢ikma becerisi tizerinde etkisinin olacagi
degerlendirilmektedir. Alanyazinda bilissel esnekligin okul tiikenmisligi ile negatif yonde
bir iligkisinin oldugu sonucuna ulasilmistir (Gamble, 2019; Gan vd., 2007; Hond vd., 2020).
Bu bulgu aslinda biligsel esnekligi iy diizeyde olan 6grencilerin okul tiikenmisligiyle daha
etkili bas edebildigini gostermektedir. Martinez-Rubio vd. (2021) biligsel esnekligin
ogrencileri akademik siiregclerde yasadiklari okul tiikenmisligine karsi giiclendirdigi ve

koruyucu bir rol iistlendigini ifade etmislerdir.

Biligsel esneklik kisinin karsilastigi olumsuz durumlarda ¢evreye uyum saglama
yetenegi olarak tanimlanmaktadir (Canas, 2003). Bilissel esneklik, bireyin yeni bir durumla
karsilastiginda o duruma uyum saglamasimi veya bir probleme ¢6ziim {iiretmek igin
seceneklerin farkina varip uygun segenekleri uygulamaya istekli olmasi ve kendini yeterli
gormesiyle iliskili bir kavramdir (Buga vd., 2018). Bu baglamda diisiiniildiigiinde biligsel
esneklik bireylerin bir problem durumuyla basa ¢ikmakta onlara ¢éziimler {lireten ve basa
cikma becerilerini etkin kullandirtan bir yeterlilik oldugu ifade edilebilir. Nitekim biligsel

esnekligin basa ¢ikma tizerinde olumlu yonde etkisinin oldugu 6ne siiriilmektedir (Ahn vd.,
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2009; Muyan-Yilik ve Demir, 2020). Biligsel esnekligin akademik siireclerde 6grencilerin

yasadigr problemlerin ve zorluklarin istesinden gelmelerinde de olumlu yo6nde
yansimalarinin oldugu one siiriilmiistiir (Hanife, 2018; Khasawneh, 2021; Toraman vd.,
2020; Vitiello vd., 2011). Bu baglamda diisiintildiiglinde 6grencilik silirecinde bireylerin
yasamakta oldugu okul tiikenmisligiyle basa ¢ikmalar1 {izerinde de biligsel esnekligin

olumlu yonde etkisinin olacagi ifade edilebilir.

Biligsel esneklik gibi dgrencilerin okul tiikkenmisligiyle basa ¢ikma becerisi tlizerinde
algilanan sosyal destegin de etkisinin oldugu degerlendirilmektedir. Daha oOnceki
caligmalarda da sosyal destegin okul tiikenmisligiyle negatif yonde bir iliskinin oldugu
sonucuna ulagilmistir (Cam vd., 2014; Giindogan, 2019; Kim vd., 2018; Kutsal ve Bilge,
2012). S6z konusu ¢aligmalarin sonuglar1 sosyal destegi iyi diizeyde olan 6grencilerin daha
az okul tiikenmisligi yasadigi, baska bir ifadeyle daha etkili bir sekilde bu durumun

iistesinden gelebildiklerini gostermektedir.

Algilanan sosyal destegin bireylerin yasadiklari bir problemle basa ¢ikmakta olumlu
olarak katkisinin oldugu ve algilanan sosyal destegi iyi diizeyde olan bireyin daha etkili bir
sekilde problem durumuyla basa ¢ikabildigi 6ne siiriilmektedir (Calvete ve Connor-Smithi,
2006; Faleel vd., 2016). Ayni sekilde algilanan sosyal destegin 6grencilerin okul siirecindeki
yasadig1 pek ¢ok sorunun ¢oziimiinde 6nemli bir rol iistlendigi ifade edilmektedir (Garnefski
ve Diekstra, 1996; Yildirim, 2006). Bu baglamda diisiiniildiiglinde algilanan sosyal destegin
ogrencilerin okul tiikenmisligi durumuyla basa ¢ikma becerileri lizerinde de olumlu etkisinin
oldugu ifade edilebilir. Ayrica algilanan sosyal destegin bireylerin yasadigi psikolojik
problemlerle basa c¢ikmakta (Roohafza vd., 2014) ve is yasaminda yasadigi mesleki
tilkkenmislikle basa ¢ikmakta (Liu ve Aungsuroch, 2019; Yellice-Yiiksel vd., 2011) olumlu
bir etkisinin oldugu alanyazinda ifade edilmistir. Bu noktada sosyal destegin okul

stireclerinde problemlerle basa ¢ikmakta da olumlu yonde bir etkisinin oldugu sdylenebilir.

Sonu¢ olarak egitim siireclerinin Ogrencileri zorlayan ve farkli problemler
yasamasina yol agan bir siire¢ oldugu dikkat cekmektedir. Daha once de ifade edildigi gibi
egitim siirecinde Ogrencilerin yasadigi yaygin problem durumlarindan birisinin de okul
tiikkenmisligi oldugu dikkat gekmektedir. Ilgili alanyazinda okul tiikkenmisligi kavramiin
incelendigi goriiliirken, bu problem durumuyla basa ¢ikma becerisinin Tiirk kiiltiiriinde
siirlt kaldigi goriilmektedir (Ates, 2016; Glindogan, 2021; Giindogan ve Seger, 2022; Ulas,
2018). Bu anlamda diisiiniildiigiinde; bir problem durumuyla karsilasildiginda sorundan

ziyade ¢Oziime ve sorunla basa ¢ikmaya odaklanmanin 6énemli bir husus olmasi gibi, okul
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tilkenmisgligiyle basa ¢ikmaya odaklanmanin da 6énemli bir husus oldugu diisiiniilmektedir.

Bireylerin akademik, bireysel veya sosyal hayatta karsilastigi pek ¢ok sorunla basa ¢ikmakta
onemli birer rol iistlenen biligsel esneklik ve algilanan sosyal destek kavramlarinin okul
tilkkenmisligiyle basa ¢ikma becerisi tizerinde de 6nemli bir rolii oldugu diisiiniilmektedir. Bu
baglamda bu c¢alismanin amaci okul tiikenmisligiyle basa ¢ikma becerisi lizerinde bilissel
esnekligin ve algilanan sosyal destegin yordayici rolii olup olmadigini incelemek olarak

belirlenmistir. Caligmanin alt problemleri asagidaki gibidir:

. Lise oOgrencilerinin okul tiikenmisligiyle basa c¢ikma becerisiyle biligsel
esneklik ve algilanan sosyal destek arasinda anlamli bir iliski var midir?
o Biligsel esneklik ve algilanan sosyal destek lise ogrencilerinin okul

tiilkenmisligiyle basa ¢ikma becerisinin anlamli bir yordayicist midir?
Yontem
Arastirmanin Modeli

Bu c¢alisma okul tiikenmisligiyle basa ¢ikma becerisi, biligsel esneklik ve algilanan sosyal
destek arasindaki iligkiyi inceleyen nicel arasgtirma yontemlerinden iligkisel modelde
yiiriitiilen bir ¢aligmadir. Iligkisel calismalar iki ya da daha fazla degisken arasindaki
iligkinin incelendigi ¢aligmalardir (Fraenkel vd., 2012).

Calisma Grubu

Calismanin katilime1 grubunu farkl tiirde (meslek, fen ve Anadolu lisesi) liselerden amagh
orneklem yontemi ile belirlenen lise dgrencileri olusturmustur. Bu baglamda dort farkl
lisedeki 450 6grenciye ulagilmis ve ¢aligmaya katilan 355 6grenci ile calisma yiiriitiilmiistiir.
Calismanin katilime1 grubu 128’1 (%36) 9. smf, 85’1 (%24) 10. sif, 64’1 (%18) 11. simf
ve 78’1 (%22) 12. smifta olan ve yaslar1 14 ile 18 arasinda degigsmekte olan 200°s1 (%56) kiz
ve 155’1 (%44) erkek olmak tizere toplam 355 lise 6grencisinden olusmaktadir. Caligmaya
katilan Ogrencilerin 111’1 meslek, 90°n1 fen ve 154’u Anadolu lisesi tiiriinde egitimine

devam etmektedir.
Veri Toplama Araclarn
Kisisel Bilgi Formu

Aragtirmaya katilan 6grencilerin yas, cinsiyet, sinif diizeyi ve okul tiirlerini belirleyebilmek

i¢in arastirmaci tarafindan hazirlanan kisisel bilgi formu kullanilmistir.
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Okul Tiikenmisligiyle Basa Cikma Becerisi Olgegi

Ogrencilerin okul tiikenmisligiyle basa ¢ikma becerilerini 6lgmek amaciyla Giindogan
(2021) tarafindan lise ogrencileri iizerinde gelistirilmistir. Olgek toplam varyansin
%44,04’linti aciklayan 3 faktorlii ve 21 maddeden olusan likert tipinde bir 6l¢gme aracidir.
Olgek kagian (pasif) basa ¢ikma, aktif (islevsel) basa ¢cikma ve duygusal (islevsel olmayan)
basa ¢ikma seklinde ii¢ alt boyuttan olugmaktadir. Kaginan ve duygusal basa ¢ikma alt
boyutlar1 islevsel olmayan basa ¢ikmay1 Olcerken, aktif basa ¢ikma alt boyutuysa islevsel
basa ¢ikma becerilerini 6l¢gmektedir. Her bir boyut kendi igerisinde degerlendirilmekte ve
dlcegin toplam puani alinmamaktadir. Olgegin i¢ tutarlik katsayisi sirasiyla her bir boyut
icin .86, ,70 ve ,74 seklinde; iki yar1 giivenirlikse ,82, ,71 ve ,75 seklinde bulunmustur.
Olgegin DFA sonucu uyum degerleri de iyi bulunmustur (X°/sd= 1,92, AGFI=,88, GFI=91,
CFI=92, RMSEA=,05, SRMR=,05; Gilindogan, 2021). Bu ¢alisma kapsaminda Sl¢egin alt
boyutlar1 i¢in i¢ tutarhilik katsayisi sirasiyla ,80, ,72, ,76 olarak, dlcegin tiimii iginse ,73

olarak bulunmustur.
Bilissel Esneklik Ol¢egi

Martin ve Rubin (1995) tarafindan biligsel esnekligi 6l¢mek i¢in gelistirilen, tek boyuttan ve
12 maddeden olusan likert tipinde bir dlgme aracidir. Olgegin Tiirk kiiltiiriine uyarlanmasi
lise 6grencileri tlizerinde Celikkaleli (2014) tarafindan yapilmistir. Tiirk kiiltliriine uyarlama
caligmas1 sonucu 6l¢egin 11 madde ve tek boyuttan olusan sekli daha 1yi uyum vermistir
(Celikkaleli, 2014). Olgegin iki yar1 giivenirligi ,77, test tekrar test giiverligi ,98 ve i¢
tutarlik katsayis1 ,74 olarak bulunmustur. Uyum degerleri de iyi ¢ikmustir (X*/sd=1,93,
RMSEA=,059, NFI=_85, CFI=92, IFI=92, GFI=95, AGFI=92; Celikkaleli, 2014). Bu

caligma kapsaminda 6lcegin i¢ tutarlilik katsayisi ,74 olarak bulunmustur.
Cok Boyutlu Algilanan Sosyal Destek Olcegi

Zimmet vd. (1988) tarafindan bireylerin algiladiklar1 sosyal destek diizeylerini belirlemek
i¢in gelistirilmistir. Olgegin Tiirk kiiltiiriine uyarlamasi Eker, Arkar ve Yaldiz (2001)
tarafindan yapilmistir. Olgek aile, arkadas ve 6zel kisiden algilanan sosyal destek seklinde 3
boyuttan ve 12 maddeden olusan likert tipinde bir 6lgme aracidir. Uyarlama c¢alismasi
sonucunda Olcegin i¢ tutarlilik katsayilart Olgegin tamami i¢in .89; alt boyutlar iginse
sirastyla ,85, ,80 ve ,82 olarak bulunmustur (Eker vd., 2001). Bu calisma kapsaminda
Olcegin alt boyutlar1 i¢in i¢ tutarlilik katsayisi sirasiyla ,74, ,71, ,73 olarak, 6l¢egin tlimii

icinse .89 olarak bulunmustur.
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Islem

Ik olarak calismaya baslamadan once etik kuruldan ¢alismanin etik agidan uygun olduguna
dair etik kurul izni almmustir (Nigde Omer Halisdemir Universitesi Etik kurulu 07/09/2021
tarihli ve 2021/13-06 sayili karar1). Daha sonra ise il milli e8itim miidiirliigiinden veri
toplama izinleri alimmustir. Sonraki adimda da meslek, fen ve Anadolu olmak iizere {i¢ farkli
lisede egitimine devam eden lise 6grencileri iizerinde ¢alisma yiiriitiilmistir. Caligmanin
verileri 2021-2022 egitim o6gretim yili birinci doneminde Kasim ay1 igerisinde bizzat
arastirmaci tarafindan siniflara girilerek ve katilimci gruba calismanin amaci agiklanarak,
katilimin goniillii oldugu ifade edilerek yiiz ylize olarak toplanmistir. Calismaya katilan
Ogrencilerin ailelerinden veli onam formu alinmistir. Calismaya katilan lise 6grencilerinden
Olcekleri samimi olarak ve eksiksiz dolduran 355 kisilik veri seti ile analizler

gerceklestirilmistir.
Veri Analizi

Arastirmanin verileri SPSS 22.0 programi ile analiz edilmistir. Calismanin verilerinin
analizinde korelasyon ve hiyerarsik regresyon analizi kullanilmistir. Calismanin verilerin
normal dagilim gostermesinin belirlenmesinde basiklik ve ¢arpiklik katsayis1 degerlerinin -1
ile +1 arasinda bir deger almasi 6l¢iit alinmistir (Hair vd., 2010). Bu kapsamda ¢alismanin
biitiin degiskenleri i¢cin carpiklik ve basiklik degerlerinin -1 ile +1 arasinda oldugu
bulunmustur. Béylece verilerin normal dagilim gdsterdigi sonucuna ulagilmistir. Hiyerarsik
regresyon analizi Oncesindeyse “esvaryanslilik, dogrusallik, u¢ degerler, hatalarin
bagimsizligi, coklu baglanti ve tekillik” varsayimlart kontrol edilmistir (Pallant, 2013). Bu
baglamda Durbin Watson, VIF degerleri incelenmis, ¢oklu baglanti problemi olmamasi
icinse ikili degiskenler arasinda .90’dan daha diisiik bir iliski olmas1 kriteri gozetilmistir
(Pallant, 2013). Durbin Watson ,22, 1,88 ve ,91 olarak, VIF ise 1,07 olarak bulunmustur.
Elde edilen sonuglar regresyon analizi i¢in 6n kosullarin saglandigini gostermistir (Pallant,
2013). Ayrica ug degerler incelenmis ve u¢ deger olmadigr da goriilmiistiir. Hiyerarsik
regresyon analizi iki adimda yiiriitiilmiistiir. Ilk adimda kuramsal olarak yordama giiciiniin
daha az olabilecegi dngoriilen bilissel esneklik degiskeni, ikinci adimda ise algilanan sosyal

destek degiskeni analize dahil edilmistir
Bulgular

Bu kisimda betimsel istatistiklere; okul tiikenmisligiyle basa ¢ikma becerisi, biligsel esneklik

ve algilanan sosyal destek arasindaki iligkilere dair korelasyon analizine; biligsel esneklik ve
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algilanan sosyal destegin okul tiikenmisligiyle basa ¢ikma becerisini yordayicilifina dair

hiyerarsik regresyon analizine dair bulgulara yer verilmistir.

Tablo 1

Betimsel Istatistikler

Ort. Ss Min.  Max. Carp. Bask.

OTKBC 22,80 5,70 13,00 45,00 ,83 ,73

OTABC 12,72 3,02 5,00 20,00 ,08 -,32
OTDBC 7,01 2,25 3,00 12,00 ,26 -,52
BE 46,27 8,09 24,00 64,00 -, 19 -,36
OBIASD 17,37 7,63 4 28 -,18 -,58
AASD 19,09 6,65 4 28 -,38 -73
ARASD 17,12 6,92 4 28 -,17 -,93

(OTKBC=Okul Tiikenmisligiyle Kagmman Basa Cikma, OTABC=Okul Tiikenmisligiyle
Aktif Basa Cikma, OTDBC=0Okul Tiikenmisligiyle Duygusal Basa Cikma, BE=Bilissel
Esneklik, OBIASD=0zel Bir Insandan Algilanan Sosyal Destek, AASD=Aileden Algilanan
Sosyal Destek, ARASD=Arkadagtan Algilanan Sosyal Destek)

Tablo 1 incelendiginde, ¢alismaya katilan ogrencilerin okul tiikenmisligiyle basa
c¢ikma becerisinin kaginan basa ¢ikma alt boyutu ortalamasi 22,80, aktif basa ¢ikma alt
boyutu ortalamast 12,72 ve duygusal basa c¢cikma ortalamasi 7,01; bilissel esneklik
ortalamasi 46,27; algilanan sosyal destegin 6zel bir insandan algilanan sosyal destek alt
boyutu ortalamasi1 17,37, aileden algilanan sosyal destek alt boyutu ortalamasi 19,09 ve
arkadastan algilanan sosyal destek alt boyutu ortalamasi 17,17 olarak bulunmustur. Ayrica
tiim degiskenlerin carpiklik ve basiklik degerlerinin -1 ile +1 arasinda bir degerde oldugu
dikkat c¢ekmektedir. Dolayisiyla verilerin dagilimmin normal dagilim gosterdigi

gorilmektedir (Hair vd., 2010).
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Tablo 2

Korelasyon Analizine Dair Bulgular

1 2 3 4 5 6 7
1, OTKBC -
2, OTABC -,02 ]
3, OTDBC 25" -,01 -
4, BE .22 28" -,24" -
5, OBIASD .18 ,09 .23 ,18" -
6, AASD 407 22" =227 207 347 -
7, ARASD 207 24" -,28" 217 ,527 40" -

**p<,01

Tablo-2 incelendiginde bilissel esneklikle okul tiikenmisligiyle basa ¢ikma
becerisinin kaginan basa ¢ikma alt boyutu (r=-,22, p<,01) ve duygusal basa ¢ikma alt boyutu
(r=-,24, p<,01) arasinda negatif yonde bir iligki; aktif basa ¢ikma alt boyutu (r=,28, p<,01)
arasinda pozitif yonde bir iliski oldugu gériilmektedir. Ozel bir insandan algilanan sosyal
destekle okul tilkenmisligiyle basa ¢ikma becerisinin kaginan basa ¢ikma alt boyutu (r=-,18,
p<,01) ve duygusal basa ¢ikma alt boyutu (r=-,23, p<,01) arasinda negatif yonde bir iliski
oldugu; aktif basa ¢ikma alt boyutu (=,09, p>,01) arasinda anlamli bir iliski olmadig1
goriilmektedir. Aileden algilanan sosyal destekle okul tiikenmisligiyle basa c¢ikma
becerisinin kaginan basa ¢ikma alt boyutu (=-,40, p<,01) ve duygusal basa ¢ikma alt boyutu
(r=-,22, p<,01) arasinda negatif yonde bir iligki; aktif basa ¢ikma alt boyutu (r=,22, p<,01)
arasinda pozitif yonde bir iligki oldugu goriilmektedir. Arkadastan algilanan sosyal destekle
okul tilkenmigligiyle basa ¢ikma becerisinin kaginan basa ¢ikma alt boyutu (r=-,20, p<,01)
ve duygusal basa ¢ikma alt boyutu (r=-,28, p<,01) arasinda negatif yonde bir iliski; aktif
basa ¢ikma alt boyutu (r=,24, p<,01) arasinda pozitif yonde bir iligki oldugu goriilmektedir.

olmadigi ifade edilebilir (Pallant, 2013).
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Tablo 3

Hiyerarsik Regresyon Analizine Dair Bulgular

OTKBC OTABC OTDBC
Model Yordayict B SHp S B SHp S B SHp b
Sabit 30,09 1,72 7,98 .89 10,08 ,68
BE 16 04 =227 10,02 28" -07 01 -24"
1
RZZ,OS*** R2:,08*** R2:,O6***
F1353=18,62 Fu353=28,91 Fa353=21,05
Sabit 33,79 1,69 6,96 .92 11,15 ,69
BE 10 04 157 09  ,02 23" -05 01 -177
OBIASD  -,02 ,04 .02 -04  ,02 10 -03 02 -,08
AASD -,29 05 -34™ ,06 .03 J03° 0 -03  ,02 -,09
2
ARASD -,02 ,05 -,02 08 03 18" -05 ,02 -177

R (degisim=, 13

F4350=18,56

R (degisim=,05

Fa350=12,63

R (degisimy=,07

Fa350=12,47

oksk

p<,05, “p<,01,

p<,001 (SH= Standart Hata)

Tablo-3 incelendiginde yapilan hiyerarsik regresyon analizi sonucunda iki modelin

de anlamli oldugu goriilmektedir. Ilk adimda modele dahil edilen bilissel esnekligin okul

tiilkenmisligiyle basa ¢ikma becerisinin kaginan basa c¢ikma alt boyutunun anlamli bir

yordayicisi oldugu goriilmektedir (R’=,05, f=-,22 p<,001). Ikinci adimda, algilanan sosyal

destegin alt boyutlarinin modele dahil edilmesiyle birlikte biligsel esneklik ve algilanan

sosyal destegin okul tiikenmisligiyle basa c¢ikma becerisinin kagiman basa ¢ikma alt

boyutuna dair varyansin %18’ini agikladig1 goriilmektedir (B=33,79, p<,001). Kontrol

degiskeni olan biligsel esneklik modeldeki varyansin %35’ini agiklarken, algilanan sosyal
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destegin alt boyutlarinin eklenmesiyle agiklanan varyans %13 artarak %18’e c¢ikmustir,

Yordayici degiskenlerin modele katkisi incelendiginde bilissel esneklik (f=-,15, p<,01) ve
aileden algilanan sosyal destegin (f=-,34, p<,001) okul tikenmisligiyle basa ¢ikma
becerisinin kagman basa ¢ikma alt boyutunun negatif yonde anlamli birer yordayicisi
oldugu, 6zel bir insandan algilanan sosyal destek (f=-,02, p>,05) ve arkadastan algilanan

sosyal destegin (f=,02, p>,05) anlamli birer yordayict olmadig1 goriilmektedir.

Tablo-3 incelendiginde ilk adimda modele dahil edilen bilissel esnekligin okul
tikenmisligiyle basa ¢ikma becerisinin aktif basa ¢ikma alt boyutunun anlamli bir
yordayicisi oldugu gériilmektedir (R’=,08, =28 p<,001). Ikinci adimda, algilanan sosyal
destegin alt boyutlarinin modele dahil edilmesiyle birlikte bilissel esneklik ve algilanan
sosyal destegin okul tiikkenmisligiyle basa ¢ikma becerisinin aktif basa ¢ikma alt boyutuna
dair varyansin %13’linli agikladig1 goriilmektedir (8=6,96, p<,001). Kontrol degiskeni olan
biligsel esneklik modeldeki varyansin %8’ini agiklarken, algilanan sosyal destegin alt
boyutlarinin eklenmesiyle agiklanan varyans %35 artarak %13’e ¢ikmistir. Yordayici
degiskenlerin modele katkisi incelendiginde biligssel esneklik (5=,23, p<,001), aileden
algilanan sosyal destek (f=,13, p<,05) ve arkadastan algilanan sosyal destegin (f=,18,
p<,01) okul tiikenmisligiyle basa ¢ikma becerisinin aktif basa ¢ikma alt boyutunun pozitif
yonde anlamli birer yordayicisi oldugu, 6zel bir insandan algilanan sosyal destegin (f=-,10,

p>,05) anlaml1 bir yordayict olmadig1 goriilmektedir.

Yine tablo-3 incelendiginde ilk adimda modele dahil edilen biligsel esnekligin okul
tikenmisligiyle basa ¢ikma becerisinin duygusal basa ¢ikma alt boyutunun anlamli bir
yordayicisi oldugu gériilmektedir (R’=,06, B=10,08, p<,001). Ikinci adimda, algilanan
sosyal destegin alt boyutlarinin modele dahil edilmesiyle birlikte biligsel esneklik ve
algilanan sosyal destegin okul tiikenmisligiyle basa ¢ikma becerisinin duygusal basa ¢ikma
alt boyutuna dair varyansin %13’iinii acikladig1 goriilmektedir (B=11,15, p<,001). Kontrol
degiskeni olan biligsel esneklik modeldeki varyansin %6’sin1 agiklarken, algilanan sosyal
destegin alt boyutlarinin eklenmesiyle agiklanan varyans %7 artarak %13’e c¢ikmuistir.
Yordayic1 degiskenlerin modele katkisi incelendiginde biligsel esneklik (f=-,17, p<,01),
aileden algilanan sosyal destek (5=-,09, p<,05) ve arkadastan algilanan sosyal destegin (f=-
,17, p<,01) okul tilkenmisligiyle basa ¢ikma becerisinin duygusal basa ¢ikma alt boyutunun
negatif yonde anlamli birer yordayicisi oldugu, 6zel bir insandan algilanan sosyal destegin

(p=-,08, p>,05) anlaml bir yordayic1 olmadig1 goriilmektedir.
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Tartisma

Okul tikenmisligi son yillarda aragtirma konusu yapilmistir. Calismalarda okul
tiilkenmisligiyle iliskili kavramlarin ele alindig1 dikkat ¢ekerken okul tiikenmisligiyle basa
¢ikma konusunun sinirli kaldigr dikkat ¢ekmektedir. Bu kapsamda bu g¢alismada okul
tilkenmisligiyle basa ¢ikma becerisi iizerinde etkisi oldugu diisiiniilen bilissel esneklik ve
algilanan sosyal destegin yordayici rolii incelenmistir. Calismada biligsel esnekligin ve
algilanan sosyal destegin okul tiikenmigligiyle basa ¢ikma becerisinin anlamli birer

yordayicisi oldugu sonucuna ulagilmstir.

Mevcut calismada biligsel esnekligin okul tiikenmisligiyle basa ¢ikma becerisinin
islevsel olmayan basa ¢ikma sekli olan kaginan ve duygusal basa ¢ikma iizerinde negatif
yonde bir etkisi oldugu sonucuna ulagilmistir. Biligsel esnekligin okul tikkenmisligiyle basa
cikma becerisinin islevsel olan aktif basa ¢ikma yontemi tizerindeyse pozitif yonde bir etkisi
oldugu sonucuna ulasilmistir. Ulasilan sonug biligsel esnekligi 1yi diizeyde olan 6grencilerin
okul tiikenmisligiyle daha etkili basa ¢iktigini ve okul tilkenmisliginin daha kolay tistesinden
gelebildigini gostermektedir. Biligsel esnekligi diisiik olan 6grencilerinse daha ¢ok etkin

olmayan ve ¢6ziim iiretmeyen yollar1 segtiklerini gostermektedir.

Alanyazinda bilissel esnekligin bireylerin bir problem durumuyla basa ¢ikma becerisi
iizerinde olumlu yonde etkisi oldugu belirtilmistir (Ahn vd., 2009; Muyan-Yilik ve Demir,
2020). Bunun yaninda, bilissel esneklikle ilgili kuramsal bilgilerde de bireylerin biligsel
esnekliginin iyi diizeyde olmasinin bir problem durumunun iistesinden gelebilmelerinde
olumlu yonde bir etkisinin oldugu 6ne siiriilmektedir (Boger-Mehall, 1996; Rende, 2000;
Spiro, 1988). Daha onceki calismalarda biligsel esneklikle basa ¢ikma arasindaki iligkiyi
ortaya koyan sonuclar mevcuttur. Asici ve Sar1 (2021) bilissel esnekligin lise 6grencilerinde
aktif basa ¢ikma {lizerinde pozitif, olumsuz basa ¢ikma iizerindeyse negatif yonde etkisinin
oldugunu bulmuslardir. Soltani vd. (2013), Farsl {liniversite 6grencileri lizerinde yiiriittiikleri
caligmalarinda bilissel esnekligin basa ¢ikma becerisi iizerinde pozitif yonde yordayict rolii
oldugunu bulmuslardir. Kruczek, Basifiska ve Janicka (2020) hemsireler {izerinde
yurlttiikleri aragtirmalarinda biligsel esnekligin basa ¢ikma ile iligkili oldugunu ve basa
cikmay1 pozitif yonde etkiledigi sonucuna ulasmislardir. Bedel ve Ulubey (2015) Tiirk
ergenlerde bilissel esnekligin kagiman ve olumsuz basa ¢ikmayi negatif yonde, aktif basa
cikmay1 pozitif yonde yordadigi sonucunu elde etmislerdir. Ayrica daha dnceki ¢aligmalarda
bilissel esnekligin okul tiikenmisligi ile negatif iligkili oldugu, bilissel esnekligi iyi diizeyde

olan 6grencilerin daha az okul tilkenmigligi yasadig1 bulunmustur (Gan vd., 2007; Gamble,
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2019; Hond vd., 2020). Sonug olarak; hem biligsel esneklik ve basa ¢ikma arasindaki, hem

de biligsel esneklik ve okul tilkkenmisligi arasindaki iliskiyi ele alan ¢aligmalarin sonuglarinin

mevcut ¢alismada ulagilan sonucu desteklemekte oldugu ifade edilebilir.

Vaux (1988) sosyal destek kuraminda sosyal destegin bireylerin zorlayici bir
durumla karsilastiginda o durumun {iistesinden gelmekte bireye olumlu katkisinin oldugu
ifade edilmektedir. Mevcut ¢aligmada lise Ogrencilerinde algilanan sosyal destegin okul
tiilkenmisligi ile basa ¢ikma durumu iizerindeki etkisi incelenmistir. Caligmada algilanan
sosyal destegin okul tiikenmisligiyle basa ¢ikma becerisinin islevsel olmayan basa ¢ikma
sekli olan kaginan ve duygusal basa c¢ikma fiizerinde negatif yonde bir etkisi oldugu
sonucuna ulasilmistir. Ayrica algilanan sosyal destegin okul tikenmisligiyle basa ¢ikma
becerisinin islevsel olan aktif basa ¢ikma yontemi iizerindeyse pozitif yonde bir etkisi
oldugu sonucuna ulagilmistir. Algilanan sosyal destegin 6zellikle aileden algilanan sosyal
destek boyutu 6grencilerin okul tiikenmisligiyle basa ¢ikma becerisinde daha etkili oldugu
bulunmustur. Caligmanin sonucu algilanan sosyal destegin 6grencilerin okul tilkenmigligiyle
basa c¢ikmalar1 iizerinde olumlu bir etkisinin oldugunu gostermektedir. Bagka bir ifadeyle
algilanan sosyal destegin Ogrencilerin okul tiikenmisliginin iistesinden gelebilmelerinde
¢oziim yollar1 bulabilmeleri ve sorunu daha etkin ¢ézebilmeleri konusunda énemli bir katki

sunmakta oldugu ifade edilebilir.

Daha onceki calismalarda algilanan sosyal destekle okul tiikenmisligi arasinda
negatif yonde bir iliski oldugu bulunmustur (Cam vd., 2014; Giindogan, 2019; Kim vd.,
2018; Kutsal ve Bilge, 2012). Bu sonuglar mevcut ¢alismadaki sonucu desteklemektedir.
Ayrica Onceki calismalarda algilanan sosyal destegin bireylerin basa ¢ikma becerileri
iizerinde etkili oldugu bulunmustur. Ornegin; Markstrom vd. (2000) Afrikali ve Amerikali
ergenler iizerinde yiiriittiikleri aragtirmada sosyal destekle ergenlerin basa ¢ikma becerisinin
iliskili oldugunu ve sosyal destegi iyi diizeyde olan ergenlerin basa ¢ikma becerilerinin de
1yl dlizeyde oldugunu bulmuslardir. Bedel ve Kutlu (2018), Tiirk ortaokul 6grencilerinde
algilanan sosyal destegin Ogrencilerin aktif basa ¢ikmay1 pozitif ve kacinan basa ¢ikmayi
negatif olarak yordadigin1 bulmuslardir. Bal vd. (2003), 12-18 yas araligindaki ergenlerde
sosyal destegin iyilik hali ve stresli olaylarla basa ¢ikmada pozitif yonde bir etkisinin
oldugunu bulmuslardir. Sonug olarak sosyal destek ve basa ¢ikma arasindaki iligkiyi ele alan

arastirma sonuglar1 da mevcut ¢alismadaki sonucu destekler niteliktedir.

Calismada biligsel esneklik ve algilanan sosyal destegin &grencilerin okul

tiilkenmisligiyle etkin bir sekilde basa ¢ikabilme becerileri tizerinde olumlu yonde bir etkisi
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oldugu sonucuna ulagilmistir. Caligmanin sonucuna gore 0grencilere aileden, 6gretmenden

ve yakin c¢evreden saglanacak sosyal destegin okul tiikenmisliginin iistesinden gelmekte
onemli bir rolii olacag: ifade edilebilir. Bu baglamda 6zellikle egitimcilere ve ailelere okul
tikenmisligi yasayan Ogrencilere gerekli destegi saglamak i¢in onlarin yaninda yer
aldiklarin1  hissettirilmesi gerektigi Onerilmektedir. Calismada ulasilan sonuca gore
ogrencilerin biligsel esnekligini artirmak i¢in okul psikolojik danigmalarina ve 6gretmenlere
onemli roller diistigli 6ne stiriilebilir. Bu rollerin 6gretmenler ve psikolojik danismanlarca
smif i¢inde ya da smif disinda Ogrencilerle goriismeler yapilmasi, okul disinda da
ogrencilerin hem akademik hem de ruhsal durumunun takip edilmesi, aile ve okul
igbirliginin artirilmasinin oldugu sdylenebilir. Ayrica okul tiikenmisligi yasayan 6grencilerin
biligsel esneklik diizeylerini artirmak adina yiriitiilecek farkindalik galigmalarinin 6nemli
oldugu ve bu kapsamda grup etkinliklerinin planlanmasi Onerilebilir. Yiiriitiilecek grup
caligmalarinda hedef kitle olarak 6zellikle biligsel esnekligi diisiik olan dgrenciler segilerek,
s0z konusu dgrencilerin biligsel esneklik diizeyini artirmaya doniik etkinliklerin ytirtitiilmesi
amaglanabilir. Aragtirmacilar i¢inse okul tilkenmisligiyle basa ¢ikma konusunun deneysel
caligmalarda ele alinip, bu kapsamda okul tilkenmisligiyle basa ¢ikma becerilerin artirmaya
doniik psikoegitim ¢alismalarinin yiiriitiilmesi Onerilebilir. Ayrica okul tiikkenmisligiyle basa
¢ikma konusunun literatlirde yeterince ele alinmadigi goz oniinde bulunduruldugunda; yeni
arastirmalarda nicel, nitel veya karma yontemle 6grencilerin okul tiikenmisligiyle basa

cikma becerilerinin ele alinmasi ve arastirma konusu yapilmasi onerilebilir.

Mevcut ¢alismanin belli smirliklar1 da bulunmaktadir. Birinci sinirlilik ¢alismanin
verilerinin kesitsel olarak tek seferde toplanmis olmasidir. Yeni arastirmalar boylamsal
olarak yiiriitiillerek 6grencilerin okul tiikenmisligiyle basa ¢ikma becerilerinin zaman
icerisindeki degisimleri de incelenebilir. Baska bir smirhilik katilimci grubun sadece lise
ogrencilerinden olugmasidir. Okul tiikenmisligini her kademedeki 6grencilerde goriilen bir
durum oldugu dikkate alindiginda yeni caligmalarda farkli kademlerde egitimine devam
eden Ogrenciler de calismaya dahil edilerek bu siirlilik asilabilir. Calismanin bir smirliligi
da verilerin sadece 6zbildirime dayali dlgeklerle toplanmis olmasidir. Yeni arastirmacilar
nitel veri toplama yoOntemleriyle ya da karma yOntem arastirmasi yontemiyle siireci

yiiriiterek bu sinirlig1 azaltabilirler.

Etik Kurul izin Bilgisi: Bu arastirma, Nigde Omer Halisdemir Universitesi Etik kurulunun
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Abstract

School burnout is a situation that almost every student experiences at certain times in school life. In
the literature, it is noteworthy that school burnout has been examined in many ways, but the coping
skill with school burnout is limited. In this context, the predictive role of cognitive flexibility and
perceived social support on the coping skill with school burnout was investigated in this study. The
data of the study were collected on high school students who continue their education in various high
schools by explaining the purpose of the research and emphasizing that participation is voluntary.
The participant group of the study consisted of 355 high school students, of which 200 (56%) were
girls, and 155 (44%) were boys. The data of the study were collected with the "Scale of Coping Skill
with School Burnout", "Cognitive Flexibility Scale," and "Multidimensional Scale of Perceived
Social Support". Correlation and hierarchical regression analysis were used in the analysis of the data
of the study. As a result of hierarchical regression analysis, it was found that cognitive flexibility and
perceived social support were significant predictors of coping skills with school burnout. The results
obtained in the study were discussed in the context of the literature, and suggestions were made for

practitioners in the field.
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Introduction

School processes are a process that takes a certain period of each individual's life. In
addition to providing individuals with knowledge and skills, the school process can also be
challenging or tiring due to the responsibilities undertaken (Kiligg1l, 2006). Due to the
compulsory 12-year education in Turkey, the majority of individuals spend at least 12 years
busy as students. When considered in this context, the school process can sometimes cause
different negativities, such as fatigue, boredom, or detachment from the process. In order to
examine these negative situations, the subject of school burnout, which is the form of
professional burnout seen in students in recent years, both in Turkey and abroad (Aypay &
Eryilmaz 2011; Giindiiz et al., 2012; Salmela-Aro et al., 2008; Schaufeli et al., 2002,
Walburg, 2014).

School burnout is defined as a student's exhaustion in parallel with the increasing
expectations of the school and a cynical and indifferent attitude towards the school during
the education process (Salmela-Aro et al., 2009). In another definition, School burnout is
defined by Aypay (2011, p. 512) as “burnout syndrome caused by excessive demands of
school and education in students”. It is noteworthy that school burnout is examined
multidimensionally in the literature. It is seen in the studies that the relationship between
school burnout and the factors that increase students' school burnout, the negative
consequences of school burnout, and the concepts that play a protective role against school

burnout.

Studies have shown that there are factors that increase school burnout in students.
Some of these factors are; intense homework (Salmela-Aro et al., 2016; Teuber et al., 2021),
irregular study habits (Seger & Gengdogan, 2012), intense expectations from students during
exam processes (Giindogan, 2019; Ozdemir, 2015), low academic performance or low self-
efficacy perception (Bilge et al., 2014). School burnout seen in students also has many
negative consequences. Studies have shown that school burnout is associated with
psychological problems (Collin et al., 2020; Secer, 2015), school absenteeism (Seibert et al.,
2017), and anxiety (May, 2014). In this context, school burnout can affect individuals

negatively in many ways.

While it is noteworthy that the relationship between school burnout and different
concepts in Turkish culture is examined in the literature, it is noteworthy that the coping
dimension of this problem situation has not been adequately addressed. In experimental

studies, it is noteworthy that there are studies aimed at increasing the ability of students to
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overcome this situation when they experience school burnout. Ulas (2018) found that

cognitive-behavioral therapy-based psycho-education was effective in secondary school
students' coping skills with school burnout. In another study, Ates (2016) concluded that
psycho-education based on solution-focused therapy reduces students' school burnout; in
other words, psycho-education applied to students' coping skills with school burnout
increases. These studies have shown that focusing on students' coping skills with school

burnout is an important issue.

Coping is an action aimed at solving a problematic situation or alleviating the impact
of that situation (Ray et al., 1982). Tunks and Bellissimo (1988) define coping as specific
behavioral or cognitive actions to respond to a problem. In another similar definition,
Folkman and Lazarus (1986) defined coping skills as solving the problems experienced or
making efforts with cognitive and behavioral strategies to reduce the negative consequences
caused by the problem situation. The common point of the definitions of coping is that there

is a problem situation, and the individual is to solve this problem situation.

It is stated in the literature that there are three dimensions of coping: active, avoidant,
and negative (Spirito et al., 1988). While active coping is a constructive coping strategy to
solve the problem with a positive approach, an avoidant coping strategy is to wait for the
solution from different places instead of focusing on the problem, while negative coping
believes that it cannot solve the problem and blaming people for the problem (Bedel &
Kutlu, 2018; Holahan & Moos, 1987). There is also a classification of coping strategies as
functional and dysfunctional (Frydenberg, 1991). Functional coping is the individual's
confronting the problem, reviewing his current potential to solve the problem, and looking
for ways to overcome the problem (Riolli & Savicki, 2010). Dysfunctional coping is the
individual's attitude toward avoiding the problem and expecting an external solution to the
problem instead of addressing the source of the problem (Becker et al., 2022). Considering
the types of coping, it can be stated that people's use of active or functional coping strategies

to solve a problem enables them to find more effective solutions.

For people of all age groups, coping skills are important in solving problems faced in
life (Lazarus & Folkman, 1988). Likewise, for students who continue their education life,
coping with the problems encountered in the education and training process is an important
skill (Maykrantz & Houghton, 2020). Students may experience both academic and
psychological problems during their education (Aypay, 2011). It can be said that the ability

to coping skill with school burnout, a problem that students experience academically, is an
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important skill for students (Giindogan & Secer, 2022). In this context, active, avoidant, and

negative coping (Bedel et al., 2014) or functional and dysfunctional coping types
(Frydenberg, 1991), which have been suggested for coping in the literature, can also be used

to coping skill with school burnout.

The coping skill with school burnout is defined as the student's ability to effectively
use their current potential to overcome the symptoms of school burnout and to overcome
this negative situation (Giindogan, 2021). In addition, the coping skill with school burnout;
it is also defined as “the student's ability to use their current coping skills against school
burnout in order to overcome the school burnout situation they are experiencing effectively,
to reduce its possible negative effects and to continue education more effectively again”
(Giindogan, 2021, p. 44). It can be stated that the concepts related to the concept of school
burnout may be related to school coping skills. It is evaluated that cognitive flexibility will
have an effect on the ability to cope with school burnout. The literature has concluded that
cognitive flexibility has a negative relationship with school burnout (Gamble, 2019; Gan et
al., 2007; Hond et al., 2020). This finding actually shows that students with good cognitive
flexibility can cope with school burnout more effectively. Martinez-Rubio et al. (2021)
stated that cognitive flexibility empowers students against school burnout in academic

processes and assumes a protective role.

Cognitive flexibility is defined as the ability of a person to adapt to the environment
in adverse situations (Canas, 2003). Cognitive flexibility is a concept related to the
individual's adaptation to a new situation when faced with it or being aware of the options to
produce a solution to a problem and being willing to apply the appropriate options, and
seeing himself as self-sufficient (Buga et al., 2018). When considered in this context, it can
be stated that cognitive flexibility is a competency that enables individuals to cope with a
problem, produce solutions, and use their coping skills effectively. As a matter of fact, it is
claimed that cognitive flexibility has a positive effect on coping (Ahn et al., 2009; Muyan-
Yilik & Demir, 2020). It has been suggested that cognitive flexibility positively reflects
students' overcoming the problems and difficulties experienced in academic processes
(Hanife, 2018; Khasawneh, 2021; Toraman et al., 2020; Vitiello et al., 2011). When
considered in this context, it can be stated that cognitive flexibility will positively affect

individuals' coping with school burnout during their student life.

Similar to cognitive flexibility, it is considered that perceived social support has an

effect on students' ability to cope with school burnout. Previous studies concluded that social
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support has a negative relationship with school burnout (Cam et al., 2014; Giindogan, 2019;

Kim et al., 2018; Kutsal & Bilge, 2012). These studies show that students with good social
support experience less school burnout; in other words, they can overcome this situation

more effectively.

It is claimed that perceived social support positively contributes to coping with a
problem that individuals experience and that an individual with a good level of perceived
social support can cope with the problem situation more effectively (Calvete & Connor-
Smithi, 2006; Faleel et al., 2016). Likewise, it is stated that perceived social support plays an
important role in solving many problems that students experience during the school process
(Garnefski & Diekstra, 1996; Yildirim, 2006). Accordingly, it can be stated that perceived
social support positively affects students' coping skills with school burnout. In addition, it
has been stated in the literature that perceived social support has a positive effect on coping
with psychological problems experienced by individuals (Roohafza et al., 2014) and coping
with professional burnout in business life (Liu & Aungsuroch, 2019; Yellice-Yiiksel et al.,
2011). Therefore, it can be said that social support positively affects coping with problems in

school processes.

Consequently, it is noteworthy that educational processes are a process that
challenges students and causes them to experience different problems. As stated before, it is
noteworthy that one of the common problem situations experienced by students during the
education process is school burnout. While it is seen that the concept of school burnout is
examined in the literature, it is seen that the coping skill with this problem situation is
limited in Turkish culture (Ates, 2016; Giindogan, 2021; Giindogan & Secer, 2022; Ulas,
2018). Accordingly, it is thought that coping with school burnout is also an important issue,
just as focusing on the solution and coping with the problem rather than the problem is an
important issue when faced with a problem situation. It is thought that cognitive flexibility
and perceived social support, which play an important role in coping with many problems
that individuals encounter in academic, individual, or social life, also have an important role
in the coping skill with school burnout. In this context, this study aims to examine whether
cognitive flexibility and perceived social support have a predictive role in coping with

school burnout. The sub-problems of the study are as follows:

o Is there a significant relationship between high school students coping skills

with school burnout and cognitive flexibility, and perceived social support?
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. Are cognitive flexibility and perceived social support significant predictors of

high school students coping skills with school burnout?
Method

The present study was conducted in the correlational model, one of the quantitative research
methods, examining the relationship between the coping skill with school burnout, cognitive
flexibility, and perceived social support. Correlational studies are studies that examine the

relationship between two or more variables (Fraenkel et al., 2012).
Participants

The participant group of the study consisted of high school students from different types
(vocational, science, and Anatolian high schools) determined by the purposeful sampling
method. In this context, 450 students from four different high schools were reached, and the
study was carried out with 355 students who participated in the study. The participant group
of the study consisted of 128 (36%) 9th grade, 85 (24%) 10th grade, 64 (18%) 11th grade,
and 78 (22%) 12th grade and aged 14 years. It consists of a total of 355 high school
students, of which 200 (56%) are female, and 155 (44%) are male, ranging in age from 18 to
18. Of the students participating in the study, 111 continue their vocational, 90 science, and

154 Anatolian high school education.
Data Collection Tools
Personal information form

The personal information form prepared by the researcher was used to determine the age,

gender, class level, and school types of the students participating in the research.
The Coping with School Burnout Scale

It was developed by Giindogan (2021) on high school students in order to measure students'
coping skills with school burnout. The scale is a Likert-type measurement tool with 3 factors
and 21 items, which explains 44.04% of the total variance. The scale consists of three sub-
dimensions: avoidant (passive) coping, active (functional) coping, and emotional
(dysfunctional) coping. In contrast, avoidant and emotional coping sub-dimensions measure
dysfunctional coping, and active coping sub-dimensions measure functional coping skills.
Each dimension is evaluated within itself, and the scale's total score is not taken. The
internal consistency coefficient of the scale was .86, .70, and .74 for each dimension,

respectively; the two half reliability were found as .82, .71, and .75. The CFA result of the
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scale had good concordance values (X?df = 1.92, AGFI=.88, GFI=91, CFI=.92,

RMSEA=.05, SRMR=.05; Giindogan, 2021). In this study, the internal consistency
coefficients for the sub-dimensions of the scale were found to be .80, .72, and .76,

respectively, and .73 for the whole scale.
Cognitive Flexibility Scale

It is a one-dimensional and 12-item Likert-type measurement tool developed by Martin and
Rubin (1995) to measure cognitive flexibility. The adaptation of the scale to Turkish culture
was made by Celikkaleli (2014) on high school students. As a result of the adaptation study
to Turkish culture, the form of the scale consisting of 11 items and one dimension gave a
better fit (Celikkaleli, 2014). The two-half reliability of the scale was .77, the test-retest
reliability was .98, and the internal consistency coefficient was .74. The fit values were also
good (X?/df =1.93, RMSEA=.059, NFI=.85, CFI=.92, IFI=.92, GFI=.95, AGFI=.92;
Celikkaleli, 2014). In this study, the internal consistency coefficient of the scale was found

to be .74.
The Multidimensional Perceived Social Support Scale (MPSS)

The MPSS was developed by Zimmet et al. (1988) to determine individuals' perceived social
support levels. The adaptation of the scale to Turkish culture was made by Eker, Arkar, and
Yaldiz (2001). The scale is a Likert-type measurement tool consisting of 3 dimensions and
12 items in the form of perceived social support from family, friends, and private
individuals. As a result of the adaptation study, the internal consistency coefficients of the
scale were .89 for the whole scale; for the sub-dimensions, it was found as .85, .80, and .82,
respectively (Eker et al., 2001). In this study, the internal consistency coefficients for the
sub-dimensions of the scale were found to be .74, .71, and .73, respectively, and .89 for the

whole scale.
Procedure

First of all, before starting the study, ethics committee approval was obtained from the ethics
committee (Nigde Omer Halisdemir University Ethics Committee decision dated 07/09/2021
and numbered 2021/13-06). Then, data collection permissions were obtained from the
provincial directorate of national education. In the next step, the study was carried out on
high school students who continue their education in three different high schools:
vocational, science, and Anatolian. The data of the study were collected face-to-face in the

first semester of the 2021-2022 academic year by the researcher himself in November by
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entering the classrooms and explaining the purpose of the study to the participant group,

stating that the participation was voluntary. Parent consent forms were obtained from the
families of the students participating in the study. Analyzes were carried out with the data
set of 355 people who filled the scales sincerely and completely from the high school
students who participated in the study.

Data Analysis

The data of the research were analyzed with the SPSS 22.0 program. Correlation and
hierarchical regression analysis were used in the analysis of the data of the study. In
determining the normal distribution of the study's data, it was taken as a criterion that the
kurtosis and skewness coefficient values take a value between -1 and +1 (Hair, Black,
Babin, & Anderson, 2010). In this context, skewness and kurtosis values for all variables of
the study were found to be between -1 and +1. Thus, it was concluded that the data showed a
normal distribution. Before the hierarchical regression analysis, the assumptions of
“covariance, linearity, extreme values, independence of errors, multicollinearity, and
singularity” were checked (Pallant, 2013). In this context, Durbin Watson and VIF values

were examined, and the criterion of having a relationship of less than .90 between binary
variables was taken into account in order to avoid multicollinearity problems (Pallant, 2013).
Durbin Watson found .22, 1.88, and .91, and VIF as 1.07. The results showed that the
regression analysis prerequisites were met (Pallant, 2013). In addition, extreme values were
examined, and it was seen that there were no extreme values. Hierarchical regression
analysis was carried out in two steps. In the first step, the cognitive flexibility variable,
which is predicted to have less predictive power, and the perceived social support variable in

the second step were included in the analysis.
Results

This section includes descriptive statistics and the correlation analysis of the relationships
between coping with school burnout, cognitive flexibility, and perceived social support; the
hierarchical regression analysis of cognitive flexibility and perceived social support

predicting the coping skill with school burnout are included.
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Table 1

Descriptive Statistics

Mean SD Min. Max. Skew.  Kurt.

AVCSB 22.80 5.70 13.00 45.00 .83 .73

ACSB 12.72 3.02 5.00 20.00 .08 -32
ECSB 7.01 2.25 3.00 12.00 .26 -.52
CF 46.27 8.09 24.00 64.00 -.19 -.36
PSSSP 17.37 7.63 4 28 -.18 -.58
PSSFA 19.09 6.65 4 28 -.38 -.73
PSSF 17.12 6.92 4 28 - 17 -.93

(AVCSB=Avoid Coping with School Burnout, ACSB=Active Coping with School Burnout,
ECSB=Emotional Coping with  School Burnout, CF=Cognitive Flexibility,
PSSSP=Perceived Social Support from a Special Person, PSSFA=Perceived Social Support
from Family, PSSF=Perceived Social Support from Friend)

When Table 1 is examined, the average of the avoidant coping sub-dimension of the
students' coping with school burnout was 22.80, the average of the active coping sub-
dimension was 12.72, and the mean of emotional coping was 7.01; cognitive flexibility
mean was 46.27; The mean of perceived social support from a special person was 17.37, the
mean of perceived social support from family was 19.09, and the mean of perceived social
support from friends was 17.17. In addition, it is noteworthy that all variables' skewness and
kurtosis values are between -1 and +1. Therefore, it is seen that the distribution of the data

shows a normal distribution (Hair et al., 2010).
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Table 2

Correlation Analysis

1 2 3 4 5 6 7
1. AVCSB -

2. ACSB -.02 -

3. ECSB 257 -.01 -

4. CF -22% 28" -.24™ -

5. PSSSP -.18™ .09 23" 18™ -

6. PSSFA -40™ 22" 22" 20" 34 -
7. PSSF 20" 24" -.28" 217 52" 40" -
“p<.01

When Table-2 is examined, there is a negative relationship between cognitive
flexibility and the avoidance coping sub-dimension (»=-.22, p<.01) and the emotional coping
sub-dimension (=-.24, p<.01) of the coping skill with school burnout. Also, there is a
positive correlation with the active coping sub-dimension (r=.28, p<.01). There is a negative
relationship between perceived social support from a special person and the avoidance
coping sub-dimension (r=-.18, p<.01) and emotional coping sub-dimension (r=-.23, p<.01)
of the coping skill with school burnout. Also, there was no significant relationship between
the active coping sub-dimension (7=.09, p>.01). There is a negative correlation between
perceived social support from family and the avoidant coping sub-dimension (r=-.40, p<.01)
and emotional coping sub-dimension (r=-.22, p<.01) of coping skill with school burnout.
Also, there is a positive correlation with the active coping sub-dimension (=.22, p<.01).
There is a negative correlation between perceived social support from friends and the
avoidant coping sub-dimension (r=-.20, p<.01) and emotional coping sub-dimension (r=-
.28, p<.01) of coping skill with school burnout. Also, there is a positive correlation with the
active coping sub-dimension (7=.24, p<.01). Thus these bilateral relations are less than .90, it

can be stated that there is no multicollinearity problem (Pallant, 2013).
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Table 3

Hierarchical Regression Analysis Results
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AVCSB ACSB ECSB
Model Predictor B SE3 B B SEs B B SE3 B
Constant  30.09 1.72 7.98 .89 10.08 .68

CF -16 .04 -22" 10 .02 28" .07 .01 -24"
1
R>=.05"" R>=.08"" R>=.06""
F1353=18.62 Fu353=28.91 Fa353=21.05
Constant  33.79 1.69 6.96 .92 11.15 .69
CF -10 .04 15" 09 .02 23" -05 .01 -177
PSSSP -.02 .04 02  -04 .02 10  -03 .02 -.08
PSSFA -29 05 -34™ 06 .03 A3° 0 -03 .02 -.09"
2
PSSF -.02 .05 -02 .08 .03 18" -05 .02 -177
R>=.18"" R’=13"" R’=.13""

Rz(change):- 13

F4350=18.56

Rz(change):- 05

Fa350=12.63

Rz(change):- 07

Fa350=12.47

*p<.05, “p<.01, " p<.001 (SH= Standard Error)

When Table 3 is examined, it is seen that both models are significant as a result of

the hierarchical regression analysis. It is seen that the cognitive flexibility included in the

model in the first step is a significant predictor of the avoidance coping sub-dimension of the

coping skill with school burnout (R’=.05, f=-.22, p<.001). In the second step, with the

inclusion of the sub-dimensions of perceived social support in the model, it is seen that

cognitive flexibility and perceived social support explain 18% of the variance in the

avoidance coping sub-dimension of coping with school burnout (B=33.79, p<.001). While

the control variable cognitive flexibility explained 5% of the variance in the model, the
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variance explained by adding the sub-dimensions of perceived social support increased by

13% to 18%. When the contribution of the predictor variables to the model is examined,
cognitive flexibility (f=-.15, p<.01) and perceived social support from the family (f=-.34,
p<.001) is a negative and significant predictor of the avoidance coping sub-dimension of
coping with school burnout. It is seen that perceived social support from a special person
(p=-.02, p>.05) and perceived social support from a friend (f= .02, p>.05) are not significant

predictors.

When Table 3 is examined, it is seen that the cognitive flexibility included in the
model in the first step is a significant predictor of the active coping sub-dimension of coping
skills with school burnout (R°=.08, f=.28 p<.001). In the second step, with the inclusion of
the sub-dimensions of perceived social support in the model, it is seen that cognitive
flexibility and perceived social support explain 13% of the variance in the active coping sub-
dimension of coping with school burnout (8=6.96, p<.001). While the control variable
cognitive flexibility explained 8% of the variance in the model, the variance explained by
adding the sub-dimensions of perceived social support increased by 5% to 13%. When the
contribution of the predictor variables to the model is examined, cognitive flexibility (5=.23,
p<.001), perceived social support from family (f=.13, p<.05), and perceived social support
from friends (f=.18, p<.01) is a positive and significant predictor of the active coping sub-
dimension of coping with school burnout. The perceived social support from a special

person (f=-.10, p>.05) is not a significant predictor.

When Table-3 is examined, it is seen that the cognitive flexibility included in the
model in the first step is a significant predictor of the emotional coping sub-dimension of the
coping skill with school burnout (R’=.06, B=10.08, p<.001). In the second step, with the
inclusion of the sub-dimensions of perceived social support in the model, it is seen that
cognitive flexibility and perceived social support explain 13% of the variance in the
emotional coping sub-dimension of coping with school burnout (B=11.15, p<.001). While
the control variable, cognitive flexibility, explained 6% of the variance in the model, the
variance explained by adding the sub-dimensions of perceived social support increased by
7% to 13%. When the contribution of the predictor variables to the model is examined,
cognitive flexibility (f=-.17, p<.01), perceived social support from family (f=-.09, p<.05),
and perceived social support from friends (f=-.17, p<.05) is a negative and significant
predictor of the emotional coping sub-dimension of coping with school burnout. The

perceived social support from a special person (f=-.08, p>.05) is not a significant predictor.
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Discussion

School burnout has been the subject of research in recent years. While it draws attention that
the concepts related to school burnout are discussed in the studies, it is noteworthy that the
issue of coping with school burnout is limited. In this context, the predictive role of
cognitive flexibility and perceived social support, which are thought to have an effect on
coping skills with school burnout, were examined in this study. The study concluded that
cognitive flexibility and perceived social support were significant predictors of coping skills

with school burnout.

In the present study, it was concluded that cognitive flexibility has a negative effect
on the coping skill with school burnout, which is a dysfunctional coping style, on avoidant
and emotional coping. It has been concluded that cognitive flexibility positively affects
coping with school burnout and the active coping method, which is functional. The result
shows that students with good cognitive flexibility cope with school burnout more
effectively and can overcome school burnout more easily. It shows that students with low

cognitive flexibility mostly choose ineffective solutions.

The literature has stated that cognitive flexibility positively affects individuals'
ability to cope with a problem (Ahn et al., 2009; Muyan-Yilik & Demir, 2020). In addition,
theoretical knowledge about cognitive flexibility suggests that individuals' good levels of
cognitive flexibility positively affect overcoming a problem situation (Boger-Mehall, 1996;
Rende, 2000; Spiro, 1988). In previous studies, results reveal the relationship between
cognitive flexibility and coping. Asici and Sar1 (2021) found that cognitive flexibility had a
positive effect on active coping and a negative effect on negative coping in high school
students. Soltani et al. (2013), in their study on Persian university students, found that
cognitive flexibility had a positive predictive role on coping skills. Kruczek, Basinska, and
Janicka (2020) concluded in their research on nurses that cognitive flexibility is associated
with coping and positively affects coping. Bedel and Ulubey (2015) found that cognitive
flexibility predicted avoidant and negative coping negatively and active coping positively in
Turkish adolescents. In addition, previous studies have found that cognitive flexibility is
negatively associated with school burnout, and students with good cognitive flexibility
experience less school burnout (Gan et al., 2007; Gamble, 2019; Hond et al., 2020).
Consequently, it can be stated that the results of the studies dealing with the relationship
between cognitive flexibility and coping and between cognitive flexibility and school

burnout support the conclusion reached in the current study.
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In Vaux's (1988) theory of social support, it is stated that social support has a

positive contribution to the individual in overcoming the situation when faced with a
challenging situation. In the current study, the effect of perceived social support on high
school students’ coping with school burnout was investigated. In the study, it was concluded
that perceived social support had a negative effect on the coping skill with school burnout,
which is a dysfunctional coping style, on avoidant and emotional coping. In addition, it was
concluded that perceived social support has a positive effect on the coping skill with school
burnout and the active coping method, which is functional. It has been found that the
perceived social support dimension, especially the perceived social support from the family,
is more effective in the ability of students to cope with school burnout. The result of this
study shows that perceived social support positively affects students' coping with school
burnout. In other words, it can be stated that perceived social support makes an important
contribution to students' ability to find solutions to overcoming school burnout and to solve

problem more effectively.

In previous studies, it was found that there is a negative relationship between
perceived social support and school burnout (Cam et al., 2014; Giindogan, 2019; Kim et al.,
2018; Kutsal & Bilge, 2012). These results support the result of the present study. In
addition, previous studies have found that perceived social support has an effect on
individuals' coping skills. For example, Markstrom et al. (2000) conducted a study on
African and American adolescents and found that social support was associated with
adolescents' coping skills, and adolescents with good social support also had good coping
skills. Bedel and Kutlu (2018) found that perceived social support in Turkish secondary
school students positively predicted active coping and negatively predicted avoidant coping.
Bal et al. (2003) found that social support positively affects well-being and coping with
stressful events in adolescents aged 12-18 years. Consequently, the results of the research
dealing with the relationship between social support and coping support are the result of the

current study.

The study concluded that cognitive flexibility and perceived social support positively
affected students' ability to cope effectively with school burnout. According to the study
results, it can be stated that the social support to be provided to the students from the family,
the teacher, and the close environment will have an important role in overcoming school
burnout. In this context, it is suggested that educators and families should be made to feel

that they are with them to provide the necessary support to students with school burnout.
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According to the study results, it can be argued that school counselors and teachers have

important roles in increasing students' cognitive flexibility. It can be said that these roles are
to conduct interviews with students inside or outside the classroom by teachers and
psychological counselors, to monitor both the academic and mental status of students
outside of school, and to increase family and school cooperation. In addition, it can be
suggested that awareness activities be carried out to increase the cognitive flexibility levels
of students with school burnout are important, and those group activities should be planned
in this context. It can be aimed to carry out activities to increase the level of cognitive
flexibility of the students in question by choosing students with low cognitive flexibility as
the target group in the group studies to be carried out. For researchers, it can be suggested
that the issue of coping with school burnout should be handled in experimental studies, and
in this context, psycho-educational studies should be conducted to increase the skills of
coping with school burnout. In addition, considering that the issue of coping with school
burnout has not been adequately addressed in the literature, in new studies, it can be
suggested that students' coping skills with school burnout should be addressed and

researched using quantitative, qualitative, or mixed methods.

The present study also has certain limitations. The first limitation is that the data of
the study were collected in a cross-sectional manner at one time. The changes in students'
coping skills with school burnout over time can also be examined by conducting new studies
longitudinally. The second limitation is that the participant group consisted of only high
school students. Considering that school burnout is a situation seen in students at all levels,
this limitation can be overcome by including students who continue their education at
different levels in new studies. Another limitation of the study is that the data were collected
only with self-report scales. New researchers can reduce this limitation by conducting the

process with qualitative data collection methods or mixed methods research.
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